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A. Introduction 
 

College History 

 
Glendale Community College was established in 1927 as Glendale Junior College to serve the 

Glendale, La Crescenta, and Tujunga school districts. The original College was housed in a wing 

of Glendale Union High School. In 1929, the College moved to its first independent facilities on 

Harvard Street in Glendale. After the main building was damaged by the 1933 Long Beach 

earthquake, it relocated into small buildings and tent structures. In 1935, 80 percent of the local 

electorate approved a $195,000 bond issue for new college buildings. The current site of the 

Verdugo Campus was purchased with bond funds and the addition of a $174,000 Public Works 

Administration grant. In 1937, the Glendale Junior College District was dissolved, and the 

College became a part of the Glendale Unified School District (GUSD). In 1937, the new 

administration and science buildings were completed and occupied. 

 
In the 1930s and 1940s, additional land was purchased and new construction occurred. A 

student union was constructed in 1937 and an auditorium was constructed in 1948. In 1962, a 

new building for chemistry and mathematics was added, and the science building, renamed the 

Physics-Biology Building, was remodeled in 1963. A new library was built in 1967, followed by 

a building for aviation and arts in 1975. The College was renamed Glendale Community 

College in 1971. In 1980, voters approved                          the separation of the College from the GUSD, 

creating the Glendale Community College District. Since April 1983, the College has been 

governed by its own five-member Board of Trustees. 

 

During the 1980s and 1990s, construction and expansion continued, including the addition of 

the Child Development Center, the Life Skills Building, and the San Rafael Building, which 

consisted of classrooms, computer labs, and faculty offices. A facility was constructed at a site 

approximately three miles south of the main campus to house noncredit programs. This facility, 

initially named the Adult Community Training Center, would later be renamed the Garfield 

Campus. An additional site, the Professional Development Center, which provides state-funded 

workforce training, moved into its headquarters in Montrose. 

 
In March 2002, Glendale voters passed a $98 million facilities bond measure for repair and 

rehabilitation of deteriorated educational facilities and for the creation of classrooms and 

instructional support space. Improvements included an upgrade of the College’s network 

infrastructure and the construction of a science center, parking structure, a health sciences 

building, as well as the expansion of the Garfield Campus. Bond funds and state funds were also 

used to construct the Sierra Vista Building, which houses student services, labs, classrooms, and 

offices. 

 

In the time since its 2016 Self-Evaluation Report and site visit, various major changes have 

occurred at the College. In November 2016, Glendale voters approved the issue of a $325 

million general obligation bond to enable the College to update its educational facilities and add 

classrooms and instructional support space at the Verdugo, Garfield, and Montrose campuses. 
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At the Verdugo Campus, the San Rafael Building was renovated and the Tongva Building was 

repurposed to include a state-of-the-art welding facility and machine technology laboratory. 

Currently under development are: the renovation of the San Gabriel Building to improve spaces 

for the Office of Disabled Students and Programs and Services as well as the Math department; 

expansion of the central plant; and construction of a biological and physical sciences building, 

an instructional building, conference center with performance plaza, and a storage facility. At 

the Garfield Campus, the Mariposa Building was renovated to improve educational and student 

support spaces, and adjacent land was acquired to address current needs and support projected 

growth. The commercial property adjacent to the Professional Development Center was 

acquired to expand and improve the College’s ability to meet the educational needs of the 

community. Together, these two facilities presently constitute the Montrose Campus. The Fire 

Academy program was relocated to the Glendale Fire Department training facility. To improve 

energy conservation, outdated HVAC systems and inefficient windows were replaced. 

Wayfinding signage has been installed to ensure students and visitors are able to navigate the 

campuses.  

 

Although Board members had previously been elected by District residents on an at-large 

basis, the 2017 election was the first to initiate a new process whereby Board members 

represent five geographic areas within the District. 

 

In March 2020, the Coronavirus Disease 2019 (COVID-19) was declared a pandemic by the 

World Health Organization and brought about a years-long outbreak which was global in 

scale and historic in nature. At that time, a statewide stay-at-home order was issued by the 

California governor and consequently necessitated that Glendale Community College 

transition to remote delivery of instruction and support services for students. To ensure the 

safety of students and staff, the spring 2020 commencement ceremony was cancelled. In the 

ensuing years, the College leveraged ingenuity and technology to continuously adapt its 

operations in response to the pandemic’s ever-evolving series of challenges. In spring 2021, 

Glendale Community College served as the host site for a mass vaccination clinic on Verdugo 

Campus in partnership with the City of Glendale and Adventist Health. Consequently, the 

Glendale City Council honored the College for its role in the Jewel City Vax Clinic where 

medical staff and volunteers administered more than 16,000 doses of the COVID-19 vaccine 

to the community from early April to mid-June of that year. In August 2020, after substantive 

change consultation with the Accrediting Commission for Community and Junior Colleges 

(ACCJC), the College was able to designate its programs to have more than 50% of their 

courses offered in a distance education format. The following year, the 2021 commencement 

took place through an online virtual event and was additionally celebrated through an 

automobile procession of music, decorations, and festive signage, which was also 

livestreamed on the internet.  

 

In fall 2021, as a result of substantial vaccination progress, the College was able to resume in-

person instruction for more than 120 in-person classes. Since that time, recognizing the need 

for diverse choices to fit the individual needs of students, the College resumed offering in-

person, remote, hybrid, and online courses. The spring 2022 commencement constituted the 

College’s first in-person graduation ceremony within the last three years. The Class of 2022 

consisted of more than 1,200 graduates and resulted in the awarding of a record number of 
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degrees and certificates. For fall 2022, the College has been able to schedule face-to-face 

instruction for approximately 50 percent of its course offerings. Although the COVID-19 

pandemic has wrought unprecedented adversity and unanticipated challenges, the College 

community has persevered to ensure students reach their educational goals. 
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Student Enrollment Data 
 

The following paragraphs show enrollment, demographic, and outcomes data about Glendale 

Community College’s students. More detailed information is available online at the College 

Profile webpage. [EVIDENCE] 

 

Enrollment trends for credit and noncredit students are shown in Figure 1. Headcount enrollment 

has been declining since the 2016 accreditation, a trend that accelerated during the COVID-19 

pandemic, particularly for noncredit enrollment. Noncredit enrollment began to rebound in 2021 

and 2022, but credit enrollment has continued to decrease. The pattern is also shown in Figure 2, 

which shows full-time equivalent enrollments (FTES), which accounts for student units and 

hours. 

 

Figure 1. Headcount Enrollment 

 
 

 

Figure 2. Full-Time Equivalent Student Enrollment 

 
 

Figure 3 below shows the number of duplicated enrollments by modality. Before the changes 

beginning in spring 2020 due to the COVID-19 pandemic, only about 11 percent of credit 

enrollments were in online and hybrid courses. In spring 2020, most class sections were 

converted to a remote synchronous format. In the 2021-2022 academic year, the percentage of 

classes held on campus increased from 1 percent to 11 percent. However, the College offered 

most course sections in remote and online formats. 

 

 

 

https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/ETP11VGcyjFCjPEiA8FSDRABUOBKKCQM9NAtb7phTSRNAw?e=txZLhE
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Figure 3. Duplicated Enrollments by Modality 

 
 

Figure 4 below shows credit and noncredit enrollment by gender. The gender distribution has 

remained relatively stable over the past six years, with female students representing 

approximately 55 percent of credit students and 60 percent of noncredit students. The College 

will be collecting more information on nonbinary and other gender-identifying students going 

forward, as gender information is not consistently available for past academic years.    

 

Figure 4. Gender Distribution of Credit and Noncredit Students 

 
 

Figure 5 below shows the distribution of credit and noncredit student headcount by ethnicity. 

While the largest groups of credit and noncredit students are categorized as White, these groups 

include Caucasian students of Armenian descent, a population with different needs (including 

English as a second language) than the traditional White college student population. 
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Figure 5. Ethnicity Distribution of Credit and Noncredit Students 

 
 

Figure 6 below shows the distribution of credit and noncredit student headcount by age group. 

Credit programs tend to serve younger students than noncredit programs. The median age of 

credit students is 22 while the median age of noncredit students is 40. 

 

Figure 6. Age Distribution of Credit and Noncredit Students 
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Figure 7 below shows the headcount of students with disabilities enrolled in credit and noncredit 

courses. As the overall student population has declined, the number of students with disabilities 

has also declined. 

 

Figure 7. Headcount of Students with Disabilities 

 
 

 

Figure 8 below shows the headcount of students receiving financial aid. The decrease in students 

receiving financial aid has paralleled the overall decrease in the number of credit students. 

 

Figure 8. Headcount of Students Receiving Financial Aid 
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Figure 9 below shows the headcount of credit students studying on student visas. Figure 10 

shows the headcount of AB 540 students. The number of both groups has decreased with the 

overall decrease in the number of enrolled students. Changes in immigration policy and 

pandemic-related travel restrictions have also affected the number of international students. 

 

Figure 9. Headcount of International 

Students Figure 10. Headcount of AB 540 Students 

  
  

 

 

Figure 11 below shows the number of enrollments in transfer-level and pre-transfer-level 

mathematics and English credit courses. In 2017, California Assembly Bill 705 required 

community colleges to maximize the probability students would enter and complete transfer-

level coursework in mathematics and English within one year, resulting in changes to curriculum 

and policies. The result of AB 705 was to reduce and eventually eliminate the number of pre-

transfer courses offered in mathematics and English, resulting in a substantial decline in such 

enrollments between 2016 and 2022. 

 

Figure 11. Enrollments in Transfer-Level and Pre-Transfer Mathematics and English 

Courses 
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Labor Market Data 
 

The Glendale Community College District’s boundaries include the City of Glendale, La 

Crescenta, a portion of La Cañada Flintridge, and a small unincorporated section of Los Angeles 

County northeast of Glendale. At 38 square miles, the District is physically the smallest of all the 

California community college districts. The College draws students from an area substantially 

larger than its district boundaries; approximately 55 percent of credit students and 25 percent of 

noncredit students reside outside district boundaries. Additional information about the College’s 

service area is available in the online Community Profile. [EVIDENCE] 

 

Labor Market Data 

 

Glendale Community College is located in Los Angeles County, the most populous county in the 

United States with a diverse set of industries and employers. The section below presents labor 

market information for Los Angeles County and more narrowly defined parts of the College’s 

service area. Tables 1-3 show occupations with the most projected new jobs in Los Angeles 

County by entry-level educational requirement, according to the California Employment 

Development Department’s 2018-2028 employment projections. These are the most current 

long-term projections available, and they do not account for the impact of the COVID-19 

pandemic. [EVIDENCE]  

 

Table 1. Top Occupations Requiring Postsecondary Certificate in Los Angeles County, 

2018 to 2028 

Occupation 

2018 

Employment 

2028 

Employment 

Average 

Annual 

Change 

Percent 

Change, 

2018 to 

2028 

Projected 

Annual 

Percent 

Change 

Heavy and Tractor-Trailer Truck 

Drivers 

36,010 40,580 +457 +12.7% +1.3% 

Nursing Assistants 34,730 39,530 +480 +13.8% +1.4% 

Medical Assistants 24,200 29,980 +578 +23.9% +2.4% 

Licensed Practical and Licensed 

Vocational Nurses 

18,960 21,600 +264 +13.9% +1.4% 

Hairdressers, Hairstylists, and 

Cosmetologists 

15,840 17,690 +185 +11.7% +1.2% 

Automotive Service Technicians and 

Mechanics 

17,510 17,060 -45 -2.6% -0.3% 

Dental Assistants 12,600 14,370 +177 +14.0% +1.4% 

Manicurists and Pedicurists 9,310 10,490 +118 +12.7% +1.3% 

Audio and Video Equipment 

Technicians 

8,850 10,220 +137 +15.5% +1.5% 

Telecommunications Equipment 

Installers and Repairers, Except Line 

Installers 

8,450 8,490 +4 +0.5% +0.0% 

 

Table 2. Top Occupations Requiring Associate Degrees in Los Angeles County, 2018 to 

2028 

Occupation 

2018 

Employment 

2028 

Employment 

Average 

Annual 

Change 

Percent 

Change, 

2018 to 

2028 

Projected 

Annual 

Percent 

Change 

Web Developers 6,120 7,000 +457 +88 +14.4% 

https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EeNMpZt2L69BiYjPXGLuB5MB3gfJgQn0NzbbbnLvHwffzA?e=KnftvU
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EYGpcy0-QIhLkKmhz4kFV04BQ12uOHCl4urXyawuzxEaMg?e=xoeswg


13 

 

Respiratory Therapists 4,990 6,290 +480 +130 +26.1% 

Dental Hygienists 4,620 5,250 +578 +63 +13.6% 

Radiologic Technologists 4,540 5,180 +264 +64 +14.1% 

Computer Network Support 

Specialists 

4,540 4,870 +185 +33 +7.3% 

Architectural and Civil Drafters 3,730 3,840 -45 +11 +2.9% 

Human Resources Assistants, Except 

Payroll and Timekeeping 

3,670 3,580 +177 -9 -2.5% 

Electrical and Electronics Engineering 

Technicians 

3,140 3,190 +118 +5 +1.6% 

Broadcast Technicians 2,900 3,150 +137 +25 +8.6% 

Life, Physical, and Social Science 

Technicians, All Other 

2,110 2,400 +4 +29 +13.7% 

 

Table 3. Top Occupations Requiring Bachelor’s Degrees in Los Angeles County, 2018 to 

2028 

Occupation 

2018 

Employment 

2028 

Employment 

Average 

Annual 

Change 

Percent 

Change, 

2018 to 

2028 

Projected 

Annual 

Percent 

Change 

Registered Nurses 81,610 94,000 +1,239 +15.2% +1.5% 

General and Operations Managers 66,430 71,940 +551 +8.3% +0.8% 

Accountants and Auditors 50,230 53,760 +353 +7.0% +0.7% 

Business Operations Specialists, All 

Other 

48,400 53,530 +513 +10.6% +1.1% 

Managers, All Other 37,390 40,930 +354 +9.5% +0.9% 

Elementary School Teachers, Except 

Special Education 

33,790 35,790 +200 +5.9% +0.6% 

Secondary School Teachers, Except 

Special and Career/Technical 

Education 

32,870 34,970 +210 +6.4% +0.6% 

Market Research Analysts and 

Marketing Specialists 

25,480 31,390 +591 +23.2% +2.3% 

Management Analysts 26,650 30,050 +340 +12.8% +1.3% 

Financial Managers 23,100 27,050 +395 +17.1% +1.7% 

 

 

Unemployment 

 

Figure 12 shows unemployment rate between 2016 and 2022 for Los Angeles County and 

California as a whole. After the economic downturn beginning in 2008, the unemployment rate 

in Los Angeles County declined to approximately five percent and remained steady until the 

effects of the COVID-19 pandemic and stay-at-home orders drove unemployment up to nearly 

18 percent. Since the spring of 2020, unemployment in Los Angeles County has declined to 

close to its pre-pandemic rate. 
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Figure 12. Unemployment Rate in Los Angeles County and California 

 

 
 

There is some variability in unemployment rates across the College’s region, as Figure 13 shows. 

Unemployment is currently higher in Glendale, Burbank, and La Crescenta/Montrose than in 

Pasadena and La Cañada Flintridge. 

 

Figure 13. Unemployment Rate in Service Area 

 

 
 

 

 

Demographic and Socio-economic Data 
 

Demographically, the College’s service area is diverse. Table 4 shows diversity in terms of 

race/ethnicity of the populations of the largest cities in the service area, based on the United 

States 2020 Census. 
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Table 4. Population of Service Area by Race/Ethnicity 

 

Area 

Total 

Population 

White, 

Non-

Hispanic Hispanic Black 

Asian/ 

Pacific 

Islander 

Other/ 

Multiple 

Races 

Glendale 192,366 62% 18% 2% 14% 5% 

Pasadena 135,732 35% 35% 8% 18% 4% 

Burbank 105,401 55% 24% 3% 12% 6% 

 

 

A large proportion of Glendale’s White, Non-Hispanic population is made up of residents of 

Armenian descent. This diversity is reflected in Figure 14, which shows the percent of residents 

speaking English and other languages in the home, based on the United States Census American 

Community Survey’s five-year estimate in 2020. Nearly 70 percent of Glendale residents speak a 

language other than English in the home, with over 30 percent speaking languages categorized 

by the Census Bureau as “other languages,” which include Armenian and Farsi. 

 

Figure 14. Population by Language Spoken in Home 
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As the median age data in Figure 15 show, the population of Glendale is somewhat older than 

that of Los Angeles County and of California. These data are based on U.S. Census American 

Community Survey five-year estimates. 

 

Figure 15. Population Median Age 

 
 

 

Figure 16 shows the percent of residents with a bachelor’s degree or higher. In addition to an 

older population, Glendale has a population that is somewhat more highly educated than the 

average for Los Angeles County and for California. 

 

Figure 16. Population by Education Level 
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Although Glendale’s population is more highly educated than the average for Los Angeles 

County and California, household income is not higher, as Figure 17 shows. The median 

household income is slightly lower than that of Los Angeles County and California as a whole. 

 

Figure 17. Median Household Income 

 
  

 

Sites 
The College’s primary sites are listed in Table 5. The Verdugo Campus mainly offers credit 

courses, with some noncredit courses. The Garfield Campus currently offers only noncredit 

continuing education courses. The Montrose Campus consists of the Professional 

Development       Center which offers workforce training to employers, as well as a newly-

acquired adjacent building that will be developed to expand the College’s ability to meet the 

educational needs of the community. The Baja California Field Station is used to offer 

courses in Mexico to Glendale Community College students. The College does not operate 

any facilities outside the United States that enroll foreign nationals.  

 

Table 5. Instructional Sites 

 

Site Name Address Phone 

Verdugo Campus 
1500 North Verdugo Road, Glendale, 

California 91208 
(818) 240-1000 

Garfield Campus 
1122 East Garfield Avenue, Glendale, 

California 91205 
(818) 548-5233 

Montrose Campus 2340 Honolulu Avenue, Montrose, 

California 91020 
(818) 957-0024 

Baja California Field 

Station 

Estación del Mar Cortés, Bahía de Los 

Angeles, Baja California, México 

(no phone 

number) 

 

Additionally, the College offers credit, noncredit, workforce training, and community education 

at other sites in the community. 
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Specialized or Programmatic Accreditation 
Glendale Community College offers a number of programs that are accredited and/or licensed by 

external agencies other than the Accrediting Commissions for Community and Junior Colleges 

(ACCJC). The Child Development Center has accreditation as a child care facility. These 

programs are listed in Table 6 and at the College’s Specialized or Programmatic Accreditation 

webpage. [EVIDENCE] 

 

Table 6. Specialized or Programmatic Accreditation 

 

Program Accrediting Agency 

Nursing Program California Board of Registered Nursing 

Alcohol/Drug Studies Program California Association for Alcohol/Drug Educators 

(CAADE) 

Emergency Medical Technician   

Program 

Los Angeles County EMS Agency 

Fire Academy Program State Board of Fire Services, California State Fire 

Marshalls 

Child Development Center  

(child care facility) 

National Association for the Education of Young 

Children (NAEYC) 

 

  

https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EeBO7UZKxpJOkLQEUJCl3h4BFgiQRxNd-XEuuqFBhA9TWQ?e=QGSdAx
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B. Presentation of Student Achievement Data and Institution-Set Standards 
 

Institution-Set Standards: College wide Standards 

 

Glendale Community College has established standards and stretch goals for five metrics at the 

institutional level. The following sections shows College performance on these institution-set 

standards. 

 

Standard 1 is student course completion rate, defined as the percentage of credit enrollments at 

census resulting in a passing grade of C or better. The College has established a standard of 68 

percent and a stretch goal of 75 percent. The credit course completion rate exceeded the 75 

percent stretch goal in fall 2020 and reached 73 percent in fall 2021. Completion rate has not 

fallen below the institution-set standard of 68 percent. 

 

Figure 18. Institution-Set Standard 1: Student Course Completion Rate 
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Figure 19 shows course completion rate in fall 2021 for different student groups. Groups whose 

completion rates fell below the established standard include students aged 21 to 25, Latino 

students, Black students, Native American students, and students enrolled in hybrid courses. 

 

Figure 19. Institution-Set Standard 1: Student Course Completion Rate in Fall 2021 by 

Student Group 

 
 

Standard 2 is student retention rate, defined as the percentage of credit students enrolled in one 

fall semester who also enroll in the next fall semester. The College has established a standard of 

50 percent and a stretch goal of 57 percent. The retention rate from 2020 to 2021 was 47.9 

percent, slightly below the standard of 50 percent. Following the policy established by the 

College’s Academic Senate, a task force was formed to address the issue of falling below the 

institution-set standard. A detailed description of the College’s actions to address this is provided 

in section Standard I.B.3 and Section F regarding Standards and Performance with Respect to 

Student Achievement within the Checklist for Evaluating Compliance with Federal Regulations 

and Related Commission Policies.   
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Figure 20. Institution-Set Standard 2: Student Retention Rate 

 
 

Figure 21 shows retention rate by student group. Groups falling under the revised standard of 47 

percent include students age 21 to 25, age 26 to 30, Latino students, Asian/Pacific Islander 

students, Black students, and Native American students. 

 

Figure 21. Institution-Set Standard 2: Retention Rate by Student Group, Fall 2020 to Fall 

2021 

 
 

 

Standard 3 is degree completion, defined as the total number of associate degrees awarded by the 

College in an academic year. The College has established a standard of 1,000 degrees per year 
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and a stretch goal of 1,200 degrees per year. In 2020-2021, the number of associate degrees 

awarded exceeded the stretch goal. 

 

Figure 22. Institution-Set Standard 3: Degree Completion 

 
 

Figure 23 shows the percentage of associate degrees awarded by student group compared to the 

percentages of all credit students. Students completing degrees tend to be younger than the 

general student population. The percentages of degree completers among female students and 

Armenian students are higher than these groups’ representation in the credit student population. 

 

Figure 23. Institution-Set Standard 3: Degree Completion by Student Group Compared to 

Credit Enrollment, 2020-2021 
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Standard 4 is transfers, defined as the total number of transfers from the College to the 

University of California and the California State University. The College has established a 

standard of 1,100 transfers per year and a stretch goal of 1,300 transfers per year. In 2020-2021, 

transfers to UC and CSU were slightly higher than the College’s stretch goal.  

 

Figure 24. Institution-Set Standard 4: Transfers 

 
 

Figure 25 shows transfers by student group, with percentages compared to the percentage of 

credit students in 2020-2021. 

 

Figure 25. Institution-Set Standard 4: Transfers by Student Group in 2020-2021 

 
 

 

Standard 5 is certificate completion, defined as the total number of certificates awarded per year. 

The College has set a standard of 300 certificates per year and a stretch goal of 500 certificates 

per year. In 2020-2021, the College awarded about 100 more certificates than the set standard. 
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Figure 26. Institution-Set Standard 5: Certificates 

 
 

Figure 27 shows the percentage of certificates awarded by student group in 2020-2021 compared 

to the percentage of student groups in the credit student population. 

 

Figure 27. Institution-Set Standard 5: Certificates by Student Group, 2020-2021 

 
 

 

Institution-Set Standards: Programmatic Standards 

 

The job placement rate is the percent of program completers who are employed in the year 

following completion. Data come from the California Community College Chancellor’s Office 

core indicators system. Institution-set standards for job placement rate have been set for degree 

and certificate programs in career education fields. 

 

Table 7. Job Placement Rates, Standards, and Stretch Goals 
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Program 
2017-
2018 

2018-
2019 

2019-
2020 

Three-Year 
Average 

Three-Year 
Completers Standard Stretch Goal 

Accounting AS Degree 74.7% 81.6% 72.3% 76.3% 224 55% 79% 

Accounting Certificate 74.7% 81.6% 72.3% 76.3% 224 55% 79% 

Addiction Studies Counseling AS Degree 76.2% 82.4% 80.0% 79.2% 48 52% 82% 

Addiction Studies Counseling Certificate 76.2% 82.4% 80.0% 79.2% 48 52% 82% 

Administration of Justice AS Degree 83.3% 70.0% 93.3% 81.4% 59 60% 84% 

Administration of Justice AS-T Degree 83.3% 70.0% 93.3% 81.4% 59 60% 84% 

Administration of Justice Certificate 83.3% 70.0% 93.3% 81.4% 59 60% 84% 

Bookkeeping AS Degree 74.7% 81.6% 72.3% 76.3% 224 55% 79% 

Bookkeeping Certificate 74.7% 81.6% 72.3% 76.3% 224 55% 79% 

Business Administration AS-T Degree 75.9% 78.6% 55.2% 71.3% 115 50% 74% 

Business Administration: General Business AS 
Degree 

75.9% 59.1% 83.3% 74.0% 104 50% 77% 

Business Administration: General Business 
Certificate 

75.9% 59.1% 83.3% 74.0% 104 50% 77% 

CABOT: Administrative Assistant AS Degree 75.0% 78.6% 62.5% 74.0% 50 50% 77% 

CABOT: Administrative Assistant Certificate 75.0% 78.6% 62.5% 74.0% 50 50% 77% 

CABOT: General Office AS Degree 75.0% 78.6% 62.5% 74.0% 50 50% 77% 

CABOT: General Office Certificate 75.0% 78.6% 62.5% 74.0% 50 50% 77% 

Child Development: Master Teacher AS 
Degree 

83.3% 60.9% 64.7% 70.3% 64 60% 73% 

Child Development: Master Teacher 
Certificate 

83.3% 60.9% 64.7% 70.3% 64 60% 73% 

Child Development: Teacher AS Degree 83.3% 60.9% 64.7% 70.3% 64 70% 73% 

Child Development: Teacher Certificate 83.3% 60.9% 64.7% 70.3% 64 70% 73% 

Computer Programmer Certificate 82.4% 81.8% 50.0% 75.0% 36 50% 78% 

Computer Science AS Degree 77.8% 73.9% 66.7% 72.7% 77 50% 76% 

Computer Science Certificate 77.8% 73.9% 66.7% 72.7% 77 50% 76% 

Computerized Accounting Specialist Certificate 74.7% 81.6% 72.3% 76.3% 224 55% 79% 

Fire Technology AS Degree 88.9% 93.5% 89.7% 91.1% 79 70% 94% 

Fire Technology Certificate 88.9% 93.5% 89.7% 91.1% 79 70% 94% 

Medical Office: Administrative Medical 
Assistant AS Degree 

81.8% 76.9% 70.0% 76.5% 34 50% 79% 

Medical Office: Administrative Medical 
Assistant Certificate 

81.8% 76.9% 70.0% 76.5% 34 50% 79% 

Medical Office: Medical Front Office AS 
Degree 

81.8% 76.9% 70.0% 76.5% 34 50% 79% 

Medical Office: Medical Front Office 
Certificate 

81.8% 76.9% 70.0% 76.5% 34 50% 79% 

Photography AS Degree 30.0% 60.0% 27.3% 38.7% 31 50% 53% 

Photography Certificate 30.0% 60.0% 27.3% 38.7% 31 50% 53% 

Real Estate Appraisal AS Degree 63.8% 65.5% 53.8% 62.5% 128 50% 66% 

Real Estate Appraisal Certificate 63.8% 65.5% 53.8% 62.5% 128 50% 66% 

Real Estate Broker AS Degree 63.8% 65.5% 53.8% 62.5% 128 50% 66% 

Real Estate Broker Certificate 63.8% 65.5% 53.8% 62.5% 128 50% 66% 

Receptionist/Office Clerk Certificate 75.0% 78.6% 62.5% 74.0% 50 50% 77% 

Registered Nursing AS Degree 95.1% 86.7% 84.6% 89.7% 97 51% 93% 

Registered Nursing Certificate 95.1% 86.7% 84.6% 89.7% 97 51% 93% 

Restaurant Management AS Degree 20.0% 43.5% 50.0% 35.3% 51 50% 53% 

Restaurant Management Certificate 20.0% 43.5% 50.0% 35.3% 51 50% 53% 

Transitional Kindergarten Certificate 83.3% 60.9% 64.7% 70.3% 64 70% 73% 

Verdugo Fire Academy Certificate 89.5% 76.5% 80.0% 82.9% 41 60% 86% 

Verdugo Recruit Fire Academy Certificate 89.5% 76.5% 80.0% 82.9% 41 60% 86% 

 

Analysis: Data are only included for programs that have more than 10 completers per year. The 

three-year average for the Photography department’s A.S. Degree and Certificate programs fell 

below their standard. Additionally, the three-year averages for the Child Development 

department’s Teacher A.S. Degree and Certificate as well as Transitional Kindergarten 
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Certificate fell below their standards. Following the policy established by the College’s 

Academic Senate, the programs’ faculty took actions to address the shortfalls. A detailed 

description of these departments’ actions is provided in section Standard I.B.3 and in the section 

regarding Standards and Performance with Respect to Student Achievement within the Checklist 

for Evaluating Compliance with Federal Regulations and Related Commission Policies.   

 

Licensure Examination Pass Rate 

 

Licensure examination passage rate is the percent of program completers who took and passed 

the relevant exam. 

 

Table 8. Licensure Examination Pass Rates 

 

Degree/Certificate Program 
 

2018-2019 2019-2020 2020-2021 Standard Stretch Goal 

Nursing AS Degree 96% 98.7% 97.7% 80% 83% 

Nursing Certificate 96% 98.7% 97.7% 80% 83% 

Addiction Studies Counseling 
AS Degree 

90%   70% 73% 

Addiction Studies Counseling 
Certificate 

90%   70% 73% 

 

Analysis: 

 

The most recent licensure exam pass rates of 97.7% for the Nursing A.S. Degree and Certificate 

are well above their program-set standard of 80% and have surpassed their stretch goal of 83%. 

[Awaiting data for Addiction Studies Counseling.] 

  



27 

 

C. Organization of the Self-Evaluation Process 
 

Students, classified staff, faculty, and administrators participated in the self-evaluation process. 

High-level planning and the establishment of the timeline for the College’s Institutional Self-

Evaluation Report (ISER) and site visit was the responsibility of the Accreditation Leadership 

Team. This team consisted of the college president, vice president of instruction (the de facto 

accreditation liaison officer), and the Office of Research and Planning’s institutional 

effectiveness team that consists of the dean of research, planning, and grants, the manager of 

accreditation and institutional effectiveness, the faculty coordinator of planning and 

accreditation, and faculty coordinator of institutional effectiveness, called the Core Four. The 

Core Four are responsible for managing and coordinating all aspects of accreditation, program 

review, and strategic planning at the College. The Institutional Planning and Coordination 

Committee (IPCC) provides oversight for accreditation matters, including the preparation of the 

ISER.       

 

In fall 2020, a gap analysis was conducted by governance committees and other leadership 

groups for the Accreditation Standard areas under their respective purview. For example, the 

College Computer Coordinating Committee completed the gap analysis for Standard III.C. 

Technology Resources and the Academic Affairs Committee and Curriculum and Instruction 

Committee completed the gap analysis for Standard II.A. Instructional Programs. During the gap 

analysis, the Standards were reviewed by these area experts who deliberated on existing evidence 

and provided written conclusions regarding whether the College met each Standard.  

 

The Accreditation Steering Committee included 3 students, 10 classified staff, 13 faculty, and 14 

administrators and was composed of the Accreditation Leadership Team, Core Four, and the 

Standards Workgroups Writing Teams.  

 

In spring 2021, Standards Workgroups Writing Teams were created to develop the College’s 

ISER response to each Standard. Consistent with Administrative Regulation (AR) 4000 Mutual 

Gains Agreement, every writing team was chaired by a faculty member who was confirmed by 

the Academic Senate and each team included a representative from the administration who was 

appointed by the college president. [EVIDENCE, EVIDENCE][Replace AR4000 after updated 

in 2022] These teams also included classified staff representatives appointed by leadership of the 

College’s chapter of the California School Employee Association.  

 

That same semester, the writing teams as well as the College community participated in the ISER 

Kick-Off and Training event which was facilitated by a liaison from the ACCJC. The writing 

teams later received more detailed training by the Core Four. Using the gap analysis conclusions 

as their starting point, the writing teams developed the ISER’s responses to the Standards from 

spring 2021 to summer 2022. During that time, they coordinated with key resource personnel and 

relevant departments to discuss the Standards, plan actions, acquire needed approvals, monitor 

outcomes, write ISER responses to the Standards, and gather evidentiary documentation.   

 

In winter 2022, the Board of Trustees completed their own accreditation training provided by the 

ACCJC liaison. During that same winter, the Core Four developed all remaining sections of the 

ISER. Through the process of preparing the report, the members of the Institutional Planning 

https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/ESv6LMzuJ9pNrUxg97oFFEsBDBWmYTXWlZdtmwNkbYNP4w?e=guXTXm
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EQrfStuPcOpLgIApcCRSCaIBmwSVJcPDx5mf5Szj7ztHMQ?e=zx2QZK
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Coordination Committee (IPCC) scanned for possible institutional effectiveness projects that 

could be the basis of the Quality Focus Essay (QFE).  

 

In spring 2022, the IPCC deliberated on prospective project topics and ultimately proposed to the 

Strategic Planning Committee, a Guided Pathways professional development initiative as the 

QFE project. The faculty coordinator of Guided Pathways developed the QFE in consultation 

with relevant departments and the Core Four. During this same semester, the writing teams 

participated in the ACCJC’s Advanced ISER Training. Also in spring 2022, Accreditation 

Standards Reading Teams, governance committees, and other leadership groups were provided 

with preliminary drafts of sections of the ISER and asked for their input. These groups included: 

IPCC, Academic Senate, Academic Affairs Committee, Library and Information Competency 

Committee, Student Affairs Committee, Campus Development Committee, College Computer 

Coordinating Committee, Governance Review Committee, College Executive Committee, and 

Board of Trustees. In fall 2021 and spring 2022, the Office of Research and Planning was able to 

work with a political science student part of a collaborative project with the College’s Mentoring 

Men of Color program. In the role of student liaison for the Office of Research and Planning, the 

student was responsible for presenting major institutional effectiveness matters (e.g., racial 

climate survey results, Institutional Strategic Plan updates, etc.) to student organizations and 

clubs for their examination and input. As part of that role, the student liaison provided the ISER 

draft sections to reading team representatives from the Associated Students of Glendale 

Community College for their review and input.  

 

In fall 2022, the final draft of the ISER in its entirety was provided to the Academic Senate, 

standing governance committees (i.e., Student Affairs Committee, Administrative Affairs 

Committee, Academic Affairs Committee), College Executive Committee, and Board of 

Trustees [EVIDENCE] for their review, input, and eventual approval over the course of first and 

second readings. That final draft was also shared with the college community through an email 

invitation that asked for feedback to be provided through a web link. In December, after 

incorporating college wide input, the ISER was, at last, finalized and submitted to the ACCJC. 

 

Accreditation Leadership Team 
College President and Superintendent, David Viar (administrator)until June 2022 

College President and Superintendent, Ryan Cornner (administrator)after June 2022 

Vice President of Instruction and Accreditation Liaison Officer, Michael Ritterbrown (administrator) 

Dean of Research, Planning, and Grants, Edward Karpp (administrator) 

Program Manager of Accreditation and Institutional Effectiveness, Daphne Dionisio (administrator) 

Faculty Coordinator of Planning and Accreditation, Elizabeth Kronbeck (faculty) until June 2022 

Faculty Coordinator of Institutional Effectiveness, Stacy Jazan (faculty) 

 

Core Four 
Dean of Research, Planning, and Grants, Edward Karpp (administrator) 

Program Manager of Accreditation and Institutional Effectiveness, Daphne Dionisio (administrator) 

Faculty Coordinator of Planning and Accreditation, Elizabeth Kronbeck (faculty) 

Faculty Coordinator of Institutional Effectiveness, Stacy Jazan (faculty) 

 

 

Accreditation Steering Committee 
Student Liaison for the Office of Research and Planning, Robert Peters (student) 

[Awaiting appointee] (student) 
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[Awaiting appointee] (student)  

Administrative Assistant, Nonah Maffit (classified staff) 

Instructional Services Specialist, Melissa Malandrakis (classified staff) 

Administrative Assistant, Elena Grigorian (classified staff) 

Administrative Assistant, Irina Shumakova (classified staff) 

Human Resources Generalist, Donna Diamond (classified staff) 

Warehouse Worker, Lynn Ribisi (classified staff) 

Programmer Analyst, Afsaneh Abyari (classified staff) 

Assistant District Accountant, Terry Flexser (classified staff) 

Governance Office Coordinator, Frankie Strong (classified staff) 

Foundation Accountant, Saodat Aziskhanova (classified staff) 

Spanish Faculty and Faculty Coordinator of Institutional Effectiveness, Stacy Jazan (faculty) 

History Faculty and Faculty Coordinator of Planning and Accreditation, Elizabeth Kronbeck (faculty) 

Faculty Coordinator of Curriculum and Instruction; English Faculty, Francien Rohrbacher (faculty) 

Librarian and Library Faculty, Susie Chin (faculty) 

Counselor and Counseling Faculty, Stephanie Yau (faculty) 

Student Services Division Chair and Counseling Faculty, Richard Cortes (faculty) 

Noncredit Business and Life Skills Faculty, Cindy Haiduk-Pollack (faculty) 

Kinesiology Faculty, Erin Calderone (faculty) 

Mathematics Faculty, Jeremy Talaoc (faculty) 

Mathematics Division Chair and Mathematics Faculty, Elizabeth Russell (faculty) 

English as a Second Language Faculty, Paul Vera (faculty) 

Animation Faculty and Senate President, Roger Dickes (faculty) 

English Faculty and Distance Education Coordinator, Piper Rooney (faculty) 

College President and Superintendent, David Viar (administrator) until June 2022 

College President and Superintendent, Ryan Cornner (administrator) after June 2022 

Vice President of Instruction and Accreditation Liaison Officer, Michael Ritterbrown (administrator) 

Dean of Research, Planning, and Grants, Edward Karpp (administrator) 

Dean of Library and Learning Support, Eric Hanson (administrator) 

Vice President of Student Services, Paul Schlossman (administrator) 

Vice President of Human Resources, Victoria Simmons (administrator) until June 2022 

Vice President of Human Resources, Brittany Grice (administrator) after June 2022 

Director of Facilities, Joel Peterson (administrator) until April 2022 

Director of Facilities, Fred Parker (administrator) after April 2022 

Chief Information Systems Officer, Calvin Madlock (administrator) 

Exec Vice President of Administrative Services, Anthony Culpepper (administrator) until June 2022 

Exec Vice President of Administrative Services, Amir Nour (administrator) after June 2022 

Program Manager of Accreditation and Institutional Effectiveness, Daphne Dionisio (administrator) 

 

Standard Workgroups Writing Teams 

Standard I.A., I.B., & I.C. 
Faculty Co-Chair: Spanish Faculty and Faculty Coordinator of Institutional Effectiveness, Stacy Jazan  

Faculty Co-Chair: History Faculty and Faculty Coordinator of Planning and Accreditation, Elizabeth Kronbeck until 

June 2022 

Classified Staff Representative: Administrative Assistant, Nonah Maffit 

Administrative Representative: Dean of Research, Planning, and Grants, Edward Karpp 

Administrative Representative: Program Manager of Accreditation and Institutional Effectiveness, Daphne Dionisio 

 

Standard II.A. 
Faculty Chair: English Faculty and Faculty Coordinator of Curriculum and Instruction, Francien Rohrbacher 

Classified Staff Representative: Instructional Services Specialist, Melissa Malandrakis 

Administrative Representative: Vice President of Instruction and Accreditation Liaison Officer, Michael 

Ritterbrown 
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Standard II.B. 
Faculty Chair: Librarian Faculty, Susie Chin 

Classified Staff Representative: Administrative Assistant, Elena Grigorian 

Administrative Representative: Dean of Library and Learning Support, Eric Hanson 

 

Standard II.C. 
Faculty Co-Chair: Counselor and Counseling Faculty, Stephanie Yau 

Faculty Co-Chair: Student Services Division Chair and Counseling Faculty, Richard Cortes 

Classified Staff Representative: Administrative Assistant, Irina Shumakova 

Administrative Representative: Vice President of Student Services, Paul Schlossman 

 

Standard III.A. 
Faculty Chair: Noncredit Business and Life Skills Faculty, Cindy Haiduk-Pollack 

Classified Staff Representative: Human Resources Generalist, Donna Diamond 

Administrative Representative: Vice President of Human Resources, Victoria Simmons until June 2022 

Administrative Representative: Vice President of Human Resources, Brittany Grice after June 2022 

 

Standard III.B.  
Faculty Chair: Kinesiology Faculty, Erin Calderone 

Classified Staff Representative: Warehouse Worker, Lynn Ribisi 

Administrative Representative: Maintenance and Operations Manager, Patrick Shahnazarian 

Administrative Representative: Director of Facilities, Joel Peterson until April 2022 

Administrative Representative: Director of Facilities, Fred Parker after April 2022 

 

Standard III.C. 
Faculty Chair: Mathematics Faculty, Jeremy Talaoc 

Classified Staff Representative: Programmer Analyst, Afsaneh Abyari 

Administrative Representative: Chief Information Systems Officer, Calvin Madlock 

 

Standard III.D. 
Faculty Chair: Mathematics Division Chair and Mathematics Faculty, Elizabeth Russell 

Classified Staff Representative: Assistant District Accountant, Terry Flexser 

Administrative Representative: Executive Vice President of Administrative Services, Anthony Culpepper until July 2022 

Administrative Representative: Executive Vice President of Administrative Services, Amir Nour after July 2022 

 

Standard IV.A. 
Faculty Chair: English as a Second Language Faculty, Paul Vera 

Classified Staff Representative: Governance Office Coordinator, Frankie Strong 

Administrative Representative: College President and Superintendent, David Viar until June 2022 

Administrative Representative: College President and Superintendent, Ryan Cornner after June 2022 

 

Standard IV.B. 
Faculty Chair: Animation Faculty and Senate President, Roger Dickes 

Classified Staff Representative: Foundation Accountant, Saodat Aziskhanova 

Administrative Representative: College President and Superintendent, David Viar until June 2022 

Administrative Representative: College President and Superintendent, Ryan Cornner after June 2022 

 

Standard IV.C. 
Faculty Chair: English Faculty and Distance Education Coordinator, Piper Rooney 

Classified Staff Representative: Foundation Accountant, Saodat Aziskhanova 

Administrative Representative: College President and Superintendent, David Viar until June 2022 

Administrative Representative: College President and Superintendent, Ryan Cornner after June 2022 
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Standard Workgroups Reading Teams 

 

Standard I.A, I.B, & I.C 
Student Liaison for the Office of Research and Planning, Robert Peters 

ASCCC Student Representative, Annette Petrosyan 

(Also reviewed by Institutional Planning Coordination Committee) 

 

Standard II.A. 
ASCCC Student Representative, David Saryan 

ASCCC Student Representative, Eric Havakian 

Dean of Continuing and Community Education, Alfred Ramirez 

Associate Dean of Continuing and Community Education, Ramona Barrio-Sotillo 

Dean of Instructional Services, Agnes Eguaras 

English Division Chair, Sarah Schwendimann 

Kinesiology Faculty and Learning Outcomes and Assessment Coordinator, Yvette Ybarra 

Curriculum Specialist, Nancy Traynor 

(Also reviewed by Academic Affairs Committee) 

 

Standard II.B. 
ASCCC Student Representative, Margret Guyumdzhyan 

English Faculty and Faculty Coordinator of the Learning Center, Shant Shanoian 

Garfield Librarian Faculty, Shelley Aronoff 

Supplemental Instruction Program Coordinator, Nancy Yaldizian 
(Also reviewed by Library and Information Competency Committee) 

 

Standard II.C. 
ASCCC Student Representative, Nareh Pirjanian 

Dean of Student Services, Drew Yamanishi 

Dean of Student Affairs, Tzoler Oukayan 

Multicultural and Community Engagement Manager, Hoover Zariani 

Associate Dean of Continuing and Community Education, Ramona Barrio-Sotillo 

Kinesiology Faculty and Learning Outcomes and Assessment Coordinator, Yvette Ybarra 

GCC CARES Manager, Andre Manukyan 

Director of Admissions and Records, Michelle Mora 

(Also reviewed by Student Affairs Committee) 

 

Standard III.A. 
ASCCC Student Representative, Rachelle Gilbuena 

ASCCC Student Representative, Inga Chilingaryan 

Executive Vice President of Administrative Services, Anthony Culpepper 

College President and Superintendent, David Viar 

 

Standard III.B. 
ASCCC Student Representative, Shirak Karabedian 

College Police Chief, Gary Montecuello 

Disabled Students Programs and Services Manager, Mark Matsui 

(Also reviewed by Campus Development Committee) 

 

Standard III.C.  
ASCCC Student Representative, Rishi Lakhori 

Director of Network System and Operations, Lauren Lampietti  

Director of Enterprise Application Systems, Vladimir Vasquez 
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Speech Faculty and Faculty Coordinator of Distance Education Faculty Development, Sam Garagliano 

(Also reviewed by College Computing Coordination Committee) 

 

Standard III.D. 
ASCCC Student Representative, Sarin Teker 

Controller (until July 2022) and Vice President of Administrative Services (after July 2022), Amir Nour 

College President and Superintendent, David Viar 

 

Standard IV.A. 
ASCCC Student Representative, Sonia Alexani Baroudi 

Animation Faculty and Senate President, Roger Dickes 

Art History Faculty and Guild President, Emily Haraldson 

Assistant District Accountant, Terry Flexser 

ASGCC President Diana Morales 

(Also reviewed by Governance Review Committee) 

 

Standard IV.B. 
ASCCC Student Representative, Melody Seraydarian 

Executive Assistant, Debra Kallas 

 

Standard IV.C. 
ASCCC Student Representative, Tigran Saakov 

Executive Assistant, Debra Kallas 

 

Editing 
Journalism Faculty, Reut Cohen Schorr 

 

 

D. Organizational Information 
[Need to replace in fall 2022 after AR 3100 Organization Chart with Names is updated and 

approved.] 
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Organizational Chart 
Administrative Services 
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E. Certification of Continued Compliance with Eligibility Requirements  
 

The following section addresses Eligibility Requirements 1, 2, 3, 4 and 5. As specified in the 

ACCJC’S Guide to Institutional Self-Evaluation, Improvement, and Peer Review, the remaining 

Eligibility Requirements are addressed in the responses to the relevant sections of the Standards. 

 

Eligibility Requirement 1: Authority  

 

The institution is authorized or licensed to operate as a post-secondary educational 

institution and to award degrees by an appropriate governmental organization or agency 

as required by each of the jurisdictions or regions in which it operates. Private institutions, 

if required by the appropriate statutory regulatory body, must submit evidence of 

authorization, licensure, or approval by that body. If incorporated, the institution shall 

submit a copy of its articles of incorporation. 

 

Glendale Community College is authorized by the Chancellor’s Office of the California 

Community Colleges as an educational institution that awards degrees in accordance with the 

requirements of the Board of Governors of the California Community Colleges and with 

California Education Code [EVIDENCE].  The College is accredited as a degree-granting 

institution by the Accrediting Commission for Community and Junior Colleges of the Western 

Association of Schools and Colleges, which is authorized by the United States Department of 

Education. [EVIDENCE] 

 

Eligibility Requirement 2: Operational Status 

 

The institution is operational, with students actively pursuing its degree programs. 

 

Glendale Community College is fully operational each semester and intersession with course 

offerings provided in in-person, hybrid, and online modalities. [EVIDENCE] Data on annual 

enrollment [EVIDENCE] reflects students’ pursuit of transfer, degrees, certificates, skill awards, 

career education, basic skills, and lifelong learning. Data on annual degrees awarded reflect that 

students actively pursue the College’s educational programs. [EVIDENCE] 

 

Eligibility Requirement 3: Degrees  

 

A substantial portion of the institution’s educational offerings are programs that lead to 

degrees, and a significant proportion of its students are enrolled in them. At least one 

degree program must be of two academic years in length. 

 

The College offers associate degrees [EVIDENCE] with course credit requirements, length of 

study, general education courses and requirements defined in the 2022-2023 Catalog. 

[EVIDENCE] 119 degrees are two academic years in length. Of the College’s headcount of 

21,620 credit and noncredit students in 2021-2022, 18,659 students (86 percent) were enrolled in 

degree programs. 

 

Eligibility Requirement 4: Chief Executive Officer  

https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EftCWpzvC3VChrvdiI7C5kwBBilIdQhekqHREcowxVnCaw?e=dbK0VE
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EYKZflwpJ7RIl5qM5IyKtAgBLX7FNYI3JpPoxNHJ7Liy_A?e=EfxNjl
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EYytVQjLvtFKndfKC0AMHCgB7U1zuL0l2PNEaAwHz1u3Yw?e=AvIe6f
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EbAx2cTPk69Jtqs0gv-JQscBjIL836Vma3yyP8dq1L7XkQ?e=Jpt3YA
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EQ-YZMEFqgpBkA5TQ8nO-GMBEAFNVoJkEvFcySgSq4qszQ?e=A30DZX
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EYkFs8PqwbxPhwDE2bwKbkQBnQ0c5o5PebZ4HBl74jEstA?e=8aCpMW
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EV7H99Apim1OvGCMSUqP5RoBGW_6QolO1djImvOEN-a6HQ?e=bgfsMy
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The institution has a chief executive officer appointed by the governing board, whose full-

time responsibility is to the institution, and who possesses the requisite authority to 

administer board policies. Neither the district/system chief executive officer nor the 

institutional chief executive officer may serve as the chair of the governing board. The 

institution informs the Commission immediately when there is a change in the institutional 

chief executive officer. 

 

Dr. Ryan Cornner is the College’s chief executive officer and superintendent/president of the 

Glendale Community College District. [EVIDENCE] He was appointed by the Board of Trustees 

at its regular meeting in April 2022. [EVIDENCE] His full-time responsibility is to the College. 

The superintendent/president’s authority to administer board policies is defined in Board Policy 

(BP) 2415 Superintendent/President Role. [EVIDENCE] The chief executive officer is not the 

chair of the governing board; the Board of Trustees elects one of its members to serve as the 

board president. When there is a change in chief executive officer, the College informs the 

ACCJC immediately. Such a change last occurred in this year and correspondence was sent to 

the Commission on June 27, 2022. 

 

Eligibility Requirement 5: Financial Accountability  

 

The institution annually undergoes and makes available an external financial audit by a 

certified public accountant or an audit by an appropriate public agency. Institutions that 

are already Title IV eligible must demonstrate compliance with federal requirements. 

 

As confirmed by annual audit by independent auditors, the College’s financial documents have a 

high degree of credibility and accuracy and reflect appropriate allocation and use of financial 

resources to support student learning programs and services [EVIDENCE].[Replace with most 

recent Audit Report.] Each year, the budget is among the financial documents examined and is 

compiled using a three-year look back analysis. [EVIDENCE] The College is Title IV eligible 

and awards more than $24 million in federal financial aid annually. The College’s recent cohort 

student loan default rates are shown in Table 7.   

 

 

Table 7. Cohort Default Rate History 

 

As described in the Title IV Compliance section of Section F. Certification of Continued 

Institutional Compliance with Commission Polices and Federal Regulations as well as in 

response to Standard III.D.15, the College’s student loan default rate of 1.6 percent is within the 

acceptable range and well below the 12.1 percent national average for all two-year institutions. 

[EVIDENCE, EVIDENCE] In the time since 2016, when it was last approved for substantive 

change by the ACCJC, no further substantive changes have occurred at the College.  

 

 

Eligibility Requirements 6-21 are addressed within the responses to the Standards as shown in 

Table 8. 

 

https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/ETYh1XzJsS1Aq0Er4OJX714BYvjV4UFzXhX9lbfib7Kptg?e=YxWY4K
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EZ2jkZSnKLdDo3EUCv-eTiUBz0PWqBR5SA31GVFeVM6P2A?e=w5lbz3
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/ER6MZMX0IVREmR_pvF7SbGUBIbz9fIL_RqUECpSBZkcqRg?e=VionB6
https://glendale0-my.sharepoint.com/personal/ddionisi_glendale_edu/_layouts/15/onedrive.aspx?id=%2Fpersonal%2Fddionisi%5Fglendale%5Fedu%2FDocuments%2FISER2023%2FEvidence%2FStandard%20III%2ED%2FIIID1%2D1%2Epdf&parent=%2Fpersonal%2Fddionisi%5Fglendale%5Fedu%2FDocuments%2FISER2023%2FEvidence%2FStandard%20III%2ED
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EVqGYGYeFM9Eg_7ygZSAfCQBMALkprEvgPEHjbvJinnuEg?e=YkTVyH
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EX69ac4CGINOmBAWswvzTf0BFxwcAvMscmtggp_5cYv0IA?e=54UO7s
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EbcDR3b2tDdDhjGDsQi8Z1QBqGwdj8gYB-nGbzeusNPZ7g?e=k7DipW
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Table 8. Eligibility Requirements 

 

Eligibility Requirement Standards 

ER 6. Mission I.A.1, I.A.4 

ER 7. Governing Board IV.C.1, IV.C.4, IV.C.11 

ER 8. Administrative Capacity III.A.9, III.A.10 

ER 9. Educational Programs II.A.1, II.A.6 

ER 10. Academic Credit II.A.9, II.A.10 

ER 11. Student Learning and Achievement I.B.2, I.B.3, II.A.1 

ER 12. General Education II.A.12, II.A.5 

ER 13. Academic Freedom I.C.7 

ER 14. Faculty III.A.7, III.A.2 

ER 15. Student Support Services II.C.1, II.C.3 

ER 16. Admissions II.C.6 

ER 17. Information and Learning Support Services II.B.1, II.B.4 

ER 18. Financial Resources III.D.1 

ER 19. Institutional Planning and Evaluation I.B.9, I.C.3 

ER 20. Integrity in Communication with the Public I.C.2 

ER 21. Integrity in Relations with the Accrediting 

Commission 

I.C.12, I.C.13 
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F. Certification of Continued Institutional Compliance with Commission 

Policies and Federal Regulations 

 
The College complies with Commission policies and federal regulations. The sections below 

provide evidence of continued compliance.  

 

Public Notification of a Peer Review Team Visit and Third Party Comment 
 

On its website, the College has maintained an invitation to all stakeholders for their third party 

comment regarding the institution’s accreditation. [EVIDENCE] In accordance with the ACCJC 

requirements, the College’s superintendent/president notified the College community and public 

of the opportunity for submission of third party comments and the process for doing so. [At 

October 2022 Board of Trustees meeting, Dr. Cornner to make announcement of third-party 

comment. Awaiting December 2022 minutes as evidence.] This invitation for third party comment 

stated that the College is currently undergoing comprehensive accreditation evaluation with 

upcoming site visit in October 2023. Individuals wishing to make comments were directed to the  

Commission’s third-party comment form available through the College’s accreditation webpage. 

The College has not received any notification of third-party comments but intends  to work with 

the evaluation team and Commission should any be received. 

 

 

Standards and Performance with Respect to Student Achievement 
 

Institution-Level Metrics. At the institutional level, student success and achievement data are 

used to determine effectiveness in accomplishing the College mission. As described in the 

Academic Senate’s Policy on Setting Institution-Set Standards and Goals, the Academic Senate 

analyzes performance data each spring semester and engages in dialog regarding performance 

appropriate to fulfill the College mission in order to evaluate effectiveness and establish 

standards and goals for the aggregated, institution wide metrics of course completion, retention, 

degree completion, certificate completion, and transfers. [EVIDENCE, EVIDENCE] The goals 

reflect the College’s targets for continuous improvement and challenges the current institutional 

performance pertaining to its mission and pursuit of academic quality. In order to guide self-

evaluation and institutional improvement, the Academic Senate monitors and challenges 

institutional performance using these metrics. For institution wide planning for improvement and 

resource allocation, these data are additionally reviewed by the Strategic Planning Committee 

and inform the College’s Annual Goals upon which resource allocation prioritization relies. 

[EVIDENCE, EVIDENCE] For example, non-Hiring Allocation Committee resource requests 

are prioritized based upon a quantification of the degree to which each request supports the 

College’s Annual Goals or Instructional Priorities. [EVIDENCE, EVIDENCE] 

 

In the wake of the COVID-19 pandemic’s tumultuous effect on the lives and learning conditions 

of students, the College discovered that its institution wide retention rate had dropped below the 

standard that had just been raised the previous year. [EVIDENCE] In response to this, and in 

alignment with its policy, the Academic Senate approved the creation of a task force to: 1) 

identify the reasons why the performance fell below the standard, 2) provide supporting evidence 

https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EUCa7-_sefZOoWt7VjrQrX8Bxkb08hJpM_qriG51RU-EkA?e=wcgmsm
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EXxDcvOG-opAuotcBabJhs4Bo8cx59Air_267gFhCguOTA?e=xhefOl
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EVcAQWeMEDRGnXkYgT1qF2gBPm8kD8aQ2B-TbPoHY2QQWg?e=Z5GUc4
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EfaUdq0G4vJBokd6d2TwMMsB9EJoW6PiRHhn4TgCcb2h3A?e=BwJLYM
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EYbu3J66z7tGqUeOw5xnzsUBC6kf9PFqoX_LZRxezJAFDw?e=lpHA0I
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EZPgdB6KiuBJlRmAGSXOveEBWnbY27xqjLOkLoAYlbfEeQ?e=8jqb6Y
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/ER52VqYqR4BMqesVPTBNQewB3mlr8wwj8LUcw1YnFqxyQA?e=mF1Q7h
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EZri9_mJ5vNAgeRsQPo6uhQBw6_clMYDZSCNw1g0nBJdEA?e=Xq8WCv
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for why performance fell, 3) create recommendations regarding the appropriateness of the set 

standard or its adjustment, and 4) develop, implement, and evaluate an action plan for 

improvement. [EVIDENCE] As documented in the task force’s notes, copious amounts of data 

were examined and deliberated upon over numerous meetings to identify the likely causes of the 

shortfall, to reach a recommendation for adjusting the retention standard, and to delineate plans 

for improvement. [EVIDENCE]  

 

Program-Level Metrics. At the program level, student achievement data are used to determine 

effectiveness in accomplishing the College mission. As described in the Senate’s Policy on 

Setting Institution-Set Standards and Goals, every Career Education (CE) program recommends 

to the Academic Senate its own standard and goal for its rate of job placement or passing of 

licensure exam for program completers. The goals reflect targets for continuous improvement 

and challenges current performance. For stakeholders, this information is published on the 

College webpage. [EVIDENCE] In order to guide self-evaluation and improvement, the 

Academic Senate monitors and challenges performance using these metrics. Every fall, the 

Academic Senate discusses, adjusts when needed, and approves the program-set standards and 

stretch goals in consideration of the College mission. The Academic Senate analyzes 

performance data to establish standards and goals that are appropriate to fulfilling the College 

mission. [Minutes to be inserted after approval at September 2022 meeting.] For departmental 

planning, improvement, and resource allocation, CE programs monitor their performance and 

may request resources to support department-level planning and actions for improving program 

completers’ rate of job placement and licensure exam passage. 

 

The program-set standards for job placement rate also experienced recent shortfalls. Specifically, 

the job placement rates for Photography and Child Development programs fell below their 

standards and triggered the Academic Senate’s process for CE programs to: 1) seek 

recommendations from their advisory committee, 2) respond to a series of reflective questions 

that probe the cause, labor market data, advisory board recommendations, possibility of adjusting 

the standard, and 3) in their next program review, include documentation of faculty dialog about 

the questions above as well as an action plan to meet program-set standards. In a previous year, 

the Restaurant Management program had fallen below its set standard. At that time, it adhered to 

the Academic Senate’s process and established and implemented actions which resulted in an 

increase in job placement rate. This year, however, the number of its program completers were 

below 10 and therefore too few to provide a valid measure of job placement. Consequently, as 

with any program with fewer than 10 completers, the program is not required to complete the 

Senate’s process. Despite that, and in pursuit of continuous improvement, the program did so 

anyway. [EVIDENCE, EVIDENCE, EVIDENCE] 

 

Annually, information about the institution-level standards and goals are presented to the 

Academic Senate, Strategic Planning Committee, and Board of Trustees and published at the 

Institutional Effectiveness webpage. [EVIDENCE, EVIDENCE, EVIDENCE, EVIDENCE] 

Likewise, information about the program-level data, standards, and goals are presented to the 

Academic Senate, sent by electronic communication to CE departments, and published on the 

College webpage annually. [EVIDENCE, EVIDENCE] 

 

https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EVcAQWeMEDRGnXkYgT1qF2gBPm8kD8aQ2B-TbPoHY2QQWg?e=VTg2rW
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EcaB90eXiZVJmPiZVsNIgPABpH2VnhMADv4_BTdVEIRKgQ?e=mVGezF
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EZVn2SQLcGxBgGAyQnrZg1wB5acKCrN8Q5-HQWa7GH3yFA?e=B0EfF2
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EdBVVXJCAPtAnT29QHU68lkB8BCVnY5ArJeT6diCt2f2-A?e=wQpZ0t
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EXrSXnZf7upNt2YXpyCP6XoBw55qxSB9zYCWRm8sV8XWvg?e=KIcQ4l
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EUsrFxqlzPJAnray_HWobA8BngHVUgPARrK2Ff1JBgGc-Q?e=l55qoF
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EVcAQWeMEDRGnXkYgT1qF2gBPm8kD8aQ2B-TbPoHY2QQWg?e=dyqvIY
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/ETyNReKY17pDqJH9o-NWUIsBHTFqjQ8KiGmsa5Z6xNWwaQ?e=EMyMcz
https://www.glendale.edu/about-gcc/gcc-overview/institutional-effectiveness/program-review/program-review-data-tools/job-placement-rates
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Through the process of establishing and monitoring institution-set data, standards, and goals, 

the College was able to detect the adverse impact that pandemic conditions wrought upon 

students’ success and achievement. Through subsequent investigation and discussion of student 

performance, actions have been planned and implemented for improvement.  

 

 

Credits, Program Length, and Tuition 
 

Credit hour assignments and degree program lengths are within the range of good practice in 

higher education in policy and procedure. The assignment of credit hours and degree program 

lengths is verified by the institution and is reliable and accurate across classroom-based courses, 

laboratory classes, distance education classes, and for courses that involve clinical practice. 

Consistent with standards of higher education and in compliance with federal financial aid 

eligibility, one college credit is earned per one lecture hour, three laboratory hours, or two studio 

hours. For example, English 101 has 4 lecture hours and a student with a passing grade would be 

awarded 4 units of credit. Biology 120 has 3 lecture hours and 6 laboratory hours for a total of 5 

units. Board Policy (BP) 4020 and AR 4020 Course, Program, and Curriculum Development 

further outline this process. [EVIDENCE, EVIDENCE] Course outlines of record clearly state 

both course contact and out-of-class hours required for the course. As described in Standard 

II.A.5, all associate degree programs meet a minimum of 60 units. The College does not award 

credit based on clock hours. As described in Standard I.C.2, and demonstrated by fees policies on 

page 37 of the 2022-2023 catalog, tuition is consistent across degree programs. [EVIDENCE]  

 

 

Transfer Policies 

 
Transfer policies are appropriately disclosed to students and to the public. BP 4050 and AR 4050 

Course and Program Articulation describe course and program articulation for Bachelor’s 

degrees, course-by-course transfers, and high school articulation agreements. [EVIDENCE, 

EVIDENCE] These policies and practices can also be found on pages 15-16 in the 2022-2023 

catalog. [EVIDENCE] 

 

Policies contain information about the criteria the College uses to accept credits for transfer.  

As per the Catalog (page 15), “Only lower-division degree-applicable credit will be accepted; 

classes must be college level rather than remedial or developmental. An upper-division course 

may only be accepted as subject credit for an associate degree. All courses to be used for an 

associate degree, certificate, IGETC, or Breadth certification must be completed with a grade of 

‘C’ or better.” The Office of Admissions and Records provides transcript evaluations to determine 

transfer of courses completed at other colleges or universities. The evaluation determines how a 

student’s prior coursework can contribute to the attainment of a degree, certificate, or other 

educational goal. The College has articulation agreements with California State Universities, 

Universities of California, and some private colleges and universities. These agreements allow 

students to seamlessly complete lower-division courses at the community college and complete 

their upper-division courses when they transfer. The Transfer Center provides students with 

assistance in ensuring their chosen pathway maximizes their ability to transfer credits to their 

desired institutions. The Transfer Center also maintains a website showing transfer equivalencies 
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for specific institutions. [EVIDENCE] Further, the College has articulation agreements with local 

high schools for career education programs of study as well as course-to-course articulation. This 

allows high school students to obtain job skills, a credential or certificate, and/or earn college 

credit for their high school courses. As described in Standard II.A.10, the College adheres to 

federal regulations and Commission policies regarding transfer of credit. 

 

 

Distance Education and Correspondence Education 

 
To ensure the occurrence of regular and substantive interaction (RSI) between students and the 

instructor, the College established AR 4105 DE Policies and Procedures.[EVIDENCE] 

[Awaiting approved Senate minutes] It states that for any portion of a course that is delivered 

through distance education, RSI must occur, between the instructor and students, either 

synchronously or asynchronously. For asynchronous online or hybrid courses, instructor contact 

with students will be initiated by the instructor through one or more of a variety of methods 

outlined in the documentation for approval of a new distance education course. For 

videoconferenced classes and face-to-face portions of hybrid courses, instructors are present at 

each class meeting and may interact with students using a number of additional methods 

described in the course approval documentation.  

 

As part of the curriculum process, the DE Addendum to the course outline requires explicit 

specification of the ways the RSI mandate will be met within the course (e.g., welcome letter, 

regular instructor-initiated contact, ensure instructor contact information is easily accessible in 

the syllabus and welcome letter and encourage students to initiate contact with instructor, 

provide weekly opportunities for formal and informal student-initiated interaction with other 

students through discussion boards, chat, and other collaborative tools, design RSI into 

discussions and other collaborative group work and facilitate such assignments to build a sense 

of community, provide students with rubrics to inform them of the quantity and quality expected 

in their assignment responses to ensure substantive interactions, and provide students with tools 

such as Pronto, to communicate with one another outside of formal designated interactions). 

[EVIDENCE] The DE Addendum also requires explicit identification of the online tools to be 

used to ensure RSI (e.g., Zoom or other teleconferencing tool, discussion boards, chat, Pronto or 

other messaging tool, Canvas conferences, synchronous office hours, Canvas Speedgrader 

feedback, rubrics with embedded feedback).  

  

In April 2022, the Committee on Distance Education (CoDE) approved a motion to recommend 

the dissemination of the recent Title 5 changes on RSI for DE courses to all divisions. 

[EVIDENCE] The motion also recommended that individual divisions develop rubrics to assess 

the presence of weekly RSI within their discipline courses. The resulting rubrics are to be 

approved by the Academic Senate and its CoDE subcommittee. RSI is the subject of many DE 

professional development workshops offered throughout the year. However, for continuous 

improvement, the College’s 2022-2025 Distance Education (DE) Strategic Plan promotes the 

exploration of new tools that could be adopted and integrated into Canvas to ensure the required 

quality and frequency of communication.[EVIDENCE][Awaiting Senate-approved version] The 

plan also promotes associated training and professional development.  

 

https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EQ1oalvPzpNDufF5c5W_zAoBgge-x2yqnQQ9aU8U1fLoyQ?e=5vxF6A
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/ET19aWhmrdNIthqUPeHcR38BBbBoQInseAVx0BT8J54ZCg?e=GOBVoi
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/ERbdmS3_1WRNhFp30wacglwBPTko_vjPwUKOC1cgTj5Auw?e=jAnz3R
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EcDEh3YZhVZAiIM29L5YX1gBOh3cUbuURszsvp17YiCC9g?e=4XDSHT


43 

 

The College verifies that the student who registers in a DE program is the same person who 

participates every time and completes the course or program and receives the academic credit. 

This is important not only to authenticate the participation and learning of actual students 

enrolled in the course, but to also safeguard against the possibility of fraudulent enrollments by 

bots that simulate actual students. AR 4105 states that student identification is confirmed by the 

assignment to each student upon enrollment, an email that is both individual and unique, as well 

as linked to the student identification number. [EVIDENCE][Awaiting approved minutes 

Senate’s 2nd Read of AR 4105] This is in turn used to provide Canvas access and subsequently, 

the student information system interacts with Canvas to provide correct enrollment information 

for the individual courses. For full semester courses, all asynchronous courses require a check-in 

assignment by the end of the first week of instruction. For courses of four to eight weeks 

duration, the assignment is due by the Thursday night of the first week of instruction. This check 

in assignment ensures that a student is authentically in the class and participating, as these 

assignments are unable to be completed by bots. As part of the curriculum review process, the 

DE Addendum to the course outline confirms and documents that each course includes the 

student identification verification check-in assignment. 

 

The College demonstrates comparable learning support services and student support services for 

DE students. In March 2020, the COVID-19 pandemic necessitated Safer-At-Home learning and 

working conditions and consequently, learning support and student services were only offered 

remotely. These services are becoming increasingly available for in-person use as the impact of 

the COVID-19 pandemic slowly subsides. As described in response to Standard II.B.1, learning 

support from the libraries, Learning Center, and Supplemental Instruction that was offered in-

person and online are comparably effective at supporting students, and the 2022 Spring Student 

Satisfaction Survey results are consistent with this assertion. Similarly, as described in response 

to Standard II.C.1, student services support offered in-person and online are comparably 

effective at supporting students, and again, the 2022 Spring Student Satisfaction Survey results 

are consistent with this. 

 

Student Complaints 
 

The policy for handling student complaints is defined in BP 5530 Student Grievances and the 

procedures are published in AR 5530 Student Grievances well as on pages 49-51 of the 2022-

2023 catalog. [EVIDENCE, EVIDENCE, EVIDENCE] These are additionally posted   online at 

the College webpage on student grievances. [EVIDENCE] Files relating to the Office of Civil 

Rights complaints are maintained by the Office of Human Resources, and files relating to Title 

IX complaints are maintained by the Title IX director who also serves as the vice president of 

student services. As described in AR 5530, files related to formal student complaints are 

maintained at the level of the dean or manager. The vice president of instruction, vice president 

of student services, vice president of administrative services, and superintendent/president 

maintain records of complaints when they escalate beyond the dean or manager level. Case files 

regarding judicial board complaints are stored in the superintendent/president’s office. 

 

The College’s accreditation webpage has a subpage on programmatic and specialized 

accreditation that provides the names of associations, agencies, and entities that accredit, approve, 

or license the institution and any of its programs, and provides contact information for filing 
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complaints with such entities. [EVIDENCE] If a student believes their complaints have not been 

resolved within the institution, the College’s website provides information for submitting 

complaints as well as links to the online complaint forms for the California Community College 

Chancellor’s Office and the ACCJC. [EVIDENCE, EVIDENCE]   

 

 

Institutional Disclosure and Advertising and Recruitment Materials 
 

The College provides timely and accurate information on its programs, services, locations, and 

policies to students and the public through various means including but not limited to: 

 

• Publication of information on the College website [EVIDENCE] 

• Publication of information in print format in the catalog and class schedule 

• Signage and information postings at various on-campus locations 

• Digital signage (i.e. content on high definition digital monitors) in key on-campus  
locations 

• Interactive Map [EVIDENCE] 

• Printed brochures and fliers 

 

The College catalog and class schedule serve as primary informational tools about the College. 

[EVIDENCE, EVIDENCE] General information provided in the College catalog both online and 

in print format includes the official institution name, address, phone numbers, and website 

address; the College’s mission statement; course, program, degree, and certificate offerings; 

academic calendar and program length; the academic freedom statement; available student 

financial aid; and available learning resources. The names and credentials of faculty and 

administrators and the members of the governing board are listed in the College catalog. 

Additionally, the catalog includes requirements for admission, degrees, certificates, graduation, 

transfer, and information on fees and other financial obligations. Policies affecting students, 

including academic honesty, nondiscrimination, acceptance of transfer credit, grievance and 

complaint procedures, sexual  harassment reporting, and refunds of fees are located in the College 

catalog and class schedule. The semester schedule of classes also contains the College address, 

names of the members of the governing board, calendar information, general information on 

programs and services, policy information, and the semester’s class list. The departments for 

Communications and Community Relations, Admissions & Records, College Catalog, 

Instructional Services, and Student Services collaborate to ensure that these publications provide 

accurate,   up-to-date information in a suitable style and format. 

 
The Office of Communications and Community Relations creates and distributes news releases, 

magazines, brochures, fliers, print and online advertisements, digital displays, and more to 

provide prospective and current students, College personnel, and community members with 

relevant and accurate information about the College. [EVIDENCE] Within that office, the Public 

Information Coordinator and Graphic Designer publish an official style  guide and follow writing, 

proofreading, branding, and social media guidelines to ensure that information about the College 

is presented clearly, accurately, and professionally. [EVIDENCE] Furthermore, the office 

manages the College website with input from all departments and the Web Oversight Committee 
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as appropriate to ensure that students and the public have access to current and accurate 

information about the College. [EVIDENCE] 

 

The College complies with all legal and regulatory practices relating to student recruitment and 

admissions. General student recruitment and other pre-admission outreach services are 

spearheaded by qualified College staff in the office of Student Outreach Services (SOS). 

[EVIDENCE] Consisting of a full-time program manager, four full-time  student services 

professional staff, and paid part-time student ambassadors (peer advisors), the SOS staff serves as 

the College’s primary liaison to the area K-12 schools and local communities. Additionally, 

international student recruitment is coordinated through the International Students Program. 

[EVIDENCE] The director has  primary responsibility for outreach, admissions, and new student 

enrollment services for F-1 visa students. Outreach and recruitment services offered by Student 

Outreach Services and the International  Students Program are focused on helping prospective 

students complete the established enrollment process including the admissions application, 

orientation, basic skills assessments, and pre-registration counseling and educational planning. 

College personnel who are responsible for student outreach, recruitment, and admissions advising 

provide services to prospective students in a manner consistent with institutional policies and 

procedures, information published in the College catalog and class schedule, and  the institution’s 

mission statement. 

 

The College accurately communicates its ACCJC-accredited status to students  and the public 

through the accreditation webpage which is accessible within one mouse click by way of the 

“Accreditation” link at the bottom center of the College’s home page. [EVIDENCE] Additionally, 

the College catalog provides information regarding the College’s accreditation status as required by    

the Commission that is accessible online and in print. [EVIDENCE] All accreditation reports, 

documents, procedures, resources, and information about the Commission are readily available to 

students, College personnel, and the public. Additional information related to this policy can be 

found in Standard I.C.12. 

 

 

Title IV Compliance 
 

As described in response to Standard III.D.15, the College possesses the components required as 

a Title IV program. The Department of Education has not raised any issues as to financial 

responsibility requirements, program record-keeping, etc. [Update with audit findings.] 

 

As described in response to Standard III.D.15, the College’s student loan default rate of 1.6 

percent is within the acceptable range and well below the 12.1 percent national average for all 

two-year institutions. [EVIDENCE, EVIDENCE] In the time since 2016, when it was last 

approved for substantive change by the ACCJC, no further substantive changes have occurred at 

the College.  

 

As described in Standard III.D.16, contractual agreements with external entities are consistent 

with the mission and goals of the institution, governed by institutional policies, and contain 

appropriate provisions to maintain the integrity of the institution and the quality of its programs, 
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services, and operations. All contracts are board reported for ratification by the Board of 

Trustees. BP 6340 Bids and Contracts and BP 6700 Use of College Facilities govern the process 

by which the Board of Trustees authorize certain roles within the College to negotiate and 

execute contracts. [EVIDENCE, EVIDENCE] [Replace after updated to 2022]  
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G. Institutional Analysis of Standards 

 

Standard I: Mission, Academic Quality and Institutional Effectiveness, and 

Integrity 
 

The institution demonstrates strong commitment to a mission that emphasizes student 

learning and student achievement. Using analysis of quantitative and qualitative data, the 

institution continuously and systematically evaluates, plans, implements, and improves the 

quality of its educational programs and services. The institution demonstrates integrity in 

all policies, actions, and communication. The administration, faculty, staff, and governing 

board members act honestly, ethically, and fairly in the performance of their duties.  

 

 

Standard I.A. Mission 
 

I.A.1. The mission describes the institution’s broad educational purposes, its intended 

student population, the types of degrees and other credentials it offers, and its commitment 

to student learning and student achievement. (ER 6) 

 

Evidence of Meeting the Standard 

 

In Board Policy (BP) 1200 District Mission, Vision, and Values Statements, the College’s 

mission statement clearly describes its broad educational purposes, intended student population, 

types of degrees and certificates, and commitment to student learning and student achievement. 

[EVIDENCE] The mission states that the College’s primary purpose is to grant certificates and 

associate degrees while serving a diverse population of the Greater Los Angeles region as well as 

other geographical areas. The mission emphasizes that the College serves its diverse student 

population by offering instruction in credit, noncredit, and community education programs. 

Specifically, the mission states that the College exists to ensure students successfully accomplish 

student learning in basic skills, transfer preparation, career and technical education, and general 

education, and thereby communicates a strong commitment to student learning and student 

achievement for a variety of educational and career goals. The College’s educational mission is 

clearly defined and appropriate for a degree-granting institution of higher education and the 

constituency it serves. In addition, the mission defines the College’s commitment to student 

learning and student achievement.  Each fall semester, the Strategic Planning Committee 

considers if any changes are needed to the mission. In spring 2017, the College last revised the 

mission statement. [EVIDENCE, EVIDENCE, EVIDENCE] 

 

Analysis and Evaluation 

 

The mission expresses the institution’s commitment to student learning and achievement and 

articulates how it fulfills that commitment primarily through its granting of degrees and 

certificates to its intended student population. The mission further delineates the College’s  

educational purpose in providing credit, noncredit, and community programs for instruction in 
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the areas of basic skills, transfer preparation, career and technical education, and general 

education. 

 

 

 

I.A.2. The institution uses data to determine how effectively it is accomplishing its mission, 

and whether the mission directs institutional priorities in meeting the educational needs of 

students. 

 

Evidence of Meeting the Standard 

 

At the institutional level, the College uses data to determine its effectiveness in accomplishing its 

mission. For example, every spring, the Academic Senate examines data on certificates, degrees, 

and transfers to evaluate how effective it is at accomplishing the mission and to determine if 

institution-set standards and stretch goals for these metrics continue to be appropriate or if they 

should be adjusted. [EVIDENCE, EVIDENCE] These data are additionally reviewed by the 

Strategic Planning Committee (also known as Team A and prior to 2022 was named the Master 

Planning Committee) and are used to establish the College’s annual goals for resource allocation 

in support of the mission. [EVIDENCE, EVIDENCE, EVIDENCE, EVIDENCE]   

 

The prioritization of non-hiring allocation committee resource requests (“non-HAC requests”, 

formerly referred to as “non-personnel requests”) are based on the degree to which each request 

supports Annual Goals established by the Strategic Planning Committee and annual Instructional 

Priorities established by the Academic Affairs Committee. Specifically, each member of a 

prioritization committee evaluates whether each resource request supports any of the Annual 

Goals or Instructional Priorities and the results are quantified. [EVIDENCE] The higher the total 

number of endorsements from prioritization committee members that a resource request supports 

Annual Goals or Instructional Priorities, the higher it is placed in the resource allocation 

prioritization list. [EVIDENCE][Adding resource allocation example of POCR position for DE] 

 

Data is also used at the program level to determine effectiveness at accomplishing the mission. 

For example, job placement rates and licensure exam passage rates are provided by electronic 

communication to all career education (CE) departments in late spring. [EVIDENCE] If 

performance falls below the department’s own standard, the department must implement 

strategies to mitigate the gap. This is mandated by Academic Senate policy. Based on their 

review of the data, CE departments may make recommendations to the Academic Senate 

regarding whether their respective program-set standards and stretch goals continue to be 

appropriate or if they require modification. If a department falls below its standard, the 

Academic Senate ensures that the department: seeks recommendations from the relevant CE 

advisory committee; discusses and problem-solves the performance shortfall; and establishes a 

plan to increase job placement. Every fall, the Academic Senate discusses, adjusts when needed, 

and approves the program-set standards and stretch goals in consideration of the College 

mission. For example, after reviewing job placement rate data and discovering a shortfall, the 

Culinary Arts department met with its advisory committee and implemented curriculum changes 

to improve job placement. [EVIDENCE] 
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Another example of mission-driven evaluation of data at the department level regards student 

performance in basic skills. During division meetings and when preparing their program reviews, 

basic skills faculty from the Math division examine student performance data and establish 

strategic goals and actions for continuous improvement and accomplishment of the mission. 

[EVIDENCE] In their program review, the Math division formalizes the results of these 

discussions as goals and action items in their strategic planning linkage matrix. [EVIDENCE] 

 

Analysis and Evaluation 

 

The College regularly evaluates data to determine its current effectiveness in providing for the 

educational needs of students. This occurs at the institutional and program level where the 

mission and students’ needs drive the college’s priorities and efforts. 

 

 

I.A.3. The institution’s programs and services are aligned with its mission. The mission 

guides institutional decision-making, planning, and resource allocation and informs 

institutional goals for student learning and achievement. 

 

Evidence of Meeting the Standard 

 

Departments responsible for the College’s programs and services describe in their program 

review how their operations are aligned with the mission of the institution. The mission section 

of the noncredit Parent Education program review is provided as an example. [EVIDENCE] 

 

The mission drives participatory governance, the main process used by the College for much of 

its institutional decision-making. This is codified in Administrative Regulation (AR) 2511 

Governance Document which states: “The task of governance is the continuing development of 

the institution and its mission.” [EVIDENCE][Replace after updated to 2022] 

 

The mission guides strategic planning at the institutional level. Each constituent subgoal of the 

Institutional Strategic Plan’s (ISP, prior to 2022 was referred to as Institutional Master Plan) 

major goals is labeled to identify the specific component of the mission that it supports (see 

2018-2025 ISP’s page 5 for component of the mission and pages 17-21 for each subgoal). 

[EVIDENCE] The Strategic Planning Committee reviews progress on the ISP goals annually and 

revises it when necessary to ensure that the identified priorities are current and purposeful. In 

spring 2022, the committee revised the plan to add a new major goal to promote anti-racism, 

diversity, equity, inclusion, and access. [EVIDENCE], EVIDENCE] The planning cycle also 

includes an opportunity for reviewing and, if necessary, revising the mission statement. 

 

The mission also guides strategic planning at the department level. Program review enables 

instructional programs, student services programs, and administrative services departments to 

evaluate their operations, engage in strategic planning for improvement, and request resources to 

facilitate the College’s ability to achieve its mission. The first question of the program review 

document frames the whole process as it asks how the program’s mission aligns with the 

College’s mission statement. In the strategic planning linkage matrix within the program 

review’s Improvement Plan & Resource Request section, programs and services establish their 

https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/ESgG6TJ47ShHp9p41LRIgXYBIPZwXZpVoM79ZHIFqqSNzg?e=fzCvo9
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EbH8kcvbO9RMpGkZkLAY6_MBgPLSdo01ge0VveOLUkoK3w?e=Teh8ya
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EbXmsfsX1KBMus1qRdLDXf0BQz2VrVAi_ef3VxRKDIkOFw?e=m0niQw
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EbNZRY1kiFxCn_00m-_t5XABC1vrswsXLJ3ZoKji2exKuA?e=VlB9Re
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EawZVYRvIlpIvBOGbvAhdRIBsyEVo1oe82DQ6E7eKGZn4Q?e=UfoO1r
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/ESMIKti59k9EscIyK3ASKmkByaBCUfxr02rS2q10UXmeUg?e=rhAc1Z
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/Eaxp5Zc4giVOrZeifJyZkJoB-ddRvlHyMgrixIky52_q1Q?e=UCfajK
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plans for improvements that align with the mission. Resource requests associated with these 

goals and planned actions may be submitted. By way of example, the program review for 

noncredit Parent Education program is provided and shows that the question about mission 

constitutes the first section of the form and the strategic planning linkage matrix constitutes the 

last section. [EVIDENCE] 

 

As detailed in Standard I.A.2., data is used to inform institutional standards and goals for student 

learning and achievement in support of the mission. By evaluating performance data, the College 

determines its effectiveness in accomplishing the mission. Every spring, the Academic Senate 

examines data on certificates, degrees, and transfers to evaluate institutional effectiveness and 

determine if institution-set standards and stretch goals for these metrics continue to be 

appropriate or if they should be adjusted. [EVIDENCE]  These data are additionally reviewed by 

the Strategic Planning Committee and are used to establish the Annual Goals for resource 

allocation in support of the mission. [EVIDENCE]  

 

Resource allocation is aligned with the mission. The prioritization of non-hiring allocation 

committee resource requests (“non-HAC requests”, formerly referred to as “non-personnel 

requests”) is based on the degree to which each request supports Annual Goals established by the 

Strategic Planning Committee and annual Instructional Priorities established by the Academic 

Affairs Committee. Specifically, each member of a prioritization committee evaluates whether 

each resource request supports any of the Annual Goals or Instructional Priorities and the results 

are quantified. [EVIDENCE, EVIDENCE] The higher the total number of endorsements from 

prioritization committee members that a resource request supports Annual Goals or Instructional 

Priorities, the higher it is placed in the resource allocation prioritization list. Such requests are 

ultimately funded based upon the available budget, available funding sources, and the degree to 

which they support these College’s priorities in pursuit of the mission. [EVIDENCE][Adding 

resource allocation example of POCR position for DE] 

 

As also detailed in Standard I.A.2., the mission informs departmental goals for student learning 

and achievement. Job placement rates and licensure exam passage rates are provided to all career 

education (CE) departments in late spring so they may evaluate their effectiveness at fulfilling 

the College mission and make recommendations to the Academic Senate regarding whether their 

respective program-set standards and stretch goals continue to be appropriate or if they require 

modification. [EVIDENCE]  Every fall, the Academic Senate discusses, adjusts when needed, 

and approves the program-set standards and stretch goals in consideration of the College 

mission. At the program level, each program or service undergoing program review ties its 

program plans to components of the mission statement thorough an examination of student 

learning and achievement data.  

 

Analysis and Evaluation 

 

The institution’s programs and services are aligned with its mission and this is documented in the 

mission section of each department’s program review. The mission guides institutional decision 

making as codified by administrative regulation. Institution and program level planning is driven 

by the mission, as evidenced by the mission component citations in the subgoals of the 

Institutional Strategic Plan and in the strategic planning linkage matrix of program reviews. The 

https://glendale0.sharepoint.com/:b:/s/gccprogramreview/EXaWS4jpB45KtYhHBFZNlfkBwA7YcmzSSrfJGuZMLYfRhA?e=OsebNf
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EW5F4OtSmB9DljJ_Ki1U0zMBcsSS-Fbpci2oA0L1VgUiYQ?e=D7b2RJ
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/ERTAqwvi8eNJvsX9E_Uop3sBWfgfGyeJ6WKiMyGfMoYxHw?e=aTkccZ
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EToRgK8nWXpBlUMmBPyqfmwBqdnv8B9_0WsUSPbfFSarUA?e=dSEvdD
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EZ7E-u4jnoFHncgOIRZmbowBc-lgfkfsPREWKnwlk1wVbg?e=eJH3oM
https://www.glendale.edu/about-gcc/gcc-overview/institutional-effectiveness/program-review/program-review-data-tools/job-placement-rates
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prioritization of resource requests is conducted using objective methodology that quantifies each 

request’s support of the mission, by way of Annual Goals and Instructional Priorities. Institution 

and program level performance data convey how effective the College is at fulfilling its mission 

and are evaluated annually to inform planning goals and actions for improvement.  

 

 

I.A.4. The institution articulates its mission in a widely published statement approved by 

the governing board. The mission statement is periodically reviewed and updated as 

necessary. (ER 6) 

 

Evidence of Meeting the Standard 

 

The mission is codified in Board Policy 1200 District Mission, Vision and Values Statements, 

and is also publicly available in the catalog, on the website, and in every class schedule. 

[EVIDENCE, EVIDENCE, EVIDENCE, EVIDENCE] The mission is additionally displayed on 

posters throughout the campus sites in common areas such as the cafeteria, foyers, and offices.   

 

The planning cycle includes an opportunity for reviewing and, if necessary, revising the mission 

statement. To date, the Strategic Planning Committee had considered each fall semester if any 

changes are needed to the mission. In fall 2021, the Committee updated the process for mission 

review to occur once every three years, starting in fall 2022. [EVIDENCE] The new process for 

reviewing the mission is publicized on the Institutional Effectiveness webpage. [EVIDENCE] 

 

As required by Eligibility Requirement 6 regarding mission, the College’s mission is adopted 

and published by the governing board consistent with its legal authorization. [EVIDENCE] 

 

Analysis and Evaluation 

 

The College mission is codified in board policy which is approved by the Board of Trustees. The 

statement is posted on the institution’s website, publicly displayed across on-site campus 

locations, and included in major student-facing publications such as the catalog and class 

schedule. The mission is regularly reviewed and updated as needed. 

 

 

Conclusions on Standard I.A. Mission 

 

The College’s mission is the driving force behind all policies and practices that work together to 

continuously strive for improvement in student learning and student achievement. In a clear 

statement that is widely publicized via multiple mediums, the mission serves to inform 

stakeholders of the College’s primary purposes as well as provide a benchmark for continuous 

improvement. Each year, the College analyzes data to determine how well the institution-set 

standards and goals are being met with respect to the mission and makes revisions to those 

standards and goals as necessary. The data-driven program review process is yet another 

mechanism by which the College’s ability to provide mission-aligned educational programs and 

services can identify areas that require improvement. Institutional priorities are mission driven 

and they shape the annual goals and the Institutional Strategic Plan in order to ensure that the 

https://www.glendale.edu/home/showpublisheddocument/50455/637643550887630000
https://glendale0-my.sharepoint.com/:i:/g/personal/ddionisi_glendale_edu/EZ3fI0rlKCNEpkMPYUDrmmMBiS0i8cwocrkg0qQuvWXhxA?e=9SKLbB
https://glendale0-my.sharepoint.com/:i:/g/personal/ddionisi_glendale_edu/Ef-mR3bTevVBq2v_UGjV6KABlIer6PhhRBzXhL2mLHQF1Q?e=QGuKk9
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EStan1wMk6lJhtfIUYzuouYBJSnuMfBi2-A-mr1K2VdQcw?e=E5tRvx
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EUFNmiQakS5NkGnc7S_KKUgB5mS0T5hazW0lWj_VNidsig?e=Pkg1da
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EUVoyy1HUf5JobNpLtwldnkBbEVdjLiKwvDr9C3HbeVTNw?e=LHgzU3
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EaDvD9ugrUpIpCE3Bxfa-wcBuumFnkj4B1oIk-g4DIZGbQ?e=gbPMSN
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College’s mission is being met. When performance gaps are identified, plans for improvement 

are devised and implemented so that all aspects that contribute to student learning and 

achievement may be improved. Finally, the College’s shared governance process serves to guide 

all decisions and plans that pertain to the mission in order to ensure that all voices at the College 

are heard.   
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Standard I.B. Assuring Academic Quality and Institutional Effectiveness 

 

Academic Quality 
 

I.B.1. The institution demonstrates a sustained, substantive and collegial dialog about 

student outcomes, student equity, academic quality, institutional effectiveness, and 

continuous improvement of student learning and achievement. 

 

Evidence of Meeting the Standard 

 

The College demonstrates sustained, substantive, and collegial dialog about student outcomes, 

student equity, academic quality, institutional effectiveness, and continuous improvement of 

student learning and achievement in various ways. For example, when program review is 

completed by instructional departments, the self-evaluative process involves reflection and 

intradepartmental dialog about data for student learning outcomes, student equity, and 

institutional effectiveness and culminates in strategic planning for continuous improvement of 

student learning and achievement. [EVIDENCE] Although the completion of Full Review 

program reviews are mandated once every three years (with Update Reviews optional during the 

intervening years), departmental dialog about student and department performance as shown in 

the program review dashboard data is required annually by instructional departments. 

[EVIDENCE] Specifically, faculty of instructional programs examine and collectively discuss 

data from their department’s online program review dashboard, which contains various 

departmental-level metrics including student outcomes, such as course completion and program 

completion. While course completion data can be examined for the department overall, it can 

also be disaggregated by various student subpopulations (e.g., ethnicity) to reveal potential 

equity gaps. The conclusions resulting from departmental dialog are documented on the 

Instructional Department Dashboard Data sheet. [EVIDENCE] In years when the department is 

due for its mandatory Full Review program review, the sheet informs the department’s responses 

to data questions within the program review. During intervening years, the sheet ensures annual 

examination and dialog about data on student and departmental performance. The program 

review and Instructional Department Dashboard Data sheet of the Library Science department 

are provided as an example. [EVIDENCE, EVIDENCE]  [Replace both of these 2021 evidence 

docs after Library Science completes their 2022 program review and data sheet.]  

 

While program review is one mechanism by which dialog occurs regarding outcomes, equity, 

academic quality, and improvement at the departmental level, institutional strategic planning is 

the counterpart process where similar dialog occurs at the College level. Every fall semester, the 

Strategic Planning Committee reviews and discusses student demographic trends and student 

satisfaction survey data. [EVIDENCE] Every spring semester, the committee reviews and 

discusses the data for the Institutional Strategic Plan’s key performance indicators, student 

success metrics (such as course completion, retention, persistence, transfer, degree and certificate 

completion), and employee surveys. The committee then discusses and decides upon the 

College’s Annual Goals which, along with the Academic Affairs Committee’s Instructional 

Priorities, inform the upcoming year’s prioritization of the resource requests submitted through 

program review. [EVIDENCE] 

 

https://www.glendale.edu/about-gcc/gcc-overview/institutional-effectiveness/program-review
https://www.glendale.edu/about-gcc/gcc-overview/institutional-effectiveness/program-review/datadashboard
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EfVhhq1LoAlAudzr9g2UzhMBTXymQXC0PRJ_p7Gl_X7UXw?e=jn1D3y
https://glendale0.sharepoint.com/:b:/s/gccprogramreview/EfouasZzJjVLjUjPwbGi5kABlUeS4pHtngKONiSvCavQJw?e=ijVKjr
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/ESvudGa3sNROmVrfaqs1PX8BFHtRLbReTlb_-OIJfvyKtw?e=aoThOt
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EesTqLU8HPJHimgY7SfFxI8ByRrovrFP3Uw4-u5bz5t3rw?e=bBeMpk
https://www.glendale.edu/about-gcc/gcc-overview/institutional-effectiveness/master-planning/resource-request-prioritization
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Formal discussion also occurs regarding the assessment of student learning outcomes. The 

Reflection section of each department’s SLO assessment report documents faculty dialog about 

their assessment findings and their changes to improve student learning. [EVIDENCE] This 

dialog occurs regularly and the sheets are stored in eLumen, the College’s online system for 

learning outcomes assessment. The Instructional Department Dashboard Data dialog sheet and 

the learning outcomes Reflection sheets specifically ask departments to analyze student equity 

gaps, and to generate specific goals and action items that may be entered into the Improvement 

Plan & Resource Requests section of their program review. Additionally, in winter 2022, the 

LO&A Committee held a Program Learning Outcome (PLO) Assessment Day where 

instructional departments came together to discuss student outcomes, student equity, and 

academic quality of their program. [EVIDENCE] To deepen conversations regarding the year’s 

assessment efforts and results, the LO&A Committee has developed an End of Year Assessment 

Report sheet which will be implemented in 2023. [EVIDENCE] This report sheet was piloted by 

the Kinesiology division in 2022. [EVIDENCE]  

 

At the College, robust conversations about equity abound. For over three years, an ad hoc task 

force regularly convened to plan, administer, analyze and disseminate the results of the College’s 

use of the National Assessment of Collegiate Campus Climates (NACCC) survey. [EVIDENCE]  

At collegewide townhall forums, presentations at governance committees, and the California 

School Employees Association (CSEA) retreat, college stakeholders have discussed the findings 

of this racial climate survey and helped contribute equity-minded recommendations for 

institutional solutions. The College’s Senate has a Diversity, Equity, Inclusion, and Accessibility 

(DEIA) Committee, composed of faculty and students who engage in substantive and collegial 

dialog about student equity during their committee meetings [EVIDENCE] [Awaiting Sept 2022 

minutes with equity discussion documented.] as well as during college wide events such as the 

Faculty Institute Day. While groups such as the NACCC task force and the DEIA Committee 

support the College’s equity initiatives, the Student Equity and Achievement (SEA) Committee 

is the governance committee within which all equity efforts are centralized. Through monthly 

meetings, the SEA Committee engages in dialog, planning, implementation of actions, and 

assessment of progress. [EVIDENCE] 

 

As another example of dialog for continuous improvement, the Committee on Distant Education 

(CoDE) developed and approved a recommendation that instructors who teach live sessions 

through Zoom or teleconference should record each instructional session to the cloud, import 

those recordings to a media storage platform like 3CMedia, and provide the recording links 

within their Canvas course for students to be able to review. [EVIDENCE] In particular, this 

recommendation was in direct response to data gathered from a student survey on tech-mediated 

instruction, in which students in their own words identified “zoom recordings of class sessions” 

as the top “thing you would like to see in all your Tech-Mediated classes.” This is a direct and 

immediate response from dialog geared toward increasing student equity and improving student 

learning and achievement.  

 

Analysis and Evaluation 

 

The College encourages and sustains collegial conversation focused on continuous improvement 

of student learning and achievement. The processes of program review, institutional strategic 

https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EViK2hBJhkBFhSSkM6PlYroBKfN_doOeoYClQK3qsNIAWA?e=gAhGpp
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EeZGuEwbb6hLqedfqr_mOegBp-KuVq_aMA4b4YoTU6thGg?e=qFPOax
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/ERlWbt23sEFGjg1JUuaAsAYBrYwmRpthx3gSCirfK6qz7g?e=g482gM
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EXkfkvW79VFJlbMGEQf2-bsBzqAGNJiaSRxyQaD08uSalg?e=qGMP8G
https://www.glendale.edu/about-gcc/gcc-overview/institutional-effectiveness/research/equity
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EYzkXWe2hIdBuJ1_Wkq3tJ0BF4O7FyRkMHzrd5g1ujPaTQ?e=CzjXTu
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EXnjtOR3b1lPk6yXFofsAPcBVda1eYBvU8elkLE5UZgPYA?e=WEbORD
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EaFnBJJxDQJPnsez9tsnww0Bpslj5A4HI4m77l4g6rRduQ?e=O1suX1
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planning, and learning outcomes assessment are examples of how dialog about student outcomes, 

equity, academic quality, and institutional effectiveness occurs systematically through 

institutional processes. In addition to the ongoing work and collaborative dialog in Senate and 

governance committees such as DEIA and SEA, major College wide initiatives such as NACCC 

and Guided Pathways involve college wide town halls and other forums for discussions about 

improvement of student learning and achievement. 

 

 

I.B.2. The institution defines and assesses student learning outcomes for all instructional 

programs and student and learning support services. (ER 11) 

 

Evidence of Meeting the Standard 

 

For instructional programs, the defined student learning outcomes are documented on the Course 

Outline of Record (COR) and the COR is reviewed and revised, if necessary, at least every six 

years through the Curriculum and Instruction Committee (C&I). CORs are then housed and 

accessible at the COR archive. [EVIDENCE, EVIDENCE] Instructional faculty also include the 

student learning outcomes on their course overviews. [EVIDENCE]  Examples are provided for 

Spanish 101. The LO&A committee has defined an assessment cycle within which every course 

and program is assessed at least every three years. This assessment cycle has been approved by 

the Academic Senate. [EVIDENCE, EVIDENCE]  This assessment cycle was approved by the 

Academic Senate (Senate motion 2021-34). [EVIDENCE] After assessments are conducted, the 

data are recorded in eLumen, the online LO&A system. [EVIDENCE, EVIDENCE] The 

curriculum management system documents the Program Learning Outcomes (PLOs), as does the 

College catalog, thereby providing access for the public of the defined learning outcomes for 

instructional programs. Examples for PLOs are provided for the Fitness Specialist program. 

[EVIDENCE, EVIDENCE] 

 

The College defines and assesses student services learning outcomes (SSLOs) for student 

services support programs. Managers of these programs spearhead the development and 

assessment of the SSLOs in collaboration with the College’s learning outcomes and assessment 

coordinator. After SSLOs are defined, they are entered into eLumen. SSLOs are assessed each 

summer after the completion of the school year. The departments review their SSLO results and 

compose a Reflection that discusses the assessment, shares changes made in response to the 

results, and identifies resources needed to improve student learning or services. An SSLO report 

for Disabled Students Programs and Services is provided as an example. [EVIDENCE] 

 

The College also defines and assesses learning outcomes for learning support services. 

Specifically, assessments are completed for Library Services, the Learning Center, and 

Supplemental Instruction. For example, the learning outcomes section of the program review is 

another mechanism that documents learning support learning outcomes. [EVIDENCE] The 

Supplemental Instruction department is provided as an example. The Library provides an 

example of how learning outcomes assessments are documented in eLumen, along with high-

level reflections which facilitate departmental dialog and strategic planning for continuous 

improvement. [EVIDENCE] 

 

https://www.glendale.edu/home/showpublisheddocument/52337/637751578822200000
https://www.glendale.edu/about-gcc/faculty-and-staff/c-i-curriculum-and-instruction/course-outlines-of-record
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EUUpzUFZ7ORIlkzPUEaWzNAByMiXUVHMYwcVj0YXBEYyYA?e=DepYLk
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EQL9hPV-sc9JkUI5I3QzOlsBx3twYcBA8j9eiPhrs7ih7g?e=LUO3ka
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EYOif5btVHFNo2mVOsBXkvEBveDvg0VC9X1EP28fotSBcQ?e=U4PFvZ
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EYOif5btVHFNo2mVOsBXkvEBveDvg0VC9X1EP28fotSBcQ?e=U4PFvZ
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EViK2hBJhkBFhSSkM6PlYroBKfN_doOeoYClQK3qsNIAWA?e=pH57q2
https://www.glendale.edu/about-gcc/faculty-and-staff/learning-outcomes
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EROinh0JFxZFsh8VGzj-6kUBKBZH0vdDO2nGVWSQu0V0Eg?e=PG1cJw
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EWXzUCyAS4BFugf4qkZJRu8BLGqGPDO6tle30UN2e1XBRg?e=NM1C4K
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EQFQ7A7W8_ROlsGFoq2SBvQBByV_Jzy5PXujX2cXlR_Z5w?e=xDYXHW
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EdXfKms8BLJNtd5ULVVJYrcBR7y-ek5FGPbgNeh6ESbDBw?e=4xfLlB
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EVPvp5OfE8NFtHZwRoMNyT0BKzg4_LC7rrd3pW3_pe1TRQ?e=A8Rp7Z


56 

 

Analysis and Evaluation 

 

Learning outcomes are defined and assessed at regular cycles for instructional programs, 

learning support services, and student services. 

 

  

I.B.3. The institution establishes institution-set standards for student achievement, 

appropriate to its mission, assesses how well it is achieving them in pursuit of continuous 

improvement, and publishes this information. (ER 11) 

 

Evidence of Meeting the Standard 

 

Institution-Level Metrics. At the institutional level, student success and achievement data are 

used to determine effectiveness in accomplishing the College mission. As described in the 

Academic Senate’s Policy on Setting Institution-Set Standards and Goals, the Academic Senate 

analyzes performance data each spring semester and engages in dialog regarding performance 

appropriate to fulfill the College mission in order to evaluate effectiveness and establish 

standards and goals for the aggregated, institution wide metrics of course completion, retention, 

degree completion, certificate completion, and transfers. [EVIDENCE, EVIDENCE] The goals 

reflect the College’s targets for continuous improvement and challenges the current institutional 

performance pertaining to its mission and pursuit of academic quality. In order to guide self-

evaluation and institutional improvement, the Academic Senate monitors and challenges 

institutional performance using these metrics. For institution wide planning for improvement and 

resource allocation, these data are additionally reviewed by the Strategic Planning Committee 

and inform the College’s Annual Goals upon which resource allocation prioritization relies. 

[EVIDENCE, EVIDENCE] For example, non-Hiring Allocation Committee resource requests 

are prioritized based upon a quantification of the degree to which each request supports the 

College’s Annual Goals or Instructional Priorities. [EVIDENCE, EVIDENCE] 

 

In the wake of the COVID-19 pandemic’s tumultuous effect on the lives and learning conditions 

of students, the College discovered that its institution wide retention rate had dropped below the 

standard that had just been raised the previous year.[EVIDENCE] In response to this, and in 

alignment with its policy, the Academic Senate approved the creation of a task force to: 1) 

identify the reasons why the performance fell below the standard, 2) provide supporting evidence 

for why performance fell, 3) create recommendations regarding the appropriateness of the set 

standard or its adjustment, and 4) develop, implement, and evaluate an action plan for 

improvement. [EVIDENCE] As documented in the task force’s notes, copious amounts of data 

were examined and deliberated upon over numerous meetings to identify the likely causes of the 

shortfall, to reach a recommendation for adjusting the retention standard, and to delineate plans 

for improvement. [EVIDENCE] 

 

Program-Level Metrics. At the program level, student achievement data are used to determine 

effectiveness in accomplishing the College mission. As described in the Senate’s Policy on 

Setting Institution-Set Standards and Goals, every Career Education (CE) program recommends 

to the Academic Senate its own standard and goal for its rate of job placement or passing of 

licensure exam for program completers. The goals reflect targets for continuous improvement 

https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EXxDcvOG-opAuotcBabJhs4Bo8cx59Air_267gFhCguOTA?e=jlaKUI
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EW5F4OtSmB9DljJ_Ki1U0zMBcsSS-Fbpci2oA0L1VgUiYQ?e=xBbFNU
https://www.glendale.edu/about-gcc/gcc-overview/institutional-effectiveness/master-planning/plan-documents/educational-master-plan
https://www.glendale.edu/about-gcc/gcc-overview/institutional-effectiveness/master-planning/resource-request-prioritization
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EZPgdB6KiuBJlRmAGSXOveEBWnbY27xqjLOkLoAYlbfEeQ?e=ZtXMq9
https://www.glendale.edu/about-gcc/gcc-overview/institutional-effectiveness/strategic-planning/planning-processes/resource-request-prioritization/2022-cycle
https://www.glendale.edu/home/showpublisheddocument/55504/637873517968335141
https://www.glendale.edu/home/showpublisheddocument/55121/637844163367730000
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EcaB90eXiZVJmPiZVsNIgPABpH2VnhMADv4_BTdVEIRKgQ?e=yGpRKl
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and challenges current performance. For stakeholders, this information is published on the 

College webpage. [EVIDENCE] In order to guide self-evaluation and improvement, the 

Academic Senate monitors and challenges performance using these metrics. Every fall, the 

Academic Senate discusses, adjusts when needed, and approves the program-set standards and 

stretch goals in consideration of the College mission. The Academic Senate analyzes 

performance data to establish standards and goals that are appropriate to fulfilling the College 

mission. [Minutes to be inserted after approval at September 2022 meeting.] For departmental 

planning, improvement, and resource allocation, CE programs monitor their performance and 

may request resources to support department-level planning and actions for improving program 

completers’ rate of job placement and licensure exam passage. 

 

The program-set standards for job placement rate also experienced recent shortfalls. Specifically, 

the job placement rates for Photography and Child Development programs fell below their 

standards and have triggered the Academic Senate’s process for CE programs to: 1) seek 

recommendations from their advisory committee, 2) respond to a series of reflective questions 

that probe the cause, labor market data, advisory board recommendations, possibility of adjusting 

the standard, and 3) in their next program review, include documentation of faculty dialog about 

the questions above as well as an action plan to meet program-set standards. In a previous year, 

the Restaurant Management program had fallen below its set standard. At that time, it adhered to 

the Academic Senate’s process and established and implemented actions which resulted in an 

increase in job placement rate. This year, however, the number of its program completers were 

below 10 and therefore too few to provide a valid measure of job placement. Consequently, as 

with any program with fewer than 10 completers, the program is not required to complete the 

Senate’s process. Despite that, and in pursuit of continuous improvement, the program did so 

anyway. [EVIDENCE, EVIDENCE, EVIDENCE] 

 

Annually, information about these institution-level data, standards, and goals are presented to the 

Academic Senate, Strategic Planning Committee, and Board of Trustees and published at the 

Institutional Effectiveness webpage. [EVIDENCE] Similarly, information about these program-

level data, standards, and goals are presented to the Academic Senate and CE departments, and 

published on the College webpage annually. [EVIDENCE] 

 

Analysis and Evaluation 

 

Through the process of establishing and monitoring institution-set data, standards, and goals, the 

College was able to detect the adverse impact that pandemic conditions wrought upon students’ 

success and achievement. Through subsequent investigation and discussion of student 

performance, actions have been planned and implemented for improvement. As evidenced by 

this work, the College adheres to federal regulations and Commission policies regarding 

“Standards and Performance with Respect to Student Achievement.” 

 

 

I.B.4. The institution uses assessment data and organizes its institutional processes to 

support student learning and student achievement. 

 

Evidence of Meeting the Standard   

https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EZVn2SQLcGxBgGAyQnrZg1wB5acKCrN8Q5-HQWa7GH3yFA?e=XyAPf6
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EdBVVXJCAPtAnT29QHU68lkB8BCVnY5ArJeT6diCt2f2-A?e=wQpZ0t
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EXrSXnZf7upNt2YXpyCP6XoBw55qxSB9zYCWRm8sV8XWvg?e=KIcQ4l
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EUsrFxqlzPJAnray_HWobA8BngHVUgPARrK2Ff1JBgGc-Q?e=l55qoF
https://www.glendale.edu/about-gcc/gcc-overview/institutional-effectiveness/research/institution-set-standards
https://www.glendale.edu/about-gcc/gcc-overview/institutional-effectiveness/program-review/program-review-data-tools/job-placement-rates
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Data is used to organize institutional processes to support learning and achievement. For 

example, the Institutional Strategic Plan (ISP) establishes key performance indicators to assess 

progress and organize efforts in support of student learning and achievement. [EVIDENCE, 

EVIDENCE]  The Institutional Planning Coordination Committee (IPCC) monitors ISP subgoals 

and receives updates from those identified as responsible parties in the ISP. Each spring 

semester, the Strategic Planning Committee reviews the key performance indicators and a variety 

of student outcomes such as course completion, retention, degree completion, certificate 

completion, transfers, and basic skills milestones. Based upon their review and dialog about 

student achievement data, the committee decides upon the upcoming year’s Annual Goals which 

are  then used to prioritize non-hiring allocation committee resource requests (formerly referred 

to as “non-personnel requests”) submitted as part of departments’ strategic planning in their 

program review. [EVIDENCE, EVIDENCE] 

 

Data is also used at the departmental level to organize institutional processes in support of 

learning and achievement. An example of this is derived from program review. Program review 

is the primary mechanism through which departments examine data and organize their planning 

efforts to improve student learning and achievement. [EVIDENCE] For instructional programs, 

the program review data dashboard displays a variety of information including enrollment, 

success rates, and achievement from the past three years. [EVIDENCE] Faculty analyze this 

information in an effort to identify equity gaps, and then create goals and action items in their 

strategic planning linkage matrix to aid in planning and resource allocation. The program review 

and Instructional Dashboard Data Sheet for the Mathematics division is provided as an example. 

[EVIDENCE, EVIDENCE] Academic Senate motion 2017-23 calls for yearly dialog and 

documentation regarding the dashboard data. This documentation of dialog is stored in eLumen, 

the online system for program review. [To add POCR example of processes supporting student 

learning.] 

 

The assessment of learning outcomes assessment data provides an opportunity for faculty to 

reflect on the impacts of curriculum and instruction on student learning. The Reflection section 

of each department’s SLO assessment report documents faculty discussions about their 

assessment findings and their changes to improve student learning. [EVIDENCE] Assessment 

data on success and achievement drive the processes for continual improvement to support 

student learning and student achievement. 

 

For student services and learning support services, outcomes reports are generated that reveal the 

degree to which students are benefitting from these support services. These same outcomes 

reports are also able to inform what improvements could be made. For example, data collected 

on the Learning Center’s Keys to College Success workshops shows that students who complete 

these workshops demonstrate higher course completion rates than students who do not take the 

workshops. [EVIDENCE] The data also show that these workshops correlate with a higher rate 

of persistence to the next semester, an essential component of student achievement. As another 

example, the Supplemental Instruction (SI) program assesses learning support learning outcomes 

for students who participate in SI. [EVIDENCE] Students are surveyed to find the percentage 

who “experienced an increase in their integration of study skills and critical thinking” by 

participating in SI sessions. Ninety-four percent of students surveyed stated that the SI program 

https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EXHwZ7l59o1LpsPgtxHQv94BN_FGoCxgndK1fH-SS__hpg?e=hTa8ye
https://www.glendale.edu/about-gcc/gcc-overview/institutional-effectiveness/master-planning
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EesTqLU8HPJHimgY7SfFxI8ByRrovrFP3Uw4-u5bz5t3rw?e=ey5afP
https://www.glendale.edu/about-gcc/gcc-overview/institutional-effectiveness/master-planning/resource-request-prioritization
https://www.glendale.edu/about-gcc/gcc-overview/institutional-effectiveness/program-review
https://www.glendale.edu/about-gcc/gcc-overview/institutional-effectiveness/program-review/datadashboard
https://glendale0.sharepoint.com/:b:/s/gccprogramreview/EYLObCO5AEpIskhRe-YPWtEBCSUuph3mV9-qpyA_4IfqnQ?e=Ro0q3T
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/ERZWyWS-iDJJgATAx0DSuNABV65-Lv_YE8q7lFVy9VHkpA?e=d7HUK7
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EViK2hBJhkBFhSSkM6PlYroBKfN_doOeoYClQK3qsNIAWA?e=RJOB4B
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/Eef-yzIW0Q1Ikoat99lakBYBenbpUBt3mwgHJ9xAr-kIZQ?e=q22zdx
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EdXfKms8BLJNtd5ULVVJYrcBR7y-ek5FGPbgNeh6ESbDBw?e=nuDeCq
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increased these essential skills which support student learning and student achievement. These 

assessment examples demonstrate how learning support programs promote academic quality 

through the services they offer.  

 

The student services learning outcomes (SSLO) assessment report for CalWORKs is provided to 

demonstrate an example of the identification and assessment of SSLOs for student services. 

[EVIDENCE] As evidenced in the SSLO section of the CalWORKS program review, SSLO 

assessment findings were used by the department to implement changes for improving students’ 

attainment of SSLOs and for strengthening support to students. [EVIDENCE]  For example, 

based on the assessment results for the SSLO “Recognized the link between completion of their 

educational goals and the future prosperity of their families,” CalWORKS increased their usage 

of an infographic that demonstrates the link between education and average income. This 

infographic was shared at numerous informational workshops and has become commonly used 

by student services technicians and counselors during one-on-one student meetings. Also, based 

on the assessment findings for the SSLO “Access resources that will help them achieve their 

academic and vocational goals,” CalWORKs discovered that some of their students did not know 

anything about the transfer process or were confused and unsure about it. Consequently, the 

department implemented a change in their process so that information about the transfer process 

is now infused into most of their staff’s interactions with students. Additionally, the CalWORKs 

counselor has presented multiple transfer workshops to their students to better inform them about 

transfer. 

 

As evidenced by this work, the College adheres to federal regulations and Commission policies 

regarding “Standards and Performance with Respect to Student Achievement.”  

 

Analysis and Evaluation 

 

Institutional processes to support student learning and student achievement are data-driven and 

occur on a regular cycle. Review of, and dialog about, student performance data is formalized to 

occur annually at the institutional and departmental level through strategic planning and program 

review processes, respectively. These collegial discussions culminate in the establishment of 

plans and actions for improvement. Relatedly, the resource allocation process prioritizes requests 

based upon their support for institutional goals and priorities. The learning outcomes assessment 

process involves the use of data findings to inform efforts for improvement in instruction, 

student services, and learning support.   

 

 

Institutional Effectiveness 
 

I.B.5. The institution assesses accomplishment of its mission through program review and 

evaluation of goals and objectives, student learning outcomes, and student achievement. 

Quantitative and qualitative data are disaggregated for analysis by program type and 

mode of delivery. 

 

Evidence of Meeting the Standard 

 

https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EUZCebUVIAhGr3TYaEynH-IBHjwqEIcV6tMCQ3sZRhymrQ?e=Ef3bBm
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EVyFV9znssdIr8riSH_oz68B2FE3UzTtJlK10l_3KOL2Ug?e=fMeSLh
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Program review is one way through which the College assesses accomplishment of its mission. 

The processes of program review are detailed at the program review website. [EVIDENCE]  As 

demonstrated with the exemplar of the English department’s recent program review, completers 

of the program review form must first describe how their department supports the College 

mission. [EVIDENCE] Then, instructional departments must examine the program review data 

dashboard which displays a variety of metrics related to student success and achievement (e.g. 

course completion and degree completion). [EVIDENCE]  The dashboard disaggregates all 

metrics by program type. [EVIDENCE] To examine the data for any program, users must first 

select a program from the drop down menu at the top of the dashboard. Under the dashboard 

section called Enrollments and Success by Group, course completion data can be disaggregated 

by mode of delivery. [EVIDENCE] Departments must provide qualitative information in the 

remaining questions of the program review form. The program review form culminates in the 

final section where departments complete a departmental strategic planning linkage matrix. The 

matrix displays the department’s goals, action items, and any associated resource requests, 

thereby allowing the evaluation of progress on goals and objectives.  

 

The assessment of student learning outcomes is another way through which faculty engage in the 

mission-driven evaluation of student learning and achievement. Each instructional program 

receives eLumen summaries of learning outcomes assessments which can be disaggregated by 

program type and mode of delivery. The summary for the Fitness Specialist Associate Degree 

provides an exemplar of the disaggregation of learning outcomes by mode of delivery. 

[EVIDENCE] These summary reports are produced for each instructional program. Reports for 

the Photography Associates Degree and the Spanish Associates Degree are examples of the 

disaggregation of learning outcomes by program type. [EVIDENCE, EVIDENCE] Departments 

are able to review Program Learning Outcomes (PLO) summaries to identify potential gaps. The 

program review form contains a section where instructional departments may comment and 

reflect on their program learning outcomes assessments. Any resulting goals or actions can be 

recorded in the strategic planning matrix, creating a continuous cycle that endeavors to 

accomplish the College’s mission. 

 

Analysis and Evaluation 

 

Program review is a primary mechanism by which instructional, student services, and 

administrative services departments assess accomplishment of both the department and college 

mission, evaluation of goals and objectives, student learning outcomes, and student achievement. 

Through the learning outcomes assessment process, data are disaggregated for analysis by 

program type and mode of delivery. 

 

 

I.B.6. The institution disaggregates and analyzes learning outcomes and achievement for 

subpopulations of students. When the institution identifies performance gaps, it 

implements strategies, which may include allocation or reallocation of human, fiscal and 

other resources, to mitigate those gaps and evaluates the efficacy of those strategies. 

 

Evidence of Meeting the Standard 

 

https://www.glendale.edu/about-gcc/gcc-overview/institutional-effectiveness/program-review
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EdvEGS0g7H1Pt9iZAeEzwZABSqY_fRcGW1-RkAtmesyLAw?e=9QkQDe
https://public.tableau.com/app/profile/edward.karpp/viz/ProgramReview2021-2022/Dashboard
https://glendale0-my.sharepoint.com/:i:/g/personal/ddionisi_glendale_edu/Ecnc5WJif-FOh6sGYhDNbJgB0HuaK5WCBGG4V8eZPeL3xg?e=IwygoU
https://glendale0-my.sharepoint.com/:i:/g/personal/ddionisi_glendale_edu/EchHfVRQ1yFPoJxmuqBTAzUBmyXH2nVLBT9qnswzQIHVCQ?e=Dl1G4Q
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EQaNI-EUn_ZIuOdcy0SBWNIBs44HCtcemuR18oiGt1tFyw?e=aTYe14
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EVRWS7alHpVLvakFAm6pEekBrnOtV4RUEyK1bNxt42oFJg?e=WLbTMx
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EUlEtPQvLTlOhQ2Vu8lsm04B1ZXN4x9mJRm_opEh7EgF8w?e=AiHAFH
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As described in Standard I.B.5., instructional departments must examine the program review data 

dashboard which displays a variety of metrics related to student success and achievement (e.g. 

course completion and degree completion). [EVIDENCE] Under the section called Enrollments 

and Success By Group, course completion data can be disaggregated by characteristics such as 

sex, ethnicity, age group, delivery method, time of day, or term. The disaggregation of English 

department’s course completion rates by ethnicity is provided as an example. [EVIDENCE] 

When performance gaps are revealed, strategies are pursued and evaluated to mitigate the gaps. 

As an example, the Equity section of the English department’s program review identified equity 

gaps among ethnic groups while the Pedagogy section described pedagogical practices 

implemented (e.g. “decolonizing syllabi and course assignments”) and the Actionable Solutions 

section documented planned efforts (e.g. “ensure all faculty have made concrete efforts to shift 

their courses toward equity minded practices and accessible course materials”) to address those. 

[EVIDENCE] This actionable solution was further described in the strategic planning linkage 

matrix of the English division’s program review as a recommended action: “Continue to have 

Engl 101 and Engl 101+ communities of practice meet to norm expectations and strengthen 

student success.” which included the plan to maintain the community of practice Canvas page 

with resources for equitable grading practices and to offer workshops on high-impact strategies 

such as the use of equitable grading practices and linguistic equity. To support this actionable 

solution, the English division allocates their banked units to compensate faculty who lead their 

communities of practice. 

 

The assessment findings of learning outcomes are also disaggregated by subpopulations. When 

learning outcomes summary reports are disaggregated by ethnicity and performance gaps are 

identified, goals and action items are created or revised in the LO&A Reflections displayed in 

learning outcomes assessment reports, and these inform the goals and action items created or 

revised in the program review strategic planning linkage matrix. If a goal or action item requires 

resources, they can be subsequently linked to a resource allocation request in an effort to close 

equity gaps. The program review cycle requires departments to complete a Full Review program 

review once every three years, with optional updates during the intervening years. Programs 

constantly monitor the progress made on their goals and can reevaluate their existing goals and 

action items if changes should be made in the strategic planning matrix. The program review 

cycle for History demonstrates this process.  In their 2018 program review, the history 

department noticed performance gaps for African-American and Hispanic students in their 

disaggregated course completion data. [EVIDENCE] To mitigate this gap, they discussed the 

need for instructors in the program review’s Staffing section and they devised goals and action 

items in their program review strategic planning linkage matrix which included updating 

pedagogical practices. In terms of resource allocation, the department submitted an Instructional 

Hiring Allocation Committee request which was approved. [EVIDENCE] After the hire of two 

new instructors, the 2021 History department program review noted that the success rates of 

African-American and Hispanic students had increased over the last three years: Black/African-

American success rates went from 55.2 percent to 85.7 percent and Latino success rates went 

from 65.4 percent to  86.5 percent. The department also achieved their goal to increase the 

number of AA-T degrees in History as this goal was met with an increase from six awards to 29 

awards. [EVIDENCE, EVIDENCE] 

 

https://public.tableau.com/app/profile/edward.karpp/viz/ProgramReview2021-2022/Dashboard
https://glendale0-my.sharepoint.com/:i:/g/personal/ddionisi_glendale_edu/ESAJf-gQItFKvqhAfd1lNVIBh2UsTM9xuvOa0vjk7lekuQ?e=LhPDbe
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EdvEGS0g7H1Pt9iZAeEzwZABSqY_fRcGW1-RkAtmesyLAw?e=eHgG0C
https://glendale0.sharepoint.com/:b:/s/gccprogramreview/ESZWnZvOahlIlwgOl0UoiPYBdg_CVzDO9sKJoPC8gsCMzA?e=6Qv5sq
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EcSoUqEaWatHprVNc-rAHi8BcD4VOg7Q_KIr_9P3ogWsHg?e=CQAoof
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EaZDJNPxtzhCpY6hXxXJ9FcBsF438UKtUnfPkLh2T8avHQ?e=qlukZs
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EWZrvlARfNZCnCL-APyj7nUBr4WfUoXDW2XAtt6UYYAL0g?e=sgIiEi
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Similarly, the learning outcomes assessment process provides instructional departments with 

summary reports that disaggregate their program learning outcomes (PLO) data for 

subpopulations of students. Examples of disaggregation by ethnicity are provided for the English 

AA-T and AA degrees and Math AS-T and AA degrees. [EVIDENCE, EVIDENCE, 

EVIDENCE, EVIDENCE] 

 

In addition to program review data, the College collects and analyzes data on student equity 

metrics, which are disaggregated by characteristics such as ethnicity. [EVIDENCE]  The Student 

Equity and Achievement Committee (SEA) analyzes data, creates new goals and writes the new 

SEA plan every two years. [EVIDENCE] Additionally, the first four metrics from the California 

Community College Chancellor’s Office’s Vision for Success are disaggregated by ethnicity and 

used to set goals for institutional effectiveness. At its May 21, 2019 meeting, the College’s Board 

of Trustees adopted five goals aligned with the Vision for Success regarding completion, 

transfer, unit accumulation, workforce, and equity.  [EVIDENCE, EVIDENCE] 

 

The Instructional Strategic Plan is the main driving force from which these strategies are 

developed. Recently, the ISP has been collaboratively revised by a number of committees to 

include recommendations from the DEIA committee, and as a result, has significantly updated 

the plan to place front and center as Goal A: “Promote and Protect Anti-Racism, Diversity, 

Equity, Inclusion, and Accessibility Throughout the District.”  [EVIDENCE] With this new goal, 

the College works toward prioritizing College wide strategies from various programs and 

committees to reduce equity gaps and increase student success and achievement for sub-

populations of students.  

 

Many effective strategies are in place to mitigate performance gaps for subpopulations of 

students, including time for reflection and analysis in order to determine their efficacy in 

achieving goals for completion, transfer, unit accumulation, workforce, and equity. For instance, 

the Student Equity and Achievement program coordinates the College’s learning communities 

(i.e. Black Scholars, La Comunidad, and Guardian Scholars) guide and support students as well 

as organize affirming events such as Black History Month and Latinx Heritage Month 2021. 

[EVIDENCE, EVIDENCE, EVIDENCE] In addition, specialized equity counselors and the 

College’s early alert system work to reach struggling students to provide support. The SEA 

Program systematically disaggregates and analyzes learning outcomes and achievement for 

subpopulations of students. Achievement results at the College had consistently reported that the 

success rates for Black/African-American and Hispanic/Latinx students were lower than for 

other student groups. Recent initiatives implemented by the SEA program include the Mentoring 

Men of Color program; enhanced and intentional programming for the SEA learning 

communities, and a stronger bridge between noncredit and credit campuses to support student 

achievement. [EVIDENCE, EVIDENCE] Quantitative data reveal that since the summer of 2016 

until spring 2020, students who participate in learning communities (e.g. Black Scholars and La 

Comunidad), perform better than their counterparts who are not in learning communities for the 

following metrics: retention, success, persistence, degrees, and certificates. [EVIDENCE] 

 

Student achievement and success rates are connected to basic needs, and for this reason the 

College has established the GCC CARES program, which allocates resources for providing basic 

needs for students in an effort to reduce equity gaps. [EVIDENCE]  This program was enacted in 

https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/ESUXhFl1ULhFvzJXT83IgtEBLLhN-VQh7UAy3hn94lhTvg?e=bpjoiD
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EYDt7uvp2g9CmZxXQxqn7NcBOtYjK9XZrTD0eq3grJKNKA?e=TDYZ65
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EfqHhP17fnZIkQYCC7yoJAABV6E2U3z1cRM0BueKE4Tedw?e=RENurA
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/Ec8uoj8o2zBIrZaeruLMPl0BCpeRHQL0m9HIKMp0BcXDNw?e=jv74Dl
https://www.glendale.edu/home/showpublisheddocument/40915/636966296079730000
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EePfx9lALbpBrsdyWqXcsmMBLD-X0t__4GUNaknySsn76g?e=wxeub6
https://www.glendale.edu/home/showpublisheddocument/40917/636967089864170000
https://www.glendale.edu/home/showpublisheddocument/41855/637057857961670000
https://www.glendale.edu/about-gcc/gcc-overview/institutional-effectiveness/master-planning
https://www.glendale.edu/academics/special-programs/student-equity-programs
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EZAmiQa7zRNAqIjrcYZIJ6oB6-2nrn6CdcDX9vpD-x8ckw?e=C9JgG5
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/ES_gniV1DolEsk7H5fyxPPIBGSvLmdPy19k-eIQuZoeIGQ?e=KKYqwb
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EVsIJx3xYo5EnRgENPy-MJkBxTKIKPVScKt1VDY3ttmzuw?e=sSasDT
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EYMSj_zA1VVFlytEJg85cr8BEVkITYhTEfZq0NK75mQtdA?e=1BEE7k
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EUbiR0EEON9DoFRR10E2ukkBbFRdg0oy_VZ883UeJgz3AA?e=8Mk5Mr
https://www.glendale.edu/students/student-services/student-basic-needs
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fall 2021, and its mission states: “GCC CARES strives to close the educational achievement gap 

for students facing food, housing, and financial insecurity. We do this by providing students with 

direct basic needs assistance, connecting them with critical on- and off-campus resources, and 

offering impactful financial wellness workshops.” Other related strategies in place are programs 

like EOPS and CalWORKS. [EVIDENCE, EVIDENCE] 

 

Due to the importance of diversity, equity, and inclusion, the College has recognized the need to 

select a faculty chair with 80% released time to lead the Academic Senate Diversity, Equity and 

Inclusion Committee [recently renamed the Diversity, Equity, Inclusion, and Accessibility 

(DEIA) Committee]. [EVIDENCE] The person selected for this position coordinates events and 

services for DEIA students, and specifically, will “(l)ead a committee of the Academic Senate 

that will engage students, alumni, faculty and staff, as well as external communities, in the 

development of recommendations to the Academic Senate regarding robust research, symposia, 

lectures, and curricular expansion on issues of diversity, equity, and inclusion in all disciplines.” 

 

The College utilizes disaggregated data to identify performance gaps in subpopulations of 

students, and via multiple strategies and highly focused programs, it strives to mitigate gaps and 

constantly increase learning outcomes and achievement rates. 

 

Analysis and Evaluation 

 

The institution disaggregates and analyzes learning outcomes and achievement for 

subpopulations of students. This review of disaggregated data is formalized within the program 

review and learning outcomes assessment processes and it is a primary focus of the Student 

Equity and Achievement program. When the institution identifies performance gaps, it 

implements strategies, which may include allocation of resources. The review of data occurs on a 

regular cycle and thereby allows for the monitoring of the efficacy of strategies for improvement. 

 

 

I.B.7. The institution regularly evaluates its policies and practices across all areas of the 

institution, including instructional programs, student and learning support services, 

resource management, and governance processes to assure their effectiveness in supporting 

academic quality and accomplishment of mission. 

 

Evidence of Meeting the Standard 

 

BP 2410 Board Policies and Administrative Regulations states that “The Board of Trustees 

systematically assesses board policies for their effectiveness in fulfilling the college mission; 

ensuring the quality, integrity, and improvement of student learning programs and services and 

the resources necessary to support them; meeting State and Federal laws and regulations; and 

maintaining institutional effectiveness and efficiency.” [EVIDENCE] Policies and practices are 

formally outlined in board policies and administrative regulations, following a determined 

review cycle for different topics, including instructional programs, student and learning support 

services, resource management, and governance processes. [Add evidence of the spring 2022 

revision of BP and AR 2410.] 

 

https://www.glendale.edu/students/student-services/eops-home
https://www.glendale.edu/students/student-services/calworks-parents-program
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EVMhCVUd0mhHprXMkNiOu2ABq1S5SdfglZ3o-_0UkiznCw?e=apk3AU
https://www.glendale.edu/home/showpublisheddocument/55635/637884812303030000
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The Academic Senate also reviews policies relating to issues under its purview. An example 

consists of the committee’s recent review, update, and approval of AR 4240 Academic Renewal. 

[EVIDENCE] The College Executive Committee conducts the final review of all policies by 

submitting them to the governing board for approval. An example consists of the board’s recent 

review and approval of the revised AR 3500 Campus Safety. [EVIDENCE] Policies may be 

reviewed and revised as frequently as necessary due to legislative changes or other occurrences. 

The review of board policies is informed by the College’s subscription to the Community 

College League of California’s Board Policy and Administrative Procedure Service. This service 

includes policy and procedure templates, biannual updates to ensure that the College’s policies 

and practices are current, workshops, and policy development assistance. 

 

Since administrative regulations are generally updated on the same cycle as board policies, the 

board policies and administrative regulations reflect current policies and practices throughout the 

institution. Instructional policies and practices are reviewed through monthly meetings of the 

division chairs, the Academic Senate, and the Academic Affairs Committee, and twice-monthly 

meetings of the Curriculum and Instruction committee. Student services policies and practices 

are reviewed through weekly meetings of the student services managers and monthly meetings of 

the Student Affairs Committee. Resource management policies and practices are reviewed 

through the monthly Budget Committee meetings. Governance practices are also reviewed on an 

ongoing basis by the Governance Review Committee, a governance committee whose mission is 

to review the governance system through AR 2511: Governance Document. [EVIDENCE]  The 

Governance Review Committee uses the results of the annual faculty/staff survey, which 

includes questions on leadership, governance, human resources, technology resources, and 

planning, to address identified challenges and inform the Strategic Planning Committee of 

necessary planning and goal setting. [EVIDENCE, EVIDENCE] 

 

The regular review of board policies and administrative regulations includes evaluation of the 

effectiveness of instructional programs, student services and learning support services, resource 

management, and governance processes in supporting academic quality and accomplishing the 

College’s mission. The Governance Committee Flow Chart within AR 2511 displays the 

governance structure and the role of the Standing Committees, which includes approving the 

minutes of its subcommittees.  

 

Analysis and Evaluation 

 

Policies and practices across all areas of the institution are regularly reviewed and evaluated to 

assure their effectiveness in supporting academic quality and accomplishment of mission. 

Instructional programs, student services, learning support services, resource management, and 

governance processes are all included in this regular review.  

 

 

I.B.8. The institution broadly communicates the results of all of its assessment and 

evaluation activities so that the institution has a shared understanding of its strengths and 

weaknesses and sets appropriate priorities. 

 

Evidence of Meeting the Standard 

https://glendale0.sharepoint.com/:b:/r/sites/gccsenate/s2016/06-02-22%20Senate_Minutes%20.pdf?csf=1&web=1&e=f55cW8
https://www.glendale.edu/home/showpublisheddocument/51798/637711159201670000
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/ESBsIv3hbAZGvKXJWE7Oe5gBGBY9K_6vEB6_OYY8Ip2IrA?e=7ADTMz
https://www.glendale.edu/about-gcc/gcc-overview/institutional-effectiveness/research/campus-profile/campus-profile-faculty-staff-college-views
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Assessment and evaluation results, including student achievement data and student learning data, 

are broadly communicated to stakeholders through multiple channels.  

 

The Office of Research and Planning maintains a Research webpage that shares the results of the 

majority of the College’s assessment and evaluation activities. [EVIDENCE]  The 

Accountability section of that webpage provides the performance data and goals for major 

institution level metrics. [EVIDENCE]  Examples include the institution-set standards required 

for the U.S. Department of Education and the ACCJC, and the College’s Vision for Success 

Goals required by the CCC Chancellor’s Office. The Reports and Publications section primarily 

serves as a historical archive for past years’ institutional effectiveness reports in PDF format. 

[EVIDENCE]  However, the Office of Research and Planning has largely shifted to the use of 

dashboards or online visualizations to convey assessment and evaluation information. This more 

modern incarnation of assessment reporting is accessible at the College Profile section which 

includes the majority of the College’s systematically collected institutional research. 

[EVIDENCE] 

 

In addition to the broad dissemination of institutional effectiveness assessment results at the 

Research webpage, presentations on key outcome metrics are regularly given to campus 

stakeholders during constituency group meetings (e.g. for students, classified staff, faculty, or 

managers) or governance meetings. For example, as described in response to Standard I.B.4., 

data is used to organize institutional processes to support learning and achievement, and the 

Institutional Strategic Plan (ISP) establishes key performance indicators to assess progress and 

organize efforts in support of student learning and achievement. [EVIDENCE] Each spring 

semester, the Strategic Planning Committee reviews the key performance indicators and a variety 

of student outcomes such as course completion, retention, degree completion, certificate 

completion, transfers, and basic skills milestones. Based upon their review and dialog about 

student achievement data, the committee decides upon the upcoming year’s Annual Goals which 

are used to prioritize non-hiring allocation committee resource requests (formerly referred to as 

“non-personnel requests”) submitted as part of the departments’ strategic planning in their 

program review. [EVIDENCE, EVIDENCE] 

 

In 2017, when the College initiated its work on the Institutional Strategic Plan, it began with a 

Strengths, Weaknesses, Opportunities, Threats (SWOT) analysis. That analysis formed the basis 

of the College’s major goals for the next seven years. The “Planning Process” and SWOT 

analysis are on pages 13-16 of the Institutional Strategic Plan. Each year, the Strategic Planning 

Committee reviews institutional effectiveness data such as demographic trends, student 

satisfaction, and student achievement outcomes. Based on the data and the needs of the College, 

the Strategic Planning Committee then decides which goals from the Institutional Strategic Plan 

will become the Annual Goals for the next academic year. The Annual Goals are distributed by 

email to college stakeholders at the beginning of the fall semester. Annual Goals, along with 

Instructional Priorities of the Academic Affairs Committee, are then used as the basis for 

prioritizing non-Hiring Allocation Committee resource requests (formerly called “nonpersonnel 

requests”).   

 

Analysis and Evaluation 

https://www.glendale.edu/about-gcc/gcc-overview/institutional-effectiveness/research
https://www.glendale.edu/about-gcc/gcc-overview/institutional-effectiveness/research/accountability
https://www.glendale.edu/about-gcc/gcc-overview/institutional-effectiveness/research/reports-publications
https://www.glendale.edu/about-gcc/gcc-overview/institutional-effectiveness/research/campus-profile
https://www.glendale.edu/about-gcc/gcc-overview/institutional-effectiveness/master-planning
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EesTqLU8HPJHimgY7SfFxI8ByRrovrFP3Uw4-u5bz5t3rw?e=rZD5iS
https://www.glendale.edu/about-gcc/gcc-overview/institutional-effectiveness/master-planning/resource-request-prioritization
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Assessment and evaluation results, including student achievement data and student learning data, 

are broadly communicated to stakeholders in multiple ways. Some examples include the 

webpages maintained by the Office of Research and Planning and presentations at committee 

meetings.  Evaluation activities are broadly communicated so that the institution has a shared 

understanding of its strengths and weaknesses and sets appropriate priorities. 

 

 

I.B.9. The institution engages in continuous, broad based, systematic evaluation and 

planning. The institution integrates program review, planning, and resource allocation into 

a comprehensive process that leads to accomplishment of its mission and improvement of 

institutional effectiveness and academic quality. Institutional planning addresses short- and 

long-range needs for educational programs and services and for human, physical, 

technology, and financial resources. (ER 19) 

 

Evidence of Meeting the Standard 

 

Planning, Evaluation, and Resource Allocation 

Planning and evaluation at the College are continuous, broad-based, and systematic. Planning 

includes the processes by which the College’s strategic plan and its components are developed, 

implemented, and assessed. Strategic planning at the institutional level involves a continuous and 

systematic process that is led by the dean of research, planning, and grants, the Strategic 

Planning Committee (Team A, formerly known as the Master Planning Committee), and the 

Planning Resource Committee (Team B). The Strategic Planning Committee is the College’s 

largest governance committee and is broad based in that it represents all constituency groups and 

focuses on high-level planning matters. Adhering to an established planning timeline, the 

committee systematically convenes once or twice per semester. Specifically, each fall, the 

committee’s focus includes, but is not limited to, a review of its mission statement and the 

College’s demographic trends and student survey results. Each spring, the committee’s focus 

includes a review of student success metrics, strategic plan key performance indicators, and 

results of the employee survey. The Planning Resource Committee is a smaller steering 

committee that meets more frequently to organize and plan the content and activities of the 

Strategic Planning Committee. The Institutional Planning Coordination Committee (IPCC) is a 

governance committee that meets monthly to monitor and oversee the institutional effectiveness 

matters such as planning, program review, resource allocation, accreditation, and institutional 

research.  

 

Planning is both continuous and broad-based. All constituencies are represented on the three 

planning committees. Team A is the College’s largest governance committee, with membership 

including all faculty division chairs; instructional administrators; the presidents of the Academic 

Senate, faculty union, and classified staff union; and representatives of faculty, managers, staff 

members, and students. Team B, which serves as the steering committee for Team A, does not 

include students, but does include representatives of faculty, administrators/managers, and staff.  

The IPCC includes representatives of faculty, administrators/managers, staff, and students and is 

one of the College's five standing committees. 
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At the institutional level, the College engages in systematic evaluation. For example, every 

spring, the Academic Senate examines data on certificates, degrees, and transfers to evaluate 

student performance and to determine if institution-set standards and stretch goals for these 

metrics continue to be appropriate or if they should be adjusted. These data are additionally 

reviewed by the Strategic Planning Committee and are used to establish the College’s Annual 

Goals for resource allocation in support of the mission. [EVIDENCE, EVIDENCE, EVIDENCE, 

EVIDENCE] 

 

The prioritization of non-hiring allocation committee resource requests (formerly referred to as 

“non-personnel requests”) derived during the program review process, are based on the degree to 

which each request supports Annual Goals established by the Strategic Planning Committee and 

annual Instructional Priorities established by the Academic Affairs Committee. Specifically, each 

member of a prioritization committee evaluates whether each resource request supports any of 

the Annual Goals or Instructional Priorities and the results are quantified. [EVIDENCE]  The 

higher the total number of endorsements from prioritization committee members that a resource 

request supports Annual Goals or Instructional Priorities, the higher it is placed in the resource 

allocation prioritization list. 

 

Major long-range goals for the College are usually established once every seven years during the 

development of the Institutional Strategic Plan*. In 2017, when the College initiated its work on 

the 2018-2025 Institutional Strategic Plan (at that time, called the Institutional Master Plan), it 

began with a Strengths, Weaknesses, Opportunities, Threats (SWOT) analysis. That analysis 

culminated into the College’s major long-range goals for the next seven years. The “Planning 

Process” and SWOT analysis are on pages 13-16 of the 2018-2025 Institutional Strategic Plan. 

[EVIDENCE] Each year, the Strategic Planning Committee reviews institutional effectiveness 

data such as demographic trends, student satisfaction, and student achievement outcomes, and 

based on the data and the needs of the College, then decides which goals from the Institutional 

Strategic Plan will become the short-term Annual Goals. The Annual Goals are reported out by 

email to all college stakeholders at the beginning of the fall semester when the majority of 

program reviews are being completed. 

 

Program Review, Evaluation, Planning, and Resource Allocation  

Program review enables instructional programs, student services programs, and administrative 

services departments to evaluate their operations, engage in strategic planning for improvement, 

and request resources to facilitate the College’s ability to achieve its mission. Program review, 

like planning, is continuous and systematic. The program review process is led by the program 

manager of accreditation and institutional effectiveness who reports to the dean of research, 

planning, and grants. The Program Review Committee meets monthly to organize the process 

and confers with the Academic Senate when necessary. One third of instructional, student 

services, and administrative departments complete a Full Review program review once every 

three years, with optional updates during the intervening years.  

 

Program review is also broad-based in that the Program Review Committee’s voting membership 

consists of students, classified staff, and administrators. The systematic evaluation of 

departmental operations and data is also broad-based. For example, when program review is 

completed by instructional departments, the self-evaluative process involves reflection and 

https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EW5F4OtSmB9DljJ_Ki1U0zMBcsSS-Fbpci2oA0L1VgUiYQ?e=veWwTh
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EQWAhNTyTNxKkfIxvcNaqWsBloeBqNLYl-364fot0G1xJg?e=GqKtZ5
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/ERTAqwvi8eNJvsX9E_Uop3sBWfgfGyeJ6WKiMyGfMoYxHw?e=LERRGj
https://www.glendale.edu/about-gcc/gcc-overview/institutional-effectiveness/master-planning/resource-request-prioritization
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EToRgK8nWXpBlUMmBPyqfmwBqdnv8B9_0WsUSPbfFSarUA?e=Qrf4yU
https://www.glendale.edu/home/showpublisheddocument/36805/636657798620570000


68 

 

intradepartmental dialog about data for student learning outcomes, student equity, and 

institutional effectiveness and culminates in strategic planning for continuous improvement of 

student learning and achievement. [EVIDENCE]  Although the completion of Full Review 

program reviews are mandated once every three years (with Update Reviews optional during the 

intervening years), departmental dialog about student and department performance as shown in 

the program review dashboard data is required annually by instructional departments. 

[EVIDENCE] Specifically, faculty of instructional programs examine and collectively discuss 

data from their department’s online program review dashboard, which contains various 

departmental-level metrics including student outcomes such as course completion and program 

completion. 

 

In the strategic planning linkage matrix within the program review’s Improvement Plan & 

Resource Request section, programs and services establish their long-range and/or short-range 

plans for improvement. Resource requests associated with these goals and planned actions may 

be submitted.  

 

Two types of resource requests are handled differently. Hiring allocation committee requests 

(HAC requests, formerly called “personnel requests”) are validated and prioritized by the hiring 

allocation committees: Instructional Hiring Allocation Committee (IHAC) for full-time, tenure 

track instructional faculty positions; Student Services Hiring Allocation Committee (SSHAC) for 

full-time, tenure-track student services faculty positions; Classified Hiring Allocation Committee 

(CHAC) for classified staff positions; Cabinet for requests for managers or reorganization. The 

prioritization of these HAC requests adhere to the guidelines established by each committee. 

After consideration of the HAC/Cabinet recommendations, vice presidents provide their 

recommendations to the president, who makes the final decisions.  

 

Non-HAC requests (formerly called “nonpersonnel requests”) are prioritized by their associated 

standing committee: Academic Affairs for instructional requests, Student Affairs for student 

services requests, and Administrative Affairs for administrative requests. As described earlier,   

the prioritization of non-HAC requests are based on the degree to which each request supports 

Annual Goals established by the Strategic Planning Committee and annual Instructional 

Priorities established by the Academic Affairs Committee. Specifically, each member of a 

prioritization committee evaluates whether each resource request supports any of the Annual 

Goals or Instructional Priorities and the results are quantified. [EVIDENCE] The higher the total 

number of endorsements from prioritization committee members that a resource request supports 

Annual Goals or Instructional Priorities, the higher it is placed in resource allocation 

prioritization list. Prioritization recommendations are then provided to the Expanded Budget 

Committee for their prioritization. The resulting recommendations are provided to the president 

who makes the final decisions. 

 

Planning, program review, and resource allocation are integrated in a comprehensive system 

which is guided by the mission. The College continually assesses the extent to which its 

processes lead to accomplishment of the mission, improvement of institutional effectiveness, and 

improvement of academic quality, and subsequently reevaluates these processes in a continuous, 

broad-based, and systematic manner.   

 

https://www.glendale.edu/about-gcc/gcc-overview/institutional-effectiveness/program-review
https://www.glendale.edu/about-gcc/gcc-overview/institutional-effectiveness/program-review/datadashboard
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EToRgK8nWXpBlUMmBPyqfmwBqdnv8B9_0WsUSPbfFSarUA?e=hq2SJt
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Analysis and Evaluation 

 

The College engages in continuous, broad based, systematic evaluation and planning. The 

institution integrates program review, planning, and resource allocation into a comprehensive 

process that leads to accomplishment of its mission and improvement of institutional 

effectiveness and academic quality. Institutional planning addresses short- and long-range needs 

for educational programs and services. 

 

 

Conclusions on Standard I.B. Academic Quality and Institutional Effectiveness  

 

The College’s mission is the driving force behind the processes and policies used to continuously 

improve academic quality and institutional effectiveness.  In terms of academic quality, the 

College’s processes and policies demonstrate sustained, substantive, and collegial dialog on 

many levels regarding student outcomes, student equity, academic quality, and institutional 

effectiveness.  Defined learning outcomes and assessment cycles for instructional and student 

and learning support services provide a systematic analysis that aid in planning for increased 

student learning and achievement and guide decisions affecting instruction and student services. 

Likewise, institution-set standards for student achievement are analyzed, revised, and published 

each year to assess how well the College is achieving the mission.  Decisions for institutional 

processes are data driven and seek to continuously improve student learning and student 

achievement.  What is more, disaggregated data on programs, mode of delivery, and sub-

populations of students such as ethnicity, are examined via the program review process and 

various other data analysis presentations and utilized to make decisions to close equity gaps. 

Utilizing program review in particular, and the processes outlined in the Integrated Planning 

Handbook, the College has defined and systematic processes for allocating human, fiscal, and 

other resources to mitigate equity gaps and continually assess plans and goals for their efficacy, 

and make changes that are deemed necessary. Board Policy 2410 outlines the over-arching 

cyclical evaluation of the effectiveness of its policies and practices across all areas of the 

institution as they strive to work together to promote and continually improve student learning 

and student success as the fundamental components of the mission. The College’s institutional 

effectiveness reports ensure that internal and external stakeholders understand its strengths and 

weaknesses. Appropriate and informed decisions are made by means of the integrated planning 

process and the setting of annual goals, so short-term and long-term priorities can effectively 

guide the College in its pursuit of academic quality and institutional effectiveness. By means of 

continuous, broad-based, and systematic evaluation and planning, the College maintains a 

comprehensive and institution wide system that has as its ultimate goal the accomplishment of its 

mission.  
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Standard I.C. Institutional Integrity 
 
I.C.1 The institution assures the clarity, accuracy, and integrity of information provided to 

students and prospective students, personnel, and all persons or organizations related to its 

mission statement, learning outcomes, educational programs, and student support services.  

The institution gives accurate information to students and the public about its 

accreditation status with all of its accreditors. (ER 20) 

 

Evidence of Meeting the Standard 

 

Information regarding the mission statement, learning outcomes, educational programs, student 

support services, and the accreditation status of the College is clear, accurate, and maintained 

with integrity. Information about the mission statement is provided to employees, students, 

community members, and organizations affiliated with the College. It is posted on the website, 

published on page 9 of the 2022-2023 catalog annually, published in the class schedule each 

term, and displayed across the campuses in public areas. [EVIDENCE, EVIDENCE, 

EVIDENCE] Procedures for the systematic review, updating, and publishing of the mission 

statement ensure its accuracy and integrity while its frequent presence and expression promote 

clarity. [EVIDENCE] Approved changes are implemented in all places where the mission 

statement is published upon confirmation of revisions in accordance with Board Policy (BP) 

1200 District Mission, Vision, and Values Statements. [EVIDENCE] 

 

Information regarding learning outcomes development and systematic review processes, 

assessment, timelines, training, support, and online system, is provided at the Learning 

Outcomes & Assessment (LO&A) website. Institutional Learning Outcomes were revised 

substantially in 2022, approved by the Academic Senate in the spring of 2022, and are published 

at the website and on page 9 of the 2022-2023 catalog. Program Learning Outcomes start on 

page 59 of the catalog. [EVIDENCE, EVIDENCE, EVIDENCE] General Education Learning 

Outcomes are also published at the LO&A website. [EVIDENCE] Course-level Student 

Learning Outcomes (SLOs) are included in the course syllabi as described in Administrative 

Regulation (AR) 4261 Class Overview and every course outline of record, which are contained 

in the C&I database of Course Outlines of Record. [EVIDENCE, EVIDENCE] As such, students 

are informed of the course SLOs at the beginning of each semester upon receipt of the course 

syllabus. The processes for systematic review of learning outcomes ensures clarity, accuracy, 

and integrity. Learning outcomes statements are developed from dialog within faculty groups, 

often at division or department meetings or retreats, and are approved by division faculty. 

[EVIDENCE] New courses and programs require learning outcomes statements. These 

statements undergo technical review and approval by the Curriculum and Instruction (C&I) 

Committee when a course or program is initially created. When course outlines of record are 

later revised or undergo their regular cyclical review, or when the department initiates a revision 

specifically to SLOs, this curriculum review occurs again. 

 

Information on education programs and student support programs is widely available to all 

stakeholders and the public in print and online publications, including the catalog, website, and 

class schedule.[EVIDENCE, EVIDENCE, EVIDENCE] For example, all instructional programs 

are required in their catalog statements to indicate the specific learning outcomes students will 

https://www.glendale.edu/about-gcc/gcc-overview/mission-statement-objectives-and-functions
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EadOkFwhKkJFnC2BVx6Zo6oBvGlLbr7dnNrMFRqI4WkTgg?e=I6X18G
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EeULHG6ExQdNvcEY2id88Z8BRw6qBeG5K9iC028cSsXPag?e=kHQAb9
https://www.glendale.edu/about-gcc/gcc-overview/institutional-effectiveness/master-planning/planning-processes/college-mission-statement-review-process
https://www.glendale.edu/home/showpublisheddocument/50455/637643550887630000
https://www.glendale.edu/about-gcc/faculty-and-staff/learning-outcomes/institutional-learning-outcomes
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EadOkFwhKkJFnC2BVx6Zo6oBvGlLbr7dnNrMFRqI4WkTgg?e=HblTcY
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EffVOe-LnfFIkAf_MB_tNP8BcELML333UEK7To7zRU3oQA?e=3aafxb
https://www.glendale.edu/about-gcc/faculty-and-staff/learning-outcomes/general-education-learning-outcomes-gelos
https://www.glendale.edu/home/showpublisheddocument/29309/636204317795770000
https://www.glendale.edu/about-gcc/faculty-and-staff/c-i-curriculum-and-instruction/course-outlines-of-record
https://www.glendale.edu/home/showpublisheddocument/55979/637957244475000000
https://www.glendale.edu/academics/degree-certificate-programs
https://www.glendale.edu/home/showpublisheddocument/55711/637896900349470000
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attain and potential careers or higher education for which the program provides preparation. This 

ensures that programs honestly represent the pathways to success that program completion will 

present to students. The process by which educational programs are created or revised assures 

clarity, accuracy, and integrity. Details about proposals to create or modify educational programs 

are presented and discussed at the relevant governance committe or other committees such as the 

C&I Committee, Academic Affairs Committee, or Academic Senate. The approval of new 

academic programs and substantial changes to existing educational programs are reviewed by the 

College Executive Committee and Board of Trustees at meetings that are open to the public. All 

new and substantially revised career education programs also require discussion and approval by 

regional consortia, which may include members of community organizations. The breadth of 

scrutiny and dialog assures that information regarding programs are clear, accurate, and easily 

accessible.  

 

The Office of Instructional Services systematically updates information published in the catalog, 

website, and class schedule regarding educational programs. Each year, by electronic 

communication, the office requests of all personnel that the office be notified of any needed 

revisions to the information in these publications. Accordingly, the office effectuates such 

changes.  

 

Students, personnel, and the public are informed about the College’s accredited status with the 

ACCJC through the Accreditation webpage, which is accessible in one click from a link at the 

bottom center of the College’s home page. [EVIDENCE] At the webpage, information is 

provided with contact information for filing complaints about the College. Accreditation status is 

also published on page 10 of the 2022-2023 catalog. [EVIDENCE] With regard to programmatic 

and/or specialized accreditation, the College posts on its website the names of associations, 

agencies, and governmental bodies that accredit, approve, or license the institutions and any of 

its programs, and provides contact information for filing complaints with such entities. 

[EVIDENCE] The College adheres to federal regulations and Commission policies regarding 

Student Complaints. 

 

Analysis and Evaluation 

 

The College has established processes for the periodic review of the College mission, SLOs, 

educational programs, and student support services that ensure that published information is 

accurate, clear, and maintains integrity. Further, as revisions to the mission, outcomes, programs, 

and services are proposed, the review process is participative. The College’s accreditation status 

is publicly available, as is any information regarding programs with specialized or programmatic 

accreditation. 

 

 

I.C.2 The institution provides a print or online catalog for students and prospective 

students with precise, accurate, and current information on all facts, requirements, 

policies, and procedures listed in the “Catalog Requirements”. (ER 20) 

 

Evidence of Meeting the Standard 

 

https://www.glendale.edu/about-gcc/gcc-overview/institutional-effectiveness/accreditation
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/ERbGPq-yKchKujC5-qLqNrUBYFgrOcklMf2No18JYUSezQ?e=XLbdAk
https://www.glendale.edu/about-gcc/gcc-overview/institutional-effectiveness/accreditation/programmatic-accreditation
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Annually, the College updates and publishes the catalog and provides it in both print and online 

formats for students and prospective students. [EVIDENCE] Printed copies are available for 

reference in the library or for purchase through the Office of Admissions and Records. 

[EVIDENCE] Accuracy is ensured by the processes described in Standard I.C.1. As required by 

Eligibility Requirement 20, the print and online catalog includes precise, accurate, and current 

information for students and prospective students regarding “General Information,” 

“Requirements,” “Major Policies and Procedures Affecting Students,” and “Locations or 

Publications Where Other Policies may be Found.” 

 

The following list of required information can be found in the 2022-2023 catalog at the specified 

pages. 

 

Catalog Requirements 

 

1. General Information  

• Official Name, Address(es), Telephone Number(s), and Website Address of the Institution 

p. i 

• Educational Mission p. 9  

• Representation of accredited status with ACCJC, and with programmatic accreditors if 

any p. 10 

• Course, Program, and Degree Offerings p. 58 and 60-98 

• Student Learning Outcomes for Programs and Degrees p. 60-98 

• Academic Calendar p. 5-8 

• Program Length p. 60-98 

• Academic Freedom Statement p. 17 

• Available Student Financial Aid p. 23 

• Available Learning Resources p. 21 (Student Services) 

• Names and Degrees of Administrators and Faculty p. 3-4 Administrators; p. 255-262 

Faculty 

• Names of Governing Board Members p. ii  

 

2. Requirements  

• Admissions p. 35-40 

• Student Tuition, Fees, and Other Financial Obligations p. 37  

• Degrees, Certificates, Graduation and Transfer p. 58 

 

3. Major Policies and Procedures Affecting Students   

• Academic Regulations, including Academic Honesty p. 17 

• Nondiscrimination p. 19 

• Acceptance and Transfer of Credits p. 15  

• Transcripts p. 40 

• Grievance and Complaint Procedures p. 19-20 and 49  

• Sexual Harassment p. 19-20 

• Refund of Fees p. 38 

 

https://www.glendale.edu/academics/catalogs
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EU6sqIMa5sRHq5uQ1kEDeTEB2v8RqW0g9szkVVxjXMqHSA?e=qzIoyn
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4. Locations or Publications Where Other Policies may be Found p. 17-20 

 

The College adheres to federal regulations and Commission policies regarding Credits, 

Programs, Length, & Tuition as well as regarding Institutional Disclosure & Advertising & 

Recruitment Materials. 

 

Analysis and Evaluation 

 

The College catalog is available in print and online versions for all stakeholders and the public. It 

contains all information required in Eligibility Requirement 20 and processes are in place to 

ensure that information included in each year’s edition is precise, accurate, and current.  

 

 

I.C.3 The institution uses documented assessment of student learning and evaluation of 

student achievement to communicate matters of academic quality to appropriate 

constituencies, including current and prospective students and the public. (ER 19) 

 

Evidence of Meeting the Standard 

 

The College communicates to its constituencies information about its academic quality through 

documented measurement of student learning and evaluation of student achievement. The Office 

of Research and Planning maintains a Research webpage that shares the results of the majority of 

the College’s assessment and evaluation activities. [EVIDENCE]  The Accountability section of 

that webpage provides the performance data and goals for major institution level metrics. 

[EVIDENCE] Examples include the institution-set standards required for the U.S. Department of 

Education and the ACCJC, and the College’s Vision for Success Metrics required by the CCC 

Chancellor’s Office. The Reports and Publications section primarily serves as a historical archive 

for past years’ institutional effectiveness reports in PDF format. [EVIDENCE] However, the 

Office of Research and Planning has largely shifted to the use of dashboards or online 

visualizations to convey assessment and evaluation information. This more modern incarnation 

of assessment reporting is accessible at the College Profile section which includes the majority of 

the College’s systematically collected institutional research. [EVIDENCE]  Such data and 

findings include, but is not limited to: course outcomes such as course completion and retention, 

workforce placement and retention, transfer, and program completion. Dashboard visualizations 

are additionally provided through the program review instructional data dashboard. 

[EVIDENCE] Current and prospective students and the public can access this information 

through the College website. Under the Accountability section of the Research webpage, 

information is provided on how prospective students can access the California Community 

Colleges’ centralized Student Right-to-Know website that discloses information about 

institutions’ graduation and completion rates. [EVIDENCE]  

 

Analysis and Evaluation 

 

The College offers internal and external constituencies copious amounts of information on the 

results of its assessment and evaluation of student learning and achievement. This transparency 

https://www.glendale.edu/about-gcc/gcc-overview/institutional-effectiveness/research
https://www.glendale.edu/about-gcc/gcc-overview/institutional-effectiveness/research/accountability
https://www.glendale.edu/about-gcc/gcc-overview/institutional-effectiveness/research/reports-publications
https://www.glendale.edu/about-gcc/gcc-overview/institutional-effectiveness/research/campus-profile
https://public.tableau.com/app/profile/edward.karpp/viz/ProgramReview2022-2023/Dashboard
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/Efvsa3FWqQNKsAem-bJw8KEBYGI89ImOYUpFZiGoYv9aWQ?e=rqrHrx
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and accessibility of information regarding the institution provides the public with an accurate 

understanding of the College’s academic quality and effectiveness. 

 

 

I.C.4. The institution describes its certificates and degrees in terms of their purpose, 

content, course requirements, and expected learning outcomes. 

 

Evidence of Meeting the Standard 

 

All certificates and degrees offered by the College are included on pages 55-98 in the catalog 

along with information on the programs’ purpose, content, course requirements, and expected 

learning outcomes. This information is also available on the Degree and Certificate Programs 

webpage. [EVIDENCE, EVIDENCE]  

 

Analysis and Evaluation 

 

The catalog and website describe the design and purpose of each certificate or degree, the 

content of each certificate or degree , the required courses which courses constitute each 

certificate or degree, and the knowledge and skills program completers will attain. 

 

 

I.C.5. The institution regularly reviews institutional policies, procedures, and publications 

to assure integrity in all representations of its mission, programs, and services. 

 

Evidence of Meeting the Standard 

 

The mission, programs, and services of the College are represented within the policies and 

procedures of the institution, and these documents are reviewed on a five-year cycle. This review 

is codified in BP 2410 Board Policies and Administrative Regulations, which describes 

processes for adopting and revising these documents and specifying personnel responsible for 

their review and approval.[EVIDENCE]  Correspondingly, AR 2410 Processes for Formulation 

of Administrative Regulations and Board Assessment of Policies guides the development of new 

administrative regulations as necessary. [EVIDENCE] The currency of policies is further assured 

by the subscription to the Community College League of California’s Board Policy and 

Administrative Procedure service. This service provides the College with templates whenever 

there are needed updates to the policies and regulations that are legally required, legally advised 

or suggested as good practice. Policies and procedures are posted on the Board of Trustees 

webpage as a centralized source for these documents. [EVIDENCE] There are occasions when 

factors such as changes to state laws and regulations, or external requirements associated with 

funding opportunities, precipitate a review of policies or procedures. In such instances, 

representatives of constituent groups may initiate review or revision through participative 

governance.  

 

The College also engages in regular review of its publications. For example, as described in 

Standard I.C.1., the catalog is updated annually to ensure integrity given it is the primary  

publication that centralizes information regarding programs, services, and regulations. The 

https://www.glendale.edu/home/showpublisheddocument/55979/637957244475000000
https://www.glendale.edu/academics/degree-certificate-programs
https://www.glendale.edu/home/showpublisheddocument/55635/637884812303030000
https://www.glendale.edu/home/showpublisheddocument/55631/637884797894470000
https://www.glendale.edu/about-gcc/board-of-trustees/board-policies-administrative-regulations
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Office of Instructional Services systematically updates information published in the catalog, 

website, and class schedule regarding educational programs. Each year, by electronic 

communication, the office requests of all personnel that the office be notified of any needed 

revisions to the information in these publications. Accordingly, the office effectuates such 

changes.  

 

Analysis and Evaluation 

 

The College assures the integrity of all of its representations of its mission, programs, and 

services through systematic review of its policies and procedures on a five-year cycle and the 

centralized housing of the most recently approved version of these documents. The opportunity 

for review on an as-needed basis is also provided. The integrity of information within College 

publications is also maintained. The process for cyclical updates to the catalog was provided as 

an example. 

 

I.C.6 The institution accurately informs current and prospective students regarding the 

total cost of education, including tuition, fees, and other required expenses, including 

textbooks, and other instructional materials. 

 

Evidence of Meeting the Standard 

 

The total cost of education at the College, based on the average number of units taken by 

students enrolled full-time at the Verdugo Campus, is provided on page 26 of the 2022-2023 

catalog. [EVIDENCE] On that page, current and prospective students are also informed that the 

amounts are based upon federal guidelines and estimates by the California Student Aid 

Commission. They are also notified that out-of-state fees are applicable for students who are not 

California residents. More detailed information about enrollment fees, nonresident tuition, refund 

policies, and related resident requirements are described on pages 37-39. [EVIDENCE] On page 

11, students are informed that noncredit courses in continuing education at the Garfield Campus 

are tuition-free. [EVIDENCE] At the Enrollment Fees webpage, detailed information is provided 

on fees for California residents, non-California residents, and international students. 

[EVIDENCE] Additional information is posted on how to pay these fees.  

 

The class schedule is another source that accurately informs students of the total cost of units and 

fees associated with being a student. While page 9 provides an abbreviated list of fees, pages 94-

95 describe the same total cost of education information found in the catalog [EVIDENCE, 

EVIDENCE]  

 

Materials fees are charged for some courses in accordance with state regulations. The policy and 

other information about materials fees are on page 12 of the printed class schedule and page 37 

of the 2022-2023 catalog. [EVIDENCE, EVIDENCE] 

 

Information on textbook options and their costs are located in several places. The College 

bookstore offers textbooks for purchase or rental and its webpage contains information on their 

course textbooks costs and related information. [EVIDENCE] Also, the MyGCC portal used by 

students to enroll in classes facilitates a search for classes with low textbook cost (i.e., $25 or 

https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EekFypAmApRNioHJDuzae5YBUJGgDxFAPEfyT5Tp1IF7RQ?e=dEiFZ1
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EYF0chpxBllJogKvlNbSIX4B9tOvTCwT7QUzY2WTrzLE-g?e=Go9aey
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EahL4MUrUDtOhWsCuFIjCJwBGiCyWqUKpy3jnQi6lDzp1A?e=PmD7bJ
https://www.glendale.edu/students/admissions-records/fees
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EUa85KjULgFOhyxWg5fsWzQBVrYfp133mf_Ci9oTvXgLsA?e=PytcL7
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EYcJaf5SD2xPur_pTSPAPGIBSLX3osQx1pztu3aXjkU-Sg?e=eHglm9
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EfVgwjYqL09Bqp41BVWd-Z8Bck1nPAc5r_0bfeB1Yb9VAw?e=cZkJhQ
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EYF0chpxBllJogKvlNbSIX4B9tOvTCwT7QUzY2WTrzLE-g?e=xm6yq0
https://www.bkstr.com/glendaleccstore/home
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less) or zero textbook cost. If other expenses are required, they are typically noted in the course 

note area. 

 

Analysis and Evaluation 

 

Accurate and detailed information regarding the total cost of education at the College is available 

in the catalog, class schedule, and on the website. The catalog and class schedule also discuss 

materials costs associated with receiving instruction. Textbook options and their costs are shown 

at the bookstore webpage as well as in the student’s online enrollment portal. 

 

I.C.7 In order to assure institutional and academic integrity, the institution uses and 

publishes governing board policies on academic freedom and responsibility. These policies 

make clear the institution’s commitment to the free pursuit and dissemination of 

knowledge, and its support for an atmosphere in which intellectual freedom exists for all 

constituencies, including faculty and students. (ER 13) 

 

Evidence of Meeting the Standard 

 

BP 4030 Academic Freedom states that the common good sought by institutions of higher 

education depends upon the free search for truth and its exposition, and that academic freedom in 

all disciplines is fundamental for the protection of the rights of both faculty and students. For 

faculty members, it defends freedom in research and in the publication of the results, and in 

discussing their subject. [EVIDENCE] The policy also explains that membership in the academic 

community confers to students, faculty, and administrators a number of obligations. Among 

those are the obligation to respect the dignity of others and accept their right for the expression 

of differing opinions. Additionally, membership carries with it the obligation to foster and 

defend intellectual honesty and expression. According to the policy, academic responsibility 

includes faculty responsibility for what is established in institutional policies and procedures, and 

the employment contract between the District and the Guild. 

 

The policy is available at the Board Policies and Administrative Regulation webpage and is 

published on page 17 of the 2022-2023 catalog. [EVIDENCE, EVIDENCE] It communicates the 

College’s commitment to the free pursuit and sharing of knowledge as well as its support for an 

environment where intellectual freedom is available to all. 

 

At the College, the policy is widely exercised in learning spaces, within the milieu of student 

life, and wherever colleagues interact. Some examples of the use of academic freedom and  

adhering to associated responsibilities include the expression of knowledge, ideas, and opinions 

at events for the Women’s History Month Series, Science Lecture Series, and student townhalls. 

[EVIDENCE, EVIDENCE, EVIDENCE] 

 

Analysis and Evaluation 

 

The Board of Trustees has codified a policy on academic freedom and responsibility. It is 

published on the website and in the catalog. The policy is exercised throughout the college by 

students, faculty, and administrators.  

https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/ESQZ3o1DS-NOt64fYNHFAA0B1hBknzUa4PjvmlF4lwv9HQ?e=9JOjdB
https://www.glendale.edu/about-gcc/board-of-trustees/board-policies-administrative-regulations/bp-ar-chapter-4-academic-affairs
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EWbjjuGWBaJMsKFihdDN96QBgYu00CtjsNRlyzeOR-Tcmg?e=luqxw2
https://campusguides.glendale.edu/womenshistory
https://www.glendale.edu/students/student-activities/science-lecture-series-schedule
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EdadWOemZrlBtfCaxocaquUBpMdUyqKQg27Mu2yA-jo-iQ?e=J72hvN
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I.C.8 The institution establishes and publishes clear policies and procedures that promote 

honesty, responsibility and academic integrity. These policies apply to all constituencies 

and include specifics relative to each, including student behavior, academic honesty and the 

consequences for dishonesty. 

 

Evidence of Meeting the Standard 

 

The College has created and published policies and procedures that establish honesty, 

responsibility, and academic integrity. They are applicable to everyone at the institution and 

further delineate components that are specific to each constituency. Some examples are included 

in the table below.  

 

Table 9. Policy and Procedures 

 

Constituency Description Reference Evidence 

Students Academic Honesty BP 5501 EVIDENCE 

Faculty Academic Responsibilities BP 4030 EVIDENCE 

Classified Staff Discipline BP 7365 EVIDENCE 

Administrators  Ethical Responsibilities Statement of 

Professional 

Ethics 

EVIDENCE 

Board Conflict of Interest BP 2710 EVIDENCE 

All Employees Code of Conduct and Conflicts of Interest BP 3050 EVIDENCE 

 

The board policies are published at the Board Policies and Administrative Regulation webpage. 

[EVIDENCE] BP 5501 indicates that all work needs to originate with the student. This policy 

can be found on page 17 of the catalog and on page 96 of the 2022 class schedule. [EVIDENCE, 

EVIDENCE] The Statement of Professional Ethics regarding administrators, managers, and 

confidential employees is published at the Administration webpage. [EVIDENCE] 

 

AR 4261 Class Overview delineates specific types of information that must be included in the 

course syllabus. [EVIDENCE] For example, faculty are required to include in every syllabus a 

statement that the College has an academic honesty policy and where it can be found. On page 

17 of the 2022-2023 catalog, detailed information regarding the academic honesty policy can be 

found. 

 

Analysis and Evaluation 

 

The College has codified policies and procedures that promote honesty, responsibility, and 

academic integrity. They apply to all individuals at the College. Policies and procedures are 

published at the College webpage and when applicable to students, are additionally published in 

the catalog and class schedule. 

  

 

https://www.glendale.edu/home/showpublisheddocument/27822/637267000867530000
https://www.glendale.edu/home/showpublisheddocument/26309/637272382402470000
https://www.glendale.edu/home/showpublisheddocument/26853/637521811813070000
https://www.glendale.edu/home/showpublisheddocument/24668/636204317795770000
https://www.glendale.edu/home/showpublisheddocument/26368/637241191232570000
https://www.glendale.edu/home/showpublisheddocument/2567/637245474197370000
https://www.glendale.edu/about-gcc/board-of-trustees/board-policies-administrative-regulations
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EWp9FmTJklJHsC6SJvVCTQ8B8UNFu8lm84XGSpa7BlYcPQ?e=faS5Ga
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EfO1uP3qP3lCggF4V77XBHgBLm8MjZ0SUQ_ZTSRaNu5LxQ?e=Viw9K0
https://www.glendale.edu/about-gcc/administration/statement-of-professional-ethics
https://www.glendale.edu/home/showpublisheddocument/29309/636204317795770000
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I.C.9 Faculty distinguish between personal conviction and professionally accepted views in 

a discipline. They present data and information fairly and objectively.  

 

Evidence of Meeting the Standard 

 

BP 4030 Academic Freedom defends faculty freedom in research and in the publication of the 

results, and in discussing their subject. This position is reinforced by the Protection of Faculty 

Members provision of the faculty’s Guild bargaining agreement on page 9 of Article III, Section 

2, which states that faculty shall not be subject to adverse action for: “exercising the freedom to 

examine, explore, or endorse unpopular or controversial ideas either in the classroom teaching or 

in discussion with students outside the classroom or in academic research or publication.” 

[EVIDENCE, EVIDENCE] 

 

However, BP 4030 reminds faculty of the obligation to respect the dignity of others and accept 

their right to the expression of differing opinions. It additionally states that there is an obligation 

to foster and defend intellectual honesty and expression. Further, on pages 9-10 of Article III, 

Section 1, of the faculty’s Guild bargaining agreement, it is stated that “nothing in this Academic 

Freedom provision of the contract prevents the District from taking disciplinary action against a 

faculty member for unprofessional conduct.” The Academic Senate’s Faculty Ethic Statement 

makes clear the need to uphold this as it asserts the following about faculty: “When they speak or 

act as private persons, they avoid creating the impression of speaking or acting for the college.” 

[EVIDENCE, EVIDENCE, EVIDENCE] 

 

Therefore, the established policies of the institution and the faculty share an understanding of the 

importance in faculty distinguishing between personal conviction and professionally accepted 

views in a discipline.  

 

Analysis and Evaluation 

 

The College has in place a policy to ensure that faculty distinguish between personal conviction  

and professionally accepted views in a discipline. The position of the faculty is expressed in their 

collective bargaining agreement and in the Academic Senate statement. 

 

 

I.C.10 Institutions that require conformity to specific codes of conduct of staff, faculty, 

administrators, or students, or that seek to instill specific beliefs or world views, give clear 

prior notice of such policies, including statements in the catalog and/or appropriate faculty 

and student handbooks. 

 

Evidence of Meeting the Standard 

 

The College is a secular institution and respects the diversity of beliefs and worldviews among 

its constituents. However, it does not endeavor to impose upon students, staff, faculty, or 

administrators any specific belief or worldview. The institution does maintain codes of conduct 

for students and personnel. For example, BP 5500 Standards of Student Conduct provides 

information regarding disciplinary procedures. Correspondingly, AR 5500 Standards of Student 

https://www.glendale.edu/home/showpublisheddocument/26309/637272382402470000
https://www.glendale.edu/home/showpublisheddocument/47379/637477983695370000
https://www.glendale.edu/home/showpublisheddocument/26309/637272382402470000
https://www.glendale.edu/home/showpublisheddocument/47379/637477983695370000
https://www.glendale.edu/students/student-policies/faculty-ethic-statement
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Conduct discusses jurisdiction and prohibited conduct. BP 3050 Employee Code of Conduct 

provides information on ethical standards. [EVIDENCE, EVIDENCE, EVIDENCE] Policies and 

procedures are available at the Board Policies and Administrative Regulations webpage. 

[EVIDENCE]   

 

Analysis and Evaluation 

 

Although the College does not endeavor to impart specific beliefs or worldviews, it does publish 

codes of conduct on its webpage. 

 

 

I.C.11. Institutions operating in foreign locations operate in conformity with the Standards 

and applicable Commission policies for all students.  Institutions must have authorization 

from the Commission to operate in a foreign location. 

 

Evidence of Meeting the Standard 

 

The College does not offer courses in foreign locations to students other than United States 

nationals and international students enrolled at the College . It offers courses in foreign locations 

to its own students through its Baja Field Studies and Study Abroad programs. [EVIDENCE, 

EVIDENCE] Both the Baja Field Studies program and the Study Abroad program operate in 

conformity with Accreditation Standards and Commission policies.  

 

Through the Baja Field Studies program, the institution offers courses from its approved 

curriculum in the Baja California peninsula of Mexico. The College’s instructors and students 

travel during the winter and/or summer sessions for field experiences at the College’s facility, 

the Estación del Mar Cortés in the town of Bahía de los Angeles. 

 

In an email communication dated October 1, 2014, the Commission stated that the Baja Field 

Studies program is comparable to a “field visit” that accompanies a course and is not considered 

“operating in a foreign location.” The Commission stated it does not constitute 50 percent or 

more of a program, degree, or certificate, and that it does not conflict with the ACCJC Policy on 

Principles of Good Practice in Overseas International Education Programs for Non-U.S. 

Nationals because there are no non-U.S. Nationals enrolled in the program. [EVIDENCE] 

 

Regarding the Study Abroad program, the College is a member of the California Colleges for 

International Education Consortium and promotes international education among its students. It 

offers programs in global locales including Indonesia, Australia, Ireland, England, Greece, Italy, 

Spain, Armenia, and Bali. In a similar vein as the Baja Field Studies program, the Study Abroad 

program employs the College’s instructors to teach courses from its approved curriculum to the 

College’s own students. Foreign nationals do not participate. A portion of each course is taught 

on the College campus, and during the portion taught at international locations, student support 

services are available online.  

 

Analysis and Evaluation 

 

https://www.glendale.edu/home/showpublisheddocument/2638/637600596596570000
https://www.glendale.edu/home/showpublisheddocument/23759/637006814010170000
https://www.glendale.edu/home/showpublisheddocument/2567/637245474197370000
https://www.glendale.edu/about-gcc/board-of-trustees/board-policies-administrative-regulations
https://www.glendale.edu/academics/special-programs/baja-program
https://www.glendale.edu/academics/special-programs/study-abroad
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EU6kTsDKI05Bn4bc_XcPymYBoO_cVNQVjk5axNd-KFWoJA?e=akAUQQ


80 

 

Courses offered through the Baja Field Studies and Study Abroad programs are subject to the 

same policies, procedures, academic standards, student learning outcomes, assessment, and 

evaluation as those completed within the U.S. at the College. 

 

I.C.12. The institution agrees to comply with Eligibility Requirements, Accreditation 

Standards, Commission policies, guidelines, and requirements for public disclosure, 

institutional reporting, team visits, and prior approval of substantive changes. When 

directed to act by the Commission, the institution responds to meet requirements within a 

time period set by the Commission.  It discloses information required by the Commission to 

carry out its accrediting responsibilities. (ER 21) 

 

Evidence of Meeting the Standard 

 

BP 3200 Accreditation and AR 3200 Accreditation express the College’s commitment to 

complying with all Eligibility Requirements, Accreditation Standards, Commission policies, 

guidelines, and requirements as they relate to public disclosure, institutional reporting, team 

visits, and prior approval of substantive changes. [EVIDENCE, EVIDENCE]  

 

As demonstrated by the history of documented reports and correspondence from the past 12 

years posted at the Accreditation as well as ACCJC Annual Reports webpages, the College has 

adhered to all specified time periods in its meeting of requirements. For example, as a result of 

the College’s 2016 comprehensive evaluation site visit, the peer review team made specific 

recommendations for improvement. As documented in the 2020 Midterm Report, the College 

took actions that addressed the recommendations within the required four years. [EVIDENCE, 

EVIDENCE] 

 

As one component of fulfilling its accreditation responsibilities, the College discloses all 

information required by the Commission. As one example, to ensure students and the public have 

access to information regarding the College’s accreditor and accredited status, a link to the 

Accreditation webpage is located at the bottom center of the College’s home page, thereby 

ensuring it is one click away. As another example, the webpage also informs the public when the 

College’s next comprehensive accreditation evaluation will take place. As a final example, as 

required by federal regulations and Commission policies regarding Student Complaints, the 

College maintains a webpage for specialized/and or programmatic accreditation that lists each of 

its departments that have a program accredited and/or licensed by external agencies other than 

the ACCJC. On that webpage, the external agencies are identified along with information on how 

students can contact them to submit a complaint about the program. [EVIDENCE]  

 

Analysis and Evaluation 

 

The College has demonstrated that it has met all timelines and requirements set forth by the 

Commission. It has submitted all reports by the specified timelines and has implemented  

improvements as recommended by peer review teams and as directed by the Commission. All 

requirements for public disclosure are met and ensure transparency.  

 

https://www.glendale.edu/home/showpublisheddocument/30135/637359370048270000
https://www.glendale.edu/home/showpublisheddocument/29920/637336200052630000
https://www.glendale.edu/about-gcc/gcc-overview/institutional-effectiveness/accreditation
https://www.glendale.edu/about-gcc/gcc-overview/institutional-effectiveness/accreditation/accjc-annual-reports
https://www.glendale.edu/about-gcc/gcc-overview/institutional-effectiveness/accreditation/programmatic-accreditation


81 

 

I.C.13. The institution advocates and demonstrates honesty and integrity in its 

relationships with external agencies, including compliance with regulations and statutes.  It 

describes itself in consistent terms to all of its accrediting agencies and communicates any 

changes in its accredited status to the Commission, students, and the public. (ER 21) 

 

Evidence of Meeting the Standard 

 
The College represents itself with honesty and integrity to federal, state, and private agencies and 

aligns with regulations and statutes governing its activities and programs. The College welcomes 

scrutiny from external entities that advise, monitor, evaluate, and or/or audit its programs for 

approval, licensing, accreditation, or the awarding of contracts or grants. The institution has 

multi-year relationships with a number of agencies. Examples are displayed in the table below.   

 

Table 10. External Agencies 

 

Type Agency Relationship 

State California State Board of 

Registered Nursing (BRN) 

Approves Nursing program 

State Office of the State Fire 

Marshall 

Accredits Fire Academy 

program 

National National Academy of Early 

Childhood Programs of the 

National Association for the 

Education of Young Children 

(NAEYC) 

Accredits Child Development 

Center as child care facility 

Federal U.S. Department of 

Education 

Awards grants including Title 

V HSI and Title III HSI 

STEM  

 

As described in Standard I.C.12., the College maintains a webpage for specialized/and or 

programmatic accreditation that lists each of its departments that have a program accredited 

and/or licensed by external agencies other than the ACCJC. On that webpage, the external 

agencies are identified along with information on how students can contact them to submit a 

complaint about the program. [EVIDENCE] This meets a requirement by federal regulations and 

Commission policies regarding Student Complaints. The College remains in good standing with 

each agency it works with, as verified by documentation and correspondence. Examples are 

provided. [EVIDENCE, EVIDENCE, EVIDENCE, EVIDENCE] 

 

Analysis and Evaluation 

 

The College ensures honesty and integrity in its relationships with external entities and 

conscientiously conforms to regulations and statutes, meets reporting requirements, and makes 

its status known to the college community and public. 

 

 

https://www.glendale.edu/about-gcc/gcc-overview/institutional-effectiveness/accreditation/programmatic-accreditation
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EaDcDLeQgXpDtEGqIMDIiPkBvoGSBe6dXFVFqSx1oEffGA?e=oiIQh5
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/ERzXpSeCndNOrpjEtxz0MkoB0CEYTooaNuWqjCodrofZAg?e=7CdyXO
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/Ebdr-6z-t-ZAmVNogHrtlXwBag_0rd1LK66sxNxfnMA-gQ?e=BhBjZQ
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/ES6_OeLHgCxNmAU_Zp85d1ABuyUrH_k8Cr15Bft-TtMmsg?e=Y2uhtO


82 

 

I.C.14. The institution ensures that its commitments to high quality education, student 

achievement and student learning are paramount to other objectives such as generating 

financial returns for investors, contributing to a related or parent organization, or 

supporting external interests. 

 

Evidence of Meeting the Standard 

 

The College is a public institution with no investors and no shareholders. It is an independent 

institution with no related or parent organization. As such, commitments to high quality 

education, student achievement, and student learning are paramount in all of its dealings. As 

expressed in the mission statement, the College exists to ensure students identify their 

educational goals and needs and successfully accomplish student learning. [EVIDENCE]  

 

Analysis and Evaluation 

 

Ensuring academic quality for student learning and achievement are the primary focus of the 

College. As a public educational institution, the work of the College is mission-driven.  

 

 

 

Conclusions on Standard I.C. Institutional Integrity 

 

The College has policies and procedures in place to ensure accuracy, clarity and integrity of all 

information presented to the public. It provides information regarding the mission of the College, 

learning outcomes, academic programs, student support services, student achievement data, 

educational costs, and all matters relating to accreditation on our website and in various printed 

materials. The institution provides a printed and an online version of the yearly catalog. The 

College has policies regarding academic freedom for faculty and students. The College presents 

itself with accuracy and integrity to outside accreditation agencies. Finally, the college has board 

policies in place to ensure that information and policies are reviewed, relevant, and accurate. 

 

  

https://www.glendale.edu/about-gcc/gcc-overview/mission-statement-objectives-and-functions
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Standard II: Student Learning Programs and Support Services 
 

The institution offers instructional programs, library and learning support services, and 

student support services aligned with its mission. The institution’s programs are conducted 

at levels of quality and rigor appropriate for higher education. The institution assesses its 

educational quality through methods accepted in higher education, makes the results of its 

assessments available to the public, and uses the results to improve educational quality and 

institutional effectiveness.  The institution defines and incorporates into all of its degree 

programs a substantial component of general education designed to ensure breadth of 

knowledge and to promote intellectual inquiry. The provisions of this standard are broadly 

applicable to all instructional programs and student and learning support services offered in 

the name of the institution. 

 

 

Standard II.A. Instructional Programs 
 

II.A.1. All instructional programs, regardless of location or means of delivery, including 

distance education and correspondence education, are offered in fields of study consistent 

with the institution’s mission, are appropriate to higher education, and culminate in student 

attainment of identified student learning outcomes, and achievement of degrees, certificates, 

employment, or transfer to other higher education programs. 

 

Evidence of Meeting the Standard 

 

All of the College’s instructional programs are offered in fields of study consistent with the 

mission and the standards of higher education, regardless of location or means of delivery. Classes 

are offered on the Verdugo and Garfield campuses and also remote sites within the community. In 

addition to the two main campuses, classes are offered as part of the Study Abroad and Baja Field 

Studies programs, as well as at the Professional Development Center in Montrose, north of the 

Verdugo Campus. The College offers both credit and noncredit courses on its Verdugo Campus, as 

well as noncredit courses on its Garfield Campus. A small number of credit, noncredit, and  dual 

enrollment courses are also offered at other locations in the community, including local high 

schools.  

 

The College supports face-to-face, online, and hybrid methods of instruction. Courses approved to 

be taught through distance education modalities meet quality standards set by the Academic Senate 

and two of its subcommittees--the Curriculum and Instruction (C&I) Committee and the 

Committee on Distance Education (CoDE)--as well as those set by federal and state guidelines. 

[EVIDENCE, EVIDENCE] 

 

As described in its mission statement the College grants associate degrees and certificates. 

[EVIDENCE] As detailed on pages 55-98 and 239-240 in the 2022-2023 catalog, these consist of 

the Associates of Science, Associates of Arts, Associates for Transfer, and both credit and 

noncredit certificates that are designed to help students attain identified student learning outcomes 

while achieving their academic, career, and personal goals. [EVIDENCE, EVIDENCE, 

EVIDENCE] All instructional programs are offered in fields of study consistent with the College’s 

https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/Ea6e1LqkBwVHkVlVsoHlpxUBwKouEkb3ujKxFOoKW4tUug?e=6or5H3
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EWcK-GDT0zRGq0qNqvp9w34BBo4eM9WeAka3KAdthQEShQ?e=PJ82mW
https://glendale0-my.sharepoint.com/:i:/g/personal/ddionisi_glendale_edu/Ef-mR3bTevVBq2v_UGjV6KABlIer6PhhRBzXhL2mLHQF1Q?e=NIwDHz
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/ERG8rW7Fcl5CptJffny0RUUBadxMyRxzgV3D2VfZAifXGA?e=Uya8Bo
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/Ed-hKymbLUNKpapefXVYeGABiSZrC0TVg2VFqzyo5cYmqw?e=VMh65s
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EW-AaI_kmjZMphCMhRQEOogBZZEQW2m7iEkgIqRdRHIO3g?e=gQzdU2
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mission  statement, which explicitly refers to transfer preparation, certificates, associate degrees, 

career development, technical training, continuing education, and basic skills instruction. In 

addition to the certificate and associate degree components of the mission statement, all associate 

degree for transfer programs address the transfer preparation component of the mission. Further, 

most associate in science degree programs and certificate programs are in career education (CE) 

fields, addressing the career development and technical training components of the mission. The 

noncredit certificates address the continuing education component of the mission, and most of the 

noncredit certificate offerings also address the career development and technical training 

components.  

 

All degree and certificate programs are appropriate to standards of higher education as established 

by the California Community College Chancellor’s Office (CCCCO) and standards established for 

transfer and articulation by four-year institutions. Associate degree for transfer programs have been 

developed in response to legislation requiring community college and California State University 

departments to work together to define the standards of transfer-based associate degrees in a 

variety of majors. This cross-segmental work, and the  approval by the Chancellor’s Office of the 

College’s associate degree for transfer programs, indicate that these programs are appropriate to 

higher education. 

 

As part of the curriculum committee’s new program proposal process, departments must specify on 

the Program Proposal Form, the essential nature of the program and how it reflects or relates to the 

College mission statement. [EVIDENCE] The committee also ensures that all degree and certificate 

programs are appropriate to higher education when it considers Program Proposal Form’s narrative 

responses to questions such as how the program relates to the general field of study and how the 

program relates to general education patterns, including the general education breadth requirement 

of the California State University and the Intersegmental General Education Transfer Curriculum 

(IGETC). [EVIDENCE] 

 

In addition, local skill awards with lower unit requirements are granted based on specified skill sets 

agreed upon by industry advisory committees, local Workforce Development Boards, 

the Los Angeles Economic Development Corporation (LAEDC), the Los Angeles Orange County 

Regional Consortia (LAOCRC), and the College’s CE programs. 

 

All degrees and certificates list expected Program Learning Outcomes (PLOs), as shown in their 

respective catalog descriptions and their program websites. [EVIDENCE, EVIDENCE] These 

PLOs are further supported by each individual course that is part of the program and those courses’ 

Student Learning Outcomes (SLOs). All instructional programs at the College culminate in the 

attainment of defined PLOs. PLOs are assessed for each degree and certificate program on a regular 

cycle by each academic division. PLO assessment summary reports are housed within the 

document library in eLumen, the online system for learning outcomes and assessment. 

[EVIDENCE] 

 

The mission statement also references “career and technical education to achieve employment or 

enhanced career skills for job advancement which is the goal of many students at GCC.” For 

example, as shown by its program map, the Fitness Specialist Certificate prepares students for a 

career in the field of fitness and these students are workforce ready in one year. [EVIDENCE] 

https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EdJklugsKd1JnEslqYb257gBiRUIOriOTR461Pbz7G-Piw?e=xcr9xM
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EVKQomQqdz5AtIKnDBMajRUB8NKcyIRPbSBzlD78boLscg?e=VJkfnf
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EW-AaI_kmjZMphCMhRQEOogBZZEQW2m7iEkgIqRdRHIO3g?e=ciNWqD
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EdpVl9ETILFGki7ExpYVLvIBZJPxtT4uzXxs9LFNnqdozA?e=fIRTyw
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/ETHAEB7ZBKNCtXk3o4Ho7cIBbDp3LsHRJqO5q3KG_W4SpQ?e=slicYu
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EaRCeaO3JQRElUmf_TiuMGQB9gDl02EShvGKT7h1v2nLvw?e=1Y98R0
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Similarly, the College offers noncredit certificates that can quickly give students skills to enter the 

workforce in as little as six months, such as the Administrative Medical Assisting Noncredit 

Certificate. [EVIDENCE] The Fitness Specialist AS degree allows students to enter the workforce 

or transfer to a four-year institution, meeting the mission statement’s goal of assisting students 

with pursuing “general education to achieve knowledge, skills and attitudes for postsecondary 

education success, personal enrichment, self-development, and a purposeful and meaningful life 

as a member of a global community.” [EVIDENCE] 

 

To ensure that instructional programs culminate in achievement of degrees, certificates, 

employment, or transfer to other higher education programs, the Office of Research and Planning 

tracks attainment of these outcomes on a yearly basis. [EVIDENCE, EVIDENCE] Outcomes data 

on degree and certificate completion, transfers, and job placement rate presented in the ISER 

Introduction section demonstrate that the College’ programs successfully culminate in program 

completion. [EVIDENCE] 

 

Rigor and collaboration of programs are evidenced by our many transfer degrees, including the 

Social Justice: Gender Studies AA-T. This transfer degree combines classes from a variety of 

disciplines to deepen students’ understanding of the human experience, global issues surrounding 

gender and sexuality, and the intersection of gender, sexuality, race, class, and other ways in 

which humans identify themselves. 

 

The College has established a small number of curricular sequences that are identified as 

instructional programs but that do not result in the awarding of degrees or certificates, and  that do not 

directly result in employment or transfer. An important example of this kind of 

institutionally defined program is the Credit English as a Second Language program. While this 

program does not lead to a degree or certificate, program completion culminates with essential 

skills that help students achieve their employment goals, and it also provides basic skills necessary for 

students to enter programs that lead to degrees, certificates, employment, and/or transfer. 

 

Analysis and Evaluation 

 

Substantial offerings in instructional programs provide fields of study consistent with the 

institution’s mission. These programs are also consistent with standards of appropriateness 

established for  the California community colleges. The College maintains its status as a regional 

leader in higher education. Programs of study culminate in the attainment of defined    learning 

outcomes and provide effective and efficient pathways toward associate degrees, university 

transfer-level coursework completion, certificates, and employment. 

 

 

II.A.2. Faculty, including full time, part time, and adjunct faculty, regularly engage in 

ensuring that the content and methods of instruction meet generally accepted academic and 

professional standards and expectations. In exercising collective ownership over the design 

and improvement of the learning experience, faculty conduct systematic and inclusive 

program review, using student achievement data, in order to continuously improve 

instructional courses and programs, thereby ensuring program currency, improving 

teaching and learning strategies, and promoting student success. 

https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/Efe7fxBiN9NEviAM70tIlOwB8ZhK1hPVC5BgjoZWJLDrHA?e=XdEtaZ
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/ESkoS5Z9quZHrImJoXiZGjQBMtL7GrOa6o4KMvXHIQ4mTA?e=wBdSxi
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EakAZJG5h6VFjNejzWI6NpYBZ0ee5iavYNPon57eKgOmIA?e=1cMetF
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EcIP40lLAIpMn8kGb-8OrrABTqdjP6dixICmRpovvZyyCQ?e=cs1N48
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EcIP40lLAIpMn8kGb-8OrrABTqdjP6dixICmRpovvZyyCQ?e=VKBMjt
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Evidence of Meeting the Standard 

 

Curriculum development and review is entirely within the purview of the faculty. Both 

development and review begin with discipline faculty who create or review course outlines, course 

proposals, or program proposals with the assistance of their division’s C&I Committee 

representative. Outlines and proposals are reviewed at the division level, and then passed on to the 

C&I Committee, a subcommittee of the Academic Senate that is responsible for ensuring that 

instructional content and methods of instruction meet acceptable academic and professional 

standards. Processes for curriculum development, review, and approval for courses and programs 

are documented in the College’s Curriculum Handbook. [EVIDENCE, EVIDENCE, EVIDENCE] 

As stated in Administrative Regulation (AR) 4020 Course, Program, and Curriculum 

Development, the C&I Committee supports the continuing revision and innovation of curriculum. 

[EVIDENCE][Replace AR after 2022 version approved.] The committee is composed of 

representatives from each division and is co-chaired by the faculty curriculum coordinator and the 

vice president of instruction. It reviews and discusses new or revised courses and programs, and 

works with the division for revision or clarification. As described on pages 26 and 54 of the 

Curriculum Handbook, all career education courses are reviewed on a two-year cycle as directed 

by state law, while all non-career education courses are reviewed on a six-year cycle. As part of the 

discussion and ongoing, cyclical revision of curriculum, critical examination of crucial elements of 

each course   is undertaken to ensure course and program currency. Examples of approved course 

outlines of record that contain course descriptions, expected learning outcomes, and course content 

at appropriate education levels are provided. [EVIDENCE, EVIDENCE, EVIDENCE] 

 

Systematic evaluation for the continuous improvement of instructional courses and programs also 

occurs through the process of program review. [EVIDENCE] When program review is completed 

by instructional departments, the self-evaluative process involves reflection and intradepartmental 

dialog about data and culminates in strategic planning for continuous improvement of student 

learning and achievement. Although the completion of Full Review program reviews are 

mandated once every three years (with Update Reviews optional during the intervening years), 

departmental dialog about student and department performance as shown in the program review 

dashboard data is required annually by instructional departments. [EVIDENCE] Specifically, 

faculty of instructional programs examine and collectively discuss data from their department’s 

online program review dashboard, which contains various departmental-level metrics including 

student outcomes such as course completion and program completion. While course completion 

data can be examined for the department overall, it can also be disaggregated by various student 

subpopulations (e.g. ethnicity) to reveal potential equity gaps. The English division’s program 

review is provided as an example. [EVIDENCE] To ensure program currency, under the Creating 

or Revising Programs section, departments must report what activities have been conducted to 

ensure and enhance the currency and quality of the department’s programs, degrees, and 

certificates. Intradepartmental dialog about student learning and achievement data informs 

department strategic planning for the improvement of teaching and learning strategies and the 

promotion of student success.  

 

https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EQAPjGqEX2NFrmswMvyDilgBVDETM73ZhXTFtS1uzfXuzw?e=rGCDga
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/Ea6e1LqkBwVHkVlVsoHlpxUBwKouEkb3ujKxFOoKW4tUug?e=qC9f0d
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EX6fkK-BDeRBrcWQrkMvXSIBvCEH2S43SK5y4oWYYmkXBA?e=shRIqN
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/ESdKOgrNOENOuCxutZWqIwYBgls2j4CywzXfxbmVh5tStg?e=9tiEPm
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EZ_TXftnztRLl6HnM5bA9WQBftgXLAQNKJuSVEYkzgpmiw?e=5DfnAD
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EZwkgR04Si9NmgA7TXrdlY4BgBeRwrRLGGNk3Eo5fvooVg?e=WICgAH
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/ETkXkI8zEAFImFK0NtlG3r0BeIF7oJggOMNLJpsXDNIEfw?e=xWcZME
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/ETr66ygWgZ5MvfG2zjfiBHgB_yqVnRsnSjD9duCoAqUb8A?e=juDb2N
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/ETB8jOQi3h1Pv9xqpQ8WsksBBtpOlqAEjzJNFNv2q4x_Yw?e=pltskq
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EdvEGS0g7H1Pt9iZAeEzwZABSqY_fRcGW1-RkAtmesyLAw?e=NqLpnh
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Discussions regarding methods of instruction and pedagogy are held regularly by the faculty 

development subgroup of the Professional Development Committee, the Committee on Distance 

Education, and by individual departments. [EVIDENCE, EVIDENCE] 

 

The institution continuously strives to improve programs and courses to enhance learning 

outcomes and achievement for students. Recognizing how systemic privilege pervades 

institutional practices and marginalizes student populations that have historically been 

underserved and minoritized, the College’s faculty have been prolific in their efforts to reshape 

instructional practices to be student-centered and culturally responsive. Faculty-driven efforts for 

equitable teaching and learning is described in detail in response to Standard II.A.16. 

 

Analysis and Evaluation 

 

Faculty members are central to the core elements of course development, program review, and 

directly related services. Faculty, instructional divisions, and the C&I Committee engage in the 

systematic review of curriculum to ensure the content and methods of instruction meet accepted 

academic and professional standards and expectations. Systematic evaluation of programs and 

related services occurs within the program review process and assures currency, improvement of 

teaching and learning strategies, and promotion of student success. 

 

II.A.3. The institution identifies and regularly assesses learning outcomes for courses, 

programs, certificates and degrees using established institutional procedures. The institution 

has officially approved and current course outlines that include student learning outcomes. 

In every class section students receive a course syllabus that includes learning outcomes 

from the institution’s officially approved course outline. 

 

Evidence of Meeting the Standard 

 

The institution has defined learning outcomes for all courses and programs, including all 

certificate and associate degree programs. Additionally, the College has established procedures to 

identify learning outcomes at the course and program levels, as well as procedures for assessing 

learning outcomes on a regular basis.  

  

The creation and regular review of course and program learning outcomes are integrated into the 

curriculum process. When a division proposes new courses and programs, the proposed course 

outlines and program proposals must include learning outcomes. The established procedure for 

incorporating learning outcomes in courses is described on pages 21-22 of the College’s Curriculum 

Handbook. [EVIDENCE] Proposed learning outcomes are first examined at the division level and 

then by the C&I  Committee. [EVIDENCE] The College wide process for defining and assessing 

learning outcomes at the course and program levels is the responsibility of the Learning Outcomes 

and Assessment (LO&A) Committee, a subcommittee of the Academic Senate that is chaired by 

the faculty learning outcomes and assessment coordinator. The SLO page of the LO&A website 

provides guidance on the creation and assessment of SLOs. [EVIDENCE] The coordinator serves 

as a permanent member of the C&I Committee, providing feedback on all new and revised 

Student Learning Outcomes (SLOs) and PLOs to the committee and course outline authors. The 

SLOs and PLOs are reviewed  and evaluated for quality. [EVIDENCE] 

https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EfAu3EcrRQVIkMXhX71H9joBwtEs3wNS4vOmHj_RQtllww?e=hyUWza
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/Eb9SPvZAlrNEskDAMtamPwMBMg7QLMXFc6uwgzrdgtJpIQ?e=9dxffX
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/Ea6e1LqkBwVHkVlVsoHlpxUBwKouEkb3ujKxFOoKW4tUug?e=qC9f0d
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EfavNRsENX1BmePp9hdM1KgB-iXtoBEgisCJDhIa-kQpQg?e=P6JDFw
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/ETld2T-EAadPg_onQdKsB1UBA029ny6F2czPZCyxPZVPNg?e=MmnQHB
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/Ea8K4FzeuvpFqFlZMBTWr2sBRuIw84nYpdPzL_euvCsIOA?e=KRcoZo
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In addition to procedures for identifying and approving learning outcomes, the College has 

established procedures for assessing learning outcomes. The LO&A committee has defined an 

assessment cycle within which every course and program is assessed at least every three years. 

This assessment cycle has been approved by the Academic Senate (Senate motion 2021-34). 

[EVIDENCE, EVIDENCE] After course and program learning outcomes assessments are 

conducted, the data are recorded in eLumen, the online system for learning outcomes assessment. 

[EVIDENCE, EVIDENCE] Formal discussion occurs regarding the findings of learning 

outcomes assessment. For example, the Reflection section of each department’s eLumen SLO 

assessment report documents faculty dialog about their assessment findings and changes they’ve 

planned or implemented to improve student learning.  

 

Program Learning Outcomes (PLOs) are documented in the curriculum management system, 

eLumen, the catalog, and the program’s website. Examples for the identification and assessment 

of PLOs are provided for the Fitness Specialist program. [EVIDENCE, EVIDENCE, 

EVIDENCE, EVIDENCE, EVIDENCE] 

 

For instructional programs, the defined course SLOs are documented on the Course Outline of 

Record (COR) which is reviewed and revised, if necessary, at least every six years through the 

C&I Committee. CORs are housed and accessible at the COR archive. [EVIDENCE, 

EVIDENCE] Instructional faculty also include SLOs on their course overviews. [EVIDENCE]  

Examples are provided for Spanish 101. Additionally, SLOs for each course continue to undergo 

scrutiny and discussion at the meetings of the LO&A Committee and the C&I Committee.  

 

The College requires that instructors provide students a syllabus at the start of every term. The 

Academic Senate has established a Class Overview Policy, codified in AR 4261 Class Overview, 

which delineates the required components for syllabi, including the necessity of listing SLOs. 

[EVIDENCE] [Replace when updated in 2022] In order to ensure that course outlines comply 

with requirements, instructors are required to submit a syllabus for each class section that they are 

teaching to the division office for review at the start of each semester. 

 

Analysis and Evaluation 

 

The College has identified learning outcomes for courses and programs (including certificates 

and degrees) and assesses them using established procedures. Course outlines include course-

level student learning outcomes and students in every class section receive a syllabus that 

includes the learning outcomes from the institution’s officially approved course outline.    

 

II.A.4. If the institution offers pre-collegiate level curriculum, it distinguishes that 

curriculum from college level curriculum and directly supports students in learning the 

knowledge and skills necessary to advance to and succeed in college level curriculum. 

 

Evidence of Meeting the Standard 

 

The College offers noncredit pre-collegiate courses, a limited number of credit pre-collegiate 

courses, and short term, not-for-credit employment training classes. Pre-collegiate credit courses 

https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EQL9hPV-sc9JkUI5I3QzOlsBx3twYcBA8j9eiPhrs7ih7g?e=LUO3ka
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EYOif5btVHFNo2mVOsBXkvEBveDvg0VC9X1EP28fotSBcQ?e=U4PFvZ
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EViK2hBJhkBFhSSkM6PlYroBKfN_doOeoYClQK3qsNIAWA?e=pH57q2
https://www.glendale.edu/about-gcc/faculty-and-staff/learning-outcomes
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have been developed in English, Mathematics, and English as a Second Language (ESL). Course 

offerings are compliant with the requirements of AB 705 and AB 1805 in that all students 

enrolling in degree or certificate programs have access to transfer-level English and Mathematics 

within their first year. This compliance guides the decision-making process regarding the 

development and scheduling of any pre-collegiate courses.  

 

The College also offers pre-collegiate courses in noncredit and continuing education in the areas 

of business, allied health, and life skills, including high school GED courses. [EVIDENCE] Job 

opportunities in the local area guide the decisions for offering noncredit courses. Entry level 

positions may require a certificate consisting of two or three courses that students can complete 

in a year or less. For example, home health care was recently added to noncredit offerings to 

meet growing job demand.  

 

Noncredit offerings also include a broad range of ESL courses. The local community has a need 

for zero cost, English language learning opportunities. These open-entry, open-exit courses fit 

the needs of students who want to gain proficiency in English or need extra help with job or 

education related language skills.  

 

Community Services Education offers not-for-credit vocational courses preparing students for 

certification for pharmacy technician, phlebotomy technician, and notary public. Lastly, the 

College’s Professional Development Center offers short-term, not-for-credit employment 

training classes. These courses are not defined as college-level or pre-collegiate as they are 

designed to provide job training skills or re-training on a contract basis through the state’s 

Employment Training Program (ETP). [EVIDENCE] 

 

The College catalog indicates in the course description if a course is pre-collegiate and/or non-

degree applicable. [EVIDENCE, EVIDENCE, EVIDENCE] English and Mathematics have 

sequencing charts showing the progression from pre-collegiate to collegiate and/or transfer level 

courses; any non-degree applicable course in the chart is noted as such. [EVIDENCE, 

EVIDENCE]  English as a Second Language Credit division has a sequence from non-degree 

applicable courses to degree applicable to transfer level Speech and English courses. 

[EVIDENCE] Noncredit ESL also has a course sequence that shows the progression from 

noncredit to credit ESL degree applicable courses. [EVIDENCE] 

 

Course outlines of record (CORs) clearly describe alignment between sequential courses by 

aligning exit standards of pre-collegiate courses with the entry standards of the course that 

follows. For example, the entry standards of collegiate English 101 aligns with the exit standards 

of its prerequisite, pre-collegiate English 100. [EVIDENCE, EVIDENCE] For students pursuing 

Statistics and Liberal Arts Math, entry standards for Math 136 align with the exit standards of its 

prerequisite, pre-collegiate Math 30. [EVIDENCE, EVIDENCE] Correspondingly, for students 

pursuing the Business, Science, Technology, Engineering, and Math sequence, the entry 

standards of collegiate Math 90 align with the exit standards of its prerequisite, pre-collegiate 

Math 15 while the entry standards of Math 100 align with the exit standards of Math 90 

[EVIDENCE, EVIDENCE], EVIDENCE] 
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Credit courses, both pre-collegiate and college level, are offered at the Verdugo campus along 

with a limited number of noncredit courses. Most noncredit courses are offered at the Garfield 

campus, while professional development courses are held at the Montrose campus (PDC). Credit 

and noncredit courses may be offered in person, online, or by synchronous online instruction.  

 

Analysis and Evaluation 

 

The College’s extensive pre-collegiate curriculum furthers the explicit goals of the College’s 

mission to serve the developmental academic needs of students and directly support the 

advancement of those students to college-level courses. This support accommodates a broad 

range of student goals and needs and incorporates innovative methods and proven techniques.  

 

 

II.A.5. The institution’s degrees and programs follow practices common to American 

higher education, including appropriate length, breadth, depth, rigor, course sequencing, 

time to completion, and synthesis of learning. The institution ensures that minimum degree 

requirements are 60 semester credits or equivalent at the associate level, and 120 credits or 

equivalent at the baccalaureate level. (ER 12) 

 

Evidence of Meeting the Standard 

 

As described earlier, the C&I Committee is the Academic Senate subcommittee that assists in the 

development of degrees and certificates, both credit and noncredit. The procedures in the 

College’s Curriculum Handbook outline its curriculum development processes and practices 

which adhere to the Program and Course Approval Handbook as stipulated by the California 

Community College Chancellor’s Office, California Code Regulations., Title 5, Section 55000.5 

and in accordance with California Education Code. [EVIDENCE, EVIDENCE, EVIDENCE] As 

such, the handbook is in alignment with practices standardized across the state’s community 

college system. The handbook states the process for submitting, reviewing, and updating 

programs offered at the college. It also delineates how courses should be sequenced, emphasizing 

stackable certificates and inclusion of pre-requisites. As described in response to Standard II.A.1, 

programs must also demonstrate alignment with the College mission. Instructional divisions 

typically create or revise programs and then submit them to the C&I Committee for review and 

approval. The committee ensures compliance with state guidelines as well as transfer degree 

criteria. Proposed programs are compared to other local colleges as well as industry standards 

and job trends to ensure the degrees and certificates will adequately prepare students for their 

chosen profession. Academic programs are reviewed every six years and Career Education (CE) 

programs are reviewed every two years to ensure that they are current and relevant. 

[EVIDENCE] 

 

As reflected in the program map example for Fitness Specialist Associate Degree, Associate 

degree programs are designed to be completed in two years. [EVIDENCE] Credit certificate 

programs are ideally completed within one year or 18 months. Noncredit certificates offer an 

expedient path to employment by focusing on skill-based curriculum that can often be completed 

in less than a year. 
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As stated on page 55 of the catalog: “The Associate degree is granted to persons who file a 

Petition of Graduation in the Admissions and Records Office, who are not on academic 

probation, and who have completed 12 semester units of the required college curriculum of 60 

degree applicable semester units at GCC”. [EVIDENCE] The satisfactorily completion of at least 

60 semester units to receive and Associate Degree is also established in AR 4100 Graduation 

Requirements for Degrees and Certificates of Achievement. [EVIDENCE] The completion of 60 

units for an Associate degree includes major requirements, American Institutions and State and 

Local Government, U.S. History, Mathematics, Health, Physical Education, First Aid, Cultural 

Diversity, Natural Sciences, Social Sciences, Humanities, Arts, Foreign Language, Literature and 

Philosophy, English Composition, and Communication and Analytical Thinking. Associate for 

Transfer degrees also require a minimum of 60 units, including the major courses as well as the 

CSU Breadth or IGETC General Education requirements. [EVIDENCE, EVIDENCE, 

EVIDENCE] 

 

Analysis and Evaluation 

 

Through established processes, the C&I Committee evaluates program length, breadth, depth, 

rigor, sequencing, time to completion, and synthesis of learning. Programs meet local approval 

requirements as well as the requirements of the California Community College Chancellor’s 

Office. Degrees are consistent with the levels of quality and rigor appropriate to higher 

education. 

 

II.A.6. The institution schedules courses in a manner that allows students to complete 

certificate and degree programs within a period of time consistent with established 

expectations in higher education. (ER 9) 

 

Evidence of Meeting the Standard 

 

As part of the Guided Pathways Initiative at the College, program maps have been developed for 

all credit and noncredit degrees and certificates. [EVIDENCE, EVIDENCE] These maps provide 

current and prospective students with a general roadmap and timeline to complete their goals. 

Certificate maps range from six months to 18 months for completion; Associate degree maps 

show completion in two years. [EVIDENCE, EVIDENCE, EVIDENCE] Students then work 

with counselors to complete an individualized Student Education Plan (SEP). These plans 

customize the general road map for each student’s chosen degree and certificate, depending on 

their academic and scheduling needs. [EVIDENCE, EVIDENCE] 

 

Through program mapping and exercises with division chairs, the College is working toward 

improving the time to completion, aiming to increase the number of students earning degrees or 

certificates within two years. [EVIDENCE] Student achievement data indicates that these 

program maps and SEPs are effective. "Average No. of Units Accumulated by All First Time 

Associate Degree Earners” shows a small decrease in total units accumulated by all associate 

degree completers from 91 units in 2016-2017 to 88 units in 2019-2020, and a decrease for 

Associate Degree for Transfer (AD-T) completers from 88 units in 2016-2017 to 84 units in 

2019-2020. AD-Ts awarded have increased every year, from 460 in 2016-2017 to 807 in 2020-

2021. [EVIDENCE, EVIDENCE, EVIDENCE] 
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Division chairs work with their departments and the scheduling office to create a class schedule 

each semester. Course scheduling decisions are made considering student need/demand for 

courses, student schedules, and degree or certificate completion needs. Some courses are 

specifically offered and sequenced to create cohorts of students completing a certain program 

such as Nursing or Fire Academy. While many courses are offered every semester, some courses 

are offered on different cycles. For example, many advanced courses required for certificates or 

degrees would not fill if offered every term, so they are offered on regular schedules, such as 

every spring semester. One example is Computer Science/Information Systems 166 (Advanced 

Computer Architecture and Assembly Language), which is typically offered every other spring 

semester. The typical offering pattern of each course is listed in the catalog. [EVIDENCE] 

 

Analysis and Evaluation 

 

Courses are scheduled so that it is possible for students to complete degrees within two years and 

certificates in an appropriate time period based on unit requirements. Using the tools and 

methods developed and acquired by the College, the institution schedules courses in a manner 

that facilitates student progress and completion consistent with the expectations of higher 

education, specifically the California Community College system.  

 

 

II.A.7. The institution effectively uses delivery modes, teaching methodologies and learning 

support services that reflect the diverse and changing needs of its students, in support of 

equity in success for all students. 

 

Evidence of Meeting the Standard 

 

The College uses data to inform decisions regarding how best to address students’ needs. Even 

prior to the remote learning conditions necessitated by the COVID-19 pandemic, the College’s 

data reflected the increasing demand for DE courses. [EVIDENCE] Also, student equity data has 

revealed disproportionate impact to subpopulations of students. [EVIDENCE] The institution 

employs a variety of delivery approaches, including a variety of modalities and methodologies, 

to address the diverse and changing needs of students and ensure student access, engagement, 

and success. In addition, numerous learning support services are available to students both within 

the context of the class and as supplementary or additional support.  

 

Both noncredit and credit classes are offered in multiple modalities including online, face-to-

face, synchronous online instruction (remote synchronous), and hybrid formats. As can be seen 

in Figure 3 from the Introduction section, in 2018-2019, before the COVID-19 pandemic, 12 

percent of credit enrollments were in online or hybrid sections. This percentage increased to 45 

percent in 2021-2022; an additional 45 percent of enrollments were in remote synchronous 

sections in 2021-2022. Course modalities and standards are overseen by the C&I Committee and 

the Committee on Distance Education (CoDE) to ensure compliance with federal and state laws 

and guidelines. [EVIDENCE, EVIDENCE, EVIDENCE] The College is a member of the 

California Virtual Campus (CVC)-Online Education Initiative (OEI) Exchange and Peer Online 

Course Review (POCR) programs, and this affirms that online offerings meet the highest 
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distance education standards. As a designated Local POCR college, the institution has 

demonstrated (and been granted) the ability to assess CVC-OEI rubric-aligned courses and to 

award a Quality Review Badge accepted by the CVC-OEI Exchange. [EVIDENCE] The College 

also has published, fully online pathways to five ADTs and 15 certificates on the CVC-

Exchange.  

 

Especially over the last two years, it has become apparent that students can benefit from different 

types of modalities and, at times, having flexible modalities is necessary for them to be able to 

continue their education. Distance education (DE) courses offer options for students to complete 

their pathways, without having to come to campus. This increases equitable access for students 

who may be struggling with work-life balance, family responsibilities, transportation, or other 

issues. These alternate modalities also meet students’ individual learning styles. Some may learn 

best face-to-face while others thrive in a more independent online environment. The College 

strives to offer multiple course delivery modalities in order to meet the diverse learning needs of 

all students and help them successfully complete their courses in a timely manner.  

 

Even prior to the remote learning conditions related to COVID-19, the College hired a full-time 

instructional designer for the first time. This position was one piece of a broader investment the 

College made in professional development aimed at the effective use of technology. The 

instructional designer joined a DE support team consisting of a DE coordinator, a DE faculty 

development coordinator and trainer, a DE peer online course reviewer, assistant instructional 

technology support specialist, and divisional representatives on the CoDE Academic Senate 

subcommittee. [EVIDENCE] This DE support team works in collaboration with the Faculty 

Development Office and Classified Staff Development Office. These offices along with the 

Professional Development Committee have a broader charge of overseeing the DE-related 

instruction and training opportunities provided to employees and students. These professional 

development offerings include presentations and workshops on emerging technologies and how 

to use learning technologies effectively. For example, the instructional designer hosted a 

workshop on the use of Microsoft Office Sway which is an interactive platform for creating 

online content for authentic assessments. [EVIDENCE] 

 

Program review data dashboards disaggregate course completion by a variety of characteristics, 

including mode of delivery. [EVIDENCE] This allows instructional departments to examine for 

possible achievement gaps between delivery modes and take actions to address them. However, 

to meet its Institutional Strategic Plan goal to “increase effectiveness of distance education,” the 

College has focused resources, time, and personnel toward improving the quality of DE course 

design and teaching methods. For example, the program review data dashboard shows course 

completion rate for online courses in the Foreign Language department was 75% in 2018-2019. 

In its 2018-2019 program review, the department’s strategic linkage matrix reflected a goal to 

“Support instructional programs using technology” that included a planned action to “Hold 

ongoing Canvas training workshops and training sessions to share knowledge and improve 

course delivery”. [EVIDENCE] However, with a strategic focus on improving DE instructional 

methods, the department’s course completion rate has increased over the past few years to 88.5%  

[EVIDENCE] The College’s enrollment data shows the increasing trend toward DE courses and 

its success rate data over time indicates that the College has been increasingly effective at 

improving DE course completion. [EVIDENCE] 
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Beyond delivery modes, the College addresses student needs using a variety of teaching 

methodologies. In addition to traditional lecture classes, the college offers project-based learning 

opportunities including laboratory courses in sciences, technology and engineering, performing 

arts, studio arts, early childhood education. The College has also emphasized the importance of 

active learning in the classroom to encourage engagement and application of concepts so that 

learning can be more easily translated to real life. This is also found in contextualized learning, 

which takes theoretical topics and connects them to real life applications. For example, many 

English 101 courses focus on a certain topic relevant to the students, such as athletics, health 

care, technology, and business. [EVIDENCE] These teaching methods lead towards authentic 

assessment which assures and measures student learning and achievement in a more equitable 

and effective way.  

 

Work-based learning provides students with the opportunity to apply concepts in a job or career 

setting. Internships and Independent Studies bring students to places in the community to obtain 

college credit in an active environment. For example, biology students have worked with 

scientists and educators at the Museum of Natural History as well as in local hospitals assisting 

with original research and community outreach. [EVIDENCE] 

 

The College provides learning support both in the classroom and at specific resource centers on 

campus. Some English and Mathematics courses contain built-in support modules in response to 

needs that arose out of compliance with AB 705 and AB1 805. To support students in completing 

transfer level English and Mathematics in their first year, these plus (+) classes have additional 

laboratory units that offer focused and individualized attention and more time to practice skills 

and concepts. Third Repeat programs in Mathematics and English provide students with support 

and services they need to help them pass these courses for a third and final attempt at the 

College. [EVIDENCE, EVIDENCE] The noncredit campus also offers tailored support classes 

that give credit students the opportunity to receive extra assistance by taking an open enrollment 

supplementary course at no cost to the student. For students who are looking for support outside 

of the classroom, the College offers workshops, tutoring, and supplemental instruction. The 

Learning Center offers workshops on study skills, growth mindset, and writing skills as well as 

scheduled and drop-in tutoring hours. [EVIDENCE]  The library also holds workshops to assist 

students with research skills, information competency, and document formatting and citation 

styles (MLA, APA). [EVIDENCE] The Math Discovery Center offers math specific drop-in 

tutoring and workshops. [EVIDENCE] The Supplemental Instruction (SI) Office coordinates 

times for students to meet with student SI Leaders who provide insight and support for a specific 

class. [EVIDENCE] Student academic support, such as tutoring through the Learning Center, 

Library and Learning Center workshops, Supplemental Instruction, and Math Discovery Center 

Resources, have also developed and enhanced online versions of their services to meet student 

need. 

 

Mirrored noncredit and credit programs are also being designed to meet the needs of lower 

income students by providing free, noncredit courses that can lead to enhanced job skills and 

opportunities. Such programs will include interior design and drafting technology as well as 

English as a Second Language. 
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Analysis and Evaluation 

 

The College has developed significant and diverse resources that support a wide range of 

delivery modes, teaching methodologies, and learning support services that support equity in the 

attainment of academic success for the institution’s diverse student population. These modes, 

methodologies, and support services address the needs of students enrolled in the classes by 

creating more effective and engaging learning experiences for students and by creating a broad 

range of approaches to serve their diverse and changing needs.  

 

 

II.A.8. The institution validates the effectiveness of department-wide course and/or 

program examinations, where used, including direct assessment of prior learning. The 

institution ensures that processes are in place to reduce test bias and enhance reliability. 

 

Evidence of Meeting the Standard 

 

Department-wide common final examinations were used by the mathematics and English 

divisions before 2019, but these are no longer in use.  

 

As per AR 4235 Credit for Prior Learning, “Students may demonstrate proficiency in a course 

eligible for Credit for Prior Learning and receive college credit through the approved alternative 

methods for awarding credit listed below:  

 

• Achievement of a satisfactory score on an Advanced Placement (AP) Examination. (A table 

of the courses or units the college grants for performance in AP credit is available in the 

college catalog.)  

• Achievement of a satisfactory score on a high-level International Baccalaureate (IB) 

examination. 

• Achievement of a satisfactory score on the College Level Examination Program (CLEP).  

• Satisfactory completion of an institutional examination, known as Credit by Examination, 

administered by the college in lieu of completion of an approved course listed for Credit by 

Examination in the college catalog.  

• Successful completion of an examination administered by other agencies approved by the 

District.  

• Evaluation of Joint Service Transcripts (JST).  

• Evaluation of industry recognized credential documentation.  

• Evaluation of student-created portfolios. 

• Assessment approved or conducted by proper authorities of the college.” [EVIDENCE] 

 

Assessments and exams used for licensures are the industry standards for those fields. These 

licensure exams are used state or nationwide and have been determined to be reliable, valid, and 

bias free by the licensing agencies and the state. For example, completion of the Nursing 

Program prepares graduates to take the National Council Licensure Examination (NCLEX-RN), 

an examination used nationwide to obtain California State Licensure for Registered Nursing. 

[EVIDENCE] 
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Analysis and Evaluation 

 

Divisions with department wide course and/or program examinations have made consistent, 

disciplined, and data-driven revisions of their processes in establishing valid testing at both 

placement and exit levels. The College is shifting towards widespread use of authentic 

assessment to reduce bias and increase reliability. 

 

II.A.9. The institution awards course credit, degrees and certificates based on student 

attainment of learning outcomes. Units of credit awarded are consistent with institutional 

policies that reflect generally accepted norms or equivalencies in higher education. If the 

institution offers courses based on clock hours, it follows Federal standards for clock-to-

credit-hour conversions. (ER 10) 

 

Evidence of Meeting the Standard 

 

All courses rely on assignments and exams linked to course SLOs to assess student learning. An 

example of this is demonstrated in Spanish 101, where an end-of-course summative assignment 

assesses the course’s SLOs and the assignment’s grading rubric shows the direct alignment of the 

assignment’s components to the course SLOs. [EVIDENCE, EVIDENCE, EVIDENCE] The 

meaning of grades and how to earn a passing grade are outlined in the catalog and course 

syllabus, and credit is awarded for each course based on a passing grade. [EVIDENCE] 

 

The assignment of credit hours is verified by the institution and is reliable and accurate across 

classroom based courses, laboratory classes, distance education classes, and for courses that 

involve clinical practice. Consistent with standards of higher education and in compliance with 

federal financial aid eligibility, one college credit is earned per one lecture hour, three laboratory 

hours, or two studio hours. For example, English 101 has 4 lecture hours and a student with a 

passing grade would be awarded 4 units of credit. Biology 120 has 3 lecture hours and 6 

laboratory hours for a total of 5 units. BP 4020 and AR 4020 Course, Program, and Curriculum 

Development define credit hours and the requirement to establish programs as based on credit 

hours or clock hours. The College does not offer programs based on clock hours. [EVIDENCE, 

EVIDENCE, EVIDENCE] Replace AR after updated to 2022] Course outlines clearly state both 

course contact and out-of-class hours required for the course. [EVIDENCE] 

 

Divisions build programs with PLOs in mind. To obtain a degree, students complete a defined 

sequence of courses with SLOs that support the PLOs. As outlined in Standard II.A.5, all 

associate degree programs meet a minimum of 60 units. The College does not award credit based 

on clock hours. The College aligns with federal regulations and related Accrediting Commission 

for Community and Junior Colleges (ACCJC) policies regarding credits, program length, and 

tuition. 

 

Analysis and Evaluation 

 

The processes described above ensure that credit is awarded once the student has met the 

requirements of a particular course and achieved a passing mastery of learning outcomes, as 

specified in both the course outline and the syllabus. All courses reflect the units of credit that 
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are generally accepted by other institutions of higher education for similar courses or programs 

in order to provide a level of education consistent with accepted norms and to facilitate transfer 

credit and articulation agreements.  

 

II.A10. The institution makes available to its students clearly stated transfer-of-credit 

policies in order to facilitate the mobility of students without penalty. In accepting transfer 

credits to fulfill degree requirements, the institution certifies that the expected learning 

outcomes for transferred courses are comparable to the learning outcomes of its own 

courses. Where patterns of student enrollment between institutions are identified, the 

institution develops articulation agreements as appropriate to its mission. (ER 10) 

 

Evidence of Meeting the Standard 

 

BP 4050 and AR 4050 Course and Program Articulation describe course and program 

articulation for Bachelor’s degrees, course-by-course transfers, and high school articulation 

agreements. These policies and practices can also be found in the catalog and course schedule 

and are posted at the College website. [EVIDENCE, EVIDENCE, EVIDENCE, EVIDENCE]  

 

The Office of Admissions and Records provides transcript evaluations to determine transfer of 

courses completed at other colleges or universities. The evaluation determines how a student’s 

prior coursework can contribute to the attainment of a degree, certificate or other educational 

goal. [EVIDENCE] 

 

As described on page 15 of the catalog: “Only lower-division degree-applicable credit will be 

accepted; classes must be college level rather than remedial or developmental. An upper-division 

course may only be accepted as subject credit for an associate degree. All courses to be used for 

an associate degree, certificate, IGETC, or Breadth certification must be completed with a grade 

of ‘C’ or better.” [EVIDENCE] 

 

The College has articulation agreements with California State Universities (CSU), Universities 

of California, and some private colleges and universities. These agreements allow students to 

seamlessly complete lower-division courses at the community college and complete their upper-

division courses when they transfer. [EVIDENCE, EVIDENCE, EVIDENCE] The Transfer 

Center provides students with assistance in ensuring their chosen pathway maximizes their 

ability to transfer credits to their desired institutions. The Transfer Center also maintains a 

website showing transfer equivalencies for specific institutions. [EVIDENCE] Articulated 

courses are also publicly available at California’s assist.org website. [EVIDENCE]  

 

The College also has established articulation agreements with local high schools for Career 

Education programs of study as well as course-to-course articulation. Information about these 

high school articulation agreements is publicly available on the web. [EVIDENCE] This allows 

high school students to obtain job skills, a credential or certificate, and/or earn college credit for 

their high school courses. The College aligns with federal regulations and related ACCJC 

policies regarding transfer policies. 

 

Analysis and Evaluation 
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Transfer between institutions is essential in facilitating timely completion for students, and 

transfer to four-year institutions is a primary part of the College’s mission. Transfer of credit 

policies are made available to students in the catalog, and processes for granting this credit are 

clearly delineated in order to facilitate student mobility. The College’s policy for accepting 

transfer credits from other institutions ensures that the expected learning outcomes of transferred 

courses are equivalent to courses at the College by requiring that discipline experts evaluate 

course content and learning outcomes. Processes and personnel are in place to develop and 

maintain articulation agreements where patterns of transfer have been or are identified. 

 

 

II.A.11. The institution includes in all of its programs, student learning outcomes, 

appropriate to the program level, in communication competency, information competency, 

quantitative competency, analytic inquiry skills, ethical reasoning, the ability to engage 

diverse perspectives, and other program-specific learning outcomes. 

 

Evidence of Meeting the Standard 

 

Since 2016, the Institutional Learning Outcomes (ILOs) consisted of Communication, 

Mathematical Competency/Quantitative Reasoning, Information Competency(Literacy), Critical 

Thinking, Global Awareness and Appreciation, and Personal Responsibility. [EVIDENCE] To 

continuously improve the assessment of student learning, in the spring of 2022, the Academic 

Senate approved a revision of the College’s Institutional Learning Outcomes (ILOs) that 

expanded them to include Creative, Critical, and Analytical Thinking; Personal Responsibility 

and Ethics; Global, Cultural, Social, and Environmental Responsibility; and Specialized Skills 

and Application of Knowledge. [EVIDENCE, EVIDENCE][Replace when LO&A updates 

webpage with new ILOs.] While some colleges choose to use a hierarchical model for learning 

outcomes assessment where SLOs, PLOs, and ILOs are mapped in an ascending stepwise 

hierarchy, Glendale Community College is among the colleges that use a split model where 

course SLOs map to both PLOs and ILOs in a bifurcated hierarchy. ILO assessment data are 

derived on the same three-year assessment cycle as SLOs. [EVIDENCE] As can be seen in the 

example course outline for Engineering 241, the course SLOs map to the ILOs of Mathematical 

Competency/Quantitative Reasoning, Critical and Analytical Thinking, and Specialized Skills 

and Application of Knowledge [EVIDENCE, EVIDENCE] Summary reports for ILO assessment 

present for each academic term, the number and percent of students who met expectations. 

[EVIDENCE] 

 

Analysis and Evaluation 

 

The College has adopted ILOs in Communication; Mathematical Competency/Quantitative 

Reasoning; Information Competency (Literacy); Creative, Critical, and Analytical Thinking; 

Personal Responsibility and Ethics; Global, Cultural, and Environmental Responsibility; and 

Specialized Skills and Application of Knowledge. Using the split mapping model, the College’s 

ILOs have been regularly assessed. 
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II.A.12. The institution requires of all of its degree programs a component of general 

education based on a carefully considered philosophy for both associate and baccalaureate 

degrees that is clearly stated in its catalog. The institution, relying on faculty expertise, 

determines the appropriateness of each course for inclusion in the general education 

curriculum, based upon student learning outcomes and competencies appropriate to the 

degree level. The learning outcomes include a student’s preparation for and acceptance of 

responsible participation in civil society, skills for lifelong learning and application of 

learning, and a broad comprehension of the development of knowledge, practice, and 

interpretive approaches in the arts and humanities, the sciences, mathematics, and social 

sciences. (ER 12) 

 

Evidence of Meeting the Standard 

 

BP 4024 Educational Philosophy states that the value of the development and improvement of 

curricula which will meet the “personal, academic, and vocational needs” of students is the 

essential purpose of the College and its programs. The policy describes the College’s philosophy 

that general education is designed to assist students in reaching their full potential and that 

individuals can develop in their “attainment of intellectual curiosity, creativity, appreciations, 

and moral and spiritual values”. [EVIDENCE] AR 4100 Graduation Requirements for Degrees 

and Certificates of Achievement specifies that degrees are required to include general education 

consisting of “work in the natural sciences, the social and behavioral sciences, humanities, and 

language and rationality”.  The regulation therefore mandates that relevant policies and 

procedures are published in the catalog and filed with the state Chancellor’s Office. 

[EVIDENCE] Consequently, pages 55-57 of the catalog outline the general education 

requirements for conferring degrees. [EVIDENCE] In addition to their major specific courses, 

students must complete coursework in the following areas: American Institutions, U.S. History, 

Mathematics, Health, First Aid, Physical Education, Cultural Diversity, Natural Science, Social 

Science, Interdisciplinary Humanities, Arts, Foreign Language, Literature and Philosophy, 

English Composition, and Communication and Analytical Thinking. For transfer degrees, 

students must complete coursework based on the CSU Breadth or IGETC general education 

pathways which cover comparable areas found on pages 96-97 of the catalog. [EVIDENCE] 

 

As a subcommittee of the Academic Senate, the C&I Committee membership predominantly 

consists of faculty representatives from each instructional division. As described on pages 20, 40, 

45, 46, 47, and 86 of the Curriculum Handbook, the C&I Committee considers the applicability 

and degree-level appropriateness of the courses’ learning outcomes to local general education 

areas when approving the content of courses brought forward by instructional divisions. 

[EVIDENCE] As earlier shown on page 57 of the catalog, the Definitions of General Education 

summarizes the necessary aspects courses must meet to be included in the general education 

areas. The articulation officer determines alignment of courses with the UC and CSU systems to 

assess whether they can be used to fulfill areas of the IGETC or CSU Breadth general education 

patterns. 

 

Discipline faculty determine the appropriateness of each course for inclusion in the general 

education curriculum, based upon student learning outcomes appropriate to the degree level. As 

can be seen in the curriculum mapping for Humanities courses, course SLOs support General 
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Education Learning Outcomes (GELOs). [EVIDENCE] GELOs support the ILOs [EVIDENCE, 

EVIDENCE] and develop a student’s preparation for and acceptance of participation in civil 

society, skills for lifelong learning and application of learning, as well as a broad comprehension 

of the development of knowledge, practice, and interpretive approaches in the arts and 

humanities, the sciences, mathematics, and social sciences. An example  [Replace GELO 

evidence after LO&A updates their website regarding “Academic Senate approval and first 

GELO assessment in 2017”.]  Courses approved for general education lead to the relevant 

GELOs. [EVIDENCE, EVIDENCE, EVIDENCE, EVIDENCE] As demonstrated by the 

example of the English division’s program review, faculty assess the attainment of GELOs. 

[EVIDENCE]  

 

Analysis and Evaluation 

 

The College requires a complete and well-rounded component of general education for all degree 

programs and has articulated the philosophical foundation for this component as well as the 

specific requirements in the catalog. The philosophy is supported by Title 5 regulation and local 

policy, as well as governance in the form of the Academic Senate and its C&I subcommittee. 

Faculty members control both of these entities and decisions regarding curriculum as a whole 

and general education in particular rely on their expertise. Faculty from instructional divisions 

and on the C&I Committee ensure the applicability of courses’ learning outcomes to local 

general education areas. 

 

 

II.A.13. All degree programs include focused study in at least one area of inquiry or in an 

established interdisciplinary core. The identification of specialized courses in an area of 

inquiry or interdisciplinary core is based upon student learning outcomes and 

competencies, and includes mastery, at the appropriate degree level, of key theories and 

practices within the field of study. 

 

Evidence of Meeting the Standard 

 

On page 55, the catalog states, “The requirements for the Associate of Arts/Science degree may 

be met by completing Graduation Requirements and Major with a minimum of 18 semester 

units.” [EVIDENCE] On pages 58-94 and 229-230 catalog outlines all degrees and certificates 

offered by credit and noncredit academic divisions and lists all required courses for conferral. 

[EVIDENCE] Major courses for each program have course level SLOs that develop the 

program’s PLOs. As part of the curriculum process, the C&I Committee considers the major 

applicability and degree-level appropriateness of courses’ learning outcomes when approving the 

content of courses brought forward by instructional divisions. Course requirements for 

certificates and degrees are designed to demonstrate that the student has completed coursework 

and developed capabilities relating to the career or degree the student is pursuing. Noncredit 

certificates similarly include courses that specifically teach knowledge and skills related to career 

opportunities for the students. 

 

Program outlines reviewed by the C&I Committee and the catalog, reflect the specialized courses 

in an area of inquiry or interdisciplinary core and associated learning outcomes and require 
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mastery at the appropriate degree level of key theories and practices within the field of study. 

The program map similarly includes the required major courses. For example, the Fitness 

Specialist Degree “is designed to prepare students with the knowledge, skills and abilities 

required to become Personal Trainers and/or Group Fitness Instructors.” Coursework for the 

Fitness Specialist Degree includes Health, Kinesiology, and Physical Education courses with 

some options in Dance as well as Entrepreneurship. [EVIDENCE, EVIDENCE, EVIDENCE]  

 

Analysis and Evaluation 

 

Associate degrees are granted upon successful completion of 60 semester units, of which at least 

18 are in a major and represent a comprehensive mastery of subject matter appropriate to the 

associate degree in the view of subject experts as well as the C&I Committee. PLOs address 

mastery of essential knowledge and skills that reflect key theories and practices within each field 

of study. 

 

II.A.14. Graduates completing career-technical certificates and degrees demonstrate 

technical and professional competencies that meet employment standards and other 

applicable standards and preparation for external licensure and certification. 

 

Evidence of Meeting the Standard 

 

Career Education programs support the local economy by training current skills 

builders/incumbent workers and future employees with necessary skill sets using state-of-the-art 

equipment combined with a rigorous and relevant curriculum. Students at the College earn 

specific local skill awards, state-approved certificates, and degrees to prepare for the work 

environment or transfer to a four year university in their chosen career pathway. Graduates in 

career education programs demonstrate learning outcomes/exit standards as defined in the 

program and successfully enter into employment with more than 50 percent job 

placement.[EVIDENCE][Update webpage and evidence doc after Addiction Studies Counseling 

licensure exam rates are added to spreadsheet.] Employment standards are assured through the 

establishment of an industry advisory board that meets regularly to provide guidance. Every 

career education program has an advisory board made up of faculty, administration, and 

community leaders in the industries that meet once per year. In addition, the College participates 

in the local career education consortium and maintains close ties to the Verdugo Workforce 

Investment Board (WIB). Both the vice president of instruction and the dean of workforce 

development are board members of the WIB. Career education departments and divisions work 

closely with these entities as well as local employers to develop relevant programs.  

 

Through the Los Angeles Regional Consortium, career education faculty collaborate with peers 

and deputy sector navigators to align curriculum and training throughout the region to local 

workforce training needs. Career education course outlines must be revisited every two years to 

assure currency and compliance with changing local business trends. The course outlines are 

brought through the C&I Committee process, and reviewed by advisory boards. [EVIDENCE] 

These updates include aligning the SLOs and PLOs with current workplace competencies and 

workforce needs.  
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The College website has a dedicated Career Education webpage which is updated regularly and 

includes information on campus programs, careers and salaries, internships and jobs, and related 

events. [EVIDENCE] Employment opportunity and labor market data as well as emerging 

market trends are tracked through the state’s Centers of Excellence. [EVIDENCE] 

 

In addition to being able to award degrees and certificates through the College, these programs 

also allow the graduates to apply for state permits or other licensures. For example, as stated in 

the catalog, the Fitness Specialist Associate and Certificate prepare the student to take 

certification exams through the National Academy of Sports Medicine (NASM) and the Athletics 

and Fitness Association of America (AFAA). [EVIDENCE] The Child Development Associate 

degrees and certificates align with the California Commission on Teacher Credentialing program 

so students can apply for and obtain their state permits upon completing their courses. 

[EVIDENCE] Graduates of the Registered Nursing (RN) program are eligible to apply for the 

California RN licensing examination (NCLEX-RN). [EVIDENCE] 

 

As can be seen in Table 8 in the Introduction, the pass rates of external licensure and 

certifications for the CE programs demonstrate that students are receiving an education aligned 

with the needs of the workplace and the competencies tested in such exams. For example, the 

Registered Nursing program boasts a 90% pass rate for state licensing. The Academic Senate 

reviews job placement and licensure pass rates annually to ensure they are meeting program-set 

standards.  

 

Analysis and Evaluation 

 

The standards established for instruction and program development ensure that graduates of 

career education programs have the technical and professional competencies to succeed in the 

workforce and are prepared for external licensure and certification. Moreover, the College has 

established strong community partnerships and is in continuous communication with local 

employers to ensure that program standards and qualifications are consistent with the needs of 

the industry. 

 

 

II.A.15. When programs are eliminated or program requirements are significantly 

changed, the institution makes appropriate arrangements so that enrolled students may 

complete their education in a timely manner with a minimum of disruption. 

 

Evidence of Meeting the Standard 

 

There has not been the need to eliminate a program in recent history. However, when the need 

does arise, the procedures outlined in AR 4021 Program Discontinuance would be followed. 

Procedures for discontinuing programs, including the option of establishing a plan to revitalize a 

specified program, are defined in the Academic Senate’s Enhancement/Sunset Program Policy. 

[EVIDENCE] As stated in the policy, if issues are not corrected and standards continue to be 

unmet, the program will be terminated by the Board of Trustees, and the District will make 

appropriate arrangements so that enrolled students may complete their education in a timely 

manner with the minimum disruption. In support of this, AR 5135 assures catalog rights for 
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students whose programs have been discontinued. [EVIDENCE] When programs are eliminated, 

the catalog data for the programs remains active so students completing their programs can 

continue to do so, and indications are made to determine the last date of entry for a specific 

program.  

 

Analysis and Evaluation 

 

Procedures are in place for students to complete their academic requirements if for any reason 

the College cannot accommodate them. In addition, the College has an Enhancement/Sunset 

Program Policy developed and approved by the Academic Senate that ensures careful 

consideration of program elimination as well as a timeline that allows ample time to plan for the 

accommodation of students in the program. 

 

 

II.A.16. The institution regularly evaluates and improves the quality and currency of all 

instructional programs offered in the name of the institution, including collegiate, pre-

collegiate, career-technical, and continuing and community education courses and 

programs, regardless of delivery mode or location. The institution systematically strives to 

improve programs and courses to enhance learning outcomes and achievement for 

students. 

 

Evidence of Meeting the Standard 

 

Regular evaluation for the continuous improvement of instructional courses and programs occurs 

through the process of program review. [EVIDENCE] Programs and services at the College 

undergo a program review process every three years. [EVIDENCE] When program review is 

completed by instructional departments, the self-evaluative process involves reflection and 

intradepartmental dialog about data and culminates in strategic planning for continuous 

improvement of student learning and achievement. Although the completion of Full Review 

program reviews are mandated once every three years (with Update Reviews optional during the 

intervening years), departmental dialog about student and department performance as shown in 

the program review dashboard data is required annually by instructional departments. 

[EVIDENCE] Specifically, faculty of instructional programs examine and collectively discuss 

data from their department’s online program review dashboard, which contains various 

departmental-level metrics including student outcomes such as course completion and program 

completion. While course completion data can be examined for the department overall, it can 

also be disaggregated by various student subpopulations (e.g. ethnicity) to reveal potential equity 

gaps. The English division’s program review is provided as an example. [EVIDENCE] To ensure 

program currency, under the Creating or Revising Programs section, departments must report 

what activities have been conducted to ensure and enhance the currency and quality of the 

department’s programs, degrees, and certificates. Intradepartmental dialog about student learning 

and achievement data informs department strategic planning for the improvement of teaching and 

learning strategies and the promotion of student success.  

 

Processes for curriculum development, review, and approval for courses and programs are 

documented in the College’s Curriculum Handbook. [EVIDENCE] As described on pages 26 
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and 54 of the Curriculum Handbook, all career education courses are reviewed on a two-year 

cycle as directed by state law, while all non-career education courses are reviewed on a six-year 

cycle. As part of the discussion and ongoing, cyclical revision of curriculum, critical examination of 

crucial elements of each course   is undertaken to ensure course and program currency. 

 

The institution continuously strives to improve programs and courses to enhance learning 

outcomes and achievement for students. Recognizing how systemic privilege pervades 

institutional practices and marginalizes student populations that have historically been 

underserved and minoritized, the College’s faculty have been prolific in their efforts to reshape 

instructional practices to be student-centered and culturally responsive. [EVIDENCE][Will add 

evidence documents] Details are provided that reflect faculty-driven efforts for culturally-

responsive teaching and learning in three domains: 

 

• Improvements Implemented by Faculty 

• Professional Development and Community Building 

• Real World Learning as a High-Impact Practice for Equitable Outcomes.  

 

Analysis and Evaluation 

 
The processes of program review and curriculum review regularly evaluate and improve the 

quality and currency of all instructional programs. The faculty-driven efforts for equitable 

teaching and learning constitute one example of how the institution strives to improve programs 

and courses to enhance learning outcomes and achievement for students. 
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Standard II.B. Library and Learning Support Services 
 

II.B.1. The institution supports student learning and achievement by providing library, 

and other learning support services to students and to personnel responsible for student 

learning and support. These services are sufficient in quantity, currency, depth, and 

variety to support educational programs, regardless of location or means of delivery, 

including distance education and correspondence education. Learning support services 

include, but are not limited to, library collections, tutoring, learning centers, computer 

laboratories, learning technology, and ongoing instruction for users of library and other 

learning support services. (ER 17) 

 

Evidence of Meeting the Standard 

 

The institution supports student learning and achievement by providing a range of learning 

support services. These include libraries, tutoring, workshops, computer labs, supplemental 

instruction, learning technology, and ongoing user instruction to students and to personnel 

responsible for student learning and support. 

   

Verdugo Library & Garfield Library 

Support for student learning is written into the mission for the libraries.[EVIDENCE] The 

Verdugo Library provides access to a robust, current, and relevant collection of books, eBooks, 

subscription databases containing periodical sources and streaming media which support 

students’ assignments, and other course-related information needs to support student 

achievement. [EVIDENCE, EVIDENCE, EVIDENCE] The Garfield Library provides an array 

of resources for students and for instructors at the noncredit campus site. [EVIDENCE, 

EVIDENCE] As documented in the libraries’ most recent program review, Annual Library Data 

Survey, and Annual ACRL Academic Library Statistics Survey,  services are sufficient in 

quantity, currency, depth and variety to support educational programs for in-person and online 

students and personnel. [EVIDENCE, EVIDENCE, EVIDENCE] The resources are sufficient in 

breadth and depth to support students’ learning needs at both the Verdugo and Garfield campuses 

and reflects the degree of usage and need for such library resources. [EVIDENCE, EVIDENCE, 

EVIDENCE, EVIDENCE, EVIDENCE, EVIDENCE] As evidenced by service data, the 

Garfield Library and its instructional sessions and services have been frequently used by students 

at the Garfield location. [EVIDENCE]  

 

Sufficient library resources are provided to students in person, remotely, and through distance 

education (DE) modalities to assist students in attaining student learning outcomes. The library 

provides credit instruction, workshops for noncredit offerings, and contextualized research 

instruction sessions upon request by faculty. [EVIDENCE, EVIDENCE, EVIDENCE] The credit 

instruction and workshop offerings are available through distance education as well as live 

through Zoom. The library maintains self-service modules within the Canvas learning 

management system to provide DE students with a more seamless interface to services and 

resources. [EVIDENCE] The Garfield library provides instruction to noncredit students per 

instructor request. 

 

In March 2020, the COVID-19 pandemic necessitated Safer-At-Home learning and working 
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conditions and the libraries and other learning support and student services were only offered 

remotely. For in-person use, the Verdugo Library became available starting in winter 2022 and 

the Garfield Library was open starting in fall 2022. Findings from the 2022 Spring Student 

Satisfaction Survey indicate that 96.3 percent of students were satisfied with their in-person use 

of the libraries. Regarding online/remote use of the libraries, 89.9 percent of students were 

satisfied with their online/remote use of them. [EVIDENCE] 

 

Verdugo Learning Center and Garfield ESL Learning Café  

At the main Verdugo campus, the Learning Center provides free synchronous and asynchronous 

tutoring and workshops both on campus and remotely. [EVIDENCE, EVIDENCE, EVIDENCE,] 

In addition, it has academic support programs such as Study Hall Plus, the Absent Professor 

Program, and Embedded Tutoring. The Learning Center also maintains self-service modules 

within the Canvas learning management platform to provide distance education students with a 

more seamless interface to these services and resources. [EVIDENCE] On campus and in person, 

the Learning Center is open 55 hours per week during the regular fall and spring semesters and 

53 hours per week during summer and winter sessions. All services are available to students 

during the hours the center is open. Its website and resources are available to students 24 hours a 

day for seven days a week. During all open hours, there are at least one or two staff members and 

two or three tutors available to assist students. During peak hours, additional tutors are 

scheduled. Live tutoring is additionally available 24 hours a day for seven days a week in 

hundreds of subjects through the center’s SmartThinking offering, and Grammarly Premium is 

available for students who want additional feedback on essays. [EVIDENCE] The center offers 

five workshops each week covering various writing topics as well as growth mindset, academic 

honesty, and information competency. A Level 2 Lab is available on campus with around 30 

Chromebooks available for student use during workshops. The Learning Center’s commitment to 

student success and continual improvement to its learning support to students are exemplified 

through its 2022 Institutional Effectiveness Partnership Initiative (IEPI) project. [EVIDENCE] 

The project embeds tutors in learning pathways and improves ancillary instruction services. The 

2022 IEPI project endeavors to support the College’s Guided Pathways effort by building 

capacity for sustainable learning support that meets students where they are. 

 

At the noncredit Garfield campus, the ESL Learning Café provides students with tutoring, 

conversation practice, and special events that support ESL students in their coursework by 

developing their skills in listening, speaking, reading, and grammar. [EVIDENCE, EVIDENCE] 

The ESL Learning Café hosts live, drop-in conversation practice and tutoring sessions via Zoom 

for ten hours per week. These synchronous sessions help create a positive, low-stress 

environment for students to improve their language skills and connect with other students and 

faculty. This helps create a sense of community and belonging, which in turn supports retention 

and persistence. In March 2020, the COVID-19 pandemic necessitated Safer-At-Home learning 

and working conditions and consequently, ESL Learning Café had been holding activities, 

events, and resources in the Learning Café Canvas Shell. In fall 2022, it additionally began 

offering in-person services.  

The Cafe’s Canvas page has more than 80 online practice quizzes and study modules that 

students can complete asynchronously. As of spring 2021, 625 students and 75 faculty members 

were enrolled in the ESL Learning Café Canvas course. In addition, the ESL Learning Café hosts 

at least five special events per semester in order to provide content-based English language 
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instruction around popular themes such as student community resources, parenting for student 

success, idioms, and Los Angeles sightseeing. A total of 154 students attended these unique 

workshops in spring 2021.  

Finally, the ESL Learning Café has provided volunteer opportunities for five master’s degree 

students who each worked in the Café one day a week. Overall, it created 150 hours of hands-on 

learning for future ESL teachers. Data compiled on the ESL Learning Café in 2021 indicates that 

625 students have used the noncredit learning center and survey findings reveal that 100 percent 

of survey respondents reported they were satisfied or very satisfied with the quality of the 

materials and their experiences with practice quizzes, live conversation practice, and live tutoring 

sessions.[EVIDENCE] 

 

Computer Labs  

The institution provides technology instruction and support for faculty, staff, students, and 

administrators. The College has 15 academic divisions and virtually all of these have at least one 

computer that is managed directly by the respective division support staff. [EVIDENCE] The 

day-to-day guidance and support for these labs is handled by instructional and non-instructional 

lab technicians. Instructional lab technicians have direct interaction with students along with 

other lab-related responsibilities. In March 2020, the COVID-19 pandemic necessitated Safer-

At-Home learning and working conditions and open use of many computer labs was placed on 

hold. Since fall of 2022, the San Rafael Building’s Sandbox computer lab has been available for 

in-person use.  

 

Supplemental Instruction for Verdugo’s In-Person and Online Students 

Supplemental Instruction (SI) provides peer-led support to students across a variety of 

disciplines. [EVIDENCE] High performing students selected by faculty provide collaborative 

sessions both in person and online to support students in their success. These services are 

available to all students enrolled in SI-supported classes. Each semester, the SI program offers 

approximately 100 peer-led collaborative learning workshops support students in well over 60 

classes. [EVIDENCE , EVIDENCE] The quantity and variety of SI support available to students 

across the curriculum is easily seen on the SI schedules of both in-person and remote semesters. 

Data on the number of workshops offered each academic year is also available in the 

department’s program review. Learning outcomes assessment findings documented in the most 

recent SI program review indicate that 94 percent of SI workshop participants reported an 

increase in integration of study skills and critical thinking. [EVIDENCE] Findings from the 

Spring 2022 Student Satisfaction Survey indicate that 86.7 percent of students who have used SI 

were satisfied with their use. [EVIDENCE] 

 

Learning Technology 

Over the last three years, the needs of students have shifted, favoring more access to devices 

such as laptops, Chromebooks, Wi-Fi hotspots, iPads, and graphing calculators. Prior to the 

pandemic, device checkouts were not part of the library’s purview as the print reserves 

collection was a highly accessed collection that provided equitable textbook access to all 

students. However, since the pandemic, library faculty and staff had to adapt services to ensure 

it met the needs of students and instructors in remote and DE learning environments. 

Consequently, these devices are available for semester-long checkouts. [EVIDENCE] Also, to 

support students in meeting their academic goals, the College invested in the Leganto Reserves 
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content provider which allows students to access materials, including textbook chapters, in a 

way that complies with copyright laws. Leganto eReserves allows the College to provide access 

within a secure and safe environment, limited only to students enrolled in their classes. 

[EVIDENCE] 

 

At the Verdugo campus, the inventory of devices has been sufficient to meet all needs while the 

greater need for technology at the Garfield campus combined with supply shortages due to the 

pandemic has created brief periods where the laptops and hotspots have run out. In response to 

this, the Garfield Library and Verdugo Library have collaborated to transfer needed technology 

to cover these shortages. As evidenced by technology distribution data, the Verdugo and 

Garfield Libraries have been effective at providing devices to students enrolled at their 

respective campuses. [EVIDENCE, EVIDENCE, EVIDENCE, EVIDENCE, EVIDENCE]  

 

Additional Learning Support 

The Math Discovery Center provides drop-in tutoring support for all levels of Mathematics in 

both Statistics and Liberal Arts Mathematics (SLAM) and Business, Science, Technology, 

Engineering and Mathematics (BSTEM) pathways. The center has transitioned to providing 

online tutoring via Zoom during recent remote instruction and foresees continuing this service in 

the future to augment in-person tutoring.[EVIDENCE] 

 

The Biology Collaborative Learning Center provides 3-D models and tutoring for anatomy and 

physiology students in Biology. The College supports the funding of anatomy tutors led by 

students to mentor and help Anatomy and Human Biology students learn course content. 

Tutoring, either group or one-on-one, is available throughout the day, Mondays through Fridays. 

During the pandemic, the college acquired licenses for 3D software for Anatomy and Human 

Biology faculty to effectively teach their students in the absence of physical anatomy models. In 

March 2020, the COVID-19 pandemic necessitated Safer-At-Home learning and working 

conditions and the Biology Collaborative Learning Center use was placed on hold. 

The Sierra Vista Learning Commons provides a quiet study space for students to study, utilize 

the computers provided, and access free Wi-Fi. [EVIDENCE] Additionally, students are able to 

reserve tables to communicate with study groups, tutors, Supplemental Instruction leaders, etc. 

Students also have the ability to make use of the printing services such as copying and scanning. 

The Learning Commons provides access to technology and study space for students, faculty, and 

community members. There are 16 desktop computers total as well as access to both color and 

black and white copier/printer/scanners. Students also have the option of printing to these 

machines from their personal devices. The collaborative learning space will accommodate 141 

students and features eight desktop computers as well as three conference table areas with 

monitors that can be connected to laptops for shared learning capability. The quiet study space 

houses ten desktop computers and space for 49 students. Additionally, there are five study rooms 

that will accommodate a maximum of eight students each and can be reserved up to a week in 

advance. There is one large conference room which may be reserved for meetings for 

administrators or faculty, including small class meetings. The room is made available for student 

use after five p.m. and accommodates a maximum of 16 students. The Learning Commons also 

offers 45 laptop computers that may be borrowed for use in the Commons and 60 iPads which 

may be checked out and taken out of the Commons for up to eight hours. Additional resources 

include charging stations, a variety of charging cables, HDMI cables, and USB flash drives, all 
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of which are available for use free of charge. Hands-on, one-on-one technical support is provided 

by classified staff. The Learning Commons is open 64 hours per week during the regular 

semesters and 56 hours per week during summer and winter sessions. Findings from the Spring 

2022 Student Satisfaction Survey indicate that 86.5 percent of students who have used the 

Learning Commons were satisfied with their use. 

Guidance to Students and Training for Employees  

Ongoing guidance and training in the use of learning support is sufficient in quantity, currency, 

depth, and variety. For example, when the College had to quickly adapt to fully remote 

instruction in response to the pandemic in spring 2020, support and guidance for faculty and 

students in Canvas and Zoom was immediately provided to ensure effective use of learning 

technology. [EVIDENCE, EVIDENCE, EVIDENCE, EVIDENCE] Robust support was 

immediately provided to faculty regarding Canvas, Zoom, and online course design. 

[EVIDENCE, EVIDENCE] This ensured that faculty were provided the necessary skills to 

transfer their delivery of instruction to a remote format while still providing a quality learning 

environment that ensured contact between faculty and students. Since that time, the College has 

continued to create and provide copious professional development to support distance education. 

The College has made significant advancements in providing a comprehensive suite of support 

services and resources aimed at the effective use of distance education technology. In light of 

sweeping changes to virtually all institutional operations forced by COVID-19 pandemic 

conditions, the College’s DE team has played an increasingly pivotal role in technology support 

across the institution. Even prior to COVID-19, the College hired a full-time instructional 

designer for the first time. This position is one piece of a broader investment the College has 

made in professional development aimed at the effective use of technology, and the instructional 

designer joins a DE Support Team consisting of a DE coordinator, a DE faculty development 

coordinator and trainer, a DE peer online course reviewer, an assistant instructional technology 

support specialist, and divisional representatives on the Committee on Distance Education 

(CoDE). These offices along with the Professional Development Committee have a broader 

charge of overseeing the DE-related instruction and training opportunities provided to faculty, 

staff, and students. Also, Glendale Annual Distance Education Recertification (GADER) 

requires that DE faculty remain current in the latest DE practices, including those related to 

pedagogy, technology, and learning needs. Workshop topics have included humanizing online 

learning, creating engaging and accessible videos, open educational resources, authentic 

assessment in an online environment, how to create inclusive and equitable online classes, and 

use of online research tools such as Social Explorer. [EVIDENCE] 

 

Analysis and Evaluation 

 

The College offers library and learning support services at multiple locations and through in-

person as well as online modalities. These services support student learning and achievement and 

are sufficient in quantity, currency, depth, and variety to support educational programs. The 

College’s library and learning support services aligns with federal regulations and related 

commission policies regarding distance education. 

 

 

II.B.2. Relying on appropriate expertise of faculty, including librarians, and other learning 

support services professionals, the institution selects and maintains educational equipment 
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and materials to support student learning and enhance the achievement of the mission. 

 

Evidence of Meeting the Standard 

 

Verdugo Library & Garfield Library 

The College engages in planning, discussion, and collaboration regarding the selection, 

development, and maintenance of equipment and materials that support student learning and 

achievement of the mission. Decisions regarding resources that the libraries acquire are made by 

librarians, library managers, and the dean in collaboration with disciplinary faculty. 

[EVIDENCE]  

 

To support the College’s mission, the libraries’ collections and selection of resources and 

equipment are determined by several department-established guidelines and policies to ensure 

that students have the necessary information and equipment resources to aid in their educational 

goals. Each academic year, the libraries conduct annual reporting and assessment of their 

services through the program review process. [EVIDENCE] The program review documents the 

degree to which services are provided and allows for needs assessments such as personnel, 

equipment, and supplies, in order to enhance and improve library service offerings. The 

College’s library collection development is guided by its Collection Development Policy in 

combination with feedback from disciplinary faculty [EVIDENCE]. Librarians maintain current 

awareness of available resources that enhance student learning and achievement by informing 

and reaching out to disciplinary faculty regarding these resources and potential service offerings 

[EVIDENCE]. Usage statistics for Leganto, an electronic reserves tool, reflects the library’s 

effectiveness in aiding instructors by providing access to reserves materials within a closed and 

secure platform. [EVIDENCE] This need for an electronic-resources repository was prioritized 

due to the temporary closing of the physical library due to the pandemic. A sizable percentage of 

students at the College rely on the library’s reserves collection to be able to afford to take 

classes. These resources contribute significantly to equity initiatives. The use of Leganto’s 

eReserves delivery has allowed the College to sustain equitable practices by providing many 

students with access to reserve materials. Furthermore, streaming resources took on a greater role 

at the onset of the pandemic. The library provides faculty and students with such streaming 

resources as Kanopy, Films on Demand, Digital Theatre +, among others. These resources were 

acquired and are managed in conjunction with feedback from faculty. [EVIDENCE, 

EVIDENCE] 

  

The decision to acquire or pilot a resource is considered and determined at librarians’ meetings 

on an ongoing basis when a new course outline is brought to the Curriculum & Instruction 

Committee for approval or when disciplinary faculty contact their librarian liaison for specific 

resources. [EVIDENCE, EVIDENCE] The library and other learning support is discussed within 

the governance process through the Library and Information Competency Committee. Changes 

to large acquisitions, procedures and policies, or service enhancements are reported to this 

committee which is chaired by the dean of library and learning support and includes 

representatives from faculty, librarian faculty, and learning support experts. [EVIDENCE, 

EVIDENCE, EVIDENCE]  
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Circulation and usage statistics at both the Verdugo and Garfield libraries are crucial factors in 

determining which resources and equipment (e.g. laptops, hotspots, and Chromebooks) are being 

accessed by students. The types of services and equipment needed at various learning support 

services are documented by staff to determine the need for enhancements or augmentation. 

[EVIDENCE, EVIDENCE]  
 

When disciplinary faculty develop curriculum and brings proposals to the C&I Committee, they 

are supported by the committee’s library representative (i.e. faculty librarian) who provides them 

with support and guidance on information competency. This is described on page 22 of the C&I 

Committee Handbook. The library representative on the committee serves as the liaison between 

the committee and librarian liaisons who make recommendations on collection enhancement and 

library materials that enrich the course curriculum and to aid students’ achievement of course-

level and student learning outcomes. Selections are often made in collaboration with the 

disciplinary faculty or the author of the specific new course outline. [EVIDENCE, EVIDENCE, 

EVIDENCE] 

  

Verdugo Learning Center and Garfield ESL Learning Café 

The Verdugo campus’ Learning Center faculty coordinator solicits feedback from staff, faculty, 

and tutors to select and maintain its educational equipment and materials. The coordinator 

researches the types of equipment and materials used by other colleges in order to assess whether 

they might be beneficial to the College. The coordinator attends division meetings and meets 

with division and department representatives. The coordinator subscribes to various tutoring 

listservs to gain a sense of what other learning support services professionals are utilizing in their 

programs, and attends conferences related to tutoring and learning centers. 

The Garfield campus’ ESL Learning Café employs faculty members, all of whom hold master's 

degrees in Teaching English to Speakers of Other Languages (TESOL) or the equivalent. These 

faculty members work together to choose conversation topics, lead tutoring sessions, develop 

special presentations, and create online study materials. The Café instructors are dedicated to 

creating and maintaining up-to-date educational materials that directly support the needs of the 

library division and its student learning outcomes (SLOs). They are tailored to the unique needs 

of the College’s student population, which consists of immigrants of all ages from a wide variety 

of countries and socio-economic backgrounds. The ongoing nature of materials production 

allows the ESL Learning Café to be responsive to evolving current events and interests.  

Learning Technology 

As described in Standard II.B.1, over the last three years, the needs of students have shifted, 

favoring more access to devices such as laptops, Chromebooks, Wi-Fi hotspots, iPads, and 

graphing calculators. These devices are available for semester-long checkouts. [EVIDENCE] 

Also, to support students in meeting their academic goals, the College invested in the Leganto 

Reserves content provider which allows students to access materials, including textbook 

chapters, in a way that complies with copyright laws. Leganto eReserves allows the College to 

provide access within a secure and safe environment, limited only to students enrolled in their 

classes. [EVIDENCE] At the Verdugo campus, the inventory of devices has been sufficient to 

meet all needs while the greater need for technology at the Garfield campus combined with 

supply shortages due to the pandemic has created brief periods where the laptops and hotspots 

have run out. In response to this, the Garfield Library and Verdugo Library have collaborated 
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to transfer needed technology to cover these shortages. As evidenced by technology 

distribution data, the Verdugo and Garfield Libraries have been effective at providing devices 

to students enrolled at their respective campuses. [EVIDENCE, EVIDENCE, EVIDENCE, 

EVIDENCE, EVIDENCE]  

 

Additional Learning Support 

The selection of educational equipment for use in the Math Discovery Center (MDC) is 

coordinated by the MDC Steering Committee, which is composed of full-time math faculty and 

the two MDC Senior Instructional Computer Lab techs, and the Mathematics Division Chair. 

The Biology Collaborative Learning Center (BCLC) has hundreds of anatomy models to support 

student learning. The center also has a few compact discs containing various videos on the 

different body systems for student use. 

 

The Sierra Vista Learning Commons’ lead classified staff works with the ITS department to 

determine the equipment necessary for meeting student learning needs. The needs are determined 

based on usage of equipment, software for general courses in addition to courses taught by the 

Business Division, and the age of existing equipment. Equipment is maintained primarily by the 

lead classified staff with support provided by the ITS department as needed. When equipment is 

needed, funding may be provided from statewide Instructional Equipment and by applying for 

grants. 

 

Analysis and Evaluation 

 

The College relies on the collaboration of disciplinary faculty, librarians, coordinators, and 

service professionals to select and maintain educational equipment and materials to support 

student learning and enhance the achievement of the mission. Decisions about equipment and 

materials are  

 

 

II.B.3. The institution evaluates library and other learning support services to assure their 

adequacy in meeting identified student needs. Evaluation of these services includes 

evidence that they contribute to the attainment of student learning outcomes. The 

institution uses the results of these evaluations as the basis for improvement. 

 

Evidence of Meeting the Standard 

 

Verdugo Library & Garfield Library 

Through their regular completion of program review, the College’s libraries routinely assess 

their operations, engage in strategic planning, and take actions for continuous improvement. 

With the advent of the pandemic’s remote learning conditions, there were greater and newer 

demands for meeting students’ needs. The Library Services 2021 program review outlines how it 

responded to student needs during the pandemic and reflects how successfully it adapted 

improvements for students’ remote learning conditions. [EVIDENCE] For example, the libraries 

have become the hub for distributing technology to students as it quickly pivoted to provide all 

services online and to ensure students could access the devices necessary to participate in online 

classes and services. Librarians offered reference services online and the circulation desk let 

https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/ERe9oYlaLzdHhCx1kWOWnh4Bl0tp4YMR7Ooonj2eYftMAg?e=gGLOHS
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EUU6i0YrTBNAkKWTW-wUzEcBU-hL0ur6ulhXDFtSufHDTA?e=Gx3X7k
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/Ebb0Il7X4P5FtEYRgPqTzwkBEgv6yUrbzYTuAg0fyKYb0g?e=5pMvvN
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EWmT4sgrWKBNt1Gem-Ey4jMBroXUSfCY34yM7J9vSE31eg?e=vZBMbt
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/Eb5pTxh4WQRDkQxLgHfcGjwBst2I7MXpX69nI4Uv8xMoPQ?e=zNOyTT
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EdUb2JnYVwRAs0kcxDNBhkUBNLUdmky2ovosIgCWA6qDFw?e=W1GHI7


113 

 

students make appointments to pick up library materials and technology devices. Program review 

data on new services demonstrate how the library services responded to student needs at the 

Verdugo and Garfield campuses with new data table entries created in the program review for 

new services provided for students. At the bottom of the program review, the strategic planning 

linkage matrix shows that the library established and met their goal to “create and implement a 

Social Media plan to reach students via modes they regularly use.” This use of social media will 

continue to serve students after the pandemic. By adopting modern modes of communication, 

library information will reach students wherever they are. Another strategic goal that was created 

as a response to students’ needs during the pandemic, “Improve online services in support of off-

campus students.” was also achieved. That goal’s progress status will remain as “in progress” 

since library services will continuously improve online workshops and reference services to DE 

students, and will continue to provide online support through contextualized instruction and 

embedded librarianship. A third goal, “Improve services at the Garfield Library location,” is 

currently in progress with actions already taken to budget for Basic Skills materials and to 

additionally respond to 2020-2021 service data to offer increased technology circulation and 

options for circulation requests. The goal to “Prepare the library to better serve as the technology 

distribution hub for students” has largely been met, but in order to continuously improve, will 

maintain its status label as “in progress”.   

 

The libraries participate proactively in annual and regular assessments and evaluations of their 

instructional services and library programs. For example, the instructional discipline of Library 

Science submits its own program review that evaluates the department’s pedagogy and student 

success. [EVIDENCE] Also, the College evaluates the libraries to assure adequacy in meeting 

identified student needs and their contribution to the attainment of student learning outcomes 

(SLOs). For example, the eLumen learning outcomes assessment report for the Library 100 

library information research credit instruction course, contains assessment results for students’ 

attainment of learning outcomes as well as the dialog by faculty regarding the results 

[EVIDENCE] In addition, the Office of Research and Planning conducts periodic assessments 

of the Library 100 class through an evaluation of semesterly course assessments which guides 

the evaluation of course and student level outcomes to improve forthcoming offerings of the 

class. [EVIDENCE] Further, library workshop learning outcomes are assessed semesterly and 

through student feedback [EVIDENCE, EVIDENCE, EVIDENCE] These outcomes will 

continue to be assessed to determine how well the library’s offerings and resources meet the 

needs of students in achieving their academic goals.  

 

The library monitors the effectiveness of its own Library Services Platform 

(Alma/Primo/OneSearch) and uses the results as the basis for improvement. For example, users 

and staff may both submit a form about issues they experience related to the access and use of 

the library’s OneSearch Discovery Tool. [EVIDENCE] Through electronic resources 

management, the library monitors and assesses how well library subscription databases integrate 

with OneSearch Discovery Tool and has been able to resolve reported issues to improve user 

experience [EVIDENCE] Usage statistics for Leganto, an electronic reserves tool, reflects the 

library’s effectiveness in aiding instructors by providing access to reserves materials within a 

closed and secure platform [EVIDENCE]. This need for an electronic-resources repository was 

prioritized due to the temporary closing of the physical library due to the pandemic. A sizable 

percentage of students at the College rely on the library’s reserves collection to be able to afford 
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to take classes. These resources contribute significantly to equity initiatives. The use of 

Leganto’s eReserves delivery is an improvement that has allowed the College to sustain 

equitable practices by providing many students with access to reserve materials. 

 

As mentioned in response to Standard I.B.1, GADER requires that DE faculty remain current in 

the latest DE practices, including those related to pedagogy, technology, and learning needs. 

Workshop topics have included the use of online research tools such as Social Explorer. After 

the first Social Explorer webinar in 2020, faculty feedback indicated that they wanted to 

integrate the tool into their curriculum but were overwhelmed by its complexity. They wanted 

additional training and examples of rubrics and assignments they could use. In response to this 

feedback, the library sought improvement by having the tool’s vendor design a follow-up 

session in 2021 which provided example assignments, rubrics, and more training. 

[EVIDENCE, EVIDENCE, EVIDENCE, EVIDENCE] 

 

Evaluation and feedback surveys help the libraries understand their effectiveness in meeting 

students’ needs. For example, findings from the 2022 Spring Student Satisfaction Survey 

indicate that 96.3 percent of students were satisfied with their in-person use of the libraries. 

Regarding online/remote use of the libraries, 89.9 percent of students were satisfied with their 

online/remote use of them. [EVIDENCE] Faculty and student input surveys and feedback on 

the libraries’ professional development events such as the “One, Book, One GCC” program 

allows the libraries to gauge the usefulness of and the extent to which the libraries meet faculty 

needs with curricular and collection resources in order for students to achieve outcomes 

established in course curriculum. [EVIDENCE] The libraries also conducted a DE needs 

assessment for a detailed exploration of how and what library resources could better support 

DE students. [EVIDENCE] The assessment inquired about types of online resources students 

would use in asynchronous environments as well as resources DE faculty would like to see and 

implement in their coursework. Since the sample size of DE need assessment survey was small, 

the survey will be developed into a larger assessment aimed at a larger pool of respondents. 

The libraries plan on using such surveys to continuously improve their effectiveness. Since the 

libraries’ services have undergone some adjustment due to the pandemic and with the move to 

remote instruction, they have additionally prepared an upcoming survey closely redesigned to 

solicit feedback of both in-person as well as online and remote resources and services. The 

survey will determine how offerings are received by students so steps can be taken to enhance 

and improve these resources and services. [EVIDENCE] It examines aspects such as library 

usage frequency, time of day, services and resources, personnel, website usage, intended 

purpose of library computer usage, workshops, and physical condition of library. The survey 

findings will help the libraries better understand student users and their needs. The use of 

formal and informal assessments help the libraries’ faculty make changes and improvements 

based on user feedback. 

 

Verdugo Learning Center & Garfield ESL Learning Café 

The Verdugo campus’ Learning Center evaluates their learning support services to assure their 

adequacy in meeting identified student needs and their contribution to the attainment of student 

learning outcomes. For example, an analysis completed by the Office of Research and Planning 

revealed the significant benefit that Learning Center tutoring has had on students’ course 

completion (i.e. success) rates. [EVIDENCE] Specifically, the results show that in course 
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sections where Learning Center tutoring was available, students who sought and received 

tutoring achieved higher rates of course completion than those who did not, especially for 

students who received between one and nine hours of tutoring. The Learning Center also offers 

Keys to College Success Workshops, which empower students with the knowledge that: 1) 

neural plasticity of the brain enables it to continuously grow when practicing new skills, 2) effort 

alone may not be sufficient to improve performance, and 3) intelligent practice results from a 

combination of effort, good strategies, and help from others. An analysis conducted by the Office 

of Research and Planning showed that completion of the workshops was associated with higher 

course completion, persistence, and grade point average. [EVIDENCE] The outcomes of these 

workshops and others reflected in the Learning Center’s program review service data indicate 

student needs are being met and that they are contributing factors to the attainment of student 

learning outcomes. [EVIDENCE] As documented in the strategic planning matrix of its program 

review, the Learning Center created and completed a goal to “Pilot an innovative embedded 

tutoring program.” Student surveys regarding the 2021 embedded tutoring program indicate that 

97 percent of students who reported working with an embedded tutor regularly or sometimes, felt 

the tutor was a valuable resource. The program review also outlines specific practices which 

should be implemented in order to improve this service, such as adopting an “as needed” practice 

or utilizing undergraduate and graduate interns from local universities for English and math 

courses.  

 

Learning support services utilize various means to acquire both informal and formal assessments 

to improve and enhance their services. For example, the Learning Center assesses its tutoring 

services through student surveys and tutor logs from tutoring sessions. In response to findings 

resulting from these assessments, it has continuously improved the tutor training seminar by 

adding various modules including areas on reading, working with students with hidden 

disabilities, and explaining successful study habits and memory techniques. Evaluations have 

been used to modify the content, structure, and length of the workshops. Findings have been used 

to recommend some workshops targeting specific writing ability levels. Also, data collected from 

tutor logs and student surveys are shared at regular meetings with tutors to discuss any 

challenges they have. [EVIDENCE, EVIDENCE, EVIDENCE] It is also notable that the 

Learning Center coordinator applied for and received an Institutional Effectiveness Partnership 

Initiative (IEPI) Grant to assess and improve ancillary instruction across the campus. The 

coordinator is currently collaborating across disciplines with the IEPI team to improve ancillary 

instructional support. The IEPI project is described in detail within the response to Standard 

II.B.1.  

 

At the Garfield Campus, the Noncredit ESL Learning Café is designed to directly support the 

student learning outcomes of the Noncredit ESL division, and faculty leaders regularly evaluate 

its programming to ensure that it is aligned with division goals. Live, synchronous tutoring for 

speaking and writing, combined with asynchronous practice grammar exams, work together to 

support the three division-wide final assessments that focus on verbal communication, writing, 

and grammar/vocabulary. To assess the effectiveness of the ESL Learning Café, students are 

invited throughout the semester to participate in an online survey in which they rate the 

usefulness of the live sessions, the value of the online quizzes and study modules, and the quality 

of the instructors. ESL Learning Café faculty leaders analyze and discuss these data several 

times a year to contribute to a cycle of continuous improvement. [EVIDENCE] 
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Supplemental Instruction 

The Supplemental Instruction (SI) program is another learning support service which contributes 

to the attainment of student learning outcomes. SI workshop participants have been surveyed to 

determine the efficacy of the program as it relates to learning outcomes. As part of the SI 

workshop and leader evaluations, students have been surveyed to determine the percentage that 

“experienced an increase in their integration of study skills and critical thinking” by participating 

in SI sessions. The results of these assessments have been tracked within the SI program review 

and consistently show that 94 percent or more of students who participated in SI, reported 

increased integration of study skills and critical thinking. [EVIDENCE] As documented in the 

strategic planning linkage matrix of its program review, SI created and achieved the goal of 

“Expansion of SI Program” with the number of instructors using SI increasing by 18 percent and 

the number of weekly workshops increasing by 20 percent. [EVIDENCE] This was a result of 

the two action items to publicize and expand the use of the SI program among instructors and to 

increase the number of weekly workshops with the use of available funding. The SI program is a 

valuable program that directly contributes to the attainment of learning outcomes. 

 

Learning Technology 

The library has an online form that students can complete if they have a technology need. 

[EVIDENCE] Based upon the increased number of submissions, the College has utilized federal 

Higher Education Emergency Relief Funds (HEERF) to purchase instructional technology (e.g. 

laptops, iPads, hotspots, etc.) to meet the increase of that need during remote learning conditions. 

[EVIDENCE, EVIDENCE] Consequently, this has created an additional need for the library and 

has necessitated their submission of a resource request for shelving and ways to organize an 

increased number of instructional technology devices in the library to easily respond to student 

requests in an efficient and organized manner. The Library Services program intends to close the 

loop on this need since the resource request to purchase the technology shelving required to 

house all laptops and technology provided by the library has been recently approved. Serving as 

the technology distribution hub has been one of the most important services provided by the 

Library Services program in response to the pandemic and an essential service needed to help all 

students in need of technology attain their student learning outcomes. 

 

Analysis and Evaluation 

 

The College evaluates the impact of services on learning for its library and learning support 

services. The results of these assessments guide how programs and services can be improved to 

increase students’ attainment of learning outcomes. 

 

 

II.B.4. When the institution relies on or collaborates with other institutions or other 

sources for library and other learning support services for its instructional programs, it 

documents that formal agreements exist and that such resources and services are 

adequate for the institution’s intended purposes, are easily accessible and utilized.  The 

institution takes responsibility for and assures the security, maintenance, and reliability 

of services provided either directly or through contractual arrangement. The institution 

regularly evaluates these services to ensure their effectiveness. (ER 17) 
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Evidence of Meeting the Standard 

 

Verdugo Library and Garfield Library 

The libraries maintain numerous contracts with institutions and vendor organizations to ensure 

that instructional programs are equipped in meeting the needs of faculty who provide direct 

instruction to students both in person as well as online and remotely. Maintaining these contracts 

and agreements are generally done annually or less frequently, depending on the contract. Most 

library online subscription resources are contracted through the Council of Chief Librarians, 

including the library’s Library Services Platform. To support equity through the library’s reserve 

textbooks, the library has contracted with Leganto as a platform that provides a learning tools 

interoperability module within the Canvas learning management system to make access to 

electronic reserves more seamlessly available to students. [EVIDENCE] Leganto also provides a 

means for the college to comply with copyright and fair use laws by limiting access to only those 

students enrolled within the class for which the materials are available. Usage data on Leganto 

services indicate that they are accessible, utilized, and effective. [EVIDENCE] 

 

Librarians review usage statistics annually and provide recommendations on continuing 

subscriptions or cancelling them in favor of materials that better meet student needs. These 

services are available online to both campuses. For example, statistics on the usage of eBooks 

help librarians ascertain student needs of the eBooks.[EVIDENCE] 

 

Resources and services are regularly reviewed for adequacy, accessibility, utilization, and 

effectiveness through evaluative mechanisms such as library program review, the Annual Library 

Data Survey, and the Annual ACRL Academic Library Statistics Survey. [EVIDENCE, 

EVIDENCE, EVIDENCE] 

  

Verdugo Learning Center and Garfield Learning Café  

From 2015 to 2018, the Verdugo campus’ Learning Center had contracted with SmartThinking 

for remote tutoring services access across a wide range of academic disciplines, especially for 

students who need or prefer tutoring support during less common daytime hour. The center later 

switched to NetTutor due to its greater cost effectiveness. However, as a result of low student, 

faculty, and staff satisfaction with NetTutor, the Learning Center returned to Smarthinking in fall 

2021. [EVIDENCE] At the College, data gathered one month of July in 2022 indicated that over 

88 percent of respondents indicated they would recommend Smarthinking to a friend. 

[EVIDENCE] This is one example of how the College assessed learning support services and 

took action to change providers of online tutoring to offer the best service available. 

Computer Labs 

Level 1 labs with formal, outside agreements include the Sierra Vista Learning Commons and 

the Sandbox. These labs collaborate with Microsoft to provide Business students and faculty 

access to free resources from Microsoft Azure program, which offers access to software such as 

Office applications, operating system downloads, and other tools. Students and faculty can 

obtain free software to download and install on their personal computers. Many of the programs 

are used as part of the college curriculum.  

Additional Learning Support 
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The College uses Canvas as its course management system. The contract agreement for Canvas 

is held by the Chancellor’s Office for use across the entire California Community College 

system. For the college to operate as an academic institution that can offer its courses remotely 

and in a distance education modality, the college maintains an agreement with the California 

Virtual Campus – Online Education Initiative Consortium CVC-OEI and participates with the 

Systemwide Technology Access Collaborative (STAC) to provide other software and services. 

[EVIDENCE] The STAC contract enables the College to provide online education tools such as 

Blackboard Ally, which makes digital course content more accessible; Zoom; and TurnItIn for 

academic integrity. Many major contracts are offered by statewide entities such as the CVC and 

STAC. The College trusts their initial judgement in offering services but continues to assess their 

efficacy and benefit tot students. [EVIDENCE]  

 

The College maintains an agreement with Pronto Services to provide in-Canvas communication 

between students and instructors, students with other students in their respective classes, as well 

as among faculty who teach in the remote or distance education environment. [EVIDENCE] The 

provision of Pronto has enhanced and improved communication between and among students 

with their instructors and as a way for instructors to collaborate with each other. Pronto Services 

is now offered as a component of the systemwide STAC contract, though the College had 

determined its usefulness and contracted with Pronto even before this. The usage statistics of 

Pronto and instructor feedback were considered before continuing with this service. 

[EVIDENCE] 

 

Analysis and Evaluation 

 

The College documents its formal agreements with external entities for resources and services 

and regularly evaluates them to ensure they are adequate, accessible, and utilized. Collaboration 

with other institutions or other sources for library and learning support services are evaluated for 

quality assurance, including services that are formalized through contractual agreements. 

 

 

Conclusions on Standard II.B. Library and Learning Support Services 

 

The College supports students’ achievement by providing sufficient library and learning support 

services for students in all modalities. Library and learning support services personnel select 

materials, resources, and design services based on documented guiding policies and practices, 

and in collaboration with disciplinary faculty, so that students achieve academic goals and meet 

learning outcomes individually, programmatically, and institutionally. Library and learning 

support resources and services are evaluated on an annual basis through program reviews as well 

as through other processes in order to ensure resources and services meet the needs of students to 

achieve their academic goals. In collaborating with other institutions and organizations such as 

vendors or the community college consortium, the college documents and maintains up-to-date 

records of formal agreements in order to ensure that services are accessible, reliable, and secure 

for students of all modalities. These service and resource agreements are regularly evaluated for 

effectiveness and that they meet the needs of students.  
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In pursuit of continuous improvement, the library has a plan to implement more service 

assessment measures for the research help desk and public services areas of the library. In the 

past, the library has relied on standard quantitative measures, such as patron gate counts, 

circulation statistics for books and devices, usage statistics for electronic resources, as well as 

types of patron inquiries at the circulation and reference desks. The coordinator for the research 

help desk services in coordination with the public services manager will plan for assessment 

measures for service provision at the library that align more closely with the library’s newly 

revised student and program learning outcomes.  
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Standard II.C. Student Support Services 
 

II.C.1. The institution regularly evaluates the quality of student support services and 

demonstrates that these services, regardless of location or means of delivery, including 

distance education and correspondence education, support student learning, and enhance 

accomplishment of the mission of the institution. (ER 15) 

 

Evidence of Meeting the Standard 

 

To better understand students’ perceptions and usage of student services, the Office of 

Research and Planning annually conducts a satisfaction survey that evaluates satisfaction with 

aspects of the College. Once every three years, that survey focuses on student satisfaction with 

the full range of student support services [EVIDENCE]. A few example highlights include:  

 

• A substantial increase in students reporting that the College offers enough student 

services in 2022 (92.6%) compared to 2021 (90.8%). 

• A substantial increase in student satisfaction with Academic Counseling services in 

2019 (82.5%) as compared to 2016 (75.4%). In 2022, when disaggregated by modality, 

92.5 % reported satisfaction with the in-person service and 85.5% reported satisfaction 

with the online service.  

• Similar student satisfaction with Admissions and Records services in 2019 (86.7%) as 

compared to 2016 (87%). In 2022, when disaggregated by modality, 88.5 % reported 

satisfaction with the in-person service and 90% reported satisfaction with the online 

service. 

• A substantial increase in student satisfaction with the Career Center services in 2019 

(78.7%) as compared to 2016 (70.2%). In 2022, when disaggregated by modality, 

78.7% reported satisfaction with the in-person service and 88.9% reported satisfaction 

with the online service. 

• An increase in student satisfaction with EOPs in 2019 (80.2%) compared to 2016 

(79.2). In 2022, when disaggregated by modality, 89.1 % reported satisfaction with the 

in-person service and 90% reported satisfaction with the online service. 

 

In alignment with federal regulations and commission policies regarding Distance Education, the 

College ensures that its student support services for distance education students maintain the 

same high-quality standards upheld for all other students. As can be seen in the student survey 

results, the College has implemented online delivery of student services that supports student 

success.  

 

When the Safer-at-Home learning and working conditions went into effect in March 2020 due to 

the COVID-19 pandemic, all student services offices relied upon delivery of services exclusively 

through remote and online modalities. Included among these services were counseling 

appointments, advising services, virtual office hours with live support, online document 

submission, web chat, online health assessments, telehealth appointments, mental health 

counseling, educational workshops, and campus activities and events. After the transition to the 

remote environment, the College made a concerted effort to also provide live support over the 

video conferencing platform, Zoom, for a wide range of services. More recently, as a result of 

https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EbEUkUZAK5hLjbS6H1hXV9wBnMAa9wF5bJZjs5Oav8TxLQ?e=CstGgC
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vaccination progress and mask requirements at the College, in-person services are being offered 

by increasingly more departments. 

During the pandemic, the Office of Student Affairs had regularly conducted student surveys to 

understand how best to connect students with support services. One such survey specifically 

targeted students who had dropped classes in the wake of the necessary but abrupt switch to 

remote learning. This 2021 Student Affairs Survey found that students’ reasons for dropping 

clustered around two major themes: 1) difficulty with online classes or instructors, and 2) life 

challenges and obligations. Also notable was that the majority of these students did not seek to 

discuss their intention to drop with an instructor nor a counselor. To address these findings, an 

Academic Senate task force established an action plan for improvement that includes enhancing 

the consistency and competency of DE instructors as well as steps for increasing students’ sense 

of belonging and support to make it more likely that they will reach out for help prior to 

dropping a course. [EVIDENCE] 

 

The online student services also align with the Distance Education (DE) program’s mission 

statement, which includes their commitment to “student success by promoting student services, 

learning support, and technology that enable students to reach their educational goals in an 

efficient and timely manner”. [EVIDENCE] The mission statement, along with numerous other 

facets of the program, are regularly evaluated and discussed in the monthly cross-disciplinary 

Committee on Distance Education (CoDE) meetings, which aims to promote policies and 

practices that contribute to the quality and growth of DE at the College. [EVIDENCE] 

Additionally, the College's instructional designer has created a page containing helpful links to 

online student support services in Canvas, the College’s learning management system, to ensure 

equitable access for DE students. [EVIDENCE] This page can be easily imported into an 

instructor’s Canvas shell through Canvas Commons.  

 

Through the cycle of program review, the College regularly evaluates the quality of all student 

services offered at the Verdugo and Garfield locations. Departments evaluate and discuss trends 

in their data, specify changes for improvement made based upon learning outcomes results, 

identify activities completed to ensure services are current, and establish plans for improvement. 

By way of example, the program review for Career Services is provided. [EVIDENCE] 

 

Analysis and Evaluation 

 

The College regularly evaluates the quality of student support services through student surveys 

as well as through program review. These ongoing assessment efforts have encompassed pre-

pandemic and current modes of delivery, which are in-person and in a “distance education” 

modality. The College aligns with federal regulations and commission policies regarding 

Distance Education. Through the comprehensive program review process, the College ensures 

that its student support services and programs are aligned with the mission of the institution. (ER 

15) 

 

 

II.C.2. The institution identifies and assesses learning support outcomes for its student 

population and provides appropriate student support services and programs to 

achieve those outcomes. The institution uses assessment data to continuously improve 
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student support programs and services. 

 

Evidence of Meeting the Standard 

 

Student services departments assess outcomes annually to continuously improve their services. 

Student Services Learning Outcomes (SSLOs) are assessed in the summer after a complete 

academic year, and managers are also asked to review the SSLO statements to revise them, if 

needed. The findings are then incorporated into each area’s annual program review. The SSLO 

assessment report for CalWORKS is provided to demonstrate an example of the identification 

and assessment of SSLOs for student services and the documented conclusions of a department 

reflecting upon the assessment results. [EVIDENCE] As evidenced in the SSLO section of the 

CalWORKS program review, SSLO assessment findings were used by the department to 

implement changes for improving students’ attainment of SSLOs and for strengthening support 

to students. [EVIDENCE] For example, based on the assessment results for the SSLO 

“Recognized the link between completion of their educational goals and the future prosperity of 

their families,” CalWORKS increased their usage of an infographic that demonstrates the link 

between education and average income. This infographic was shared at numerous informational 

workshops and has become commonly used by student services technicians and counselors 

during one-on-one student meetings. Also, based on the assessment findings for the SSLO 

“Access resources that will help them achieve their academic and vocational goals,” CalWORKs 

discovered that some of their students did not know anything about the transfer process or were 

confused and unsure about it and consequently, the department implemented a change in their 

process so that information about the transfer process is now infused into most of their staff’s 

interactions with students. Additionally, the CalWORKs counselor has presented multiple 

transfer workshops to their students to better inform them about transfer. 

 

As described in response to Standard II.C1, program review enables student services departments 

to evaluate their operations, engage in strategic planning for improvement, and request resources 

to facilitate the College’s ability to achieve its mission. For example, in the strategic planning 

linkage matrix of their program review, the Office of Admissions and Records, had a department 

goal to “Focus on admission application process to address onboarding issues” and consequently 

created a linked action called “Work with Outreach Services and ITS to identify gaps and create 

solutions for a streamlined admissions process”. [EVIDENCE] As documented in the College 

Computer Coordinating Committee’s minutes, the Information Technology Services department 

upgraded the College’s Oracle/PeopleSoft student information system and this enhancement 

guaranteed reliability and high availability with failover capabilities.[EVIDENCE]    

 

During the regular meetings held by the student services cabinet, the Student Affairs Committee, 

departments, the division, and managers, as well as at Academic Information Meetings, attendees 

routinely identify and discuss student needs and take steps to improve services to address those 

needs. This sort of evaluative and planning dialog about student support programs and services 

has resulted in actions for improvement. [EVIDENCE, EVIDENCE, EVIDENCE] 

 

Individual student services departments also evaluate data on student learning to improve 

programs and services. For example, Student Equity programs, such as the learning communities 

(i.e. Black Scholars, La Comunidad, Guardian Scholars) and the Summer Bridge that help 
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students transition into their first semester of college, are regularly assessed to ensure continuous 

learning and improvement. Also, Student Equity programs have implemented events and 

activities, such as regular group meetings, social mixers, and kick-off and end-of-year 

celebrations, to keep students feeling connected to campus and engaged in their educational 

pursuits, which in turn leads to higher retention and persistence. At the November 2021 Student 

Equity and Achievement (SEA) committee meeting, the SEA program manager presented 

program highlights and 2016-2020 longitudinal student data that demonstrated improved 

success, retention, persistence, degree/certificate completion, and transfer-level English and 

Math completion for students belonging to the learning communities, in comparison to the 

general student population. [EVIDENCE] 

  

Analysis and Evaluation 

 

The College identifies and assesses learning support outcomes for its student population and 

provides appropriate student support services and programs to achieve those outcomes. Through 

the assessment of student learning data, program review process, and department meetings, it is 

demonstrated that student support services are meeting identified student needs and are 

contributing to the achievement of student learning. 

 

 

II.C.3. The institution assures equitable access to all of its students by providing 

appropriate, comprehensive, and reliable services to students regardless of service 

location or delivery method. (ER 15) 

 

Evidence of Meeting the Standard  

 

All student services programs provide comprehensive in-person and remote/online services for 

students and prospective students. The College continuously works to provide equitable access 

for all its students by providing appropriate, comprehensive, and reliable services to students 

regardless of service location or delivery method. As described in response to Standard II.C.1, to 

better understand students’ perceptions and usage of student services, the Office of Research and 

Planning annually conducts a satisfaction survey that evaluates satisfaction with aspects of the 

College. Once every three years, that survey focuses on student satisfaction with the full range of 

student support services [EVIDENCE]. A few example highlights include:  

 

• When Academic Counseling is disaggregated by modality, 92.5 % reported satisfaction 

with the in-person service and 85.5% reported satisfaction with the online service.  

• When Admissions and Records is disaggregated by modality, 88.5 % reported 

satisfaction with the in-person service and 90% reported satisfaction with the online 

service. 

• When Career Center services are disaggregated by modality, 78.7 % reported 

satisfaction with the in-person service and 88.9% reported satisfaction with the online 

service. 

• When EOPs is disaggregated by modality, 89.1% reported satisfaction with the in-

person service and 90% reported satisfaction with the online service. 
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Students at both the Verdugo credit and Garfield noncredit campuses can access information 

about online offerings of student support services through the College’s designated student 

services webpages. [EVIDENCE, EVIDENCE]. [Also, awaiting results of Garfield student 

services satisfaction survey to be collected in Fall 2022.] 

When the Safer-at-Home Order went into effect March 2020 due to the COVID-19 pandemic, all 

student services offices delivered their services exclusively through remote and online 

modalities. Included among these services were counseling appointments, advising services, 

virtual office hours with live support, online document submission, web chat, online health 

assessments, telehealth appointments, mental health counseling, educational workshops, and 

campus activities and events. After the transition to the remote environment, the College made a 

concerted effort to also provide live support over the video conferencing platform, Zoom, for a 

wide range of services. More recently, as a result of vaccination progress and mask requirements 

at the College, in-person services are being offered by increasingly more departments. 

To ensure equitable access, the Office of Research, Planning, and Grants office collects and 

analyzes data that helps establish priorities, outcomes, and goals for the College’s student 

programs. Through this research, the College identified disproportionately impacted student 

groups. The data was then used in the development of strategies that address the gaps found 

within the success indicators. For example, Black Scholars, La Comunidad, and Guardian 

Scholars are three learning communities developed and maintained with Student Equity funds. 

These learning communities serve many of the College’s Latinx, Black/African American, and 

current and former foster youth students by providing a wide range of support services, activities, 

and events that help students stay engaged, connected, and involved. After the transition to the 

remote learning environment due to the COVID-19 pandemic, Student Equity faculty and staff 

employed various strategies to help students in these learning communities feel connected to 

campus by providing virtual workshops and events, a Live Zoom helpline, and counseling 

appointment options through phone or video conferencing. Informed by the College’s Student 

Equity Plan 2019-2022 programs and services are coordinated through an equity lens to ensure 

resources are strategically allocated to meet the needs of the diverse student population. This 

plan is aligned with the College’s Institutional Strategic Plan, which incorporates goals for 

achieving equity and reducing gaps in learning and completion among student groups. As can be 

seen in the most recent Student Equity Plan report, improvement in outcomes for many 

disproportionately impacted student groups has occurred subsequent to the implementation of a 

large number of programs and services targeting underserved student populations. [EVIDENCE] 

 

Additionally, the College provides equitable access to all students regardless of ability status. 

The College requires that educational materials, regardless of location or means of delivery, are 

fully accessible to students with disabilities by providing appropriate academic accommodations 

that create an equitable educational environment, as outlined in Board Policy (BP) 5140 

Academic Accommodations for Students with Disabilities and Administrative Regulation (AR) 

5140 Academic Accommodations for Students with Disabilities. [EVIDENCE, EVIDENCE] 

The Disabled Students Programs and Services department ensures that the accessibility and 

accommodations established by these policy documents are available at the College. 

[EVIDENCE] 

 

Analysis and Evaluation 
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The College provides equitable access for all its students by providing appropriate, 

comprehensive, and reliable services to students regardless of service location or delivery 

method. After the transition to the virtual learning environment due to the COVID-19 pandemic, 

the College ensured that students still felt supported by providing a vast array of remote and 

online resources and services. Student satisfaction survey data confirms that the student services 

are effectively meeting students’ needs in both in-person and online modalities. The College has 

a demonstrated commitment to providing equitable access to services for disproportionately 

impacted students as well as students of all abilities. 

 

 

II.C.4. Co-curricular programs and athletics programs are suited to the institution’s 

mission and contribute to the social and cultural dimensions of the educational 

experience of its students. If the institution offers co-curricular or athletic programs, 

they are conducted with sound educational policy and standards of integrity. The 

institution has responsibility for the control of these programs, including their 

finances. 

 

Evidence of Meeting the Standard 

 

The College sponsors comprehensive co-curricular opportunities and athletic programs designed 

to enhance and broaden the learning experiences of students. These programs, which are subject 

to ongoing and regular program review, support the institutional mission, and contribute to the 

academic, social, and cultural experiences of the College’s students. Within their program 

review, all co-curricular and athletics programs describe how they support the College’s mission. 

As an exemplar, the mission section of Student Outreach department’s program review is 

provided. [EVIDENCE] 

 

Athletics 

The College supports over 300 student athletes on intercollegiate athletics teams that adhere to 

the sound educational policy and standards of integrity of the athletic organizations they are 

associated with. Eight men’s and eight women’s teams compete as members of the California 

Community College Athletic Association (CCCAA), Western State Conference (WSC), and 

Southern California Football Conference (SCFA) as follows: men’s and women’s basketball, 

men’s and women’s soccer, men’s and women’s cross country, men’s and women’s track and 

field, men’s and women’s tennis, men’s golf, women’s softball, men’s baseball, men’s football, 

and women’s volleyball, and women’s beach volleyball. [EVIDENCE] 

 

The College has responsibility for the control of the athletics program and oversight is provided 

through a variety of administrators. The dean of student affairs, an associate dean of athletics, 

and two assistant athletic directors oversee the athletic department’s compliance with the 

constitutions and by-laws of the CCCAA, SCFA, and WSC. [EVIDENCE] To ensure their 

knowledge of CCCAA regulations, all head coaches, assistant coaches, and support staff must 

complete an annual compliance test.   

 

Through the Center for Academic Success of Student Athletes (CASA), academic support is 

provided to student athletes with the help of a full-time student services technician. Through 
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CASA, student athletes are provided with orientations and workshops that promote academic and 

personal success. A tenured academic counselor and one adjunct counselor provide ongoing 

academic advisement through individual counseling appointments, registration counseling, and 

group advising workshops. [EVIDENCE] To ensure that student athletes meet the academic 

performance and progress standards mandated by the CCCAA Constitution for athletic 

participation, the athletics eligibility specialist conducts the eligibility certification process for all 

student athletes prior to each season of competition. 

 

The College has responsibility for the finances of the athletic program. Intercollegiate athletics 

teams receive funding through the College’s athletic department budget, Student Equity and 

Achievement funding, the Associated Students of Glendale Community College (ASGCC) 

annual budget, and individual team fundraising activities. The associate dean and dean of student 

affairs approve athletic department budget requisitions before they can be submitted to the 

College’s accounting office for final approval and payment. Expenditures of ASGCC funds for 

athletics or from individual team fundraising budgets must be approved by the associate dean 

and dean of student affairs before requisitions can be submitted to the ASGCC Business Office 

for payment. [EVIDENCE] 

 

Student Life and Student Government 

The College has responsibility for the control of student life activities and student government. 

The Office of Student Affairs coordinates the College’s campus activities program, which 

includes oversight of the ASGCC, Student Activities Office, and all student clubs. Under the 

direction of the dean of student affairs and a full-time student activities coordinator, the 26-

member ASGCC Legislature and its six standing committees (Executive, Administration, 

Finance, Campus Relations, Campus Organizations, and Campus Activities) conduct their 

operations according to the ASGCC Constitution, By-laws, Finance Code and Election Code. 

[EVIDENCE, EVIDENCE, EVIDENCE, EVIDENCE] These governing documents are 

consistent with the College’s board policies and administrative regulations, as well as the 

California Education Code. ASGCC officers participate in ongoing leadership training through 

the ASGCC Leadership Academy, fall and spring leadership retreats, professional conferences, 

and regional and statewide student advocacy initiatives. ASGCC Officers also serve as student 

representatives in the College’s governance committees.  

 

Policies and procedures for control of ASGCC finances are defined in BP 5420 Associated 

Students Finance and AR 5420 Associated Students Finance. [EVIDENCE, EVIDENCE] The 

College upholds the policies and procedures established in these documents and has 

responsibility for the control of finances as they relate to student life and student government. 

ASGCC finances, including the annual operating budget, are under the purview of the dean of 

student affairs and managed by a full-time accounting technician through the ASGCC Business 

Office. All organizational expenditures must be approved by a vote of the ASGCC Legislature 

before requisitions can receive signature approval according to ASGCC and College regulations. 

Student club expenditures must be approved by the designated faculty/staff advisor and cleared 

by the Office of Student Affairs before any requisitions can be submitted to the ASGCC 

Business Office for payment. All ASGCC and student club funds must be deposited with the 

ASGCC Business Office, which administers the funds according to financial management and 
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accounting practices reviewed through the College’s annual financial audit. Accounting records 

of ASGCC are included in the College’s audit.  

 

Cultural Responsivity & Affirmation of Student Identities 

The College also offers a wide variety of co-curricular programs and clubs that enrich the student 

experience.  

 

To build community, connection, and a sense of belonging among students in the days leading 

up to the start of each semester, the Office of Student Affairs’ Welcome Week provides a robust 

mix of social activities and student support. [EVIDENCE] Examples include Pride Center 

Welcome Night, Undocu Family Welcome Event, Welcome & Movie Night for Parenting 

Students, Black Student Union Block Party, Veteran Students Welcome Day, Latinx Family 

Welcome Back, and a family mixer for those in the learning community for justice-impacted 

students. 

 

The College has a Multicultural Community and Engagement Center (MCEC) that provides 

multiple programs which are dedicated to helping the campus build a culture of acceptance and 

inclusion through engagement. [EVIDENCE] These programs include: the Dream Resource 

Center (DRC), which empowers undocumented students to achieve their academic and personal 

pursuits; the Pride Center, which provides a secure, supportive, and accepting environment for 

students across all gender and sexual identities; and the Rising Scholars Program, which creates 

pathways into higher education for formerly incarcerated, reentry, and system-impacted 

individuals by addressing their academic and social needs from enrollment through graduation. 

The Rising Scholars program challenges stigmas associated with incarceration while also 

providing a safe space where students can network with others and learn to navigate the 

educational system and develop necessary skills to thrive in a college setting. These programs 

also include student clubs to further foster a sense of community and inclusion. For example, the 

DRC oversees the Voices Organizing Immigrant Communities for Educational Success 

(V.O.I.C.E.S.) Club, and the Pride Center includes the Sexuality and Gender Alliance (S.A.G.A.) 

Club.  

 

The MCEC also provides the Students Providing Assistance Resources and Knowledge 

(SPARK) Peer-Mentoring Program, the Estudiantes Unidos Latinx Leadership Program, and the 

Student Talk About Race (STAR) Program. These enriching programs and clubs are aligned with 

the College’s mission to support students with developing "knowledge, skills and attitudes for 

postsecondary education success, personal enrichment, self-development, and a purposeful and 

meaningful life as a member of a global community” [EVIDENCE]. In support of the College’s 

mission, core values, and ILOs, these programs and clubs contribute to the social and cultural 

dimensions of the student learning experience. 

 

The College has responsibility for the control of the MCEC, including its finances. While the 

dean of student affairs provides oversight, a manager supervises its day-to-day operations. 

[Awaiting information and evidence regarding how it is conducted with sound educational policy 

and standards of integrity. Awaiting information and evidence regarding control of its finances.] 

 

Equitable Support 
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The Glendale Community College Center for Assistance, Resources, and Educational Success 

(GCC CARES) originated from the basic needs initiative of the California Community College 

Chancellor’s Office and its operations are consistent with the mandates and goals specified by 

Senate Bill 126 (Budget Act of 2021) and the Chancellor’s Office. GCC CARES documents the 

completion of its objectives in regular compliance reporting to the state while under the oversight 

of the College. GCC CARES’ main programs include the Food for Thought Pantry, rental 

assistance, rehousing, Fresh Success, and financial literacy which adhere to the requirements of 

their associated contracts. [EVIDENCE, EVIDENCE, EVIDENCE, EVIDENCE, EVIDENCE, 

EVIDENCE] Additionally, GCC CARES programs comply with requirements mandated by their 

associated federal or state emergency grant. [EVIDENCE, EVIDENCE] Unique among basic 

needs centers in the community college system, GCC CARES launched its Financial Literacy 

Program in 2021 to support students in acquiring the knowledge and skills necessary for lifelong 

financial prosperity and independence. [EVIDENCE] Since its inception, 766 students have 

attended at least one financial literacy workshop. Of those students, approximately 100 have 

completed the program (i.e. participated in six workshops) and another 200 are nearing 

completion in Spring 2022. 

 

Analysis and Evaluation 

 

The College fosters a campus environment that encourages involvement in co-curricular 

programs that promote the personal, social, cultural, and leadership development of students. 

Ongoing program review provides the assessment, validation, and continuing improvement to 

ensure these programs support the College mission. Established policies and procedures provide 

the appropriate oversight and control to ensure they operate with sound educational practice and 

high standards of integrity. 

 

 

II.C.5. The institution provides counseling and/or academic advising programs to 

support student development and success and prepares faculty and other personnel 

responsible for the advising function. Counseling and advising programs orient 

students to ensure they understand the requirements related to their programs of 

study and receive timely, useful, and accurate information about relevant academic 

requirements, including graduation and transfer policies. 

 

Evidence of Meeting the Standard 

 

The College provides a wide array of counseling services, through both in-person and online 

modalities, to support holistic student development and success. Areas with counseling services 

provided by full-time, tenured, and part-time, adjunct counselors include: Academic Counseling, 

Student Equity Learning Communities, Athletics, Scholars, Career Services, CalWORKS 

Parents Program, Dual Enrollment (high school), Disabled Students Programs and Services 

(DSPS), Extended Opportunities Programs and Services (EOPS), Dream Resource Center 

(DRC), Rising Scholars (formerly incarcerated students), First Year Experience (FYE), Garfield 

(noncredit campus), International Student Office, Transfer Center, Career Education (CE), 

Nursing, and Veterans Center.  
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Counseling faculty promote holistic student success, retention, and persistence by providing 

guidance and support with academic planning, providing information about graduation and 

transfer policies, exploring major and career goals, personal development, and connecting 

students to resources aligned with reaching their academic and professional goals. [EVIDENCE, 

EVIDENCE] Academic planning results in the creation of abbreviated and comprehensive 

Student Educational Plans (SEPs) that guide students in their educational and career decisions. 

[EVIDENCE] SEPs are recorded and updated electronically through PeopleSoft, the software 

platform the College has adopted as the Student Information System. Information regarding the 

College’s counseling services are listed on the Counseling webpage, which provides a 

description of the departments that offer counseling services and ways to contact them. 

[EVIDENCE] There is also a “Why See a Counselor?” tab on the Academic Counseling 

webpage that provides clear information to students with details on the various services available 

in counseling appointments and drop-in sessions. [EVIDENCE] 

Both the Verdugo credit and Garfield noncredit campuses have recently redesigned their student 

orientation processes. They were designed to prepare students for a successful academic career at 

the College and it informs them about academic and support services that ease the transition into 

a college environment. The Verdugo campus uses an interactive online program that includes 

information about the College’s Student Development courses which aid students in their 

understanding of the intricacies of degree, certificate, and transfer requirements. [EVIDENCE, 

EVIDENCE] Upon completion of these courses, all students are equipped with a comprehensive 

SEP and receive support in exploring career and major options to help them make informed 

decisions. The Garfield noncredit campus’ orientation is also online using Zoom and involves a 

facilitated informational presentation [EVIDENCE].  

To promote cross-campus collaboration and transparency, counseling faculty members are 

assigned as a liaison to one or more instructional divisions. Assigned counseling faculty attend 

monthly instructional division meetings and provide their fellow Student Services division 

members with monthly reports and updates on their assigned instructional division. 

 

Under Goal B. Clarify Student Pathways, the College’s Institutional Strategic Plan includes a 

subgoal to create accessible pathways and Learning and Professional Pathways informed by data 

ensuring that student completion is the primary basis of course and program development. 

[EVIDENCE] Counseling faculty, in collaboration with instructional faculty, have created 

program maps that clearly show students the courses they need to take to complete their degree 

or certificate. Program maps are available to prospective and continuing students within the 

academic programs webpage. [EVIDENCE, EVIDENCE, EVIDENCE] 

All counselors are thoroughly trained to provide students with the necessary academic 

information and related administrative procedures to adequately inform students on the specific 

academic requirements for their degree and certificate attainment. Counseling faculty provide 

timely, useful, and accurate information about academic requirements to students. Counseling 

faculty are kept current on such information through monthly student services division meetings, 

monthly academic information sessions, and access to updated documents through SharePoint, 

the College’s intranet system. [EVIDENCE, EVIDENCE] When changes are made to program 

requirements through the curriculum process, they are communicated to counseling faculty 

through these meetings and documents. 

In order to ensure that counseling faculty continue to enhance student development and success, 

part of the counselor evaluation process includes data from student feedback surveys that 
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students complete after their appointment with any counselor who is being evaluated. 

[EVIDENCE] The survey includes ranked and open-ended questions about the counselor’s 

personal qualities that allow them to establish rapport and a strong working alliance with the 

student, as well as questions about the professional services the counselor provided during the 

appointment.  

Additionally, counselors are encouraged to engage in a variety of professional development 

opportunities. To better support students after the transition to the remote environment due to the 

pandemic, many of the College’s counseling faculty completed the 40-hour Online Counseling 

Certification course provided through the California Virtual Campus Online Education Initiative 

(CVC-OEI) from the Chancellor’s Office. Counselors are also encouraged to attend the 

College’s Cultural Diversity events, which are open to all students, faculty, staff, and community 

members. These events employ an equity framework to celebrate diversity, promote 

multicultural consciousness, and explore socio-political issues that impact the campus 

community and the student populations served by the College. Cultural Diversity programming 

at the College includes: Black History Month, Armenian Genocide Commemoration, Asian 

Pacific American Heritage Month, Pride Week, Latinx Heritage Month, Filipinx Heritage 

Month, Native American Heritage Month, Persian New Year Celebration, and Women’s History 

Month [EVIDENCE].   

 

Student-Centered Initiatives 

With a committed focus to an equity imperative, the Counseling department continues to 

spearhead the implementation of a multitude of student-centered practices.  

 

Mental Health Counseling 

Although the Counseling department is similar to other community colleges in providing mental 

health counseling to its credit student population, the department is unique in that it offers mental 

health counseling at the College’s Garfield noncredit campus location as well. [EVIDENCE, 

EVIDENCE] In an era when the link between social media use and emotional disorders such as 

anxiety and depression has been well-documented, mental health issues have proliferated among 

emerging generations of students, especially those belonging to underserved subpopulations. 

Student survey findings at the College are consistent with nationwide research in revealing how 

the pandemic has compounded this problem even further. The work of the noncredit mental 

health counseling has never been more essential. 

 

Men of Color Program 

Under the leadership and coordination of a counselor, the Student Equity office maintains the 

Men of Color mentoring program designed to increase retention and persistence among African-

American and Latinx male students. Participants work with a faculty or administrator mentor on 

a project intended to develop professional and educational growth and also receive academic 

support while forming collegial and social bonds with fellow men of color. [EVIDENCE] 

 

Justice-Impacted Support 

Under the coordination of a counselor, the Multicultural & Community Engagement Center 

houses the Rising Scholars program which creates pathways into higher education for formerly 

incarcerated, reentry, and system-impacted individuals by addressing their academic and social 

needs from enrollment through graduation. The program challenges stigmas associated with 
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incarceration while also providing a safe space where students can network with others and learn 

to navigate the educational system and develop necessary skills to thrive in a college setting. 

[EVIDENCE] It offers mental health support services, references to student support services, 

contacts to external resources (e.g. anti-recidivism coalition, Public Defender Expungement, 

etc.), academic and career counseling, peer mentoring, advocacy, and community engagement.  

 

First-Year Experience 

The Counseling department has developed a robust and thriving First Year Experience program 

that empowers students in knowing their academic and employment options, connects students to 

each other through a supportive peer community, and assists participants in short and long term 

goal setting. [EVIDENCE] 

 

Success Teams 

Under the College’s Guided Pathways effort, counselors will co-lead Student Success Teams for 

a cohort management initiative designed to improve student access to services, student retention, 

and student belonging through strategies including communication, intervention, and college 

events. Students are identified and selected according to their Learning & Professional Pathway 

which is based upon their major, field, or academic area of interest. Initially established though 

counseling, the Success Teams develop collective input from students, instructional faculty, 

classified employees, and administrators. The teams will inform students about their majors, 

careers, scholarships, resume and interview skills, and graduate school. Increased support will 

target students who show signs of being at risk of failing or dropping out. Each team will help 

inspire and inform students to help them realize their potential. The mission is to provide curated 

support and ensure students are aware they have a specialized group supporting them.  

 

Analysis and Evaluation 

 

The College offers comprehensive counseling services in its credit and noncredit campuses 

through a variety of student services programs. The College’s counseling faculty and other 

related personnel are well-trained and equipped with up-to-date information in order to ensure 

that their students are provided with and understand academic requirements that are relevant to 

their programs of study.  

 

 

II.C.6. The institution has adopted and adheres to admission policies consistent with its 

mission that specify the qualifications of students appropriate for its programs. The 

institution defines and advises students on clear pathways to complete degrees, 

certificate and transfer goals. (ER 16) 

 

Evidence of Meeting the Standard 

 

Admission policies and procedures are described in BP 5010 Admissions 

& Concurrent Enrollment, AR 5010 Admissions, and BP 5011 Admissions for Concurrently 

Enrolled High School Students. [EVIDENCE, EVIDENCE, EVIDENCE] According to policy,  

the College admits students age 18 or older, individuals possessing a high school diploma or 

equivalent, apprentices, and students under age 18 demonstrating ability to benefit from 
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advanced scholastic or vocational work and who meet specified admission criteria. The College 

offers a small number of specialized programs, such as the Nursing program, that have additional 

admission requirements, as indicated in BP 5010. Admissions requirements are published on 

page 35 of the 2022-2023 catalog. [EVIDENCE] These admission policies and procedures are 

consistent with the College’s identity as an open-access community college and its mission to 

serve a diverse population of students by providing the opportunities and support to achieve their 

educational and career goals. 

 

The College admits students through an online enrollment application process for both the 

credit and the noncredit/continuing education programs. Both prospective credit and noncredit 

students apply for admission through CCCApply, the state-wide system for online community 

college applicants. [EVIDENCE] Additional application information is required for international 

students and concurrently enrolled high school students. [EVIDENCE, EVIDENCE] 

 

The College clearly defines pathways to degree completion, certificate completion, and transfer 

preparation. Requirements are published on pages 55-98 of the 2022- 

2023 catalog] and on the website. [EVIDENCE] [EVIDENCE]  With the recent AB 705 and 

1805 mandates, Student Services, along with the Office of Instructional Services, have made the 

required adjustments to ensure compliance and transparency regarding proper English and Math 

placement practices. Counseling faculty, in particular, are responsible for ensuring that students 

understand their rights to access transferable gateway English and math courses, in addition to 

understanding the necessary prerequisites required for specific career, education, and transfer 

major preparation. In accordance with AR 5050 Student Success and Support Program, Student 

Educational Plans developed by counseling faculty are used to aid students in understanding 

their pathway to completion and brings the student and the District into agreement regarding the 

student’s educational goal through established programs, policies, and requirements. 

[EVIDENCE] 

 

For the past four years, Guided Pathways (GP) coordinators at the College, in conjunction with 

specific faculty lead GP workgroups have been working year-round to establish Learning and 

Professional Pathways (i.e., meta-majors), streamline the onboarding experience, and develop 

hundreds of program degree/certificate maps to provide clearer and transparent pathways for 

prospective and current students. [EVIDENCE, EVIDENCE] The College is now in the final 

stages of Guided Pathways implementation and is preparing to launch a new integrated Student 

Success Management system, EAB Navigate, that will help with streamlining the onboarding 

process, matriculation, and the program mapping/academic planning process for students. 

 

Analysis and Evaluation 

 

The College adheres to its established policies regarding student qualifications for admission. It 

also advises students on clear pathways for completing degree, certificate, and transfer goals. 

The polices and pathways are accessible online and in print. (ER 16) 

 

 

II.C.7. The institution regularly evaluates admissions and placement instruments and 

practices to validate their effectiveness while minimizing biases. 
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Evidence of Meeting the Standard 

 

The College has phased out the use of placing instruments in compliance with recent California 

legislation (AB 705 and AB 1805). In accordance with AB 1805, students are now eligible to 

enter directly into transfer-level English and math, which is clearly stated on the Placement and 

Assessment website. [EVIDENCE]  The College does not use admissions instruments. 

 

The College utilizes  a locally developed Guided Placement Survey (GPS) for English as a 

Second Language (ESL) sequenced courses at both the credit Verdugo and the noncredit 

Garfield campuses. The ESL GPS evaluates students on multiple measures, including number of 

years spent learning English in high school and last level of English class taken. [EVIDENCE, 

EVIDENCE]   

 

The Office of Research, Planning, and Grants is currently tracking this new placement model for 

math and English placement and providing data to the Office of Instructional Services and the 

Chancellor’s Office to ensure AB 1805 compliance. [EVIDENCE] Ongoing research shows 

access to transfer-level courses in math and English has increased for all student groups since 

placement instruments have been discontinued. However, successful completion of courses 

continues to show gaps among student groups. [EVIDENCE][Add summary of the state 

dashboard data disaggregated by demographic group] 

 

Analysis and Evaluation 

 

As this is the first full cycle of implementation both locally and at the statewide levels of AB 705 

and AB 1805, the College is actively investigating and evaluating its placement practices to 

ensure minimization of bias.  

 

 

II.C.8. The institution maintains student records permanently, securely, and 

confidentially, with provision for secure backup of all files, regardless of the form in 

which those files are maintained. The institution publishes and follows established 

policies for release of student records. 

 

Evidence of Meeting the Standard 

 

The College secures and maintains student records permanently in accordance with its Records 

Retention Policy, defined in BP 3310 Retention and Destruction of Records, and AR 3310 

Records Retention and Destruction. [EVIDENCE, EVIDENCE] These procedures are also 

defined in BP 3300 Public Records and AR 3300 Public Records. [EVIDENCE, EVIDENCE] 

These policies and procedures are publicly posted at the Board Policies and Administrative 

Regulations section of the Board of Trustees webpage. [EVIDENCE] 

 

The College is required by law to follow Title 5, Section 59023, for classifying documents for 

Records Retention/Destruction. The California Code of Regulations lists the types of documents 

that must be maintained permanently, and those that can be destroyed after a designated amount 
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https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EWSLCercHHNHnF6zgxnvPMcB7tvtwSJiSoGgRpsfWufv4w?e=gJDdCl
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EeBOG-u1u6BOoe7dEQuK8LYB5T4GTCoD-BAuvYlhyl3lPQ?e=KB6TYu
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EeUbxnS1nMFHsmaQwgVZIpIBWGVfoDppObmJTF1KMPObPg?e=khRIpR
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EQ-C1Z_qMrdBvMrI_w-lUSIBysqsXLpyLKuDUBktbnz5iA?e=900n7y
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/Efe07SPpWqtNkcUYGzkvmBkBLJi6poUaZpXDm6WeqfuWlQ?e=Ikepv8
https://www.glendale.edu/about-gcc/board-of-trustees/board-policies-administrative-regulations
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of time. Additionally, Health Services and Financial Aid follow standards of recordkeeping, 

storage, and confidentiality established by the Health Insurance Portability and Accountability 

Act of 1996 (HIPAA) and Title IV of the Higher Education Act of 1965 (HEA), respectively. 

 

Electronic student records are permanently stored in the College’s PeopleSoft student 

information system and Oracle Imaging software platform. These student files housed on a 

secure server and are periodically backed up by the Information Technology Services 

department.  

 

Paper forms submitted by students to the Office of Admissions and Records (e.g., grade change 

requests, requests to take classes on a pass/no pass basis), are permanently stored in electronic 

student records and secured via the methods described above. Paper versions of forms and 

records such as transcripts from other schools or advanced placement scores are stored in a fire-

proof cabinet within a vault. Only Admissions and Records staff have access to these paper 

forms. However, counseling faculty do have access to student electronic records to provide 

academic guidance and support. 

 

The College adheres to FERPA (Family Educational Rights Privacy Act) policies with regard to 

releasing student information, as defined by BP 5040 Release of Student Information. 

[EVIDENCE] Staff and counseling faculty are well-trained in understanding FERPA regulations. 

The Student Directory Information Policy is published on page 20 of the 2022-2023 catalog, and 

states what type of student information can be released without direct student permission. 

[EVIDENCE] In this section, there are also instructions explaining how students can restrict the 

potential sharing of this directory information by filing a form with Admissions and Records.  

 

If students wish to share other aspects of their academic records beyond this directory 

information, or share any information with any third party, there are clearly published guidelines 

and instructions on the FERPA section of the Records and Services webpage. [EVIDENCE, 

EVIDENCE] If students choose to release their information to a third party, they must sign the 

College’s FERPA release form that clearly describes which records they would like released, and 

to whom. [EVIDENCE] Some form of official student identification must accompany this 

request. Additionally, it is clearly stated that a different FERPA release form must be submitted 

each time a student wishes to release any aspect of their record to a third party. 

 

Analysis and Evaluation 

 

The College monitors and assesses policies and practices for ensuring security and 

confidentiality of all student records, which are stored permanently. The College ensures that the 

policies regarding the release of student records are published in its catalog. The College remains 

current on FERPA and other state and federal regulations regarding confidentiality, and informs 

other departments when changes occur. 

 

 

Conclusions on Standard II.C. Student Support Services 

 

https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EfNyW10MN-RHrb-8JqKV2ZYBDo7gPfA6eKTEFhmOAwJtpA?e=dYv71W
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EQ7yevn_pD9KgXbpaovL2g0Ba4zu5xln6nNfcFKLpM4cRQ?e=VG36xK
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EXYDKSk_XCtPrHXIcUMA8DwBankEu0LiuRqM6Ng2wRfQ3Q?e=0J2MFH
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EaYE5Q0H1TpKpWsYOUPM_38BLDkUR1n2b0rh6zeRpVmDCQ?e=ZApipi
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EcvksbGXcQdKpGL57cls36ABiQdI8HdC8bAb0ZV9q1DVhg?e=RavZDY
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The College provides comprehensive and accessible student support services, through both in-

person and online modalities, that foster student learning and development within the context of 

its institutional mission. These student support programs and services undergo regular 

assessment and evaluation to ensure effectiveness in meeting the needs of all students. The 

Student Services Division regularly collaborates with other areas of the College to assess data for 

improving student services and programs, along with other endeavors, such as AB 705, AB 

1805, and Guided Pathways implementation. To promote holistic student success, the College 

continues to provide equitable access to its student support services, regardless of service 

location or means of delivery, by ensuring that policies, information, and services are regularly 

evaluated and clearly communicated to all students at the College.  
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Standard III: Resources 
 

The institution effectively uses its human, physical, technology, and financial resources to 

achieve its mission and to improve academic quality and institutional effectiveness. 

Accredited colleges in multi-college systems may be organized so that responsibility for 

resources, allocation of resources, and planning rests with the district/system. In such cases, 

the district/system is responsible for meeting the Standards, and an evaluation of its 

performance is reflected in the accredited status of the institution(s). 

 

 

Standard III.A. Human Resources 
 

III.A.1. The institution assures the integrity and quality of its programs and services by 

employing administrators, faculty and staff who are qualified by appropriate education, 

training, and experience to provide and support these programs and services. Criteria, 

qualifications, and procedures for selection of personnel are clearly and publicly stated and 

address the needs of the institution in serving its student population. Job descriptions are 

directly related to institutional mission and goals and accurately reflect position duties, 

responsibilities, and authority. 

 

Evidence of Meeting the Standard 

 

All job descriptions and vacancy announcements clearly delineate the minimum qualifications 

(education and training when applicable as well as experience), and job-related skills, 

knowledge, ability to perform the duties, and in some instances, the preferred qualifications. 

Faculty and administrator job descriptions/vacancy announcements conform with the California 

Community College Chancellor’s Office (CCCCO) Minimum Qualifications Handbook. 

Additionally, administrator job descriptions contain supervisory duties and authority associated 

with the position. Job descriptions are publicly posted on the Job Descriptions tab of the Human 

Resources landing webpage. 

 

The College also has clearly delineated talent acquisition/recruitment processes as evidenced in 

Board Policy (BP) 7120 Tenure Track Faculty Hiring Procedures, Administrative Regulation 

(AR) 7120 Tenure Track Faculty Hiring Procedures, AR 7121 Hiring for Adjunct Faculty, AR 

7123 Recruitment and Selection Classified Employee, and AR 7250 Hiring of Academic 

Administrators and Classified Managers. Additionally, the 2019-2022 Equal Employment 

Opportunity Plan also delineates criteria associated with talent acquisition/recruitment 

endeavors.  

 

As noted in Standard III.A.12., the College commissioned an organization-wide classification 

study of classified and management positions for the purpose of continuous improvement. The 

goals of the study included: 1) a thorough classification analysis of all positions to identify the 

type and level of work being performed; 2) recommendation of an appropriate classification and 

titling plan that is consistent with common market practices and clarifies internal relationships; 

and 3) revision and update of the existing classification specifications for all study positions or 

development of new classification specifications as needed and consistent with the proposed 
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classification and titling plan. After final decisions are made regarding the recommendations of 

the classification study, job descriptions will be updated regarding position duties, 

responsibilities, and authority. 

 

Analysis and Evaluation 

 

The College has established policies, procedures, and processes to assure that qualified faculty, 

staff, and administrators are employed to provide the necessary expertise and support for its 

programs and services. The hiring department, human resources, and respective constituency 

groups work together to verify that the job descriptions, job announcements, qualifications, 

duties, and selection process align with federal and state regulations and the College’s mission 

and goals. BPs and ARs are clearly and publicly stated and provide a general overview of the 

hiring process as well as the criteria, qualifications, and procedures for selection of personnel.  

 

 

III.A.2. Faculty qualifications include knowledge of the subject matter and requisite skills 

for the service to be performed.  Factors of qualification include appropriate degrees, 

professional experience, discipline expertise, level of assignment, teaching skills, scholarly 

activities, and potential to contribute to the mission of the institution. Faculty job 

descriptions include development and review of curriculum as well as assessment of 

learning. (ER 14) 

 

Evidence of Meeting the Standard 

 

The Office of Human Resources provides the instructional hiring committee chair and/or 

division chair with a copy of the most recent iteration of the job description/vacancy 

announcement for each faculty recruitment. The hiring committee chair and/or division chair in 

turn work with department faculty and the Academic Senate President to revise the job 

description/vacancy announcement to reflect the California Community Colleges Chancellor’s 

Office (CCCCO) minimum qualifications, professional experience, discipline expertise, teaching 

skills, and scholarly activities which are contained in the major duties and responsibilities 

section. By way of example, faculty job descriptions also include a statement noting that the 

position is responsible for developing new curriculum as well as a statement noting that faculty 

“work to achieve the college's Institutional, Program, and Student Learning Outcomes in support 

of Glendale Community College's mission statement.” The above criteria are also delineated in 

AR 7120 Tenure Track Faculty Hiring Procedures. 

 

Analysis and Evaluation 

 

Faculty qualifications include knowledge of the subject matter and requisite skills for the 

position. Job announcements also include the responsibility of development and review of 

curriculum as well as assessment of learning. 

 

 

III.A.3. Administrators and other employees responsible for educational programs and 

services possess qualifications necessary to perform duties required to sustain institutional 
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effectiveness and academic quality. 

 

Evidence of Meeting the Standard 

 

All administrator and classified staff job descriptions/vacancy announcements contain a job-

related minimum qualifications section that notes required education and experience, a section 

describing required knowledge, a section listing required abilities, and a section regarding 

essential mental and physical duties. Additionally, academic administrator positions also contain 

minimum qualification requirements delineated in the CCCCO Minimum Qualifications 

Handbook. 

 

Through its talent acquisition/recruitment processes, the Office of Human Resources 

preliminarily screens all job applications to ensure the applicant possesses the minimum 

qualifications noted for a given position. Hiring committees are then charged with interviewing 

and recommending candidates who reflect the skills, knowledge, and ability to perform the job 

functions/duties. The candidate selected through the College's talent acquisition/recruitment 

processes is deemed to possess the qualifications necessary to perform the duties required to 

support institutional effectiveness and academic quality. 

 

Analysis and Evaluation 

 

The College verifies that all employees responsible for educational programs and services 

possess qualifications necessary to perform duties required to sustain institutional effectiveness 

and academic quality. 

 

 

III.A.4. Required degrees held by faculty, administrators and other employees are from 

institutions accredited by recognized U.S. accrediting agencies.  Degrees from non-U.S. 

institutions are recognized only if equivalence has been established. 

 

Evidence of Meeting the Standard 

 

Through its talent acquisition process, the Office of Human Resources validates that academic 

and classified administrators and full-time and adjunct faculty hold required degrees from 

accredited U.S. colleges or universities whenever degrees are required. Additionally, the Office 

of Human Resources validates applicant possession of required degrees as noted in either the 

CCCCO Minimum Qualifications Handbook or vacancy announcements/job descriptions. 

 

Vacancy announcements requiring a particular level of degree state that required application 

documents must include: “Scanned copy of official transcripts with required degree(s) must be 

submitted. Foreign transcripts and degrees require official certification of equivalency to U.S. 

transcripts and degrees by a certified US review service at the time of application.” Additionally, 

faculty vacancy announcements include the following statements: “Scanned copy of official 

transcripts with required degree(s) must be submitted. Foreign transcripts and degrees require 

official certification of equivalency to U.S. transcripts and degrees by a certified US review 

service at the time of application and must identify graduate-level course work.” 
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Furthermore, AR 7131 Equivalence to Minimum Qualifications requires faculty applicants to 

provide a copy of official transcripts from an accredited university or college. AR 7131 also 

requires faculty applicants who possess foreign degrees to provide certification of U.S. degree 

transfer equivalence.  

 

Analysis and Evaluation 

 

The College requires degrees from recognized accrediting agencies, and processes are in place to 

evaluate degrees from non-U.S. institutions. 

 

 

III.A.5. The institution assures the effectiveness of its human resources by evaluating all 

personnel systematically and at stated intervals.  The institution establishes written criteria 

for evaluating all personnel, including performance of assigned duties and participation in 

institutional responsibilities and other activities appropriate to their expertise.  Evaluation 

processes seek to assess the effectiveness of personnel and encourage improvement. Actions 

taken following evaluations are formal, timely, and documented. 

 

Evidence of Meeting the Standard 

 

Criteria and timelines for evaluation of full-time faculty and adjunct faculty as well as classified 

staff are delineated in the collective bargaining agreements for each stakeholder group.  

 

Academic and classified administrator evaluation criteria and timelines are delineated in Board 

Policy 7151 Evaluations for Academic Administrators and Classified Managers and 

Administrative Regulation 7151 Evaluations for Academic Administrators and Classified 

Managers.  

 

Historically, the College’s system for employee evaluations had involved the completion of 

evaluation forms in PDF format and the tracking of evaluations occurred through spreadsheets. 

However, to continuously improve the tracking and completion of employee evaluations, the 

Office of Human Resources secured a software subscription for NEOGOV Perform which 

enables automated, electronic performance management/evaluations. This adopted technology 

has enabled the College to provide electronic evaluations as well as automated tracking and 

reporting. The evaluations of classified staff and administrators are currently completed using the 

new electronic system. The faculty evaluations continue to use the older PDF method. [Provide 

exemplar evidence of NeoGov screen for classified and administrator evaluations that were 

completed in NeoGov.  In fall, add evidence of full-time faculty NeoGov evaluations and 

timelines of scheduled evaluations and records of completed evaluations. Also, as evidence that 

actions taken following evaluations are timely and documented, provide Board of Trustees 

agenda showing faculty advancing in tenure.] 

 

Analysis and Evaluation 
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The board policies, administrative regulations, and collective bargaining agreements in place set 

forth the processes for systematic evaluation at stated intervals of all College employees. These 

include written criteria that tie to a person’s duties, expectations, and areas for improvement. 

Evaluations are reviewed and updated as needed to ensure effectiveness and to encourage 

improvement.  

 

 

III.A.6. Effective January 2018, Standard III.A.6 is no longer applicable. The Commission 

acted to delete the Standard during its January 2018 Board of Directors meeting. 

 

 

III.A.7. The institution maintains a sufficient number of qualified faculty, which includes 

full time faculty and may include part time and adjunct faculty, to assure the fulfillment of 

faculty responsibilities essential to the quality of educational programs and services to 

achieve institutional mission and purposes. (ER 14) 

 

Evidence of Meeting the Standard 

 

The College maintains a sufficient number of qualified faculty to uphold the quality of 

educational programs to achieve the mission and goals. The mission guides strategic planning at 

the institutional and department level. As mentioned in Standard IV.B.2, to evaluate and plan 

staffing, the superintendent/president reviews quantitative data provided in sources such as the 

institution’s College Profiles and the Chancellor’s Office DataMart regarding staff composition 

and statewide average comparisons.[EVIDENCE, EVIDENCE] In addition, the 

superintendent/president relies upon qualitative content within program review documentation 

and hiring allocation committee requests (i.e., HAC requests, formerly referred to as “personnel 

requests”) submitted by various instructional and administrative units through the governance 

process. For decision making about personnel, the superintendent/president engages in 

consultation with appropriate constituent leaders.[EVIDENCE] 

 

Program review enables instructional programs to evaluate their operations, engage in 

departmental strategic planning for improvement, and request resources to facilitate the 

College’s ability to achieve its institutional mission and goals. The first question of the program 

review document frames the whole process as it asks how the program’s mission aligns with the 

College’s mission statement. The process of program review is detailed at the program review 

website. [EVIDENCE]  In the strategic planning linkage matrix within the program review’s 

Improvement Plan & Resource Request section, programs establish their plans for 

improvements. Resource requests associated with departmental goals and planned actions may 

be submitted. Resource allocation is mission-driven and supports strategic planning at the 

institutional and department levels. Program review allows for the review and assessment of 

faculty staffing levels for instructional divisions’ programmatic needs. When a department needs 

to hire an instructor, they submit a personnel request form as part of the program view. These 

requests are prioritized by the Instructional Hiring Allocation Committee (IHAC) using 

guidelines and criteria established in the IHAC manual. IHAC members review personnel 

requests and provide their recommendations to the vice president of instruction who then 

consults with the college president who makes the final decisions.  

https://www.glendale.edu/about-gcc/gcc-overview/institutional-effectiveness/research/campus-profile
https://datamart.cccco.edu/DataMart.aspx
https://www.glendale.edu/home/showpublisheddocument/55792/637907917207070000
https://www.glendale.edu/about-gcc/gcc-overview/institutional-effectiveness/program-review
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As demonstrated with the exemplar of the Math department’s recent program review, completers 

of the program review form first described how their department supports the College mission. 

[EVIDENCE] Then, the instructional department examined the program review data dashboard 

which displayed a variety of metrics related to student success and achievement (e.g. course 

completion and degree completion). [EVIDENCE] Based on findings from the qualitative and 

quantitative information in the program review, the department completed the final section of the 

form which consisted of the departmental strategic planning linkage matrix. The matrix 

established the department’s goals, action items for improvement, and any associated resource 

requests. In its most recent program review, the Math department’s strategic planning linkage 

matrix showed that their second departmental goal was to increase the number of students 

completing transfer-level math courses with the first year. To support this goal, the linkage 

matrix shows a planned action to increase full time instructors who teach statistics liberal arts 

math (SLAM) and statistics courses. Consequently, the department submitted a resource request 

for a math instructor. After being prioritized by the IHAC, the request was ultimately approved 

for funding by the College Executive Committee.[EVIDENCE]  

 

Table 11. Faculty Staffing Levels, Fall 2021 

 

 
 

The table above compares all single-college districts in the Los Angeles region. The column 

titled “Ratio of Faculty Groups to FTES” shows the ratio of part-time and full-time faculty to 

full-time equivalent students (FTES). According to this data, Glendale Community College’s 

ratio is comparable to most other colleges. The data reflect that the number of faculty at the 

College is sufficient.  

 

https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/ET6JP7Mq2cVIrd0IOYqGyZEBiA2OMm9NPgbB7VLfpJRHTg?e=QoTFAy
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/Edpv37e2U8tHsgx6Mg8cgDMB8RIUMQVEli-4FR9KYrhBzw?e=anDNFN
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EdV-KJVAmNFIklWsBcTyaKgBmS8-Yu0iNy5dxWz7Tz_gnA?e=gzDx0t
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Through this level of full-time faculty staffing, both in general and categorical programs, the 

College is able to support both student success and effectively advance its mission of ensuring 

students identify their educational goals and needs and successfully accomplish student learning 

in broad educational areas. 

 

Analysis and Evaluation  

 

A sufficient number of qualified part-time and full-time faculty members are hired to assure that 

the quality of the institution’s educational programs and services is fulfilled to achieve the 

College’s mission and purposes. 

 

 

III.A.8. An institution with part time and adjunct faculty has employment policies and 

practices which provide for their orientation, oversight, evaluation, and professional 

development. The institution provides opportunities for integration of part time and 

adjunct faculty into the life of the institution. 

 

Evidence of Meeting the Standard 

  

The College employs adjunct faculty that cover the spectrum of instructional and non-

instructional services, including counseling and library services. As with any institution of higher 

education, adjunct faculty are hired from term to term and consequently, active appointments for 

each term are tracked and managed in Oracle, the Enterprise Resource Program (ERP) used by 

the Office of Human Resources.  

 

The employment orientation for adjunct faculty is conducted through the Office of Human 

Resources. Also, a student equity adjunct support coordinator provides further orientation in the 

areas of syllabus development, evaluation overview, program review, and other employment-

related matters. This released time coordinator additionally offers various adjunct resources and 

support through information items posted in Canvas, the learning management system. 

 

Adjunct faculty are required to participate in continuous professional development through flex 

activities as described in the faculty collective bargaining agreement. Additionally, the Ancillary 

Activities Fund delineated in the faculty collective bargaining agreement provides stipends to 

adjuncts who apply for and serve on various committees or participate in other professional 

development endeavors to further their professional contribution to College life. The faculty 

collective bargaining agreement also contains both the process and the forms needed to evaluate 

adjunct faculty. Finally, the Office of Human Resources has also secured NEOGOV Perform, 

which is a software subscription for electronic performance management/evaluations. This 

technology has enabled the College to provide electronic evaluations, tracking, and reporting for 

adjunct faculty. 

 

Analysis and Evaluation 
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The College maintains policies and practices that provide for the orientation, oversight, 

evaluation, and professional development of its adjunct faculty. Many opportunities exist for 

adjunct faculty members to integrate and participate fully in the life of the institution.  

 

 

III.A.9. The institution has a sufficient number of staff with appropriate qualifications to 

support the effective educational, technological, physical, and administrative operations of 

the institution. (ER 8) 

 

Evidence of Meeting the Standard 

 

The College maintains a sufficient number of qualified staff to support the effective operations of 

the institution. As mentioned in Standard IV.B.2, to evaluate and plan staffing, the 

superintendent/president reviews quantitative data provided in sources such as the institution’s 

College Profiles and the Chancellor’s Office DataMart regarding staff composition and statewide 

average comparisons.[EVIDENCE, EVIDENCE] In addition, the superintendent/president relies 

upon qualitative content within program review documentation and hiring allocation committee 

requests (i.e., HAC requests, formerly referred to as “personnel requests”) submitted by various 

instructional and administrative units through the governance process. For decision making about 

personnel, the superintendent/president engages in consultation with appropriate constituent 

leaders.[EVIDENCE] 

 

Program review enables instructional programs to evaluate their operations, engage in 

departmental strategic planning for improvement, and request resources to facilitate the 

College’s ability to achieve its institutional mission and goals. The first question of the program 

review document frames the whole process as it asks how the program’s mission aligns with the 

College’s mission statement. The process of program review is detailed at the program review 

website. [EVIDENCE]  In the strategic planning linkage matrix within the program review’s 

Improvement Plan & Resource Request section, programs establish their plans for 

improvements. Resource requests associated with departmental goals and planned actions may 

be submitted. Resource allocation is mission-driven and supports strategic planning at the 

institutional and department levels. Program review allows for the review and assessment of 

classified staffing levels for departmental needs. When a department needs to hire staff, they 

submit a personnel request form as part of the program view. These requests are prioritized by 

the Classified Hiring Allocation Committee (CHAC) which is chaired by the vice president of 

human resources. CHAC uses guidelines and criteria established in the CHAC manual. CHAC 

members review personnel requests and provide their recommendations the Administrative 

Executive Committee.  

 

As demonstrated with the exemplar of the Media Arts department’s recent program review, 

completers of the program review form first described how their department supports the College 

mission. [EVIDENCE] Then, the department examined the program review data dashboard 

which displayed a variety of metrics related to student success and achievement (e.g. course 

completion and degree completion). [EVIDENCE] Based on findings from the qualitative and 

quantitative information in the program review, the department completed the final section of the 

form which consisted of the departmental strategic planning linkage matrix. The matrix 

https://www.glendale.edu/about-gcc/gcc-overview/institutional-effectiveness/research/campus-profile
https://datamart.cccco.edu/DataMart.aspx
https://www.glendale.edu/home/showpublisheddocument/55792/637907917207070000
https://www.glendale.edu/about-gcc/gcc-overview/institutional-effectiveness/program-review
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/Ec0l7z4V2flIpVwIzuao0WIBndZ4DTzNsmB3LD8roUreQA?e=doTNAE
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established the department’s goals, action items for improvement, and any associated resource 

requests. In its most recent program review, the Media Arts department’s strategic planning 

linkage matrix showed a departmental goal to increase access, success, equity, and and voice of 

underserved populations. To support this goal, the linkage matrix showed a planned action to 

develop curriculum through workshops and learning opportunities to help students who are 

technophobic and/or do not have access to technology. Consequently, the department submitted a 

resource request for an instructional computer lab technician. After being prioritized by the 

CHAC, the request was ultimately approved for funding by the College Executive 

Committee.[EVIDENCE] 

 

The College’s classified staff cover the spectrum of instructional services (academic departments 

and library), student services (counseling, EOPS, CalWORKS, student health center and SEA), 

finance/business services, facilities, police services, information systems, and human resources.  

 

Table 12. Classified Staffing Levels, Fall 2021 

 
 

 

The table above compares all single-college districts in the Los Angeles region. The column 

titled “Ratio of Classified Groups to FTES” shows the ratio of classified staff to full-time 

equivalent students (FTES). According to this data, Glendale Community College’s ratio is a bit 

higher than most of the other colleges. The data reflect that the number of classified staff at the 

College is more than sufficient to serve its population of enrolled students. Through this level of 

classified staffing, both in general and categorical programs, the College effectively fulfills its 

mission of ensuring students identify their educational goals and needs, and successfully 

accomplish student learning in broad educational areas. 

 

In 2019, the California State Employees Association (CSEA) and the District agreed to conduct a 

classification study with the services of CPS HR Consulting. The consulting firm was contracted 

to update and ensure that the classified job classifications included qualifications and relevant 

https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/Eb9Vh2g1dzdMml7YJaigwMsBfwJ5ptxnOm2D-qCbG88ZWw?e=Po9SKa
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job duties that align with other local community colleges and the District. The study is scheduled 

to be completed by fall 2022. 

 

Analysis and Evaluation  

 

The College is currently developing processes for using data to determine appropriate staffing 

levels. An analysis of the data in Table III.A-6 indicates that, compared to other area single-

college districts, the percent of employees who are classified staff members is lower than 

average, but the number of enrollments per classified staff member is also lower than the 

average. 

 

III.A.10. The institution maintains a sufficient number of administrators with appropriate 

preparation and expertise to provide continuity and effective administrative leadership and 

services that support the institution’s mission and purposes. (ER 8) 

 

Evidence of Meeting the Standard 

 

The College maintains a sufficient number of qualified administrators to provide continuity and 

effective leadership and services that support the institution’s mission and purposes. As 

mentioned in Standard IV.B.2, to evaluate and plan staffing, the superintendent/president 

reviews quantitative data provided in sources such as the institution’s College Profiles and the 

Chancellor’s Office DataMart regarding staff composition and statewide average 

comparisons.[EVIDENCE, EVIDENCE] In addition, the superintendent/president relies upon 

qualitative content within program review documentation and hiring allocation committee 

requests (i.e., HAC requests, formerly referred to as “personnel requests”) submitted by various 

instructional and administrative units through the governance process. For decision making about 

personnel, the superintendent/president engages in consultation with appropriate constituent 

leaders.[EVIDENCE] 

 

Program review enables instructional programs to evaluate their operations, engage in 

departmental strategic planning for improvement, and request resources to facilitate the 

College’s ability to achieve its institutional mission and goals. The first question of the program 

review document frames the whole process as it asks how the program’s mission aligns with the 

College’s mission statement. In the strategic planning linkage matrix within the program 

review’s Improvement Plan & Resource Request section, programs establish their plans for 

improvements. Resource requests associated with departmental goals and planned actions may 

be submitted. Resource allocation is mission-driven and supports strategic planning at the 

institutional and department levels. Program review allows for the review and assessment of 

administrator levels for College needs. When a department needs to an administrator or manager, 

it submits a personnel request form as part of the program view. These requests are prioritized by 

the Cabinet. Cabinet members review personnel requests and provide their recommendations to 

the president who makes the final decisions.  

 

As demonstrated with the exemplar of the Garfield Administration’s recent program review, 

completers of the program review form first described how their department supports the College 

mission. [EVIDENCE] Then, the department reports upon annual data for services and 

https://www.glendale.edu/about-gcc/gcc-overview/institutional-effectiveness/research/campus-profile
https://datamart.cccco.edu/DataMart.aspx
https://www.glendale.edu/home/showpublisheddocument/55792/637907917207070000
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EXii9K-z03JNoMyaF_1ofvEBDitDqifFNFCx3VDWGRNmRw?e=v71ydH
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programs. Based on findings from the qualitative and quantitative information in the program 

review, the department completed the final section of the form which consisted of the 

departmental strategic planning linkage matrix. The matrix established the department’s goals, 

action items for improvement, and any associated resource requests. In its most recent program 

review, the Garfield Administration’s strategic planning linkage matrix showed a goal to 

improve student support. To support this goal, the linkage matrix showed a planned action to 

improve and support access for admissions and enrollment which require in-person and remote 

evening support. Consequently, the Garfield Administration submitted a resource request for a 

Program Manager III Night/Weekend Manager. After being prioritized by the Cabinet, the 

request was ultimately approved for funding by the College Executive Committee.[EVIDENCE] 

 

As of fall 2022, the College employed 58 administrators. Administrative staff cover the spectrum 

of instructional services (academic departments and library), student services (counseling, EOPS, 

CalWORKS, student health center and SEA), finance/business services, facilities, police 

services, information systems, and human resources.  

 

Table 13. Administrator Staffing Levels, Fall 2021 

 

 
 

The table above compares all single-college districts in the Los Angeles region. The column 

titled “Ratio Admin Groups to FTES” shows the ratio of administrators to full-time equivalent 

students (FTES). According to this data, Glendale Community College’s ratio does not deviate 

significantly from that of the other colleges. The data reflect that the number of administrators at 

the College is sufficient to serve its population of enrolled students. 

 

Through this level of administrative staffing, both in general and categorical programs, the 

College can support student success and effectively advance its mission of ensuring students 

identify their educational goals and needs and successfully accomplish student learning in broad 

educational areas. 

 

Analysis and Evaluation  

 

The findings from a staffing analysis indicate that the College’s number of administrators are 

more than sufficient to serve its population of enrolled students compared to the other single-

https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EUdQE3-AxgJDgf9tPjwmCOcBE56lW3UwlmWdCP7e-0MaTA?e=dEJclb
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college districts in the comparison group. The College’s policies match state regulations on 

minimum qualifications for administrators. 

 

 

III.A.11. The institution establishes, publishes, and adheres to written personnel policies 

and procedures that are available for information and review. Such policies and procedures 

are fair and equitably and consistently administered. 

 

Evidence of Meeting the Standard 

 

The College’s collective bargaining agreements (CBAs) for faculty union (i.e. Guild) and 

classified staff union (CSEA) delineate mutually negotiated policies and procedures related to 

working conditions. The collective bargaining agreements are posted on the College’s website, 

Human Resources landing page, and are also distributed by the exclusive representatives for each 

bargaining unit. The Office of Human Resources is responsible for ensuring fair and equitable 

administration of the collective bargaining agreements. Grievance procedures are contained in 

each collective bargaining agreement as a means of check and balance of the fair and equitable 

application of the respective CBAs.  

 

The College also periodically revises, updates, and publishes board policies and administrative 

regulations related to personnel within Chapter Three’s 3000 series and all of Chapter Four’s 

7000 series. These documents are located on both the webpage of the Board of Trustees and 

Office of Human Resources. These personnel policies and regulations are applied in a fair, 

equitable manner and are consistently administered. The College also aligns with Education 

Code Sections 87732 and 87666 with respect to conduct matters related to faculty employment. 

 

Analysis and Evaluation  

 

The institution publishes and adheres to written personnel policies and ensures that it administers 

its personnel policies and procedures consistently and equitably. 

 

 

III.A.12. Through its policies and practices, the institution creates and maintains 

appropriate programs, practices, and services that support its diverse personnel. The 

institution regularly assesses its record in employment equity and diversity consistent with 

its mission. 

 

Evidence of Meeting the Standard 

 

BP 7100 Commitment to Diversity affirms the institutional commitment to promote diversity 

amongst its employee population. This policy affirmation is reflected in hiring practices and 

professional development offerings. Additionally, this policy recognizes and embraces the 

concept that diversity in the academic environment fosters cultural awareness, promotes mutual 

understanding and respect, and provides suitable role models for all students. Additionally, in 

accordance with Title 5 of the California Code of Regulations, all job descriptions/vacancy 

announcements for faculty and administrators contain a statement that requires the applicant to: 



148 

 

“Demonstrate a sensitivity to, understanding of, and commitment to meeting the needs of the 

diverse academic, socioeconomic, cultural, disability, gender identity, sexual orientation, and 

ethnic backgrounds of community college students, faculty, staff, management and campus 

community.” 

 

In their 'About the College' section, all job vacancy announcements also note that the College is 

committed to maintaining an environment which provides opportunities to individuals with a 

wide variety of talents, experiences, perspectives, and backgrounds. Also expressed is the belief 

in the importance of diversity amongst the faculty, staff, and student population to better serve 

the College and surrounding communities.  

 

As mentioned previously, the College is currently undergoing a classification review for 

classified job descriptions and the above statement will be incorporated into all revised job 

descriptions/vacancy announcements after the study is complete and the results are negotiated 

with the CSEA, which is the classified staff's exclusive collective bargaining representative.  

 

The College’s 2019-2022 Equal Employment Opportunity (EEO) Plan affirms its commitment to 

equal employment opportunity and diversity in hiring and employment practices. In July 2021, 

the California Community Colleges Board of Governors adopted new EEO regulations to 

provide the necessary framework for more robust and accountable EEO programs. Since those 

regulations are still pending review by the Department of Finance, the Chancellor’s Office is 

providing a nine-month extension for any districts that have EEO Plans due. Therefore, the 

College is standing by and ready to update its plan as soon as the regulations are made available. 

Should other delays occur, the Chancellor’s Office will notify districts of any resulting changes 

in these timelines.  

 

In accordance with the CCCCO Office of the General Counsel’s EEO Longitudinal Data Guide, 

the College performed tests for each employee category to determine whether any sex or ethnic 

groups were significantly underrepresented among those employed at the institution. The 

resulting 2019 EEO Data Study of Significant Underrepresentation was used to assess 

institutional efforts to address underrepresentation. 

 

The Office of Human Resources revamped its hiring committee training to incorporate concepts 

of disrupting implicit bias, understanding and promoting diversity through employment and 

student demographic awareness, and ensuring equal employment opportunities for all applicants. 

Additionally, in 2020-2021, the College created a comparison study of its employee 

demographics with student demographics.  

 

Finally, on June 16, 2020, the Board of Trustees was provided with an overview of the College’s 

equal employment opportunity and diversity efforts. This overview contained information on 

employee and student demographics and was distributed, via posting the Board agenda publicly, 

to all employees. 

 

Analysis and Evaluation 
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The College has created and maintains programs, practices, and services that support its diverse 

personnel. Employment equity and diversity are assessed regularly to assure that they are 

consistent with the mission.  

 

 

III.A.13. The institution upholds a written code of professional ethics for all of its personnel, 

including consequences for violation. 

 

Evidence of Meeting the Standard 

 

The College codified its commitment to a professional code of conduct through its adoption of 

BP 3050 Employee Code of Conduct and Conflict of Interest and AR 3050 Employee Code of 

Conduct. Both of these documents are posted on the Board of Trustees’ webpage and are 

accessible to all employees. Through the work of the Administrative Affairs Committee, 

modifications to these documents were reviewed through the shared governance process. The 

classified staff, faculty, and administrator members of the committee were charged with 

acquiring timely feedback from their respective stakeholder groups to ensure that all stakeholders 

were aware of modifications to these documents and were provided an opportunity to comment 

on proposed modifications. Additionally, the College engages in a regular cycle of review of all 

BP and ARs to ensure that the language is current, meets legal requirements, or is legally 

advised.  

 

Analysis and Evaluation 

 

The College has established policies and procedures to ensure that all employees uphold the 

written code of professional ethics. These policies outline the College’s expectations regarding 

ethical behavior and consequences for violation. 

 

 

III.A.14. The institution plans for and provides all personnel with appropriate opportunities 

for continued professional development, consistent with the institutional mission and based 

on evolving pedagogy, technology, and learning needs. The institution systematically 

evaluates professional development programs and uses the results of these evaluations as 

the basis for improvement. 

 

Evidence of Meeting the Standard 

 

High-level planning for institution wide professional development is under the purview of the 

Office of Human Resources and the Professional Development Committee. Prior to being 

offered, all professional development opportunities are vetted by these two entities to ensure 

alignment with the College’s mission. As an example, before a professional development 

opportunity can be offered for flex credit for faculty, it must substantiate that it supports a goal of 

the College’s Institutional Strategic Plan since the ISP establishes long range planning goals for 

fulfilling the College’s mission. Professional development opportunities are communicated to 

College employee groups through email announcements or webpages. Offerings are based on 

evolving pedagogy, equity, technology, and learning needs.  

https://www.glendale.edu/about-gcc/faculty-and-staff/staff-development/faculty-development/how-to-offer-a-flex-event/form-not-displayed
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For example, in response to recommendations the College received from the University of 

Southern California’s Race and Equity Center regarding its participation in the National 

Assessment of Campus Collegiate Climates, the College’s Innovation Grant has been offering 

equity-minded and student-centered online professional development for classified staff, faculty, 

and administrators. Lessons on topics such as inclusive practices for students with disabilities, 

Equity 101, student identities, learning science, and growth mindset are focused on meeting 

students’ learning needs, while topics such as inclusive instructional practices, collaborative 

group work, metacognition, and writing across the curriculum seek to enhance the pedagogy of 

faculty. Logistics regarding the online format, lesson assessments, awarding of flex and 

classified professional growth units, and tracking of completion had been exhaustively discussed 

and strategically planned for over a year by the Innovation Grant leadership in consultation with 

the Professional Development Committee and Office of Human Resources. Delivered through 

the Canvas learning management system and pre-dating the College’s hiring of an instructional 

designer, the Innovation Grant had commissioned a professional instructional designer to 

carefully structure the Canvas lesson shells using best practices in pedagogy, technology, and the 

meeting of learning needs. The content of the lessons was, and continue to be, created “by GCC, 

for GCC.” Each lesson includes an evaluation feedback survey. 

 

Also, Glendale Annual Distance Education Recertification (GADER) requires that DE faculty 

remain current in the latest DE practices, including those related to pedagogy, technology, and 

learning needs. Workshop topics have included humanizing online learning, creating engaging 

and accessible videos, open educational resources, authentic assessment in an online 

environment, and how to create inclusive and equitable online classes. 

 

Considering sweeping changes to virtually all institutional operations forced by COVID-19, the 

College’s Distance Education (DE) team has played an increasingly pivotal role in technology 

support across the institution. Even prior to Covid-19, the College hired a full-time instructional 

designer for the first time. This position is one piece of a broader investment the College has 

made in professional development aimed at the effective use of technology, and the instructional 

designer joins a DE Support Team consisting of a DE Coordinator, a DE Faculty Development 

Coordinator and Trainer, a DE Peer Online Course Reviewer, and Assistant Instructional 

Technology Support Specialist, and divisional representatives on the Committee on Distance 

Education (CoDE). This DE Support Team works in collaboration with the Faculty Development 

Office and Classified Staff Development Office. These offices along with the Professional 

Development Committee have a broader charge of overseeing the instruction and training 

opportunities provided to faculty, classified staff, and students. These professional development 

offerings include presentations and workshops on emerging technologies and how to use learning 

technologies effectively. For instance, the College’s instructional designer hosted a workshop on 

the use of Microsoft Office Sway on Friday, December 10, 2021. This workshop was made 

available to faculty, managers, and staff [REF IIIC4-1].  

 

Every employee group is offered training or professional development in technology. Classified 

staff are offered a wide range of technology workshops, including workshops on the Microsoft 

Office Suite, Outlook, SharePoint, DocuSign, and Vision CMS [REF IIIC4-2] [REF IIIC4-3] 

[REF IIIC4-4] [REF IIIC4-5] [REF IIIC4-6]. Also, the Library provides training and support to 
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faculty, staff, and students on the appropriate use of library resources (e.g., catalog, subscription 

databases), as well as appropriate use of technology (including in the remote environment). 

Furthermore, the College provides administrators with up-to-date technology related training 

guides (e.g., NEOGOV User Guide and Board Slip Training Aide) [REF IIIC4-7] [REF IIIC4-8]. 

Administrator training in the use of technology has also included workshops on the use of the 

College’s online budget management system (Performance Based Cloud Service), intranet 

system (SharePoint), and webpage software (Vision CMS) [REF IIIC4-9] [REF IIIC4-10].   

 

Professional development offerings are systematically evaluated and the results are used for 

improvement. For example, every online GADER professional development opportunity 

includes a survey that gathers data to determine participants’ needs and the effectiveness of the 

workshop. Based on the GADER survey data on “style of training preferred,” the majority of 

GADER workshops and modules continue to be offered as one-hour trainings both online 

synchronous through the GADER workshop Canvas shell and through asynchronous options 

such as Fully Online GADER, Accessibility & U, and ED TE(a)CH.  Additionally, all GADER 

topics are generated based upon needs assessment feedback. Since the results of the assessment 

indicated that “Active Learning Activities” was the most requested GADER topic, workshops 

such as “Building Community Online: Engaging Students from Day One!” “How to Make High 

Impact Breakout Rooms,” “Creating an Online Community for Better Engagement and 

Retention,” and “How to Keep Students Engaged and Motivated” were created and offered.  

 

The Office of Human Resources is responsible for ensuring compliance with mandatory training 

for all employees. The mandatory training includes topics such as sexual harassment prevention, 

Title IX compliance, Cleary Act reporting, workplace safety, emergency management, and 

mandated reporter training. Additional training topics include implicit bias and microaggression, 

Championing EEO, customer service, and technology. Furthermore, the Office of Human 

Resources covers topics during the Management and Confidential meetings. Topics include: 

conduct and performance management, managing in a union environment, leaves of absence 

administration, and workers' compensation.  

 

Analysis and Evaluation 

 

The College offers a variety of programs and workshops for faculty, classified, and administrator 

employees.  The College sends surveys to employees to solicit feedback and ideas on new and 

existing professional development activities and uses the results for improvement. 

 

 

III.A.15. The institution makes provision for the security and confidentiality of personnel 

records. Each employee has access to his/her personnel records in accordance with law. 

 

Evidence of Meeting the Standard 

   

The Office of Human Resources provides access to and maintenance of personnel files in 

accordance with Education Code Section 87031 and Labor Code Section 1198.5. Individual 

personnel files are maintained in hardcopy format in locked file cabinets within a secure 

environment at the Office of Human Resources. An employee may request to: 1) view a 
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personnel file in the presence of a Human Resources team member, 2) tab items in the personnel 

file and request a copy, or 3) by email, request copies of select items from her/his personnel file, 

which are then provided to the employee. Pre-employment items, such as references, background 

checks, etc. are not accessible to employees but are retained in their personnel file for 

employment purposes.  

 

Additionally, personnel files are maintained in accordance with the collective bargaining 

agreement for both classified employees (CSEA) and faculty (Guild). The Office of Human 

Resources has also secured a software subscription for electronic personnel files (NEOGOV E-

Forms) which will result in electronic access to personnel files.  

 

Analysis and Evaluation 

 

The College maintains the confidentiality and security of personnel records. All employees have 

access to their personnel files in accordance with the District policies and procedures, CBA’s, 

and the law. 

 

 

Conclusions on Standard III.A. Human Resources 

 

The College establishes policies, procedures, and processes to assure that qualified faculty, staff, 

and administrators are employed to provide the necessary expertise and support for its programs 

and services. Through its policies and practices, the institution creates and maintains appropriate 

programs, practices, and services that support its diverse personnel. The institution regularly 

assesses its record in employment equity and diversity consistent with its mission.  
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Standard III.B. Physical Resources 
 

III.B.1. The institution assures safe and sufficient physical resources at all locations where it 

offers courses, programs, and learning support services. They are constructed and 

maintained to assure access, safety, security, and a healthful learning and working 

environment. 

 

Evidence of Meeting the Standard 

 

Throughout the year, the College offers courses, programs and services at the Verdugo, Garfield, 

and Montrose Campuses. Most of the College’s credit course offerings are delivered at the 

Verdugo location with some noncredit courses also provided there. The Garfield location offers 

noncredit and community education courses. Although its name includes “campus”, it is actually 

a state-approved educational center. Similarly, while the name of the Montrose location includes 

“campus”, it consists of the Professional Development Center which provides customized state-

funded workforce training, and a commercial property (i.e., Citibank Building) that was recently-

acquired to expand and improve the College’s ability to meet the educational needs of the 

community. In addition to these sites, the College holds a small number of courses at a number 

of facilities during limited periods of time within specific sessions and semesters. For example, 

the Bahia de Los Angeles Field Station is the only permanent site consistently used during 

intersessions for the Baja Field Studies Program. And the College’s Verdugo Fire Academy uses 

the Glendale Fire Department’s training facility when preparing students to meet state fire 

training standards to become certified firefighters. 

 

As presented in the Facilities Plan, space holdings are regularly assessed and plans are 

subsequently established to ensure facilities meet the needs of the College [EVIDENCE]. Such 

planning and evaluation is supported by benchmarking and analysis as well as the review of 

space inventories [EVIDENCE, EVIDENCE, EVIDENCE]. The College has also implemented a 

new physical assets management process to ensure ongoing investment, renovations, and life 

extension of all physical assets [EVIDENCE]. All new buildings and renovations are designed to 

meet seismic, structural, fire/life/safety and access requirements under California code, as per 

approval of the Division of the State Architect (DSA). [EVIDENCE, EVIDENCE]. The 

maintenance of structural and facilities safety standards is ensured by monthly safety audits as 

part of its Injury and Illness Prevention Program as well as work order completion reports from 

the work order system [EVIDENCE, EVIDENCE]. Hazardous waste is regularly disposed of in a 

safe manner and compliance with all requirements regarding air quality is ensured. [EVIDENCE, 

EVIDENCE, EVIDENCE] 

 

In order to maintain the functioning of its facilities, the College regularly inspects and certifies 

heating, venting, and air conditioning (HVAC) systems, boilers, and cooling towers 

[EVIDENCE]. Employees are able to report unsafe physical facilities or other health and safety 

issues within the College’s work order system and use an online dashboard to review the status 

of their report. [EVIDENCE, EVIDENCE, EVIDENCE] 

 

https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EcMcy0hj9E9Iqw_cgKTkX58BlStOCfmyrdeNZvVEyQtX8A?e=U4wzeN
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EWThdcRtYadNlu4jDjbZ4DgBUNmwixAAu0j0l8U3x5_n1g?e=ZVPFJa
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EaVuSZ-7yhtMgfnWgIwTC2MBX_5izPMrfQ_i4l6pEygV1g?e=TJoc2e
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EXMtp0UR0mxKqi9Anr_oqmABumy9csnuURJTQKC4Uk4JYQ?e=QgZHg1
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EetpgM5k_MBMgzJypzrFwdQBIu9DMhhjIRkabdE7Ex1p9A?e=2ahzxL
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EfsXRMxsAjFIgTzc78QYDswBVXcNQZcXZp9YLpYld_Fsow?e=VsF3iv
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/ETAvJjEaFcFFr-9lw1qnHDoBudrlMyzPw_V_mkGk07ImQQ?e=fOVimi
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EW4H8y1rBTpNoVtgahDF1ukBCvIN11WchIytfgVGI0BIGw?e=UfJXzk
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/ETGETj9xl6lJhDOuNJCT0BUBH4v_LWjSr0o4c-Spw0Gaxg?e=ofirjN
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EdHGZxpEz8VOrbr1ttCZho8B0N95R3pYehMzRaCe9u7iuA?e=VDhRXT
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EVLP7RYZZaBLhH3MZTkr9FgBnOw6jaej1xeSGpXRAg_cZg?e=ZNV9NK
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EeTRl6euO5RNhuwMHZDBqS0BWi4QHGMN9PGUDoJ1ssGllg?e=VNjqrE
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https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EUJx2s53rtpIhrF24yN_okQB_1VCTvE4s7VSlq6shlIJ7Q?e=tbF1XH
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https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/ERppykpdKm1CsMrh4paIyPIBnSc6jcv7NuA-Bk3yx__Rwg?e=nbINot
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During the 2020-2021 and 2021-2022 academic years, the College faced unprecedented 

challenges due to the COVID-19 pandemic. Although many programs were able to transition to 

remote learning modalities, three specific instructional programs were required to continue to 

meet on campus in order to meet state level program requirements, and/or to ensure lab safety: 

Nursing, Emergency Medical Technician, and Welding. Safety plans for these programs were 

created and communicated to students, staff, faculty, and administrators. [EVIDENCE, 

EVIDENCE, EVIDENCE] To ensure the safety of all individuals learning and working on 

campus, a number of changes were implemented. Ionization systems and air filters in all 

buildings were installed to safeguard against airborne pathogens, robust signage was installed to 

guide movement around campus in observance of social distancing protocols, separate learning 

stations were created for individual students, face mask and hand sanitizer stations were installed 

throughout the College, and a building disinfection program was implemented by facilities crews 

for all utilized spaces. [EVIDENCE, EVIDENCE] 

 

As restrictions have gradually eased in accordance with the Los Angeles Department of Public 

Health and California Occupational Safety and Health Administration, the transition back to on-

campus learning had included mandatory check-in stations on campus to confirm vaccinations or 

approved waiver status for all students. Each day, campus visitors received a color-coded 

wristband after completing the verification process and a temperature check. Visitors were 

required to wear the wristband to enter college buildings, attend in-person classes, and access in-

person services. These check-in sites were in several locations on the Verdugo and Garfield 

campuses which were hosting face-to-face classes, and daily emails were sent to faculty 

informing them of the daily wristband color. [EVIDENCE] In September 2022, the use of check-

in stations was phased out but the vaccination mandate has remained in place. [EVIDENCE] 

 

In accordance with the College’s shared governance process, there are several committees which 

oversee the safety and sufficiency of College’s physical resources. The Safety Committee is a 

subcommittee of the Administrative Affairs Committee that meets monthly. As reflected in its 

mission statement, the committee has the responsibility to consult with its appointing 

constituencies, the District Risk Manager, College Police, and other administrative departments 

to address occupational health and safety issues, as well as to develop recommended suggestions 

to proactively address and remediate campus safety issues. [EVIDENCE] The meeting minutes 

of the committee demonstrate that it works to address these matters. EVIDENCE] The Campus 

Development Committee reviews the annual Five-Year Capital Construction Plan and the 

Scheduled Maintenance Plan within it.[EVIDENCE, EVIDENCE, EVIDENCE] The committee 

also oversees the periodic review of the Facilities Plan. Whenever the need arises, it assembles 

ad hoc task forces to address specific issues. The Environmental and Sustainability Committee 

reports on efforts that the College is taking to reduce environmental impact and lower energy 

costs [EVIDENCE].  

 

Annually, the College Police releases to the public a comprehensive security report consisting of 

policies, procedures, and crime statistics. [EVIDENCE] The police also hosts campus security 

authority meetings and campus safety workshops each semester in person when possible, or by 

making online training available asynchronously [EVIDENCE, EVIDENCE]. Every two years, 

the College Police provides employees and students with training for emergency preparedness. 

Specifically, the College Police shares information regarding active shooter incidents, earthquake 
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response, evacuation drills, fire drills, and tabletop exercises. Prior to 2020, this training was 

delivered in person. In 2021, the delivery of the training occurred using an online format that 

contained videos and current emergency procedures.[EVIDENCE] 

 

Analysis and Evaluation 

 

The College has systems in place to ensure access, safety, and security of all learning and 

working environments, and to quickly identify improvement or repair needs through regular 

reports, evaluations, committee meetings, and the work order system.  

 

 

III.B.2. The institution plans, acquires or builds, maintains, and upgrades or replaces its 

physical resources, including facilities, equipment, land, and other assets, in a manner that 

assures effective utilization and the continuing quality necessary to support its programs 

and services and achieve its mission. 

 

Evidence of Meeting the Standard 

 

The College ensures that needs of programs and services are considered when planning its 

buildings. It also assures effective utilization and continuing care of new and existing physical 

resources. The Facilities Plan demonstrates the College’s commitment to mission-driven 

planning and therefore details how Measure GC funds support the expansion and improvement 

of instructional and learning support spaces in ways that align with the Institutional Strategic 

Plan. [EVIDENCE] Also, discussions and recommendations that inform decision making with 

regard to new buildings as well as upgrades to existing physical resources throughout the 

District, generally occur through the participatory governance structure including at the Campus 

Development Committee, Environment and Sustainability Committee, and the Strategic Planning 

Committee. [EVIDENCE, EVIDENCE, EVIDENCE, EVIDENCE]  

 

The College addresses the most immediate space needs and swing-space coordination during 

construction, with the Facilities Management Five-Year Construction Plan associated Work 

Order Scheduled Maintenance List [EVIDENCE, EVIDENCE, EVIDENCE, EVIDENCE, 

EVIDENCE, EVIDENCE. With regard to prioritizing and maintaining the physical integrity of 

buildings as well as equipment, the District’s recurring preventative maintenance work order 

system identifies issues and coordinates reminders for technicians to preemptively address 

potential issues from becoming larger concerns in the future. [EVIDENCE, EVIDENCE] The 

College makes use of regular reporting via the Gordian Analysis to evaluate its current facilities 

and utilization.[EVIDENCE, EVIDENCE] The Facilities department conducts a yearly program 

review to determine upcoming facilities needs based on utilization data, and develops strategic 

improvement plans and resource requests for the following year [EVIDENCE]. The Facilities 

department also conducts monthly safety audits as part of its Injury and Illness Prevention 

Program to address acute needs and repairs. [EVIDENCE]  Employees can submit requests for 

renovations using a renovation request form [EVIDENCE]. The College obtains reports from an 

external auditor to ensure compliance with state and federal requirements for Measure GC bond 

funds used for renovation of facilities and new construction. As reflected on page 13 of the audit 

report, the College recently procured a project management application called Unifier to allow 
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better functionality between planning, budget, and procurement systems, and greater 

transparency for end-of-year reconciliation reports. [EVIDENCE, EVIDENCE] 

 

Analysis and Evaluation 

 

Planned improvements of on-site assets and equipment ensure that programs and services are 

well supported and contribute to the mission of the College. The College continues to upgrade 

and improve its facilities according to the Facilities Plan and Scheduled Maintenance Projects 

Plan, as well as needs identified from Gordian analysis, utilization data, the Facilities program 

review, and work order submissions. Regular meetings within the participatory governance 

structure provides opportunities for representatives from across the College to regularly review, 

evaluate, and plan for facilities and equipment. 

 

 

III.B.3. To assure the feasibility and effectiveness of physical resources in supporting 

institutional programs and services, the institution plans and evaluates its facilities and 

equipment on a regular basis, taking utilization and other relevant data into account. 

 

Evidence of Meeting the Standard 

 

The College assures the feasibility and effectiveness of physical resources in supporting 

programs and services by planning and evaluating facilities and equipment on a regular basis. As 

mentioned in response to Standard III.B.2, the Facilities Plan addresses the anticipated physical 

needs of the College for renovation and expansion. [EVIDENCE] Current space utilization data 

is also analyzed regularly to inform effectiveness of physical resources. [EVIDENCE] Systems 

and programs are in place to track and address maintenance needs, equipment replacement, and 

renovation requests and the College responds to these in a timely manner. Renovation requests 

and the record of their completion are provided as an example. [EVIDENCE, EVIDENCE, 

EVIDENCE] The College also maintains records of its inventory and schedules equipment 

maintenance to address normal wear and tear as well as anticipate replacement needs. 

[EVIDENCE, [EVIDENCE], EVIDENCE, EVIDENCE] Furthermore, facilities maintenance 

and operations budgets are compiled and reviewed on a weekly and monthly basis. 

[EVIDENCE] An additional resource that works in tandem with the work order system is the  

 

The Facilities department conducts a yearly program review to evaluate its effectiveness in 

addressing facilities and equipment needs and to develop strategic improvement plans. 

[EVIDENCE] For example, the Facilities program review describes its repair of equipment such 

as electric carts to meet the need for transporting students with disabilities to various areas of the 

College. Also, it reports upon its support to the Library as well as Biology and Chemistry 

departments in distributing technology devices and other learning support equipment to students 

during remote learning conditions.  

 

The Learning Environment Enhancement (LEE) Committee consists of key administrators from  

instruction, ITS, Facilities, and Business Services who assess instructional needs with regard to 

physical spaces and collectively prioritize and coordinate the acquisition and installation of 

furniture, audio and visual equipment, technology equipment and devices, software (e.g., virtual 
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lab software), and other items necessary for all classrooms and instructional learning spaces 

[EVIDENCE] 

 

Analysis and Evaluation 

 

The College regularly engages in evaluation and planning to assure effectiveness of physical 

resources in supporting programs and services. Utilization data, tracking systems, inventory 

records, maintenance schedules, and maintenance and operations budgets are used to assess 

needs. Through program review, the Facilities department documents its operations and 

effectiveness in meeting College wide facilities and equipment needs. The LEE Committee  

 

 

III.B.4. Long-range capital plans support institutional improvement goals and reflect 

projections of the total cost of ownership of new facilities and equipment. 

 

Evidence of Meeting the Standard 

 

Subgoal F.7 of the revised Institutional Strategic Plan is to “Ensure safe, student-friendly, clean, 

functional, and physically accessible campuses for students (e.g., signage, directories, and 

working bus schedules.”[EVIDENCE] To address this strategic priority, the College has 

developed long-term, mid-term and short-term capital plans, to include the Facilities Plan, Five 

Year Construction Plan, and Facilities Department Program Review. [EVIDENCE, EVIDENCE, 

EVIDENCE, EVIDENCE] The College regularly assesses the cost and environmental impact of 

usage and maintenance of its facilities. [EVIDENCE] Per the College’s shared governance 

process, these reports and evaluations are reviewed by relevant committees to ensure that 

facilities project planning supports the College’s improvement goals. [EVIDENCE, EVIDENCE, 

EVIDENCE]  

 

Long-range capital plans support improvement goals and take into consideration the total cost of 

ownership. For example, in 2022, the College conducted an assessment on the condition of its 

facilities. The associated Gordian presentation shows the analysis of space, capital, and 

operations and verifies the annual project investment and budget. On slides 16, 17, and 18, the 

analysis benchmarks the College compared to peer institutions regarding the staffing, materials, 

and supervision for maintenance, custodial staffing, and grounds. On slide 20, the analysis 

benchmarks the College’s energy unit costs. As can be seen in the presentation, data on the total 

cost of ownership begins on slide 32 and the 10-year need of capital investment across buildings, 

grounds, utility infrastructure, and deferred assets currently totals at $124.6 million. On slide 34, 

the Gordian assessment further delves into the District’s ten-year need by HVAC, plumbing, 

electrical, grounds, and other systems. [EVIDENCE] 

 

Analysis and Evaluation 

 

The College successfully evaluates the needs of its service area, obtains funds to advance its 

long-range capital plans, and evaluates costs, programmatic, and environmental impact of such 

projects. Long-range capital projects are linked to institutional planning and include projections 

of total cost of ownership. Planning ensures that capital projects support the institution’s goals.  
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Conclusions on Standard III.B. Physical Resources 

 

The College has systems and programs in place to ensure access, safety, and security of all 

learning and working environments, and to quickly identify improvement or repair needs through 

regular reports, audits, committee meetings and the work order system. The College has 

successfully utilized the processes mentioned above in a manner that assures effective utilization 

and quality necessary to support its programs and continues to use relevant data to improve its 

physical resources. The College’s physical plant management program is proactive to ensure that 

relevant data is incorporated in the decision-making process. Facilities processes take into 

account the direction of the Facilities Master Plan, meeting the College’s institutional goals, 

consulting professional expertise, and participation in the shared governance process. 

Substantial, ongoing improvements of campus assets and equipment ensure that programs and 

services are well supported and contribute to the mission of the College. The College continues 

to upgrade and improve its facilities according to the Facilities Master Plan, Scheduled 

Maintenance Projects Plan, and needs identified in the Gordian Analysis or indicated in Work 

Order submissions and the shared-governance process. The College successfully evaluates the 

needs of its service area, obtains funds to advance its long-range capital plans, and evaluates 

costs, programmatic impact, and environmental impact of such projects. 
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Standard III.C. Technology Resources 
 

III.C.1 Technology services, professional support, facilities, hardware, and software are 

appropriate and adequate to support the institution’s management and operational 

functions, academic programs, teaching and learning, and support services. 

 

Evidence of Meeting the Standard 

 

The College’s technology services, professional support, facilities, hardware, and software are 

appropriate and adequate to support the institution's management and operational functions, 

academic programs, teaching and learning, and support services. For the Verdugo, Garfield, 

Professional Development Center, and Baja Field Station locations, the College maintains a large 

inventory of technology equipment as well as the staffing to support users. This inventory 

includes approximately 3,012 desktop computers and laptops; 197 technology-equipped 

classrooms; 40 conference rooms equipped with presentation systems; approximately 285 

servers; and a vast array of telephones, emergency phones, printers, and network infrastructure.  

 

The Information and Technology Services department (ITS) leadership team includes the chief 

information systems officer (CISO) who provides oversight for ITS, the director of network 

systems and support services, and the director of enterprise application systems. The director of 

network systems and support services manages the network, systems, and operations with a staff 

that includes network administrators, computer systems administrators, a computer lab 

supervisor, lab technicians, and ITS specialists. The director of enterprise applications systems 

manages the database administrator, programmer analysts, and programmers. These reporting 

relationships are illustrated in the ITS organizational chart. [EVIDENCE] ITS maintains 

confidentiality, integrity, and availability of all data and technology systems, including those 

used in delivering distance education (DE) courses. To increase the effectiveness of data security 

and recovery, ITS is currently updating its disaster recovery plan. [EVIDENCE] The new plan 

will be based on the following principles: recovery point objective (RPO), recovery time 

objective (RTO), finance and budget operations, and technical details. As a result, documentation 

will include business impact analysis (BIA), service recovery order, and a high-level incident 

recovery plan for encryption events and loss of data center. In addition, ITS ensures that the 

College maintains the security of the information systems according to current industry practices 

and applicable regulations. For example, the College implements a Least Privilege Access Model 

for employees which restricts the use of administrative access rights unless absolutely required to 

perform job duties and has also adopted a nine-month password reset guideline. [EVIDENCE] 

Students have access to technology-enhanced classrooms, computer classrooms, labs, web-

enhanced courses, online courses, web-enhanced library resources, technology-enhanced 

learning resources, and assistive technologies. In fact, more than 95 percent of the classrooms 

have a minimum standard set of technologies, including projection systems, instructor 

computers, sound reinforcement, and wired Internet connections as indicated in Appendix F of 

the 2014-2019 Technology Strategic Plan (TSP, formerly known as the Technology Master Plan) 

[EVIDENCE]. These classroom standards as well as standards for other technologies were set by 

the College Computer Coordinating Committee (4Cs) and are addressed under Goal B of the 

2019-2024 TSP. [EVIDENCE, EVIDENCE, EVIDENCE][New TSP to be approved at College 
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Exec on 9/6/22 & BoT 10/18/22] Furthermore, as can be seen on page 24 of the College’s 

Computer Refresh Plan, computers are to be replaced on a five-year cycle [EVIDENCE][Calvin 

will send 9/30/22] These efforts ensure that the technology infrastructure is sufficient to maintain 

and sustain traditional teaching and learning. 

 

The Committee on Distance Education (CoDE), chaired by the faculty distance education 

coordinator, works with instructional programs to facilitate and improve online education and 

learning. This committee developed the College’s DE Strategic Plan which establishes major 

goals to support the Institutional Strategic Plan, DE professional development, Guided Pathways 

efforts, the state’s online initiative, and diversity, equity, inclusion, and access 

[EVIDENCE][Update when approved in September 2022] Collaboration between CoDE and ITS 

ensures technology currency. For example, together they ensure that the College meets the 

technical requirements to become a California Virtual Campus-Online Education Initiative 

(CVC-OEI) teaching college [EVIDENCE]. Sufficient support and training are provided to DE 

faculty and students. Faculty have access to 24/7 Canvas support. [EVIDENCE] Similarly, 

technical support for Canvas is provided to students [EVIDENCE]. The above examples 

demonstrate the College’s commitment to providing the necessary technological infrastructure to 

maintain and sustain distance education (DE) offerings. To deliver DE, the College uses Canvas 

as its learning management system. Canvas is a hosted solution providing software updates, 

backups, and technical support for the faculty, staff, and students. In addition, the College uses 

the Zoom platform to provide remote synchronous contact with students. Moreover, to meet 

educational technology demands, ITS, Instructional Services, and Facilities have begun 

deploying portable carts that allow for a HyFlex learning environment. [EVIDENCE] The 

HyFlex environment allows students within a class section to participate remotely or in person. 

The above efforts have been recognized by College personnel. ITS conducted a College wide 

employee survey to gain insight regarding employees’ views on technology at the College. In 

2014, only 21 percent of those who responded agreed or strongly agreed with Item 4 that the 

College’s technological resources adequately met the needs of distance education programs and 

courses. [EVIDENCE] However, the 2021 survey results indicated that this percentage had 

increased to 66 percent. As can be seen in in response to Item 2, the results of this survey 

indicate that the majority (77 percent) of employees agree that technology services at the College 

are appropriate and adequate which is a 24 percent increase over the 2014 survey results. In 

response to Item 3, 75 percent felt that the College provides adequate technological resources to 

support innovation. In response to Item 5, 78 percent indicated that they are aware of the 

technological tools that are available at the College. [EVIDENCE] 

 

The Office of Research and Planning conducts an annual Spring Student Survey which includes 

items about student satisfaction with technology. In the 2021 Spring Student Survey, MyGCC, 

the student interface to PeopleSoft, was rated as excellent or good by 76 percent of credit 

students and 79 percent of noncredit students; 81 percent of credit students rated the quality of 

the College’s web site as excellent or good, and 84 percent of noncredit students rated the quality 

of the web site as excellent or good. Online registration for classes was rated as excellent or good 

by 78 percent of credit and 74 percent of continuing education students. In addition, 64 percent 

of credit students rated wireless internet coverage at the College as excellent or good. Although 

65 percent of credit students and 86 percent of noncredit students rated the quality of computer 
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labs at the College as excellent or good, in 2018, before the COVID-19 pandemic, 81 percent of 

credit students rated this item as excellent or good. [EVIDENCE] 

 

Within one week of the initial College wide shutdown due to the COVID-19 pandemic, the 

College provided the appropriate hardware and support to assure a Safer-at-Home learning and 

working environment. This prompt response allowed the College to successfully transition to 

remote operations. This rapid transition was facilitated by the Guild and College administration 

which gathered information from each employee group regarding their technology needs, and 

federal Higher Education Emergency Relief Funds (HEERF) funds were used to meet those 

needs. For example, laptops were provided to students and Virtual Private Network (VPN) 

access to Oracle and SharePoint was provided to employees. Furthermore, the College 

continually improved these remote operations by moving SharePoint to a cloud environment as 

well as upgrading Zoom accounts institution wide.   

 

Analysis and Evaluation 

 

Using surveys, participatory governance, and consultants, the College regularly evaluates the 

effectiveness of its technology and ensures that it meets the needs of its students, staff, faculty, 

and administrators. The College has an existing disaster recovery plan that ensures the continuity 

of the College’s operations in the event of an emergency. Under the guidance of the College’s 

CISO, and in collaboration with 4Cs, an enhanced disaster recovery plan that further mitigates 

disruptions from system failures is being developed.  

 

 

III.C.2. The institution continuously plans for, updates and replaces technology to ensure its 

technological infrastructure, quality and capacity are adequate to support its mission, 

operations, programs, and services. 

 

Evidence of Meeting the Standard 

 

The College continuously plans for, upgrades, and replaces aging technology systems to ensure 

that current and future infrastructure supports the mission, operation, programs, and services. 

While the TSP establishes major goals for the College’s strategic direction with regard to 

technology, the Computer Refresh Plan maps out anticipated needs for updates and replacement. 

The plan includes a five-year cycle for replacing computers in classrooms and labs, and the 

replacement of 20 percent of office computers each year. [EVIDENCE]. Whenever possible, 

upgrades to hardware and software are scheduled between semesters to minimize the impact on 

instruction. 

 

The College has a long history of strong shared governance. This includes several committees 

focused on helping the College identify, plan, and meet technology needs. For example, the 4Cs 

has been an important venue for discussions about many important adoptions aimed at improving 

instruction and support of effective use of technology.[EVIDENCE, EVIDENCE] 

 

The College identifies, arranges, and implements projects by engaging governance committees in 

its scheduling and prioritizing of activities. One way the College identifies needs for technology 
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support and services is based on information in departments’ program reviews. For example, in 

the strategic planning linkage matrix of their program review, the Office of Admissions and 

Records, had a department goal to “Focus on admission application process to address 

onboarding issues” and consequently created a linked action called “Work with Outreach 

Services and ITS to identify gaps and create solutions for a streamlined admissions process”. 

[EVIDENCE] As documented in the 4Cs minutes, ITS upgraded the College’s Oracle/PeopleSoft 

student information system and this enhancement guaranteed reliability and high availability 

with failover capabilities.[EVIDENCE]    

 

ITS responds to technology requests to improve the student experience. For example, in response 

to secret shopper results and other data that revealed time inefficiencies in the College’s paper-

based admissions application process, the Office of Admissions & Records documented in its 

program review the need for an automated admissions process. ITS successfully implemented an 

online admissions process that was streamlined and automated [REF IIIC2-4]. As documented in 

the 4Cs minutes, this resulted in a dramatic reduction in the time between a student’s application 

submission and their enrollment, thereby reducing barriers to educational access. [EVIDENCE] 

 

All technology support service requests by instructional and non-instructional departments are 

collected and tracked in the technology service desk system repository to ensure effective 

support. For example, one service request indicated the need to increase faculty and staff email 

box capacity so users would not have to routinely and permanently delete important messages 

they were storing for recordkeeping purposes. In the repository, this need was documented as 

Incident #34 and as reflected in the 4Cs minutes, the need was resolved with the Microsoft 

Exchange Migration [EVIDENCE, EVIDENCE] As another example, ITS created an equipment 

acquisition checklist form and integrated it into the service desk repository to collect Total Cost 

of Ownership (TCO) justification for technology needs and/or equipment purchase requests 

processed by the ITS, Purchasing, and Facilities departments. This TCO enhancement allows the 

College to understand the full scope of costs associated with equipment over its lifetime and 

thereby assures informed planning of resources. This constituted Incident #11475 and was 

resolved [EVIDENCE] 

 

Analysis and Evaluation 

 

The College meets short-term and long-term objectives by implementing a comprehensive 

planning process, periodically reviewing needs, and updating technology projects through the 

College’s shared governance committees and self-assessment activities. The College ensures the 

planning and assessment of technology infrastructure capacity and services to support operations 

functions. 

 

 

III.C.3. The institution assures that technology resources at all locations where it offers 

courses, programs, and services are implemented and maintained to assure reliable access, 

safety, and security. 

 

Evidence of Meeting the Standard 

 

https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/ETclIGT2QRJFthxeyjxeAQQBMnNySBsRufUoAOd7IHFLQA?e=pJyIiE
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EYnZ_HpRCVhGgWjOkElHxEMB_SwqK9G0agQOf00KiTEVow?e=xHAyMx
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/Eaxc5YySt85DhaK8XTL0fb4BZUfyzb_qj6RWywYLbREJPA?e=t1ezji
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/ESAe-L1Wtt9LtW3W96ulNiwBwtb2CfnNrQ-Lik6uLiQxog?e=jgRBLS
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/ESCFjQ2xdZVBhoEwJhXZJh0BQF5Wzx_mAcUIiXE5HpDivQ?e=jucyH0


163 

 

The College provides District wide technology infrastructure capacity and services for short-term 

and long-term operational functions that support on-campus and online teaching and learning for 

the Verdugo, Garfield, Professional Development Center, and Baja Field Station locations. These 

services include computer desktop replacement schedules for staff and student lab equipment, 

which were established in the TSP and evaluated within the X committee on October 21, 2021 

[REF IIIC2-10].  

 

For all of its locations the College ensures users have access to updated hardware. While the TSP 

established major goals for the College’s strategic direction with regard to technology, the 

Computer Refresh Plan maps out anticipated needs for updates and replacement. The plan 

includes a five-year cycle for replacing computers in classrooms and labs, and the replacement of 

20 percent of office computers each year. [EVIDENCE] ITS is charged with ordering, receiving, 

and issuing all computers and network equipment as framed in the Introduction section of the 

TSP. [EVIDENCE] ITS maintains the currency of all licensing and supports the maintenance and 

renewal contracts for all annual software and hardware licensing such as SmartNet, NetApp, 

Rubric, and VMWare. This is done primarily to help ensure licensing compliance and 

accountability for the each location in the District. The support maintenance contracts that 

support all technology infrastructure are stored in the services desk portal [EVIDENCE]. 

 

Reliable access, safety and security is guided by the Disaster Recovery Plan. [EVIDENCE] 

Under the guidance of the CISO, and in conjunction with input and advice from the 4Cs 

governance committee, an enhanced disaster recovery plan that mitigates disruptions from 

system failures due to loss of the entire infrastructure is currently being developed. The DRP’s 

design will be inclusive of all the College’s campus locations [EVIDENCE]. ][Calvin will send 

9/30/22] T The College is prepared in the event of network disruption and/or host vulnerability 

and will restore from existing backup systems currently in place. Although a new Disaster 

Recovery Plan is in progress, the existing plan will balance the need for rapid recovery, business 

continuity, and security with an open, collaborative networking environment with recovery from 

Rubrik cloud backup if necessary. As reflected in the 4Cs minutes, security assessments and 

security awareness trainings occur as part of the College’s disaster recovery and business 

continuity planning efforts.[EVIDENCE], EVIDENCE] 

 

Ensuring access, safety and security for every learning site in the District requires sufficient 

financial support. For example, the College allocated resources to upgrade its network 

infrastructure support maintenance contract with Smartnet as executed on October 15, 2021. This 

allocation included financial resources to also support the Rubrik cloud backup platform which 

was executed from October 25, 2019, to October 22, 2022.  Also, financial resources were 

extended to cover NetApp storage from January 1, 2021, to January 1, 2022, along with multiple 

application and operating system workloads using VMware. [REF IIIC3-4]. 

 

To ensure reliable access, safety, and security inclusive of all location sites, the College provides 

a web platform for students, staff, faculty, and administrators to submit service requests. 

[EVIDENCE] These service requests are tracked in the system and upon resolution of each 

request, the system collects data on employees’ satisfaction with the service. This measurement 

of user satisfaction informs ITS’ efforts for continuous improvement. [EVIDENCE]  
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[The point of this standard is that all locations are supported. So, need evidence that explicitly 

reflects support for Garfield, Montrose, and Verdugo sites.] 

 

Analysis and Evaluation 

 

At all of the District’s locations, sufficient technology resources are provided to implement and 

maintain reliable access, safety, and security to support courses, programs, and services. Through 

a Computer Refresh Plan, equipment for classrooms and labs and office computers are kept 

updated and reliable. ITS ensures reliable access to software and hardware by maintaining the 

currency of all associated licensing. The College is prepared in the event of network disruption 

and/or host vulnerability and will restore from existing backup systems currently in place. 

Sufficient financial support ensures the aforementioned activities are maintained at all times for 

all learning locations. 

 

III.C.4. The institution provides appropriate instruction and support for faculty, staff, 

students, and administrators, in the effective use of technology and technology systems 

related to its programs, services, and institutional operations. 

 

Evidence of Meeting the Standard 

 

The institution provides appropriate technology instruction and support for faculty, staff, 

students, and administrators. The College has 15 academic divisions, two of which are based at 

the Garfield campus. Virtually all of these divisions have at least one computer lab that is 

managed directly by the respective division support staff. The day-to-day support in these labs is 

handled by instructional and non-instructional lab technicians. Instructional lab technicians have 

direct interaction with students along with other lab-related responsibilities. Support needs for 

higher-level technical issues in these labs, such as the network and server-based applications, are 

referred to the support staff in the ITS department.  

 

ITS maintains an online help desk system and a walk-in/call-in support desk Monday through 

Thursday from 8:00 a.m. to 7:00 p.m. and on Friday from 8:00 a.m. to 5:00 p.m. After-hours 

classroom support is provided by computer lab technicians. The ITS Helpdesk is an effective 

clearinghouse that provides direct support for faculty, staff, and students, and it connects 

individuals with other established institutional resources as appropriate. [EVIDENCE] 

 

In recent years, the College has made significant advancements in providing a comprehensive 

suite of support services and resources aimed at the effective use of technology. Staff are offered 

a wide range of technology workshops, including workshops on the Microsoft Office Suite, 

Outlook, SharePoint, DocuSign, and Vision CMS. [EVIDENCE, EVIDENCE, EVIDENCE, 

EVIDENCE, EVIDENCE] Also, the Library provides training and support to faculty, staff, and 

students on the appropriate use of online library resources (e.g., OneSearch), as well as Open 

Educational Resources (OER). [EVIDENCE, EVIDENCE] Furthermore, the College provides 

administrators with up-to-date guides in the use of technology systems they interact with (e.g., 

NEOGOV User Guide and Board Slip Training Aide). [EVIDENCE, EVIDENCE] 

Administrator training in the use of technology also included workshops on the use of the 
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College’s online budget management system Performance Based Cloud Service and Vision CMS 

webpage software. [EVIDENCE, EVIDENCE] 

 

In light of sweeping changes to virtually all institutional operations in response to the COVID-19 

pandemic conditions, the College’s Distance Education (DE) team has played an increasingly 

pivotal role in technology support across the institution. Even prior to COVID-19, the College 

hired a full-time instructional designer for the first time. This position is one piece of a broader 

investment the College has made in professional development aimed at the effective use of 

technology. The instructional designer joins a DE support team consisting of a DE coordinator, a 

DE faculty development coordinator and trainer, a DE peer online course reviewer, assistant 

instructional technology support specialist, and divisional representatives on the CoDE 

Academic Senate subcommittee. This DE support team works in collaboration with the Faculty 

Development Office and Classified Staff Development Office. These offices along with the 

Professional Development Committee have a broader charge of overseeing the DE-related 

instruction and training opportunities provided to employees and students. These professional 

development offerings include presentations and workshops on emerging technologies and how 

to use learning technologies effectively. For example, the instructional designer hosted a 

workshop on the use of Microsoft Office Sway which was available to faculty, staff, and 

administrators. [EVIDENCE] Each fall semester, the Office of Research and Planning 

administers the College Views survey to all employee groups. As can be seen in response to the 

item, “I get sufficient information technology training for my work”, personnel report that the 

training provided by the College is sufficient.[EVIDENCE] 

 

Providing the necessary resources is one piece of the puzzle, but without effective means of 

informing the College community about these resources, they will go unused. The College is 

continuously improving dissemination mechanisms such as the Faculty & Staff Technology 

Resources webpage, which is a one-stop index of all resources available to faculty and staff. 

[EVIDENCE] In particular, it provides a convenient launch point for the DE Faculty Center and 

the Vision Resource Center (VRC).[EVIDENCE, EVIDENCE] The DE Faculty Center is the 

information hub for all professional development related to DE. The VRC is a systemwide 

professional development platform that the College is currently integrating with its broader 

professional development efforts. The VRC provides a portal to a wide range of professional 

development materials including LinkedIn Learning (formerly called Lynda.com), and it 

provides a mechanism to track the completion of training materials by staff, faculty, and 

administrators. These resources for supporting employees are complemented by the College’s 

robust mechanisms for supporting students in the effective use of technology. Similar to the 

Faculty & Staff Resources page, the College maintains a student-facing resource webpages 

aimed at technology support. [EVIDENCE, EVIDENCE] The ITS Helpdesk and the DE Team 

also support students’ technology needs directly. 

 

The College is committed to supporting students with disabilities and ensuring that they are all 

given equal opportunities to earn a quality education. Compliance at the College is monitored by 

staff at the High Technology Center with higher-level technical support provided by ITS. The 

College’s High Technology Center has its own specialized lab and offers specialized computer 

classes, computer evaluations, and test proctoring for students with disabilities. [EVIDENCE] 

Additionally, the Center for Students with Disabilities provides services to faculty and students 
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to help make content or classroom learning accessible. For example, its Instructional Assistance 

Center provides guidance and support for the use of their technologies for reading, writing, and 

note taking. [EVIDENCE] Professional development on the accessibility of digital learning 

materials is provided by the College’s DE Team in the GCC DE Faculty Resource Canvas Shell. 

[EVIDENCE] 

 

Analysis and Evaluation 

 

The institution provides appropriate instruction and support for faculty, staff, students, and 

administrators, in the effective use of technology and technology systems related to its programs, 

services, and institutional operations. 

 

III.C.5. The institution has policies and procedures that guide the appropriate use of 

technology in the teaching and learning processes. 

 

Evidence of Meeting the Standard 

 

The College has a number of policies and procedures that guide the appropriate use of 

technology in the teaching and learning processes which are publicly accessible at the Board 

Policies (BP) and Administration Regulations (AR) webpage. [EVIDENCE] The College 

publishes guidelines for the acceptable use of technology in teaching and learning processes in 

the Technology Strategic Plan and support resources webpages for online and in-person teaching 

and learning. [EVIDENCE] For example, the College’s website contains procedures, obligations, 

and guidelines for students’ email usage [EVIDENCE]. Additional policies and regulations 

guiding appropriate use of technology include BP and AR 3725 Information and 

Communications Technology Accessibility and Acceptance Use; BP and AR 3735 Website; and 

BP and AR 3750 Use of Copyrighted Materials; BP 3720 Computer and Network Use, and AR 

3720 Using Information Technology Resources at Glendale Community College. [EVIDENCE, 

EVIDENCE, EVIDENCE, EVIDENCE, EVIDENCE, EVIDENCE, EVIDENCE, EVIDENCE]  

 

Two governance committees participate in the review of policies, procedures, and practices 

regarding the use of technology in the teaching the learning process. The Technology Mediated 

Services committee oversees student services and other non-instructional technology policies and 

processes while the earlier mentioned 4Cs develops, oversees, and reviews implementation of 

policy and planning efforts regarding use of computers and information technology. 

[EVIDENCE, EVIDENCE] To ensure currency, policies and regulations are periodically 

reviewed and updated by these governance committees and approved through the College’s 

shared governance system. One example is the 4Cs’ recent review and approval of AR 3720 

[EVIDENCE] Stakeholders are able to review the minutes of these governance committees by 

accessing them at the Governance Committees Archive in SharePoint.[EVIDENCE] 

 

The CoDE Academic Senate subcommittee also formulates policies or guidance regarding the 

appropriate use of technology for teaching and learning in the DE format. It has approved 

guidelines, procedures, and certification for faculty teaching remote synchronous, online, and 

hybrid classes, and also for students taking these classes. [EVIDENCE] CoDE has also 

established an annual recertification process, Glendale Annual Distance Education 
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Recertification (GADER), as well as the DE Faculty Center. [EVIDENCE, EVIDENCE] Anyone 

can access the DE Faculty Center webpage which serves as a comprehensive resource on Canvas 

as well as DE recertification, policies and procedures, professional development, and 

instructional support.  

 

Students are able to find information regarding polices that relate to technology use at the 

Student Policies area of the Students webpage. Posted there are guidelines for the acceptable use 

of technology that guide the use of, and access to, technology in the learning process 

[EVIDENCE]. Additionally, the Student Policies area has guidelines for the use of IT resources 

that inform students regarding student use of classroom technology including copyright 

infringement, the integrity of sources, the allowable use of programs, unauthorized software 

access, and password protection. [EVIDENCE] 

 

Analysis and Evaluation 

 

The College has in place a number of policies and procedures governing the appropriate use of 

technology in the teaching and learning processes. Many of these policies are codified in policies 

and procedures which are publicly accessible through the website and regularly reviewed by 

relevant committees in the governance structure. The minutes from these committee meetings are 

accessible at the College’s repository for government committee meeting minutes. The CoDE 

has developed DE-specific policies and guidelines that are publicly available at the DE Faculty 

Center webpage. And, at the Student Policies area of the Student webpage, students can find 

information relating to their use of technology and IT resources. 

 

 

Conclusions on Standard III.C. Technology Resources 

 

Technology sustains the College’s commitment to in-person and online modalities of learning. 

The College provides students, faculty, staff, and administrators with sufficient technology 

support and training. Furthermore, the College evaluates the effectiveness of technology using 

multiple methods, including survey results from students, staff, faculty, and administrators as 

well as input from shared governance committees such as 4Cs. Technology needs are 

additionally identified through the annual program review process. Both long-term and short-

term planning for the College’s technological needs are outlined in the 2014-2019 Technology 

Strategic Plan which is currently undergoing an update. The College has an existing disaster 

recovery plan that ensures the continuity of the College’s operations in the event of an 

emergency. Under the guidance of the College’s CISO, and in collaboration with 4Cs, an 

enhanced disaster recovery plan that further mitigates disruptions from system failures is being 

developed. Based on the policies and practices established in these planning documents, the 

College regularly updates and replaces technology to make sure its technological infrastructure, 

quality, and capacity are adequate to support its mission, operations, programs, and services. 

Furthermore, the College demonstrates the appropriate use of technology (e.g., hardware, 

software, network, etc.) Finally, the College has made provisions for reliability, disaster 

recovery, privacy, and security  
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Standard III.D.  Financial Resources 

 

Planning 
 

III.D.1. Financial resources are sufficient to support and sustain student learning programs 

and services and improve institutional effectiveness. The distribution of resources supports 

the development, maintenance, allocation and reallocation, and enhancement of programs 

and services. The institution plans and manages its financial affairs with integrity and in a 

manner that ensures financial stability. (ER 18)  

 

Evidence of Meeting the Standard  

 

The College receives the majority of its fiscal support from state apportionment derived from 

local property tax revenues, student enrollment fees, and state general apportionment funds. The 

amount received by the College is primarily based upon its Full-Time Equivalent Students 

(FTES) enrollments. It additionally derives funding from bonds, grants, as well as categorical 

funding sources. These monies consist of support from the U.S. Department of Education, the 

California government, and local bond proceeds that are designated for specific categories of 

students, programs, or special purposes. The budget development process is fully described in 

Administrative Regulation (AR) 6200 The District’s Budget [EVIDENCE] The College 

president provides a budget recommendation to the Board of Trustees based upon consideration 

of recommendations and input from the vice presidents and Budget Committee. The College and 

the Budget Committee adhere to the budget development calendar to plan for the upcoming 

year’s fiscal needs.  

 

The College possesses sufficient revenue to maintain student learning programs and services and 

to improve institutional effectiveness. The College’s program review and resource allocation 

processes provides a means for setting priorities for funding institutional improvements. At the 

institutional level, the College examines qualitative and quantitative information to evaluate 

institutional effectiveness in accomplishing the mission. Each spring, the Strategic Planning 

Committee (also known as Team A and previously named the Master Planning Committee) 

reviews the College’s progress on the Institutional Strategic Plan goals and discusses student 

success and achievement data, and these serve as the basis for what the committee then 

establishes as the upcoming year’s Annual Goals for resource allocation in support of the 

mission. [EVIDENCE, EVIDENCE, EVIDENCE, EVIDENCE] All instructional, student 

services, and administrative services departments submit resource requests though the annual 

program review process. The prioritization process for Hiring Allocation Committees’ 

consideration of requests for personnel (i.e., HAC requests, formerly referred to as “personnel 

requests”) is described in Standards III.A.7, III.A.9, and III.A.10. The prioritization of non-

Hiring Allocation Committee resource requests (i.e., “non-HAC requests”, formerly referred to 

as “nonpersonnel requests”) are based on the degree to which each request supports Annual 

Goals established by the Strategic Planning Committee and annual Instructional Priorities 

established by the Academic Affairs Committee. Specifically, each member of a prioritization 

committee evaluates whether each resource request supports any of the Annual Goals or 

Instructional Priorities and the results are quantified.[EVIDENCE]  The higher the total number 

of endorsements from prioritization committee members that a resource request supports Annual 

https://www.glendale.edu/home/showpublisheddocument/27408/636204317795770000
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https://www.glendale.edu/about-gcc/gcc-overview/institutional-effectiveness/master-planning/resource-request-prioritization
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Goals or Instructional Priorities, the higher it is placed in the resource allocation prioritization 

list. The distribution of resources supports the development, maintenance, and enhancement of 

programs and services. [Insert examples of program review strategic planning linkage matrix 

HAC (Garfield Manager) and non-HAC request (Math Coordinator request) and their resource 

allocation.] 

 

The budget is additionally augmented by grants and categorical funding and this has enabled the 

College to innovate and expand its support for student learning programs and services. For 

example, Title III and Title V grants awarded from the U.S. Department of Education have 

enabled the College to implement programs and services designed to expand the educational 

opportunities of Hispanic and low-income students. [EVIDENCE] Perkins grants awarded to the 

Office of Workforce Development support Career Education faculty in leading professional 

development, work-based learning, and marketing and outreach projects. Categorical programs 

have benefitted from grants for Disabled Student Programs and Services, Extended Opportunity 

Programs and Services, and Student Equity and Achievement (SEA). For example, Student 

Equity and Achievement funding has enabled the College to provide programs and services 

aimed at closing achievement gaps for disproportionately impacted students. [EVIDENCE] A 

few examples from the SEA grant include the Mentoring Men of Color program, learning 

communities, summer bridge, and the Estudiantes Unidos program. [EVIDENCE, EVIDENCE, 

EVIDENCE, EVIDENCE] 

 

The College plans and manages financial affairs in a manner that ensures integrity and financial 

stability. It maintains a six percent reserve annually and has institutional resources to safeguard 

fiscal solvency. Independently audited financial statements demonstrate that the College secured 

alternative funding from grants and bonds. These resources were successfully used to support the 

academic operations as affirmed by the unmodified audit opinion. (IIID1-1(a), IIID1-1) The final 

financial statements are a compilation of multiple transactions initiated by various committees. 

Cross-functional committees, such as the Budget Committee, plan the recommendations used as 

frameworks to structure the allocation of resources received by the College. (IID1-2) The 

processes used to allocate resources and to develop financial documents are guided by the 

administrative regulations that are drafted through the fiduciary process of the Board of Trustees 

and superintendent/president (IIID1-3). 

 

Each year the College’s budget is compiled using a three-year look-back analysis. (IIID.1-1(a)) 

The budget is compiled through a process of each Taxonomy of Programs (TOPS) manager 

reviewing their department's previous human capital resources and expenditures in comparison 

to the current needs in each of those areas. (ER18) 

 

The College’s annual Financial Report (IIID1-1) shows that the financial resources of the 

College are sufficient to support and sustain student learning programs and services and improve 

institutional effectiveness. Resources are distributed through a governance process that supports 

the development, maintenance, allocation and reallocation, and enhancement of programs and 

services (IIID1-1(a), IIID1-2). AR 6300 (IID1-3) ensures that the College plans and manages its 

financial affairs with integrity and in a manner that ensures financial stability. 

 

Analysis and Evaluation 
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https://www.glendale.edu/home/showpublisheddocument/11137/636331176210470000
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The College has been able to support and maintain its learning programs and services and 

ensures that funding is allocated to efforts that support furthering the mission and that 

demonstrate linkage to Institutional Strategic Plan. Resources are distributed through a 

governance process that supports the development, maintenance, allocation and reallocation, and 

enhancement of programs and services. As confirmed by independent audit opinion, the 

College’s financial resources are sufficient and it plans and manages its financial affairs with 

integrity and in a manner that ensures financial stability.  

 

 

III.D.2. The institution’s mission and goals are the foundation for financial planning, and 

financial planning is integrated with and supports all institutional planning. The institution 

has policies and procedures to ensure sound financial practices and financial stability. 

Appropriate financial information is disseminated throughout the institution in a timely 

manner. 

 

Evidence of Meeting the Standard 

 

Administrative regulation 6200 (IIID2-1a) establishes that the institution’s mission and goals are 

the foundation for financial planning, and that financial planning is integrated with and supports 

all institutional planning (IIID2-1). The mission guides strategic planning at the institutional 

level. Each constituent subgoal of the Institutional Strategic Plan’s (ISP, formerly referred to as 

“Institutional Master Plan”) major goals is labeled to identify the specific component of the 

mission that it supports (see 2018-2025 ISP’s page 5 for component of the mission and pages 17-

21 for each subgoal). [EVIDENCE]  At the institutional level, the College examines qualitative 

and quantitative findings to evaluate institutional effectiveness in accomplishing the mission. 

Each spring, the Strategic Planning Committee (also known as Team A and previously named 

the Master Planning Committee) reviews the College’s progress on the Institutional Strategic 

Plan goals and discusses student success and achievement data, and these serve as the basis for 

what the committee then establishes as the College’s Annual Goals for resource allocation in 

support of the mission. [EVIDENCE, EVIDENCE] The Annual Goals are a subset of the ISP 

subgoals and are identified as specific College priorities for the upcoming year. 

 

The mission also guides strategic planning at the department level. Program review enables 

instructional programs, student services programs, and administrative services departments to 

evaluate their operations, engage in strategic planning for improvement, and request resources to 

facilitate the College’s ability to achieve its mission and goals. The first question of the program 

review document frames the whole process as it asks how the program’s mission aligns with the 

College’s mission statement. The processes of program review are detailed at the program 

review website. [EVIDENCE]  In the strategic planning linkage matrix within the program 

review’s Improvement Plan & Resource Request section, programs and services establish their 

plans for improvements that align with the mission. Resource requests associated with these 

goals and planned actions may be submitted. 

 

Resource allocation is mission-driven and supports the Institutional Strategic Plan. As described 

in Standard III.D.1, prioritization committees evaluate the non-Hiring Allocation Committee 

https://www.glendale.edu/home/showpublisheddocument/27408/636204317795770000
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resource requests (i.e., non-HAC requests, formerly referred to as “nonpersonnel resource 

requests”) submitted during program review to determine if they support the College mission by 

way of the Strategic Planning Committee’s Annual Goals and the Academic Affairs Committee’s 

Instructional Priorities. [EVIDENCE]  Such requests are ultimately funded based upon the 

available budget, available funding sources, and the degree to which they support Annual Goals 

established by the Strategic Planning Committee and annual Instructional Priorities established 

by the Academic Affairs Committee. Specifically, each member of a prioritization committee 

evaluates whether each resource request supports any of the Annual Goals or Instructional 

Priorities and the results are quantified. The form completed by prioritization committee 

members of the Academic Affairs Committee is provided to demonstrate how strategic planning 

goals drive resource request prioritization. [EVIDENCE]  The higher the total number of 

endorsements from prioritization committee members that a resource request supports Annual 

Goals or Instructional Priorities, the higher it is placed in the resource allocation prioritization 

list. Each year, after the disparate resource requests from instructional, student services, and 

administrative services areas undergo prioritization by their respective standing committees, they 

advance to a second phase where they are combined and prioritized by the Expanded Budget 

Committee. The committee’s recommendations for funding these requests are based on the 

budget, other funding sources, and consideration of alignment with the College mission and 

strategic planning goals in order for the allocation of the resources to be appropriately targeted.  

 

The distribution of resources supports the development, maintenance, and enhancement of 

programs and services. An example that demonstrates this as well as the integration of planning, 

program review, and resource allocation, is the Math department’s request for a Math Discovery 

Center Coordinator. Based on findings from the qualitative and quantitative information in the 

program review, the department completed the final section of the form which consisted of the 

departmental strategic planning linkage matrix. [EVIDENCE] The matrix established the 

department’s goals, action items for improvement, and any associated resource requests. In its 

most recent program review, the Math department’s strategic planning linkage matrix showed 

that their third departmental goal was to maintain academic standards. To support this goal, the 

linkage matrix shows a planned action to investigate the possibility of providing proctoring in the 

Math Discovery Center that would support distance education and hybrid Math courses. 

Consequently, the department submitted a resource request for a Math Discovery Center 

Coordinator. After this non-HAC request was prioritized by the Academic Affairs Committee, it 

was ultimately approved for funding by the College Executive Committee. [EVIDENCE, 

EVIDENCE] 

 

Administrative Regulation 6300 (IIID1-3) specifies that College policies and procedures must 

ensure sound financial practices and financial stability. Appropriate financial information is 

disseminated throughout the institution in a timely manner. All budget managers are informed of 

any budget constraints at the beginning of the process. In addition, the budget calendar is 

disseminated and discussed during every Budget Committee meeting [EVIDENCE]. The Budget 

Committee, which consists of representatives from across the College, meets twice per month 

(IIID2-3).  

 

Analysis and Evaluation 
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Financial planning is integrated with institutional planning. The College mission and strategic 

goals are the basis for both institutional and financial planning. The College has established 

numerous board policies and administrative regulations to ensure sound financial practices and 

financial stability. In a number of ways, appropriate financial information is disseminated 

throughout the College in a timely manner. 

 

III.D.3. The institution clearly defines and follows its guidelines and processes for financial 

planning and budget development, with all constituencies having appropriate opportunities 

to participate in the development of institutional plans and budgets.  

 

Evidence of Meeting the Standard 

 

The responses to Standard III.D.1 and III.D.2 explain the planning and budgeting processes of 

the College. Two cross-functional shared governance committees support the compilation of the 

budget. First, the Strategic Planning Committee establishes the major goals of the Institutional 

Strategic Plan and the data-driven subgoals that constitute Annual Goals that identify priorities 

for the upcoming year. Second, the Budget Committee is utilized to discuss the iterations of the 

Governor’s Budget as well as the recommendations being put forward by other representative 

groups that lobby the state and Chancellor office. The discussions within these two committees 

help to form a comprehensive budget process that has a long-term sustainability component and 

year-to-year operational functionality.  

 

Administrative regulation 6200 (IIID2-1a) clearly defines the College’s guidelines and processes 

for financial planning and budget development. The Budget Committee, with representatives 

from all constituencies, participates in the development of institutional plans and budgets (IIID3-

2a, IIID3-2b). All constituent groups participate in College wide planning and budgeting and the 

involvement of their representatives is documented in the meeting minutes of the Strategic 

Planning Committee and Budget Committee. At meetings that are open to the public, the Board 

of Trustees reviews and approves the tentative budget in June and the final budget in September.  

 

Analysis and Evaluation 

 

The College’s guidelines and processes for financial planning and budget development are 

codified and clearly defined in AR 6200. Through the governance structure, processes are 

followed and all constituency groups contribute to the development of plans and budgets. 

 

Fiscal Responsibility and Stability 
 

III.D.4. Institutional planning reflects a realistic assessment of financial resource 

availability, development of financial resources, partnerships, and expenditure 

requirements. 

 

Evidence of Meeting the Standard  

 

Each budget cycle, the College engages in the development of a five-year projection that 

illustrates the effect of statutory Cost of Living Adjustment and forecasts of future percentages 
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using data that may be available at the Legislative Analyst Office, Department of Education, 

and/or Department of Finance. The Governor’s May revise is the primary document used to 

build the forecasts and projections over the five-year period. 

 

The five-year illustration shows the financial data for the current academic year being used as the 

base year to build on over a five-year period. The financial implications of these data are shared 

and discussed in the Budget Committee. The College has augmented its fund balance compliance 

with a cash flow operational need analysis. The Cash Flow Analysis illustrates the amount of 

liquid cash resources needed to maintain the budget and to fulfill new expenditure requests. 

 

During the development of the budget a five-year projection is determined and presented to the 

Board of Trustees (IIID4-1a, pg. 48, IIID4-1), which includes realistic assessment of financial 

resource availability, development of financial resources, partnerships, and expenditure 

requirements.  

 

To formulate the budget, institutional planning involves a shared understanding of available 

funding, development of financial resources, partnerships, and expenditure requirements. This 

has been demonstrated by presentations and discussions regarding planning as it relates to budget 

in order to ensure quality programs and services during the remote learning and working 

conditions that resulted from the COVID-19 impact. [EVIDENCE, EVIDENCE, EVIDENCE]. 

Also, realistic assessments of the College’s needs and financial resource availability are reflected 

in major College plans. For example, the College has developed long-term, mid-term and short-

term capital plans to support institutional improvement goals set according to its strategic plan. 

[III.B.4-EducationalMasterPlan2020, III.B.1-GordianReport, III.B.2-FacilitiesMasterPlan2019, 

III.B.2-FiveYearConstructionPlan2020-2024, and III.B.2-FiveYearConstructionPlan2023-2027, 

IIIB3-StrategicInitiativeReport-FacilitiesProgramReview]. The College regularly assesses the 

cost and environmental impact of usage and maintenance of its facilities [III.B.4-

UtilitiesCostComparisons2020-2021]. Per the College’s shared governance process, these reports 

and evaluations are reviewed by relevant committees [III.B.3-

CampusDevelopmentAgenda10.07.2021, III.B.3-CampusDevelopmentMinutes09.02.2021, 

IIIB1-EnvironmentSustainabilityMinutes.04-07-21] to ensure that facilities project’s planning 

supports the College’s improvement goals. These efforts support the College’s improvement 

goals as stated in the Institutional Strategic Plan [IIB4-IMP2018-2025]. Long-range capital plans 

support improvement goals and take into consideration the total cost of ownership. For example, 

in 2022, the College conducted an assessment on the condition of its facilities. The associated 

Gordian presentation shows the analysis of space, capital, and operations and verifies the annual 

project investment and budget. As can be seen in the presentation, data on the total cost of 

ownership begins on slide 32 and the 10-year need of capital investment across buildings, 

grounds, utility infrastructure, and deferred assets currently totals at $124.6 million.  

 

Also, both long-term and short-term planning for the College’s technological needs are outlined 

in the 2014-2019 Technology Strategic Plan. This plan is currently undergoing an update and 

will result in the 2019-2024 Technology Strategic Plan. Based on the policies and practices 

established in the plan, the College regularly updates and replaces technology to make sure its 

technological infrastructure, quality, and capacity are adequate to support its mission, operations, 

programs, and services. This happens for aging technology systems to ensure current and future 

https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EdGuKvtkWv5LnN8E4zr4tUUB3n2_En1iqQHkMQ-Y8UANbw?e=ixPjR7
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EUkr6Y0LA9xLogHHj8XNO-gBObDOEGVEeVf0lpJq9vH2_g?e=YL3FXP
https://glendale0.sharepoint.com/:b:/r/sites/gccgovernance/Shared%20Documents/BudgetMinutes.04-09-20.pdf?csf=1&web=1&e=fnABGj
https://glendale0.sharepoint.com/:b:/r/sites/gccgovernance/Shared%20Documents/BudgetMinutes.06-11-20.pdf?csf=1&web=1&e=fyHoZg
https://glendale0.sharepoint.com/:b:/r/sites/gccgovernance/Shared%20Documents/MasterPlanningMinutes.05-29-20.pdf?csf=1&web=1&e=XxZwzV
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EXxXAdRbg9dMiTuxJinpvHABOZge6vhl63Ls3lic9v3yKw?e=bqNgrK
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EXxXAdRbg9dMiTuxJinpvHABOZge6vhl63Ls3lic9v3yKw?e=bqNgrK
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infrastructure supports the mission, operation, programs, and services. For example, updates and 

replacements to technology are mapped out in the College’s Computer Refresh Plan. The plan 

includes a five-year cycle for replacing computers in classrooms and labs, and the replacement of 

20 percent of office computers each year. Whenever possible, upgrades to hardware and software 

are scheduled between semesters to minimize the impact on instruction [REF IIIC1-4] [REF 

IIIC2-1] [REF IIIC2-2]. 

 

Regular meetings among governance committees involved in planning and budgeting, ensure the 

College understands its financial realities and is able to respond appropriately. The Budget 

Committee, in particular, monitors the state budget projections and applies this information when 

developing the College’s budget models. This starts with the proposed state budget in January, to 

the state revision in May, and finally concludes with the final state adoption . 

 

Analysis and Evaluation 

 

During resource allocation, the prioritization process is the mechanism that enables institutional 

planning to identify expenditures that most strongly support the College’s strategic goals and 

therefore ensures that the budget is based upon a realistic assessment of financial resource 

availability, development of financial resources, partnerships and expenditure requirements. 

Regular meetings among governance committees involved in planning and budgeting, ensure the 

College understands its financial realities and is able to respond appropriately. 

 

 

III.D.5. To assure the financial integrity of the institution and responsible use of i ts  

financial resources, the internal control structure has appropriate control mechanisms and 

widely disseminates dependable and timely information for sound financial decision 

making. The institution regularly evaluates its financial management practices and uses the 

results to improve internal control systems. 

 

Evidence of Meeting the Standard 

 

Administrative Regulation 6330 (IIID5-1) provides appropriate control mechanisms to ensure the 

responsible use of the College’s financial resources. The College manages its expenses and 

revenues through the Business Services department. Transactions are identified and tracked 

using activity codes specified in the California Community College’s Budget and Accounting 

Manual.[EVIDENCE] The financial reporting system enables all managers have access to 

account balances to allow for ongoing sound financial decision making (IIID5-1b). The review 

of departmental balances by TOPS managers is another example of regular evaluation of 

financial information and practices. 

 

Administrative regulation 6400 (IIID5-2) ensures that the College performs an annual audit 

(IIID8) which ensures regular evaluation of financial practices and when issues arise, allows for 

the improvement of control systems. By statute, the College must engage an independent 

accounting firm each academic year to have institutional financial records reviewed. For the past 

five years, the College has received an unmodified opinion for both state and federal funds 

resources used in the operations of the College. Within the audit report, there is a section that 

https://www.glendale.edu/home/showpublisheddocument/25899/636421944029930000
https://www.cccco.edu/-/media/CCCCO-Website/Files/Finance-and-Facilities/budget-and-accounting-manual-2012-edition-ada.pdf?la=en&hash=97696D7DAA8FDFD0240EFD9267C83405E00AAE0B
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EQL_9TebWSdFqZx2ZZgw8SABmord_VzI2kVarmc-XkiwDw?e=JgsJzq
https://www.glendale.edu/home/showpublisheddocument/23950/636204317795770000
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/ESmAlqqAD9FOqbTglDoKVXQBIP16PPzkn7if4YaxyPA87w?e=f5Vjwk
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addresses the internal controls. Although the audit is not an engagement for the purpose of 

expressing an opinion on the internal controls, the report does disclose any material problems 

that would cause the financial statements to misrepresent the operational outcomes of the 

College’s financial transactions.   

 

The audit results and financial information are disseminated widely across the College. All 

expenditures are processed according to the board policies that govern the use of funds. The 

Board of Trustees take action during each board meeting to accept, reject, and question the 

warrants that have been drafted for human capital payments and operational expenditures. 

Further, the Oracle System used by the College captures the transactional activity occurring 

during the work of the departments. The system allows for the budget amounts to be encumbered 

and tracked on a daily basis. This functionality allows for the TOPs managers to review the 

balances of the remaining budget in their department on a one-day delayed timeline. 

 

Analysis and Evaluation 

 

The annual audit involves regular review of all institutional financial records and includes 

internal controls. The audit’s resulting report discloses any material problems that would cause 

the financial statements to misrepresent the operational outcomes of the College’s financial 

transactions. If any material matter that would affect the representation of the financial 

information arises during the audit, corrective actions would be taken immediately after 

discussions with the College’s representatives. If needed, such correction actions are taken 

immediately to remove the effect on the financial report. Previous years’ audit reports (IIID8) 

indicated instances when apportionment was over or understated and corrective action was taken 

to create journal entries to remove the effect of the event. The results of this regular evaluation of 

the College’s financial management practices is among the information widely disseminated to 

all stakeholders.  

 

III.D.6. Financial documents, including the budget, have a high degree of credibility and 

accuracy, and reflect appropriate allocation and use of financial resources to support 

student learning programs and services. 

 

Evidence of Meeting the Standard 

 

The College utilizes independent auditors that are Certified Public Accounting Firms (CPAs). 

These firms are bound by statutory compliance regulations and a professional code of ethics. The 

College engages in discussion with the CPAs in order to achieve complete clarity and 

transparency concerning the activity of the college. The CPAs develop the auditor’s report 

independently of the College. All matters that arise during the audit are discussed with the 

College.  

  

The auditors analyze both state and federal resources. Since the College is a nonprofit public 

entity, the auditors use generally accepted governmental auditing standards and generally 

accepted auditing standards to determine whether the College is in compliance with generally 

accepted accounting principles. Further, when the College uses federal funds, the auditors will 

https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/ESmAlqqAD9FOqbTglDoKVXQBIP16PPzkn7if4YaxyPA87w?e=f5Vjwk
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determine if the College has adhered to the appropriate use of those funds by using the Single 

Audit Act when reviewing the financial records related to federal resources.  

 

As confirmed by the annual audit (IIID8), the College’s financial documents, including the 

budget, have a high degree of credibility and accuracy, and reflect appropriate allocation and use 

of financial resources to support student learning programs and services. The College received an 

unmodified opinion on its financial statements and this is a confirmation that the College had 

complied, in all materials, with the compliance requirements outlined by the 2019-2020 

California Community College Chancellor's Office District Audit Manual. 

 

Analysis and Evaluation 

 

As evidenced by the results of yearly audit, the College’s budget demonstrates a high degree of 

credibility and accuracy and reflects appropriate allocation and use of financial resources.   

 

III.D.7. Institutional responses to external audit findings are comprehensive, timely, and 

communicated appropriately. 

 

Evidence of Meeting the Standard 

 

Institutional responses to external audit findings are comprehensive, timely, and communicated 

appropriately. For example, each year the Independent Accounting Firm is invited to a Board of 

Trustees meeting to hear the findings of the audit report being discussed. During this time the 

auditors may be called upon to explain an item of interest to a board member. Any unresolved 

matter is noted in the auditor’s report as a finding. A finding does not necessarily affect an 

unmodified opinion being assigned to the overall audit report. All matters that arise during the 

audit are discussed with College representatives during the time of the audit and before the 

release of the final auditor’s report. The minutes of the Board of Trustees indicate that upon 

receipt of the annual audit, it is agenized and presented to the Board of Trustees. (March 16, 

2021, page 3, New Business #2 III.D.7)  

 

Analysis and Evaluation 

 

The College’s responses to external audit findings are comprehensive. The public sharing of the 

findings and the College’s associated actions are demonstrated to be timely and communicated 

appropriately. 

 

III.D.8. The institution’s financial and internal control systems are evaluated and assessed 

for validity and effectiveness, and the results of this assessment are used for improvement. 

 

Evidence of Meeting the Standard 

 

Evaluating the internal control system is included within the auditors’ analysis of the financial 

statements. If any material matter that would affect the representation of the financial 

information arises during the audit, corrective actions would be taken immediately after 

discussions with the College’s representatives. If needed, such corrective actions are taken 

https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/ESmAlqqAD9FOqbTglDoKVXQBIP16PPzkn7if4YaxyPA87w?e=f5Vjwk
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EXP3N9d7bVNBhotfuqKfQj0BPLF_MCLoVTmrphLb_DrSdA?e=yMiYnW
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immediately to remove the effect on the financial report. Previous years’ audit reports (IIID8) 

indicated instances when apportionment was over or understated and corrective action was taken 

to create journal entries to remove the effect of the event.  

 

Analysis and Evaluation 

 

Through the annual audit, the College’s financial and internal control systems are evaluated and 

assessed for validity and effectiveness. The results of assessment are used for improvement. 

  

III.D.9. The institution has sufficient cash flow and reserves to maintain stability, support 

strategies for appropriate risk management, and, when necessary, implement contingency 

plans to meet financial emergencies and unforeseen occurrences. 

 

Evidence of Meeting the Standard 

 

The College uses the five-year projection, developed as a part of the budget compilation process, 

to ensure a 5 to 6 percent reserve balance is maintained to meet federal requirements, as well as 

ACCJC and board policy. The reserve percentage is cash basis, although only a fund balance 

accounting percentage is required. The cash basis allows for a more viable resource to address 

unforeseen emergencies. 

 

The budget Cash Flow Report is developed annually as a component part of the five-year 

projection. In addition, a Cash Flow Statement is developed as a part of the annual audit process. 

The audited cash flow statement is based on actual revenue received and expenditures incurred. 

The Health Wellness Committee meets once a month throughout the academic year. BP 6305 

(III.D.9-2(a)) and AR 6305 (III.D.9-2(b)) are in accordance with this Standard. 

 

Analysis and Evaluation 

 

The Cash Flow Report is developed as part of the audit process and the results of the audit have 

reflected sufficiency of cash flow and reserves to maintain stability, support strategies for 

appropriate risk management, and the implementation of contingency plans when needed. 

 

III.D.10. The institution practices effective oversight of finances, including management of 

financial aid, grants, externally funded programs, contractual relationships, auxiliary 

organizations or foundations, and institutional investments and assets. 

 

Evidence of Meeting the Standard 

 

The College has established processes to assess its use of financial resources. The controller, 

under the direction of the vice president of administrative services, is responsible for developing 

internal controls to ensure the College’s finances are conducted in accordance with sound 

business practices and policy. The College uses the Oracle Financial System for reports on 

budget, revenues, expenditures, and encumbrances. Separate accounts are established and 

maintained for all departments including Financial Aid, grants, and other externally funded 

programs. Controls are built into the financial system to verify that financial transactions are 

https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/ESmAlqqAD9FOqbTglDoKVXQBIP16PPzkn7if4YaxyPA87w?e=XegsZR
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/Ee3Xoq5wU_1Ksq2i2gARPG4B8OOTH63Rq9RswxqHMJBxJQ?e=n4KgUl
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EVmxZPUsMptHqMedCF5LywoBL0a7Bdx77nuQYTeLXIy5mA?e=GdL3A2
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properly edited, approved, and with budget before processing. Each system user is assigned a 

user identification login, password, and level of access based on their job responsibilities. The 

system defines the accounts and the dollar limit that each user is authorized to expend. This 

ensures that all requisitions and purchase orders are properly approved. The College also 

developed a financial inquiry system that is accessed through its website so that all managers and 

support staff have immediate up-to-date information on their program and department budgets 

for fiscal monitoring. 

 

The College engages in fiscal practices that allow effective oversight of finances including: 

 

1. Daily, the controller monitors cash for each fund. 

2. Monthly, projections of revenue, expenses, and fund balance for the Unrestricted General 

Fund are prepared. 

3. Quarterly, financial statements for all funds are produced and presented to the Board. In 

addition, the Quarterly Financial Status Report is provided to the Board to assess the 

institution’s financial position. 

4. Annually, financial records and internal controls are audited by an independent certified 

public accounting firm. 

 

The College demonstrates alignment with Federal Title IV regulations and requirements for 

managing federal financial aid. The Financial Aid department is audited as a component part of 

the College audit. However, there are other governmental organizations that may conduct audits 

of the Financial Aid department from time to time to ensure adherence to compliance matters. 

The Financial Aid department ensures all financial aid distributions are accounted for and 

student loans are maintained within the default compliance ratios. The audit of Financial Aid has 

allowed for corrective actions to be engaged to minimize findings.  (III.D.10. (b) and (b1)).  

 

Categorical and grant opportunities are leveraged by the College to innovate and enhance 

educational programs and services. Personnel who are interested in pursuing grants must submit 

a grant summary sheet to the dean of research, planning, and grants for review and input by the 

College’s grants task force. [EVIDENCE, EVIDENCE, EVIDENCE] The grant proposal must 

undergo a preapproval process that requires review by responsible signatories such as the vice 

president of administrative services and the president. These reviews of the grant proposal 

include consideration of the project’s strategies, tactics, College wide coordination, and financial 

aspects. Grant directors are assigned to each grant and hold responsibility for ensuring the 

grant’s financial integrity. The associated area vice presidents oversees the project. Any awarded 

grants are scrutinized for allowable expenditures to ensure compliance with program objectives 

identified by the funding agency. Categorical and grant programs’ finances are included within 

the College’s routine financial audit and have included auditor review of grant records and 

documentation to confirm expenditures are in compliance with funding agency requirements. For 

example, when Title V grants’ annual performance reports are submitted to the U.S. Department 

of Education, they include information from the College’s audit and must describe any material 

findings as well as remedies taken to address them. To date, there has never been a finding at the 

College regarding a grant’s financial management. Title V grants are not regularly audited 

separately by a federal auditor. Such action would only occur if serious concerns about the 

financial management of the grants arose. Periodic reports on Title V grants are submitted to 

https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EcJ3UMaUtpdFpKvK_mS7GbABTg9abd4-sVz96rIacar2eQ?e=7oNyk8
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EZeSJW-fHcNBvTlBfXiOo7oBvwKOyAiNvb3FSS8VZ0Bgkw?e=d7Q3Nj
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/ETnsdcm0jOtEvA-ndZs-4kUB06cZNKyZPxTbEclFeu0Qhg?e=RHziOK
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their associated program officers at the U.S. Department of Education and include reporting on 

progress toward the grant’s identified objectives and associated spending. [EVIDENCE, 

EVIDENCE] These grants additionally require comprehensive annual reports that are extensive 

in their detail and include quantitative measurement of performance. The annual report includes 

a budget narrative that explains any significant variations from the proposed budget. 

[EVIDENCE] The federal program officer of the College’s Title V Adelante GCC grant has 

described the College as a “model grantee” in project implementation and financial management. 

The College’s Accounting department supports grant directors in the fiscal maintenance of grant 

accounts and the Office of Research and Planning compiles data necessary for reporting 

requirements. 

 

Contractual relationships for a wide variety of services are managed by the director of business 

services, under the direction of the vice president of administrative services. BP and AR 6340 

Bid and Contracts, and AR 6370 Personal Contracts constitute the College’s policies and 

practices that ensure integrity is maintained and potential liabilities are guarded against. 

[EVIDENCE, EVIDENCE, EVIDENCE] Additionally, the College consults with attorneys 

whenever the need arises regarding contracts. 

 

Funds for auxiliary programs have oversight and audits separate from that of the College. For 

example, the Measure GC bond is audited separately from the College and is under the purview 

of a Citizen Bond Oversight Committee. This committee has the responsibility to ensure that the 

resources are being used in accordance with the bond language. The Citizen Bond Oversight 

Committee presents the audit information to the Board of Trustees each year. Board Mtg 

Minutes Nov 17, 2020, pg. 1 (IIID10-2) Bond Audits (IIID10-3) (IIID10-4). Also, the 

Foundation is a separate nonprofit organization with its own oversight Board of directors and 

conducts a separate audit presented to the Board of Trustees each year (III.D.10. (d1)).The 

director of the Foundation has a direct reporting relationship to the president of the College but 

provides oversight for the Foundation’s finances. Quarterly financial statements are provided to 

the separate boards of both the College and the Foundation.  

 

BP 6320 Investments requires that any institutional funds that are not required for the immediate 

needs of the College are to be invested in accordance with law inclusive of the California 

Government Code. All of the College’s cash is invested with the Los Angeles County Treasurer, 

which as its own investment policy and is overseen by the Los Angeles Board of Supervisors. 

 

Analysis and Evaluation 

 

The College exercises effective oversight of finances and management for its auxiliary programs. 

Audit findings are corrected in a timely manner and used as the basis for improvement. 

 

 

Liabilities 
  

III.D.11. The level of financial resources provides a reasonable expectation of both short-

term and long-term financial solvency.  When making short-range financial plans, the 

institution considers its long-range financial priorities to assure financial stability. The 

https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EZlRLFZrOGFMqmNItQDOr3sB52i4fpYNmRzVCll-EzTdfA?e=IgfdR0
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EVeCJt8cWV9ImFbT14kRDjkBsCvVthTK0pXTrkuSQkwHqQ?e=hhRl19
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EaN-VMYUuA1AuAqXr5THNs8BcN0h6NTxTvH99LW8-8ntBw?e=hstkb6
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/ERsiumiHloFIrYReJhUs6JkBT1sNBtdt9-vr0bthLVKeHg?e=LfRCRg
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institution clearly identifies, plans, and allocates resources for payment of liabilities and 

future obligations. 

 

Evidence of Meeting the Standard 

 

The annual financial statement audit includes an analysis of long-term and short-term liabilities 

that the College has incurred. The long-term liability primarily consists of retirement debt. The 

College budgets an annual increase in costs of retirement debt. In addition, the College has 

invested in a trust fund as it plans for future payment of retirement costs. 

 

Short-term liabilities are year to year operational accrued payables that are normally paid off 

during the following academic year. The audit financial statements reflect the auditors’ derived 

long-term and short-term liabilities in the balance sheet of each audited organization. (III.D.10.2-

4) 

 

Analysis and Evaluation 

 

The College continually assesses and adjusts its capital structure and cash management strategies 

to ensure both short-term and long-term financial solvency. The College has plans for payments 

of long-term liabilities and obligations, including health benefits, insurance costs, and building 

maintenance costs. This information is used in short-term or annual budget and other fiscal 

planning. 

 

III.D.12. The institution plans for and allocates appropriate resources for the payment of 

liabilities and future obligations, including Other Post-Employment Benefits  (OPEB), 

compensated absences, and other employee related obligations. The actuarial plan to 

determine Other Post-Employment Benefits (OPEB) is current and prepared as required by 

appropriate accounting standards. 

 

Evidence of Meeting the Standard 

 

The College budgets an increase in long-term retirement debt. In addition, all employer and 

College contributions are accounted for as an automatic process of the payroll function. 

 

The Actuarial report is completed approximately every two years. The report indicates the value 

of the contributions that have been made and the liability as indexed by remaining outstanding 

debt.  

 

Compensated absences are captured in the audit report issued by the Independent Accounting 

Firm in the short-term liability section of the Balance Sheet. 

 

The latest Actuarial report is dated June 30, 2021. This indicates the reporting is current and in 

compliance. The OPEB pension report is dated September 30, 2021. This indicates that the 

report is current and meets compliance. OPEB analysis audit report; OPEB2 (III.D.12-2); 

Actuarial report (III.D.12-3); Annual Audits (III.D.10.2-4). 
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Analysis and Evaluation 

 

The institution plans for and allocates appropriate resources for the payment of liabilities and 

future obligations, including Other Post-Employment Benefi ts  (OPEB), compensated absences, 

and other employee related obligations. The actuarial plan to determine Other Post-Employment 

Benefits (OPEB) is current and prepared as required by appropriate accounting standards.  

 

III.D.13. On an annual basis, the institution assesses and allocates resources for the 

repayment of any locally incurred debt instruments that can affect the financial condition of 

the institution. 

 

Evidence of Meeting the Standard 

 

During the 2020 academic year the College obtained a $13.9 million Tax Revenue Anticipation 

Note (TRAN). The five-year projection reflects the payback of the TRAN. This short-term 

borrowing must be paid back in the following academic year. Since the current year’s 

apportionment must be used to pay back the TRAN, the amount owed is automatically deducted 

from the apportionment. The financing firm ensured that all payments are made based on the 

compliance requirements. Audit (III.D.8), TRAN (III.D.13-2)  

 

Analysis and Evaluation 

 

The College has an annual assessment of debt repayment obligations and has appropriate plans to 

repay locally incurred debt. It ensures that the locally incurred debt repayment schedule does not 

have an adverse impact on meeting all current and future financial obligations. 

 

 

III.D.14. All financial resources, including short- and long-term debt instruments (such as 

bonds and Certificates of Participation), auxiliary activities, fund-raising effort, and grants, 

are used with integrity in a manner consistent with the intended purpose of the funding 

source. 

 

Evidence of Meeting the Standard 

 

The College Foundation is a separate nonprofit entity and therefore is audited separately. While 

the Foundation has a board that governs its operations, the executive director of the Foundation 

reports directly to the superintendent/president of the College. 

 

The Measure GC bond is audited as a separate fund from the College audit. In addition, the 

Measure GC is overseen by the Citizen Bond Oversight Committee. This committee has the 

responsibility to ensure that the resources are being used in accordance with the bond language.  

 

The College has no outstanding Certificates of Participation (COPs).  
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The College Foundation spearheads the fund-raising efforts for the College. Over the years the 

College has accumulated an endowment of approximately $14.7 million. These resources are 

used to support the College’s students according to the donors’ instructions. (III.D.10-4) 

 

The Measure GC Citizen Bond Oversight Committee meets four times a year to discuss activities 

that have affected the fund. As stated on the College website: 

 

 “In accordance with Education Code Section 15278(b), the Citizens’ Bond Oversight 

Committee shall: Inform the public concerning the District's expenditure of bond proceeds of the 

Measures; Review expenditure reports produced by the District to ensure that the Measures bond 

proceeds were expended only for the purposes set forth in the Measures; and Present to the 

Board in public session, an annual written report outlining their activities and conclusions 

regarding the expenditure of bond proceeds of the Measures.” (III.D.14(a)) 

 

Analysis and Evaluation 

 

All financial resources, including short- and long-term debt instruments (such as bonds and 

Certificates of Participation), auxiliary activities, fund-raising effort, and grants, are used with 

integrity in a manner consistent with the intended purpose of the funding source. 

 

III.D.15. The institution monitors and manages student loan default rates, revenue stream, 

and assets to ensure compliance with federal requirements, including Title IV of the Higher 

Education Act, and comes into compliance when the federal government identifies 

deficiencies. 

 

Evidence of Meeting the Standard 

 

Data for 2019 is the most recent data available for the College’s student loan default rate which 

is 1.6%. According to the U.S. Department of Education, this far below the national average for 

all two-year institutions which is 12.1%. 

 

The Peer review report concluded that the Financial Aid processes and procedures were effective 

and efficient. (III.D.15, pg. 92) The College adheres to federal regulations and Commission 

policies regarding Title IV Compliance. 

 

Analysis and Evaluation 

 

The College’s three year default rate is within federal guidelines. The student loan default rates, 

revenues, and related matters are monitored and assessed to ensure alignment with federal 

regulation. 

 

Contractual Agreements 
 

III.D.16. Contractual agreements with external entities are consistent with the mission and 

goals of the institution, governed by institutional policies, and contain appropriate 

provisions to maintain the integrity of the institution and the quality of its programs, 
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services, and operations. 

 

Evidence of Meeting the Standard 

 

All contracts are board reported for ratification by the Board of Trustees. The board policy 

governs the process by which the Board of Trustees authorize certain roles within the College to 

negotiate and execute contracts.   

 

Board Policies 6340 and 6700 (III16-1, III16-1a) govern bids and contracts. The contractual 

agreements (Sample Contract: III16-2) contain appropriate provisions to maintain the integrity of 

the institution and the quality of its programs, services and operations. The College adheres to 

federal regulations and Commission policies regarding Title IV Compliance. 

 

Analysis and Evaluation 

 

Contractual agreements with external entities are consistent with the mission and goals of the 

institution, governed by institutional policies, and contain appropriate provisions to maintain the 

integrity of the institution and the quality of its programs, services, and operations. 
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Standard IV: Leadership and Governance 
 

The institution recognizes and uses the contributions of leadership throughout the 

organization for promoting student success, sustaining academic quality, integrity, fiscal 

stability, and continuous improvement of the institution. Governance roles are defined in 

policy and are designed to facilitate decisions that support student learning programs and 

services and improve institutional effectiveness, while acknowledging the designated 

responsibilities of the governing board and the chief executive officer. Through established 

governance structures, processes, and practices, the governing board, administrators, 

faculty, staff, and students work together for the good of the institution. In multi-college 

districts or systems, the roles within the district/system are clearly delineated. The multi-

college district or system has policies for allocation of resources to adequately support and 

sustain the colleges. 

 

 

Standard IV.A. Decision-Making Roles and Processes 
 

IV.A.1. Institutional leaders create and encourage innovation leading to institutional 

excellence.  They support administrators, faculty, staff, and students, no matter what 

their official titles, in taking initiative for improving the practices, programs, and services 

in which they are involved. When ideas for improvement have policy or significant 

institution wide implications, systematic participative processes are used to assure 

effective planning and implementation. 

 

Evidence of Meeting the Standard 

 

Institutional leaders and structures support a number of pathways for students, classified staff, 

faculty, and administrators to propose innovative ideas. These pathways include, but are not 

limited to, an extensive participatory governance structure, strategic planning processes, external 

grants, internal grants, and projects funded by the ancillary activities funds available for adjunct 

faculty. 

 

Participatory Governance 

The governance system provides a formalized avenue for decision making that involves all 

constituent groups. The diagram in Administrative Regulation (AR) 2511 Governance Document 

shows that College governance is made up of five standing committees: College Executive, 

Academic Affairs, Student Affairs, Administrative Affairs, and Institutional Planning 

Coordination. [EVIDENCE] A range of subcommittees report to each of these standing 

committees, which in turn report to the College Executive Committee. In cases where proposed 

improvement requires the creation or revision of a board policy, the recommendation is 

ultimately forwarded to the Board of Trustees for a final vote. According to Board Policy (BP) 

2510 Participation in Local Decision-Making, membership for all governance committees must 

include representation from students, classified staff, Academic Senate and Guild faculty, and 

administrators. [EVIDENCE] Constituent groups have the right to share ideas for improving the 

College. Ideas for improvements may originate from any student or employee. 

 

https://www.glendale.edu/home/showpublisheddocument/51798/637711159201670000
https://www.glendale.edu/home/showpublisheddocument/25657/637241189993670000
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The College’s Blue List document shows the membership composition of standing committees 

and subcommittees, mission statements, and committee meeting dates and locations. 

[EVIDENCE][Replace with updated version after approved] The Blue List is updated each 

semester, displayed on the college website, and electronically distributed to all of the College 

community by regular emails from the Governance Office. [EVIDENCE] The Blue List also 

shows with which standing committee a subcommittee shares information. In addition, the 

Governance Office sends out a Governance Update each month that highlights recent governance 

committee activities to all members of the College community. [EVIDENCE] 

 

Two examples that demonstrate how systematic participative processes enable effective planning 

and implementation of improvements that had significant institution wide implications are: 1) the 

formation of the Diversity, Equity, and Inclusion (DEI) Committee and, 2) the major revision of 

the Institutional Strategic Plan to include Diversity, Equity, Inclusion, and Access (DEIA). 

[EVIDENCE, EVIDENCE] It should be noted that, in 2022, the Institutional Master Plan was 

renamed the Institutional Strategic Plan (ISP) to acknowledge the importance of decolonized 

language at the College. These examples are illustrated in the accompanying timeline. 

[EVIDENCE] 

 

Institutional Planning 

The earlier described DEIA revision of the Institutional Strategic Plan additionally demonstrated 

that the governance roles of the Strategic Planning Committee (Team A) and its subordinate 

work group, the Planning Resource Committee (Team B), have initiated bold changes for 

improving organizational practices in addressing systemic racism. Specifically, the strategic plan 

revision added five subgoals: “Establish ongoing instructional support including professional 

development to de-center supremacy and colonial narratives within curriculum, classroom 

materials/management, pedagogy, and environment,” “Analyze and assess student group needs 

and ensure college climate and infrastructure is inclusive, nurturing, informed, accessible, and 

affirming of all student groups,” “Review institutional policy and establish ongoing professional 

development and student workshops for leadership related to inclusivity and equity-mindedness 

to ensure campus climate is inclusive, nurturing, informed, accessible, and affirming to all 

campus members,” “Review, revise, and enhance GCC’s hiring, employment practices, 

retention, and professional development to attract, retain, and support a diverse workforce,” and 

“Improve campus environment with a focus on campus climate, recognizing cultural holidays, 

and providing accessible opportunities for the community to be informed and heard,” It should 

be noted that in 2022, the Master Planning Committee name was changed to the Strategic 

Planning Committee to acknowledge the importance of decolonized language at the College.  

 

Strategic planning also happens at the departmental level and typically occurs through the 

formalized process of program review. Instructional and non-instructional departments identify 

goals for continuous improvement, plan and track actions to fulfill those goals, and may request 

associated resources. One example of a planned innovation to improve practices, programs, and 

services, was the creation of a learning center at the Garfield Campus, where students participate 

in the College’s noncredit instructional programs. For many years, students of the Verdugo 

campus have enjoyed a thriving learning center at the main campus, but this was never an option 

available to noncredit students at the Garfield site. The Noncredit English As A Second 

Language (NCESL) department included in their program review’s strategic plan, a goal to 

https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EXgwn_sm_qxMiygHsHCKx8oBvNPqKezlnhoL6c5exNyYlw?e=NkIwLB
https://www.glendale.edu/about-gcc/faculty-and-staff/governance/blue-list-committees-purpose-and-membership
https://www.glendale.edu/about-gcc/faculty-and-staff/governance/governance-update
https://www.glendale.edu/home/showpublisheddocument/48741/637491722010070000
https://www.glendale.edu/about-gcc/gcc-overview/institutional-effectiveness/master-planning
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EdjU_ImC0ztAn0hDujh4DwcBCtXGwOxKelPiktQB8rF49A?e=ahs9fD
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create a noncredit learning center and it implemented actions to bring it to fruition.[EVIDENCE] 

The ESL Learning Café began as a small-scale version of the Verdugo Campus’ Learning 

Center. It provides tutoring, conversation practice, and special events that support ESL students 

in their coursework by developing their skills in listening, speaking, reading, and grammar. Due 

to the COVID-19 pandemic’s Safer-At-Home remote learning conditions that began in 2020, the 

ESL Learning Café primarily conducts activities and events in the Learning Café Canvas Shell 

but will have in-person hours during fall 2022. [EVIDENCE] Data compiled on the ESL 

Learning Café in 2021 indicates that 625 students have used the noncredit learning center and 

survey findings reveal that 100% of survey respondents reported they were satisfied or very 

satisfied with the quality of the materials and their experiences with practice quizzes, live 

conversation practice, and live tutoring sessions. [EVIDENCE] 

 

External Grants 

At the College, external grants are often a mechanism through which innovative ideas are 

manifested into initiatives and institutionalized practices. Title III and Title V grants awarded 

from the U.S. Department of Education have enabled the College to implement programs and 

services designed to expand the educational opportunities of Hispanic and low-income students. 

[EVIDENCE] Perkins grants awarded to the Office of Workforce Development support Career 

Education faculty in leading professional development, work-based learning, and marketing and 

outreach projects.[EVIDENCE] The Innovation Grant awarded from the Foundation of the 

Chancellor’s Office includes fully online professional development for staff, faculty, 

administrators that is student-centered and equity-minded. [EVIDENCE] The Student Equity and 

Achievement funding provided by the California Community College’s Chancellor’s Office has 

enabled the College to provide programs and services aimed at closing achievement gaps for 

disproportionately impacted students. [EVIDENCE] A few examples from the SEA grant include 

the Mentoring Men of Color program, learning communities, summer bridge, and the 

Estudiantes Unidos program. [EVIDENCE, EVIDENCE, EVIDENCE, EVIDENCE] 

 

Institutional Effectiveness Partnership Initiative 

The faculty coordinator of the Learning Center submitted a proposal that was awarded as a 2022 

Institutional Effectiveness Partnership Initiative (IEPI) project. [EVIDENCE] The project 

embedded tutors in learning pathways and improves ancillary instruction services. The 2022 

IEPI project endeavors to support the College’s Guided Pathways effort by building capacity for 

sustainable learning support that meets students where they are. 

 

Internal Grants 

The College’s Foundation Office provides annual grants of at least $5000 for projects that 

benefit the students, College, or community in a significant way and are consistent with the 

Institutional Strategic Plan. These grants are available to any staff or faculty member. 

[EVIDENCE] 

 

Similarly, the College’s Academic Senate, through the incentive of a $1000 grant award, 

encourages faculty to create and pursue projects that support the Senate 10+1 academic and 

professional matters. [EVIDENCE, EVIDENCE] 

 

Ancillary Activities 

https://glendale0.sharepoint.com/:b:/s/gccprogramreview/EYzMxjJ254JEj_6_JtYVsnUBcb8XLc-Olqi-9l1QDttUsQ?e=GLagsz
https://www.glendale.edu/home/showpublisheddocument/46370/637468391043170000
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/ERi80XD3xUBNqKGSgaLBycQBClFqx1-XnrOH6b17w3iCLA?e=EtYW6U
https://www.glendale.edu/about-gcc/gcc-overview/institutional-effectiveness/ohsi
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EWt7PgStgjZKtCVhalYsV8YBuhb4O5z7nsRE_uppo5ytZg?e=0VCs8I
https://www.glendale.edu/about-gcc/faculty-and-staff/staff-development/faculty-development/online-activities
https://www.glendale.edu/academics/special-programs/student-equity-programs
https://www.glendale.edu/academics/special-programs/student-equity-programs/mentoring-programs
https://www.glendale.edu/academics/special-programs/student-equity-programs/learning-communities
https://www.glendale.edu/academics/special-programs/summer-bridge-program
https://www.glendale.edu/students/student-services/multicultural-community-engagement-center-mcec/students/estudiantes-unidos
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/ER-8uOQOLHhCvtqiFyxTYb8B51_5WLyswf3jI6226Lwa9A?e=jDDHaq
https://www.glendale.edu/home/showpublisheddocument/46579/637866553003370000
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EZoYQiTUw7dKoUjxVA-P7EkBD1g3ptFYIEfU6gv7A1k1KA?e=j15rd5
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EZoYQiTUw7dKoUjxVA-P7EkBD1g3ptFYIEfU6gv7A1k1KA?e=L6Znld
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The College provides stipends from the Adjunct Ancillary Fund to encourage part-time faculty to 

become more involved in College life and to enhance the adjunct faculty awareness and 

preparation for leadership and/or full-time positions. [EVIDENCE] Examples of work that has 

been supported by these stipends include development of Open Educational Resources to provide 

zero-cost textbooks to students, work on the English Division’s DEIA workshop series, 

reorganization of the Choral Music Library, and coordination of a short film screen series. 

[EVIDENCE] 

 

Analysis and Evaluation 

 

The College fosters innovation by welcoming members of constituent groups in taking initiative 

for improving the practices, programs, and services in which they are involved. When ideas for 

improvement have significant institution wide implications, systematic participative processes 

are used to assure effective planning and implementation. Although employee-driven 

innovations and initiatives for improvement abound at the College, just a few examples have 

been provided. 

 

 

IV.A.2. The institution establishes and implements policy and procedures authorizing 

administrator, faculty, and staff participation in decision-making processes. The policy 

makes provisions for student participation and consideration of student views in those 

matters in which students have a direct and reasonable interest. Policy specifies the manner 

in which individuals bring forward ideas and work together on appropriate policy, 

planning, and special-purpose committees. 

 

Evidence of Meeting the Standard 

 

The participatory entities involved in the College’s governance are codified in BP 2510 

Participation in Local Decision. [EVIDENCE] AR 2511 describes the governance decision-

making process and states that effective governance must “ensure that all constituencies of the 

college community have an equal opportunity to participate in the decision-making process” and 

take into account the needs for “the broadest possible constituency participation and information 

dissemination.” [EVIDENCE] Consequently, AR 2511 establishes that “all five constituencies 

(i.e. students, classified staff, faculty, manager/confidential employees, and administrators) are 

represented on most governance committees” and that “any governance subcommittee, through 

minutes that are forwarded to its respective standing committee and the Governance Office, can 

make recommendations to the College Executive Committee.” Specifically, any student or 

college employee may forward ideas to the appropriate governance committee through a 

constituent group representative. Each governance committee’s recommendation is subsequently 

forwarded to the appropriate standing committee through its adopted minutes and ultimately 

forwarded to the College Executive Committee (CEC) for a final recommendation. The CEC 

chair, the superintendent/president, then provides approved recommendations to the Board of 

Trustees. 

 

All above-mentioned policies and regulations have provisions for consideration of student views.  

BP 2510 specifies those matters that the Board of Trustees will consult with students. AR 2511 

https://www.glendale.edu/home/showpublisheddocument/8873/637478688026070000
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EcIOtiOB6vZNgEDnKXGRddMByrgfuquHj-rTga_WvYfuaw?e=dNemHc
https://www.glendale.edu/home/showpublisheddocument/25657/637241189993670000
https://www.glendale.edu/home/showpublisheddocument/51798/637711159201670000
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provides for student representation in the governance process. In fact, students are represented on 

the majority of governance committees including, as specified in BP 2015 Student Member of 

the Board, on the Board of Trustees. [EVIDENCE] Each student representative on a governance 

committee is responsible for reporting activities of committees to the ASGCC Legislature at its 

weekly ASGCC legislative meeting. 

 

Student-led Changes to Institutional Practices 

The College sustains an institutional culture that elevates the student voice and embraces 

student-driven changes to practices at the institution. Described below are a few recent examples. 

 

• The Black Student Union, a student club, has provided the College leadership with a list of 

their thoughtfully considered recommendations for inclusive practices the College could 

implement. The recommendations included formal recognition by the College of 

Juneteenth as an official holiday. As documented in the timeline presented in Standard 

IV.A.1., the Academic Affairs Committee and Academic Senate approved a motion to 

actualize this recommendation. Subsequently, the Board of Trustees voted to approve the 

commemoration of June 17 as a local holiday and inclusion of Juneteenth in the academic 

and college calendars. [EVIDENCE, EVIDENCE] 

• The Associated Students of Glendale Community College (ASGCC) worked with the 

Black Student Union to increase awareness of inclusion, diversity, and equity, with 

specific awareness of the challenges of the College’s black students. As a result of this 

collaboration, the Office of Student Affairs has increased access to DEI training for 

officers of all student organizations, including the student government. 

• All students, not just those holding leadership positions, are encouraged to participate in 

the College’s annual Inclusion, Diversity, Equity, & Access Leadership Conference. The 

conference welcomes students from across California to share their knowledge and 

experience in being agents of change for dismantling systems of oppression. [EVIDENCE, 

EVIDENCE] 

• The College’s student government, the Associated Students of Glendale Community 

College (ASGCC), has offered student-led townhall forums to inform and empower 

student voice. The townhall events covered topics that included the Safer-At-Home 

learning conditions that were initiated in May 2020, understanding COVID-19 vaccine, 

and discussions on returning to campus from the Safer-At-Home learning modality. 

[EVIDENCE, EVIDENCE, EVIDENCE] 

• Welcome Week of inclusive events designed to embrace student identities and build 

community. [EVIDENCE] 

 

AR 2511 describes how governance is facilitated by communication, timely and appropriate 

notice of meetings, public deliberation, full college community participation, and published 

records. Each month, the Governance Office publishes College Executive Committee actions in 

the Governance Update which includes highlights of recent governance committee activities. To 

ensure it reaches all employees, each month, the Governance Update is posted on the 

Governance webpage and is emailed to all members of the College community. 

 

Analysis and Evaluation 

 

https://www.glendale.edu/home/showpublisheddocument/24415/637241208136670000
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EQgH5Qe33L9HkS9Rzvr83UEBoEh-tWfxP1oHNQCfjc5LgQ?e=pjc2tm
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https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EdlRYsxt-aFOtxO6gJlYdqMBZ-CBhuZ1D7wJDSKfxciDAw?e=l4GmAV
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/ESn73ZSCvYBHu5Z_FXAk4G4BRhf-PTtxXnSz37d86HXMVw?e=tJEJ7P
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/ERMZvFupA3pPgDx5Coprn-MBSXWS2ECCOxPvaXdaTm991g?e=5FOBbj
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https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/Ecc_n5nWwqVJgMM5cLBziNwBP-fgA2SZyA7JbkLMoPUt_Q?e=nDyJfs
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The College’s policies and practices reflect an organizational appreciation of the value of 

participatory governance. In fact, the College has a long history of being regarded with 

distinction by other community colleges in the state for the inclusive nature of its governance 

system which mandates representation of all constituent groups on virtually every governance 

committee and the Board of Trustees. 

 

 

IV.A.3. Administrators and faculty, through policy and procedures, have a substantive 

and clearly defined role in institutional governance and exercise a substantial voice in 

institutional policies, planning, and budget that relate to their areas of responsibility and 

expertise. 

 

Evidence of Meeting the Standard 

 

Administrators and faculty have substantive and clearly defined roles in institutional governance, 

and this is established by a number of board policy and administrative regulations. BP 2510 

defines the roles of students, classified staff, Academic Senate and Guild faculty, and 

administrators. [EVIDENCE] The “Noah’s Ark formula,” in AR 2511 ensures that stakeholders 

on governance committees have a substantial voice in policy, planning and budget. 

[EVIDENCE] The “Budget Development” section of AR 2511 describes the participatory 

process by which budget requests are forwarded through and prioritized by standing governance 

committees, and then forwarded to the superintendent/president for presentation to the Board of 

Trustees.  

 

The governance committee process provides the main arena for the development of policy and 

procedures. Administration and faculty representatives exercise their voice on all governance 

committees. Constituent groups’ participation in the budget process is additionally defined in AR 

6200 The District’s Budget which states, “The budget is developed in a collaborative manner 

through the district’s governance process involving faculty, staff, students, and administrators.” 

[EVIDENCE] Furthermore, the section on the “Budget Development Process” discusses the 

contribution of governance committees in the allocation of remaining funds. 

 

Administrators  

Administrators chair the highest-level committees at the College. As delineated in AR 2511, the 

standing committees for Administrative Affairs, Student Affairs, and Academic Affairs are 

chaired by the respective vice president associated with that area. While the fourth standing 

committee, Institutional Planning and Coordination Committee (IPCC), is chaired by the dean of 

research, planning, and grants, the fifth (College Executive Committee) is chaired by the 

superintendent/president. AR 2511 identifies the substantive and clearly defined roles of these 

administrator chairs which allow for them to have considerable voice in policies, planning, and 

budget related to their areas of responsibility and expertise. 

 

Instructional Faculty  

In additional to having representation on all governance committees, faculty members chair and 

co-chair many committees, including those for Curriculum & Instruction (C&I), Distance 

Education, Student Learning Outcomes & Assessment, Governance Review, Professional 

https://www.glendale.edu/home/showpublisheddocument/25657/637241189993670000
https://www.glendale.edu/home/showpublisheddocument/51798/637711159201670000
https://www.glendale.edu/home/showpublisheddocument/27408/636204317795770000
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Development, and College Safety. Faculty members also serve a critical role through their 

predominant representation on the Academic Senate, C&I Committee, Academic Affairs 

Committee, and Strategic Planning Committee. For each of these committees, there are faculty 

representatives for each of the fifteen instructional divisions and thereby bring knowledge and 

perspective from their respective areas of expertise. 

 

AR 4000 ensures that the Academic Senate and Academic Affairs Committee agree to a shared 

process for institutional planning and budget development. [EVIDENCE] Replace after AR 4000 

revision approved.] Page 2 of AR 4000 describes a “parallel process” and “joint committee” 

process by which the Academic Senate and Academic Affairs Committee together approve 

changes to policy. Annually, the Academic Affairs Committee establishes Instructional Priorities 

for the upcoming academic year and, along with the Strategic Planning Committee’s Annual 

Goals, these direct the resource allocation process’ prioritization of non-Hiring Allocation 

Committee resource requests (formerly referred to as non-personnel requests). Through their 

participation on Academic Affairs and Strategic Planning committees, as well as their voting role 

in resource allocation prioritization, administrators and faculty exercise substantial voice in 

planning and budget. [EVIDENCE] 

 

According to BP 2510, the Board of Trustees operates in “a collegial manner” by adhering to the 

decision-making process described in AR 2511 and AR 4000, and “will consult collegially” with 

the Academic Senate “with respect to academic and professional matters.”  The students, 

classified staff, and Academic Senate and Guild faculty are “provided with opportunities to 

participate collegially in the formulation and development of District policies and procedures 

that have a significant effect on the college.” 

 

Analysis and Evaluation 

 

Board policies and administrative regulations codify substantive and clearly defined roles of 

administrators and faculty in institutional governance. As evidenced by their mandated 

membership on every governance committee and their predominant roles as the chairs of 

governance and Academic Senate committees, administrators and faculty exercise a substantial 

voice in institutional policies, planning, and budget that relate to their areas of responsibility 

and expertise. 

 

 

IV.A.4. Faculty and academic administrators, through policy and procedures, and through 

well-defined structures, have responsibility for recommendations about curriculum and 

student learning programs and services. 

 

Evidence of Meeting the Standard 

 

The Academic Affairs Committee is the College’s standing committee with instruction primarily 

under its purview. [EVIDENCE] The mission of the committee is to recommend plans, policies, 

and procedures to the College Executive Committee in support of the instructional activities of 

the College, including submitting recommendations in areas of curricular and academic 

standards to the Academic Senate for concurrent review and recommendation to the College 

https://www.glendale.edu/home/showpublisheddocument/17315/636204317795770000
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Executive Committee. The Academic Affairs Committee membership is structured to include all 

instructional leadership from the faculty and the administration. The Academic Senate consists 

of an all-faculty voting membership and makes recommendations with respect to academic and 

professional matters of the 10+1 as assigned to it within Title V Article 2 Section 53200 of the 

California Educational Code. AR 4000 describes the various ways powers are shared between 

the Academic Affairs Committee and Academic Senate, including the following 10+1 areas: 

 

• Curriculum 

• Degree and certificate requirements 

• Grading policies 

• Education program development 

• Standards or policies regarding student preparation and success [EVIDENCE] 

 

The Curriculum and Instruction (C & I) Committee is a subcommittee of the Academic Senate 

and its charge is to recommend actions upon all curricular matters as well as ensure the integrity 

of all educational programs. Its voting membership, which includes representation from every 

academic division, is described in the Academic Senate’s By-Laws. The committee is co-chaired 

by the vice president of instruction and a faculty coordinator who is appointed by the Academic 

Senate. [EVIDENCE] One example of the C&I Committee initiating improvements to student 

learning programs is its bold work in creating the Guide for Creating Equitable Curriculum to 

ensure students feel welcome, seen, heard, and respected in the classroom and to guide 

instructors in creating an antiracist college culture. [EVIDENCE] Faculty members chair and co-

chair the Academic Senate subcommittees of C & I, Distance Education, Student Learning 

Outcomes & Assessment, and DEIA. 

 

Instructional deans have responsibility for the gamut of student learning programs including 

those for Career Education, Health Sciences, Library Sciences, and the noncredit programs for 

ESL and Short Term Vocational. High-impact learning practices formalized in the form of the 

Baja Field Study, Study Abroad, and Scholars programs are supervised by a dean of instruction.  

The vice president of instruction provides executive leadership over every instructional program.  

 

Analysis and Evaluation 

 

AR 4000 establishes that the responsibility for curriculum and student learning programs is 

shared between the Academic Affairs Committee and the Academic Senate. The voting 

membership of the Academic Affairs Committee includes the instructional leadership from the 

administration and the faculty. The Senate consists of an all-faculty voting membership and 

faculty members chair and co-chair the Academic Senate subcommittees of C&I, Distance 

Education, Student Learning Outcomes & Assessment, and DEIA. Instructional deans are 

responsible for the College’s various instructional programs and the vice president of instruction 

provides executive leadership over all instructional programs and personnel. 

 

 

IV.A.5. Through its system of board and institutional governance, the institution ensures 

the appropriate consideration of relevant perspectives; decision-making aligned with 

expertise and responsibility; and timely action on institutional plans, policies, curricular 

https://www.glendale.edu/home/showpublisheddocument/17315/636204317795770000
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change and other key considerations. 

 

The College ensures appropriate consideration of relevant perspectives through the 

representation of all constituent groups on the Board of Trustees and throughout institutional 

governance committees. Leadership from the student government, classified staff union, faculty 

union, Academic Senate, and administration regularly participate in the monthly Board of 

Trustees meetings.  [Add BoT minutes’ section of member roll call] 

 

As discussed under Standard IV.A.2., and codified in BP 2510 and AR 2511, governance relies 

on the participation of students, classified staff, faculty, and administrators. The perspectives of 

appropriate constituent groups are represented on governance bodies responsible for 

recommendations. For example, the Student Affairs and Academic Affairs standing committees 

include three student representatives, while most other governance committees include two 

student representatives. Several committees responsible for academic and faculty professional 

matters, such as the C&I and Learning Outcomes & Assessment committees, include faculty 

representatives from all academic divisions. 

 

Also, the governance system is designed to ensure that decision making is aligned with expertise 

and responsibility. For example, the chairs of the standing committees are administrators 

responsible for their respective organizational area (e.g., Student Affairs Committee is chaired by 

the vice president of student services). As another example, the College wide Computer 

Coordinating Committee includes classified staff and managers who specialize in information 

technology and faculty members who either teach technology courses or who specialize in 

distance education best practices. 

 

To ensure timely action on plans, policies, curricular changes, and other considerations, regular 

committee meeting times and established timelines are maintained. For example, departments 

complete a Full Review program review once every three years on a staggered cycle and an 

optional Update Review during the intervening years. The revision of the Institutional Strategic 

Plan (ISP) aligns with the cycle of comprehensive accreditation evaluation and therefore occurs 

once every seven years. Each spring semester, the Strategic Planning Committee (Team A) 

designates the College’s Annual Goals while the Academic Affairs Committee establishes the 

Instructional Priorities. 

 

Timelines for curricular changes are established and followed by the C&I Committee and 

subsequently communicated to faculty through the C&I Committee meeting schedule. Some 

types of curricular changes require one reading at the committee, while others necessitate two 

readings. This informs the pattern of twice-monthly C&I Committee meetings. After approval by 

the committee, proposals for curricular changes are forwarded in sequence to first the Academic 

Affairs Committee, then the College Executive Committee, followed by the Board of Trustees, 

and finally, to the state Chancellor’s Office.[Evidence: BOT minutes section of member roll call] 

 

Analysis and Evaluation  

The perspectives of all constituent groups contribute to the College’s governance and the 

governance structure ensures that decision making is aligned with expertise and responsibility. 
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Through established timelines and regular meeting schedules, timely action occurs for 

institutional plans, policies, curricular changes, and other matters. 

 

 

IV.A.6. The processes for decision-making and the resulting decisions are documented 

and widely communicated across the institution. 

 

Evidence of Meeting the Standard 

 

Decision-making processes are codified in BP 2510, AR 2511, and AR 4000, which are publicly 

posted at the Board Policies and Administrative Regulations section of the Board of Trustees 

webpage. [EVIDENCE] The Governance webpage provides additional information about 

decision-making processes including the Committees Flow Chart, Blue List resource of all 

governance committees, and Annual Report summary of actions taken by the Governance 

Review Committee regarding governance practices. [EVIDENCE, EVIDENCE, EVIDENCE] 

Each week during the fall and spring semesters, the Governance Office provides the Governance 

Hour which is an open office hour to provide assistance or answer questions regarding minutes 

or governance processes. [EVIDENCE] 

 

The College’s Blue List document shows the membership composition of standing committees 

and subcommittees, mission statements, and committee meeting dates and locations. The Blue 

List is updated each semester, displayed on the college website, and electronically distributed to 

all of the College community by regular emails from the Governance Office. [EVIDENCE] The 

Blue List also shows with which standing committee a subcommittee shares information. In 

addition, the Governance Office sends out a Governance Update that highlights recent 

governance committee activities to all members of the GCC community monthly. [EVIDENCE] 

Governance decisions affecting the College are documented and widely communicated across 

the institution by way of several publications, such as meeting minutes, email notices from the 

Governance Office, and from the superintendent/president.  

 

Information about governance decisions is available on the governance webpage, which includes 

links to Governance Update reports. The Governance Update is a report of actions taken by 

governance committees which have been reported to the Governance Office by way of motions 

reports submitted by each of the standing committees. This report is required by AR 2511. The 

Governance Office additionally informs the college stakeholders by email whenever the monthly 

Governance Update is available online. The superintendent/president carries items forward to the 

Board of Trustees when applicable.   

 

The minutes of governance committees are reviewed by their respective standing committees and 

then posted on the governance webpage under the “Committee Minutes” link.  The Academic 

Senate publishes constitution, by-laws, agendas, and minutes on the Academic Senate webpage. 

Links to subcommittees, such as C&I, Student Learning Outcomes & Assessment (SLOA), 

Committee on Distance Education (CoDE), DEIA, and Open Educational Resources (OER) are 

also accessible there. [EVIDENCE] Through its annual Electorate Meeting, the Academic Senate 

provides presentations and information, including about decisions that affect faculty.  

 

https://www.glendale.edu/about-gcc/board-of-trustees/board-policies-administrative-regulations
https://www.glendale.edu/about-gcc/faculty-and-staff/governance/committees-flow-chart
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EVNhhcyZz49LnkJSVDSfjfwBRaX4XcKMY3zgP5UFl6qAsg?e=deZnEQ
https://www.glendale.edu/about-gcc/faculty-and-staff/governance/annual-report
https://www.glendale.edu/about-gcc/faculty-and-staff/governance
https://www.glendale.edu/about-gcc/faculty-and-staff/governance/blue-list-committees-purpose-and-membership
https://www.glendale.edu/about-gcc/faculty-and-staff/governance/governance-update
https://www.glendale.edu/about-gcc/faculty-and-staff/academic-senate
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Communications from the superintendent/president are disseminated at the monthly faculty 

meeting, at regular classified staff meetings or retreats, managers and confidential employees 

meetings, as well as by email to all College stakeholders. Electronic means of communication 

also includes the student online system called MyGCC which includes an email system. 

Information and announcements about institutional decisions are also publicly posted at the 

College’s webpages including, but not limited to, those for: accreditation, governance, student 

government (ASGCC), classified union (California State Employees Association, CSEA), and 

the faculty union (Guild). 

 

Additional information about governance processes is provided to the College in the form of  

workshops presented by the Governance Office and articles written in publications such as the 

College’s The Chapparal newsletter or the El Vaquero newspaper. Through regular sharing of 

information by way of webpages and email, the College committees’ actions are widely 

communicated across the institution and publicly. 

 

Analysis and Evaluation 

 

The structures and processes regarding institutional decision-making are established within board 

policies and administrative regulations. These and their resulting decisions are widely shared 

across the College through governance documents pushed to the College community (e.g. Blue 

List, Governance Update, etc.) and posted at the institution’s website (e.g. Governance Flow 

Chart, Annual Report, etc.)  

 

 

IV.A.7. Leadership roles and the institution’s governance and decision-making policies, 

procedures, and processes are regularly evaluated to assure their integrity and 

effectiveness. The institution widely communicates the results of these evaluations and uses 

them as the basis for improvement. 

 

Evidence of Meeting the Standard 

 

Regular evaluation of the institution’s governance and decision-making policies and processes 

involves input from all constituent groups across the College. The Office of Research & 

Planning administers an annual survey to all employees regarding their opinions about 

governance and leadership. The data gathered allows the College to take steps towards assuring 

the integrity and effectiveness of decision-making policies and processes. The College is made 

aware of the survey through email notification and the results are available at the College Views 

webpage.[EVIDENCE] The results from the 2020 survey show that the overall ratings for All 

Respondents indicate employees strongly agree with the statements: “Faculty, staff, 

administrators, students and the Board work together for the good of the college,” “Governance 

works effectively,” The College follows a well-defined governance process,” “College 

governance committees focus on student needs when making recommendations,” College 

governance committees focus on the GCC mission and vision statements when making 

recommendations,” Campus constituencies (the Board, Superintendent/President, Management, 

Academic Senate, Faculty Guild, CSEA, ASGCC) have defined roles in the governance 

process,” “Constituency input is factored into governance recommendations,” “The governance 

https://www.glendale.edu/about-gcc/gcc-overview/institutional-effectiveness/research/campus-profile/campus-profile-faculty-staff-college-views
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committees that I serve on function effectively.” Also, employees agreed with the statements: 

“There is a clear process for individuals to bring forward ideas from their constituencies,” “I am 

aware of the decisions and recommendations made by the governance system,” and “I know how 

to locate committee minutes to find out about governance decisions.”  

 

Positive results of the Governance Items sections of the college wide survey conducted by the 

Research & Planning Office, namely the “Campus Profile, Faculty and Staff College Views,” 

demonstrate that the institution evaluates leadership roles, governance, and decision-making 

policies, procedures, and processes, and widely communicates the results of these evaluations. 

[EVIDENCE] The Governance Review Committee (GRC) addresses governance issues regularly 

and the results are shared with the relevant areas to address specific comments or 

recommendations.  

 

The Board of Trustees formulates, reviews, and adopts policies to ensure the effectiveness of the 

institution and its learning programs. Board Policy (BP) 2200: Board Duties and Responsibilities 

states the following duties of the Board: “Develops and adopts policies, procedures, and 

regulations for the governance of the District, in consultation with appropriate constituency 

groups, to facilitate decisions that support student learning, programs, and services, and improve 

institutional effectiveness.” [EVIDENCE] 

 

The mission, programs, and services of the College are represented within the policies and 

procedures of the institution, and these documents are reviewed on a five-year cycle. This review 

is codified in BP 2410 Board Policies and Administrative Regulations, which describes 

processes for adopting and revising these documents and specifying personnel responsible for 

their review and approval.[EVIDENCE]  Correspondingly, AR 2410 Processes for Formulation of 

Administrative Regulations and Board Assessment of Policies guides the development of new 

administrative regulations as necessary.[EVIDENCE] The currency of policies is further assured 

by the subscription to the Community College League of California’s Board Policy and 

Administrative Procedure service. This service provides the College with templates whenever 

there are needed updates to the policies and regulations that are legally required, legally advised 

or suggested as good practice. Policies and procedures are posted on the Board of Trustees 

webpage as a centralized source for these documents.[EVIDENCE] There are occasions when 

factors such as changes to state laws and regulations, or external requirements associated with 

funding opportunities, precipitate a review of policies or procedures. In such instances, 

representatives of constituent groups may initiate review or revision through participative 

governance.  

 

Analysis and Evaluation 

 

Annually, all employee groups at the Verdugo and Garfield campus locations are surveyed to 

assess their opinions on the effectiveness of leadership roles and governance and decision-

making policies, procedures, and processes. The results of this evaluation are widely 

communicated at the College website and serves as the basis for improvement. 

 

 

Conclusions on Standard IV.A. Decision Making Roles and Processes 

https://www.glendale.edu/about-gcc/gcc-overview/institutional-effectiveness/research/campus-profile/campus-profile-faculty-staff-college-views
https://www.glendale.edu/home/showpublisheddocument/25653/637241144324670000
https://www.glendale.edu/home/showpublisheddocument/55635/637884812303030000
https://www.glendale.edu/home/showpublisheddocument/55631/637884797894470000
https://www.glendale.edu/about-gcc/board-of-trustees/board-policies-administrative-regulations
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The College recognizes and uses the contributions of leadership throughout the organization for 

promoting student success; sustaining academic quality, integrity, and fiscal stability; and 

continuous improvement of the institution. Governance roles are defined in policy and are 

designed to facilitate decisions that support student learning programs and services and improve 

institutional effectiveness. Through established governance structures, processes, and practices, 

the governing board, administrators, faculty, staff, and students work together for the good of the 

institution. Through the process of self-evaluation, the College has identified instances where 

improvements can be made to strengthen the governance process. For example, to help College 

stakeholders better understand the decision-making process and associated workflow regarding 

matters related to instruction, there is a plan to take steps to communicate information about this 

through the development of media that will visualize those relationships and responsibilities. 

Additionally, the governance officer has developed a governance manual that provides an 

overview of the decision-making processes at the College and is working with the Governance 

Review Committee to develop and finalize it for use. 
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Standard IV.B. Chief Executive Officer  
 

IV.B.1. The institutional chief executive officer (CEO) has primary responsibility for the 

quality of the institution. The CEO provides effective leadership in planning, organizing, 

budgeting, selecting and developing personnel, and assessing institutional effectiveness. 

 

Evidence of Meeting the Standard 

 

The institutional chief executive officer (CEO) for the College is the superintendent/president. 

Board Policy (BP) 2415 Superintendent/President Role specifies that the 

superintendent/president “has primary responsibility for the quality of the institution and 

provides effective leadership in planning, organizing, budgeting, selecting and developing 

personnel, and assessing institutional effectiveness.” [EVIDENCE] The policy additionally states 

the expectation that the superintendent/president guides improvement of the teaching and 

learning environment by “establishing a collegial process that sets values, goals, and priorities,” 

“ensuring the college sets institutional performance standards,” “ensuring that educational 

planning is integrated with resource planning and distribution to support student advancement 

and learning,” “ensuring that evaluation and planning rely on high quality research and analysis,” 

and “ensuring the allocation of resources supports and improves learning and achievement.” 

 

To assure that the superintendent/president provides effective leadership, the Board of Trustees 

conducts an annual evaluation with input from the faculty, staff, and students in accordance with 

BP 2435 Evaluation of the Superintendent/President.[EVIDENCE] This policy addresses the 

frequency and timelines for the superintendent/president evaluations and specifies participation 

of constituency groups and the College community. The results of the annual evaluation are 

available on the College website and indicate the level of effective leadership in the areas of 

responsibility.[EVIDENCE, EVIDENCE] 

 

The results indicate that the superintendent/president frequently or consistently exceeds 

expectations for all metrics, including in the areas of Educational Leadership (i.e., “encourages 

and promotes comprehensive planning and implementation” and “assures an effective system for 

monitoring, assessing, and improving institutional effectiveness in promoting student access and 

success”), Human Resources (i.e. “provides leadership for developing and implementing sound 

personnel procedures”), Fiscal and Facilities Planning and Oversight (i.e. “provides leadership 

for the development of a budget based on informed projections of revenues and expenditures and 

that furthers the college mission and plans” and “provides leadership for the development and 

implementation for short- and long-term facilities needs”), and Personal Qualities (i.e. “is well 

organized and efficient in accomplishment of objectives”). 

 

Additionally, the Office of Research and Planning administers to all employees the annual 

College Views survey which evaluates many aspects of the College, including the performance 

of the superintendent/president. The overall results across all respondents indicate that 

employees either strongly agree or agree with the surveyed statements, including the statement 

“The superintendent/president effectively controls budget and expenditures.” [EVIDENCE] 

 

Analysis and Evaluation 

https://www.glendale.edu/home/showpublisheddocument/53844/637781788397670000
https://www.glendale.edu/home/showpublisheddocument/25651/637241188101470000
https://www.glendale.edu/home/showpublisheddocument/55318/637854747664970000
https://www.glendale.edu/about-gcc/administration/superintendent-president/evaluations
https://www.glendale.edu/about-gcc/gcc-overview/institutional-effectiveness/research/campus-profile/campus-profile-faculty-staff-college-views
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Various board policies identify the superintendent/president’s responsibilities regarding the 

quality of the College. The results of annual assessments indicate the superintendent/president 

frequently or consistently exceeds expectations and confirm effective leadership in the areas of 

planning, organizing, budgeting, selecting and developing personnel, and evaluating institutional 

effectiveness. 

 

 

IV.B.2. The CEO plans, oversees, and evaluates an administrative structure organized and 

staffed to reflect the institution’s purposes, size, and complexity. The CEO delegates 

authority to administrators and others consistent with their responsibilities, as appropriate. 

 

Evidence of Meeting the Standard 

 

Board Policy 2415 Superintendent/President Role states the expectation that the 

superintendent/president “plans, oversees, and evaluates an administrative structure organized 

and staffed to reflect the institution’s purposes, size, and complexity” and “delegates authority to 

administrators and others consistent with their responsibilities.”[EVIDENCE] BP 3100 and AR 

3100 Line of Responsibility – Administrative Operations set forth the College administrative 

structure and an organizational chart that reflects and supports the institution’s purposes, size, 

and complexity.[EVIDENCE, EVIDENCE] [As evidence, please ensure that AR 3100’s org 

chart is updated by HR to reflect newly-created positions, and approved by fall 2022.] 

 

To plan, oversee, and evaluate staffing, organizational restructuring, training, and overall 

preparedness needed for functioning of various departments, the superintendent/president 

reviews quantitative data provided in sources such as the institution’s College Profiles and the 

Chancellor’s Office DataMart regarding staff composition and statewide average 

comparisons.[EVIDENCE, EVIDENCE] In addition, the superintendent/president relies upon 

qualitative content within program review documentation and hiring allocation committee 

requests (i.e., HAC requests, formerly referred to as “personnel requests”) submitted by various 

instructional and administrative units through the governance process. For decision making about 

personnel, the superintendent/president engages in consultation with appropriate constituent 

leaders.[EVIDENCE] 

 

BP 2430 Delegation of Authority to the Superintendent/President authorizes the 

superintendent/president to “delegate any powers and duties entrusted by the Board....” The 

superintendent/president delegates authority to the vice presidents and other direct reports, who 

direct and coordinate the work of those under their supervision. [EVIDENCE] Through BP 2432 

Superintendent/President Succession, the executive vice president of administrative services 

assumes the roles of the superintendent/president when the superintendent/president is 

unavailable or on extended leave from the college.[EVIDENCE] 

 

Analysis and Evaluation 

 

Specific policies and administrative regulations directly address the Standard. The actions and 

leadership of the superintendent/president demonstrate that the Standard met. Evaluation results 

https://www.glendale.edu/home/showpublisheddocument/53844/637781788397670000
https://www.glendale.edu/home/showpublisheddocument/27883/637245475273270000
https://www.glendale.edu/home/showpublisheddocument/13417/637163294986500000
https://www.glendale.edu/about-gcc/gcc-overview/institutional-effectiveness/research/campus-profile
https://datamart.cccco.edu/DataMart.aspx
https://www.glendale.edu/home/showpublisheddocument/55792/637907917207070000
https://www.glendale.edu/home/showpublisheddocument/26371/637241186045130000
https://www.glendale.edu/home/showpublisheddocument/26369/637241187465770000
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from the regular assessment of the superintendent/president confirm that the 

superintendent/president plans, oversees, and evaluates an administrative structure organized and 

staffed to reflect the institution’s purposes, size, and complexity. As established by the 

organizational and administrative structure for reporting relationships, the 

superintendent/president delegates authority to administrators and others consistent with their 

responsibilities. 

 

 

IV.B.3. Through established policies and procedures, the CEO guides institutional 

improvement of the teaching and learning environment by: 

 

• establishing a collegial process that sets values, goals, and priorities; 

• ensuring the College sets institutional performance standards for student 

achievement; 

• ensuring that evaluation and planning rely on high quality research and analysis of 

external and internal conditions; 

• ensuring that educational planning is integrated with resource planning and 

allocation to support student achievement and learning; 

• ensuring that the allocation of resources supports and improves learning and 

achievement; and 

• establishing procedures to evaluate overall institutional planning and 

implementation efforts to achieve the mission of the institution. 

 

Evidence of Meeting the Standard 

 

Board Policy 2415 Superintendent/President Role states that the “Superintendent/President 

guides institutional improvement of the teaching and learning environment by the following: 

 

• establishing a collegial process that sets values, goals, and priorities; 

• ensuring the college sets institutional performance standards for student 

achievement; 

• ensuring that evaluation and planning rely on high quality research and analysis of 

external and internal conditions; 

• ensuring that educational planning is integrated with resource planning and 

allocation to support student achievement and learning; 

• ensuring that the allocation of resources supports and improves learning and 

achievement; and 

• establishing procedures to evaluate overall institutional planning and 

implementation efforts to achieve the mission of the institution.” 

[EVIDENCE] 

 
BP 3250 and AR 3250 Institutional Planning state that the superintendent/president, in 

consultation with the Academic Senate, ensures that the College has an ongoing planning and 

evaluation cycle that is driven by the College’s mission and goals. [EVIDENCE, EVIDENCE] 

As demonstrated within the May 13, 2022 minutes of the Strategic Planning Committee 

(formerly referred to as Master Planning Committee), the superintendent/president fulfills the 

https://www.glendale.edu/home/showpublisheddocument/53844/637781788397670000
https://www.glendale.edu/home/showpublisheddocument/6237/637245451694170000
https://www.glendale.edu/home/showpublisheddocument/15457/636204317795770000
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components specified in BP 2415. Under the superintendent/president’s leadership, the 

Institutional Strategic Plan was substantially revised to include an entirely new major goal 

regarding diversity, equity, inclusion, and access. Data, standards, and goals for institution wide 

performance metrics were reviewed and discussed to evaluate institutional effectiveness and set 

goals for improved performance. The Quality Focus Essay project was discussed regarding its 

activities for professional development, communities of practice, and action research in 

advancing student learning and achievement. The committee deliberated on and established its 

Annual Goals for the upcoming year upon which drive the resource allocation prioritization of 

non-hiring allocation committee resource requests [EVIDENCE, EVIDENCE]   

 

Analysis and Evaluation 

   

Policies and procedures are in place and action and leadership occur as seen in the evaluation 

results cited in the response to Standard IV.B.1. 

 

 

IV.B.4. The CEO has the primary leadership role for accreditation, ensuring that the 

institution meets or exceeds Eligibility Requirements, Accreditation Standards, and 

Commission policies at all times. Faculty, staff, and administrative leaders of the  

institution also have responsibility for assuring compliance with accreditation 

requirements. 

 

Evidence of Meeting the Standard 

 

Board Policy 2415 Superintendent/President Role states the expectation that the 

superintendent/president “has the primary leadership role for accreditation, ensuring that the 

college meets or exceeds eligibility requirements, accreditation standards, and official regional 

accrediting commission policies.” [EVIDENCE] BP 3200 Accreditation states that the College 

participates in the fulfillment of Accreditation Standards and that the superintendent/president 

has the responsibility to ensure that the District aligns with the accreditation processes and 

Standards “in order to provide assurance of the quality, efficacy, and stability of the college to 

the public, to colleges and universities....”[EVIDENCE] Furthermore, BP 2415 reinforces the 

fact that the superintendent/president has the “primary responsibility for the quality of the 

institution,” including a primary leadership role that ensures the College meets or exceeds 

Accreditation Standards, requirements, and eligibility. 

 

In fulfillment of BP 3200, the superintendent/president keeps the Board of Trustees informed 

about the eligibility requirements, Accreditation Standards, policies, and the College’s 

accreditation status. This is done through an overview briefing at one of the two special Board 

meetings held each year, presentation and discussion of drafts of the accreditation reports, and 

sharing of updates and occasional items in the superintendent/president’s report to the 

Board.[EVIDENCE] Additionally, during their winter 2022 retreat, the superintendent/president 

organized the accreditation training for the Board members with the College’s ACCJC liaison. 

 

High-level planning and establishing of the timeline for the College’s Institutional Self-

Evaluation Report (ISER) and site visit was the responsibility of the Accreditation Leadership 

https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EVm0M7B9xelCrWwOnFEP89wBrr33fB421Dest-Z-MW5LOw?e=8XFsWF
https://www.glendale.edu/about-gcc/gcc-overview/institutional-effectiveness/master-planning/resource-request-prioritization
https://www.glendale.edu/home/showpublisheddocument/53844/637781788397670000
https://www.glendale.edu/home/showpublisheddocument/30135/637359370048270000
https://www.glendale.edu/home/showpublisheddocument/45960/637311871737970000
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Team which consisted of the College president, vice president of instruction (the de facto 

accreditation liaison officer), and the Core Four institutional effectiveness team that manages and 

coordinates all aspects of accreditation, program review, and strategic planning at the College. 

 

The Board of Trustees conducts an annual evaluation with input from the faculty, staff, and 

students in accordance with BP 2435 Evaluation of the Superintendent/President, the results of 

the annual evaluation are available on the College website and indicate that the 

superintendent/president consistently exceeds expectations for “ensures the college meets or 

exceeds accreditation eligibility requirements, accreditation standards, and commission policies.” 

[EVIDENCE, EVIDENCE] 

 

Students, classified staff, faculty, and administrators are also involved in assuring compliance. 

Consistent with AR 4000 Mutual Gains Agreement, the Academic Affairs Committee and the 

Academic Senate share the responsibility over faculty roles and involvement in accreditation 

processes. [EVIDENCE] [Replace when updated to 2022.] Specifically, the Academic Senate 

monitors the accreditation process through its appointment, and receipt of regular updates from, 

the faculty coordinator who constitutes part of the institutional effectiveness team. 

 

Although the Accreditation Leadership Team was responsible for high level planning of the 

ISER and site visit, the Accreditation Steering Committee discussed and planned the associated 

tactical activities. As detailed in Section C. Organization of the Self-Evaluation Process, the 

Accreditation Steering Committee included 3 students, 10 classified staff, 13 faculty, and 14 

administrators. The Accreditation Steering Committee was responsible for logistical planning 

and decision making regarding the ISER and site visit. [EVIDENCE][After Sept 23 steering 

meeting, add documentation.] Based upon their decisions, the Core Four managed and 

coordinated all details of these processes. Throughout the preparations of the ISER and site visit, 

members of the Institutional Planning and Coordination Committee (IPCC) were kept informed 

on every aspect of these processes and were consulted for their input at each of their meetings. 

[EVIDENCE] [Add adopted Sept 12 IPCC minutes.] At every Strategic Planning Committee 

meeting, membership were similarly provided updates. 

 

Analysis and Evaluation 

 

The superintendent/president assumes the primary leadership role for all aspects of accreditation 

and appropriate responsibilities have been assumed by faculty, staff, and administrators to assure 

compliance. 

 

 

IV.B.5. The CEO assures the implementation of statutes, regulations, and governing board 

policies and assures that institutional practices are consistent with institutional mission and 

policies, including effective control of budget and expenditures. 

 

Evidence of Meeting the Standard 

 

https://www.glendale.edu/home/showpublisheddocument/25651/637241188101470000
https://www.glendale.edu/home/showpublisheddocument/55318/637854747664970000
https://www.glendale.edu/home/showpublisheddocument/17315/636204317795770000


202 

 

Board Policy 2415 Superintendent/President Role includes the specific duty to assure “the 

implementation of statutes, regulations, and governing board policies...” and “that institutional 

practices are consistent with institutional mission and policies.” [EVIDENCE] 

 

To accomplish these responsibilities, each week, the superintendent/president meets with the 

Administrative Executive Committee and with each vice president individually. The meetings 

include discussions of compliance with state and federal laws and board policies and 

administrative regulations. Information is shared at those meetings that has been received from 

the Chancellor’s Office of the California Community Colleges, various statewide organizations 

with which each vice president participates, the Community College League of California, the 

Association of Community College Trustees, the American Association of Community Colleges, 

and the League Policy and Procedure Service.  

 

Similar leadership and guidance are provided by the superintendent/president in the monthly 

meetings of the College Executive Committee, in bimonthly meetings with the Mini Cabinet, and 

in monthly one-on-one meetings with each of the respective presidents of the Academic Senate, 

Guild, and CSEA (California School Employees Association). During the Managers and 

Confidentials (MaC) group monthly meetings, professional development presentations are often 

made to assure managers understand and implement appropriate College policies as well as state 

and federal laws and regulations. For example, at the September 2021, MaC meeting, training 

was provided on conducting employee evaluations on classified staff. [EVIDENCE] 

 

Board policies are presented to the Board by the superintendent/president following extensive 

College governance review and based on recommendations from the League Policy and 

Procedure Service, helping assure the College is meeting statutory and regulatory requirements.  

 

The Board of Trustees conducts an annual evaluation with input from the faculty, staff, and 

students in accordance with BP 2435 Evaluation of the Superintendent/President.[EVIDENCE] 

The results of the annual evaluation are available on the College website and indicate that the 

superintendent/president consistently or frequently exceeds expectations including items such as 

“appropriately engages the board in setting the district’s policy direction,” “provides accurate 

and sufficient information for the board fulfillment of its policy and oversight responsibilities,” 

“interprets, executes, and supports the intent of board policy and actions to the public and staff,” 

“effectively articulates and communicates the vision, mission, and values of the college,” 

“promotes student learning and student-centered operations as fundamental to the college 

mission,” “provides leadership for the development of a budget based on informed projections of 

revenues and expenditures and that furthers the college mission and plans,” and “provides 

leadership for sound fiscal management practice and procedures.” [EVIDENCE] 

 

An annual evaluation of the superintendent/president is also completed by constituent group 

leadership. The results of the most recent survey of administrative cabinet members and the 

executive committees of the CSEA, Academic Senate, and Guild rated as excellent or very good 

for items such as, “ensures the administrative and management team and college are informed on 

issues and matters of interest as appropriate,” “appropriately supports the governing board in 

setting the district’s policy direction and in its oversight responsibilities,” and “maintains a focus 

on the college’s vision, mission, and values.” [EVIDENCE] 

https://www.glendale.edu/home/showpublisheddocument/53844/637781788397670000
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EUQCJdiek2tLgyD7ifjswGEBHQtNjh3O1xAI5vGlD4uz0g?e=fxK0MY
https://www.glendale.edu/home/showpublisheddocument/25651/637241188101470000
https://www.glendale.edu/home/showpublisheddocument/55318/637854747664970000
https://www.glendale.edu/home/showpublisheddocument/55320/637854748844230000
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Additionally, the Office of Research and Planning administers to all employees the annual 

College Views survey which evaluates many aspects of the College, including the performance 

of the superintendent/president. The overall results across all respondents indicate that 

employees either strongly agree or agree with the surveyed statements, including the statement: 

“The superintendent/president effectively controls budget and expenditures.” [EVIDENCE] 

 

Analysis and Evaluation 

 

The superintendent/president assures implementation of statutes, regulations, and policies, using 

the authority granted by the Board of Trustees. The superintendent/president works closely with 

the College leadership team and constituency leaders to fulfill this responsibility and oversees 

institutional practices that are consistent with the mission and codified policies which include 

control of budget and expenditures. 

 

 

IV.B.6. The CEO works and communicates effectively with the communities served by the 

institution. 

 

Evidence of Meeting the Standard 

 

Board Policy 2415 Superintendent/President Role lists as one of the responsibilities to “work and 

communicate effectively with the communities served by the institution.” [EVIDENCE] The 

superintendent/president works closely with community leaders and organizations and 

participates in a broad spectrum of roles representing the College in the community. Through 

scheduled meetings, attendance at community events, participation in community organizations, 

speaking at a variety of community events, and informal interaction, the superintendent/president 

seeks to share the work of the College and learn about the needs of the communities served. 

Every six weeks the superintendent/president and Glendale Community College District (GCCD) 

board president meet with the CEOs and elected leaders of the Glendale Unified School District, 

City of Glendale, and Glendale Chamber of Commerce. Testimony has been provided before the 

City of Glendale City Council and the state legislature, and frequent meetings are held with the 

state assembly member and state senator, including their staff members, in order to represent the 

College.  

 

During the past several years, the superintendent/president has served on the boards of the 

Glendale YMCA, the Glendale Fire Foundation, the Glendale Sunrise Rotary Foundation, the 

Uniquely Abled Academy, and the advisory board of the Glendale Latino Association.  

 

The Board of Trustees conducts an annual evaluation with input from the faculty, staff, and 

students in accordance with BP 2435: Evaluation of Superintendent/President. The results of the 

annual evaluation are available on the College website and indicate that the 

superintendent/president consistently or frequently exceeds expectations for items such as 

“provides leadership to assure that the educational programs and services respond to student and 

community needs and interests” and “maintains positive relationships with community, business, 

and civic leaders in representing the college.” [EVIDENCE] 

https://www.glendale.edu/about-gcc/gcc-overview/institutional-effectiveness/research/campus-profile/campus-profile-faculty-staff-college-views
https://www.glendale.edu/home/showpublisheddocument/53844/637781788397670000
https://www.glendale.edu/home/showpublisheddocument/55318/637854747664970000
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An annual evaluation of the superintendent/president is also completed by constituent group 

leadership. The results of the most recent survey of administrative cabinet members and the 

executive committees of the CSEA, Academic Senate, and Guild rated as excellent or very good 

for items such as “represents the needs of the college within the community.” 

 

Analysis and Evaluation 

 

Representing the College through meetings, events, and service to the community, the 

superintendent/president engages in considerable collaboration and communication with 

community leaders and organizations. Data from annual evaluations affirm that the 

superintendent/president consistently or frequently exceeds expectations regarding relationships 

with the community. 

 

 

Conclusions on Standard IV.B. CEO 

 

As CEO of the institution, the superintendent/president has demonstrated effective leadership in 

planning, organizing, budgeting, selecting and developing personnel, and assessing institutional 

effectiveness. Quantitative and qualitative data inform the superintendent/president’s planning 

and evaluation of staffing. Using established policies and practices, he guides the College in 

efforts to improve the teaching and learning environment and provides leadership in 

accreditation matters. Externally, the superintendent/president shares the activities of the College 

with the community and internally, has ensured that institutional practices align with the mission 

and codified policies. 
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Standard IV.C. Governing Board 
 

IV.C.1. The institution has a governing board that has authority over and responsibility for 

policies to assure the academic quality, integrity, and effectiveness of the student learning 

programs and services and the financial stability of the institution. (ER 7) 

 

Evidence of Meeting the Standard 

 

The College is governed by an elected five-member Board of Trustees pursuant to the California 

Education Code. The Board of Trustees is granted its authority as defined in the California 

Education Code and Title 5 of the California Code of Regulations.  

 

The board’s duties and responsibilities are further guided by Board Policy (BP) 2200 Board 

Duties and Responsibilities. [EVIDENCE] This policy identifies 12 primary responsibilities 

including assuring the “academic quality, integrity, effectiveness and improvement of the student 

learning programs and services,” and reviewing “regularly key indicators of student learning and 

achievement and plans for improving academic quality.” 

 

While the Board of Trustees’ role in ensuring “financial integrity and stability” of the College is 

addressed in BP 2200, BP 6350 District Reserves establishes the board’s commitment to a 

minimum reserve amount. [EVIDENCE] 

 

Analysis and Evaluation 

 

The College has a governing board which possesses appropriate authority and responsibilities 

through statute and board policies to assure the quality, integrity, and effectiveness of student 

programs and services as well as the College’s overall financial stability. 

 

 

IV.C.2. The governing board acts as a collective entity. Once the board reaches a decision, 

all board members act in support of the decision. 

 

Evidence of Meeting the Standard 

 

Through its authority granted under California Education Code, legal requirements to adhere to 

the Brown Act, and BP 2200, the board recognizes that it has authority to act only as a “legal 

collective entity and once the board reaches a decision, the members act in support of the 

decision.” [EVIDENCE] 

 

BP 2715 Ethical Responsibilities of the Board of Trustees states that “Board members must 

recognize that the effective functioning of the Board as a whole precludes individual actions or 

decision by board members in relation to District business.” [EVIDENCE] 

 

The board has a strong pattern of unanimous voting on issues for board action. Since January 

2017 when the College last received reaffirmation of accreditation, the board has voted 

https://www.glendale.edu/home/showpublisheddocument/25653/637241144324670000
https://www.glendale.edu/home/showpublisheddocument/9255/637267708551600000
https://www.glendale.edu/home/showpublisheddocument/25653/637241144324670000
https://www.glendale.edu/home/showpublisheddocument/26365/637241191811500000
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unanimously on all items presented to it and there is no evidence the board did not work as a 

cohesive whole once those decisions were unanimously made. 

 

The board completes an annual self-assessment survey and results demonstrate that the board 

recognizes the importance of supporting the decisions of the board as a collective entity. The 

criteria of “support the majority decisions of the Board” and “only act and direct the 

superintendent/president as a whole, not as individuals” were rated “excellent almost always” or 

“good often.” [EVIDENCE] 

 

The Office of Research and Planning administers to all employees the annual College Views 

survey which evaluates many aspects of the College, including the performance of the board. 

The overall results across all respondents indicate that employees either strongly agree or agree 

with the surveyed statements, including the statement “board members direct as a governing 

board and not as individuals.” [EVIDENCE] 

 

Analysis and Evaluation 

 

Although the Board of Trustees is enriched with diverse perspectives, they understand the 

effective functioning of a unified entity and subsequently support decisions made as a collective 

whole. Findings from the governing board’s self-assessment are consistent with results from the 

annual survey of employee groups in concluding that the members of the Board of Trustees act 

in concert once a decision has been made. 

 

 

IV.C.3. The governing board adheres to a clearly defined policy for selecting and  

evaluating the CEO of the college and/or the district/system. 

 

Evidence of Meeting the Standard 

 

BP 2431 Superintendent/President Selection codifies a clearly defined process for selecting the 

superintendent/president and sets forth the steps in the process. [EVIDENCE] It describes those 

who are to have active involvement in the process. It establishes guidelines for the use of an 

executive search firm, development of the hiring profile, the use of a screening committee, 

public forums, the final selection, and the authority of the board. When Superintendent/President 

David Viar announced his retirement, the board acted at its October 19, 2021 meeting to put in 

place the selection process as outlined in board policy and leading to the selection of the new 

superintendent/president by April 2022. [EVIDENCE, EVIDENCE] 

 

BP 2435 Evaluation of Superintendent/President provides a detailed process for the annual 

evaluation of the superintendent/president with input from the faculty, staff, students, leaders of 

the CSEA (California School Employees Association), Guild, Academic Senate, Associated 

Students and Cabinet, and the Board of Trustees. [EVIDENCE] The board annually reviews the 

process, adheres to the process, and publishes the results of the evaluation on the College 

website. [EVIDENCE] 

 

Analysis and Evaluation 

https://www.glendale.edu/home/showpublisheddocument/50608/637649836464300000
https://www.glendale.edu/about-gcc/gcc-overview/institutional-effectiveness/research/campus-profile/campus-profile-faculty-staff-college-views
https://www.glendale.edu/home/showpublisheddocument/25655/637241186693800000
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/Ed3ayCXLT05InbusBHuex6kBHIAqBo3y2xjZuDNTD0_Ngg?e=iVQdaI
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EYA-RPah48ZDhxMUMIhmnaUBx_y62xllm3-kBMs3D8ahOA?e=3JSXCx
https://www.glendale.edu/home/showpublisheddocument/25651/637241188101470000
https://glendale0-my.sharepoint.com/personal/ddionisi_glendale_edu/_layouts/15/onedrive.aspx?login_hint=Ddionisi%40glendale%2Eedu&id=%2Fpersonal%2Fddionisi%5Fglendale%5Fedu%2FDocuments%2FISER2023%2FEvidence%2FStandard%20IV%2EB%2FBoardEvaluationReportSprin%2Epdf&parent=%2Fpersonal%2Fddionisi%5Fglendale%5Fedu%2FDocuments%2FISER2023%2FEvidence%2FStandard%20IV%2EB
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A defined policy for selection and evaluation of the superintendent/president was followed in 

2010, 2013, and 2022, with each of the College’s president searches. Additionally, a board 

policy is in place and is consistently followed for the annual evaluation of the 

superintendent/president. 

 

 

IV.C.4. The governing board is an independent, policy-making body that reflects the public 

interest in the institution’s educational quality. It advocates for and defends the institution 

and protects it from undue influence or political pressure. (ER 7) 

 

Evidence of Meeting the Standard 

 

As the governing board of a public community college in California, the Board of Trustees 

consists of five members elected by the qualified voters of the District. Trustee elections are held 

at the time of the California statewide general primary in even years in conjunction with the City 

of Glendale municipal elections, which helps assure a community-focused election and one in 

which those elected are independent representatives of the citizens of the District. [EVIDENCE] 

 

The Board of Trustees are elected by area election consistent with a five area trustees election 

map that is adjusted following the official U.S. Census, further helping to assure members are 

independent and reflective of the public interest of all areas of the District. The board reflects the 

public interest and serves its policy-making role by providing oversight for the District through 

approval, assessment, and monitoring of policy. [EVIDENCE] 

 

For its 2021-2022 Focus and Outcomes Measures, the board established targets that ensure their 

advocacy for the College. [EVIDENCE] For the target of “board members will be active in the 

college community educating the public on the mission and needs of the college,” trustees 

committed to meet with local elected officials as well as attend at least six community events.  

For the target of “board members will be knowledgeable about state and federal legislation 

affecting Glendale Community College and involved in encouraging outcomes favorable to the 

college,” trustees committed to meet with the College’s state senator, state assembly member, 

and congressional member during the year, and as necessary, take positions on legislation and 

communicate those positions to appropriate local, state, and federal officials.  

 

Board members advocate for and defend the institution, where necessary, by regularly attending 

community events as representatives of the College and by advocating the interests of the 

College to the public. Board members regularly report on their involvement in community 

organizations and events during the Reports portion of regular board meetings. As necessary, 

certain members of the board meet with local legislators in the area and in Sacramento. One 

board member serves on the state association board representing trustees (California Community 

College Trustees) and board members attend the Community College League of California 

annual legislative conferences to assist in advocating for the needs of the College and the region 

it serves. Board members also attend the Association of Community College Trustees annual 

legislative conference in Washington, D.C., and visit the district’s congressman and key staff 

members.  

https://www.glendale.edu/home/showpublisheddocument/26391/637241207489300000
https://www.glendale.edu/home/showpublisheddocument/32593/637241208676230000
https://www.glendale.edu/home/showpublisheddocument/50606/637649836458830000
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A review of the agendas and minutes for the official meetings of the Board of Trustees shows 

that the policy matters discussed, actions taken, and information requested for future board 

discussion are not based on undue influence or pressure but relate to policy matters focused on 

institutional quality and service to the community. [EVIDENCE] 

 

The Office of Research and Planning administers to all employees the annual College Views 

survey which evaluates many aspects of the College, including the performance of the Board. 

The overall results across all respondents indicate that employees either strongly agree or agree 

with the surveyed statements, including the statement “the board understands and adheres to its 

role in protecting the College from undue pressure.” [EVIDENCE] 

 

Analysis and Evaluation 

 

As elected representatives of the Glendale community, the governing board has focused its 

policy role on meeting the educational needs of the region and the public interest. The College 

has not been faced with outside pressures or inappropriate influence, but the Board of Trustees is 

prepared and capable to advocate for and defend the College, should the situation arise.  

 

 

IV.C.5. The governing board establishes policies consistent with the college/district/system 

mission to ensure the quality, integrity, and improvement of student learning programs and 

services and the resources necessary to support them.  The governing board has ultimate 

responsibility for educational quality, legal matters, and financial integrity and stability. 

 

Evidence of Meeting the Standard 

 

The Board of Trustees formulates, reviews, and adopts policies to ensure the effectiveness of the 

institution and its learning programs. BP 2200 Board Duties and Responsibilities states that the 

Board: 

 

Develops and adopts policies, procedures, and regulations for the governance of the District, 

in consultation with appropriate constituency groups, to facilitate decisions that support 

student learning, programs, and services, and improve institutional effectiveness. 

[EVIDENCE] 

 

In adherence to the California Education Code and Title 5 Regulations, it is understood that the 

governing board has ultimate responsibilities for educational quality, legal matters, and District 

finances. As observed in the Board Policies and Administrative Regulations of the District, and 

in agendas and minutes of Board of Trustees meetings, the board acts in accordance with those 

responsibilities. The Board Policies and Administrative Regulations are reviewed on a 

continuous basis and are amended to reflect changes in the laws, District operations, and student 

needs. 

 

In its 2021 Focus and Outcomes Measures, the board committed to focus on policy that ensures 

quality, integrity, improvement of student learning programs and services, and providing the 

https://www.glendale.edu/about-gcc/board-of-trustees/board-meeting-current-schedule-agenda-minutes/fy-2022-2023
https://www.glendale.edu/about-gcc/gcc-overview/institutional-effectiveness/research/campus-profile/campus-profile-faculty-staff-college-views
https://www.glendale.edu/home/showpublisheddocument/25653/637241144324670000
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necessary resources to support such policies. [EVIDENCE] For example, specific foci 

highlighted for 2021-2022 included completing the scaled implementation of Guided Pathways, 

reducing achievement gaps among underrepresented student groups, and assisting students in 

receiving adequate basic needs support for food, shelter, technology, and transportation to 

improve their persistence and completion of their educational goals.  

 

At its two special board meetings (retreats) held in the fall/winter and spring/summer, the board 

devotes additional time and attention related to the quality, integrity, and improvement of student 

learning. Recent Special Board Meeting agendas have included the following:[Insert topics] The 

Board has taken actions and established policies that show its ultimate responsibility for 

educational quality, legal matters, and financial integrity and stability are taken seriously and 

acted on. [EVIDENCE][Acquire minutes.] 

 

The board completes an annual self-evaluation assessment survey and the results demonstrate 

that the board recognizes its responsibility for educational quality. [EVIDENCE] The criteria of 

“approve educational programs that implement the mission of the college” was rated “excellent 

almost always” or “good often.”  The board reflects awareness of its duties regarding legal 

matters in its survey rating of “excellent almost always” or “good often” to the criteria of 

“understand and implement its legal responsibilities.” According to the survey results, the board 

also understands its responsibility with regard to financial integrity and stability. The criteria of 

“understand and approve the college budget,” “work to ensure that key functions are budgeted,” 

and “ensure financial solvency” were rated “excellent almost always” or “good often.” 

 

Analysis and Evaluation 

 

Policies are in place, and amended as necessary, that address the board’s expectations for quality, 

integrity, and improvement of student learning and the financial support necessary. Through 

those policies, the actions of the board at monthly meetings, and the College governance policies 

in place, it is understood the board has ultimate responsibility and authority for educational 

quality, legal matters, and financial integrity and stability. 

 

 

IV.C.6. The institution or the governing board publishes the board bylaws and policies 

specifying the board’s size, duties, responsibilities, structure, and operating procedures. 

 

Evidence of Meeting the Standard 

 

Board policies specifying the board membership, duties and responsibilities, officers, and 

operating procedures are published on the College's website and are accessible to the public via 

the Board of Trustees tab. [EVIDENCE, EVIDENCE] The following board policies address the 

board’s size, duties, responsibilities, structure, and operating procedures: 

 

BP 2010 

BP 2015 

BP 2300 

BP 2410 

https://www.glendale.edu/home/showpublisheddocument/50606/637649836458830000
https://www.glendale.edu/home/showpublisheddocument/50608/637649836464300000
https://www.glendale.edu/about-gcc/board-of-trustees/board-policies-administrative-regulations/bp-ar-chapter-2-board-of-trustees
https://www.glendale.edu/about-gcc/board-of-trustees/board-members
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BP 2200 

BP 2210 

BP 2305 

BP 2330 

BP 2715 

 

Analysis and Evaluation 

 

The Board policies are published and available to the public, including those that specify its size, 

duties, responsibilities, structure, and procedures for operation. 

 

 

IV.C.7. The governing board acts in a manner consistent with its policies and bylaws. The 

board regularly assesses its policies and bylaws for their effectiveness in fulfilling the 

college/district/system mission and revises them, as necessary. 

 

Evidence of Meeting the Standard 

 

The Board of Trustees follows its policies and bylaws and there is no evidence of board behavior 

that is inconsistent with those policies. As part of its annual evaluation of its performance the 

Board addresses this issue. [EVIDENCE] 

 

The board has a system for regularly reviewing, evaluating, and updating its policies and these 

documents are reviewed on a five-year cycle. This review is codified in BP 2410 Board Policies 

and Administrative Regulations, which describes processes for adopting and revising these 

documents and specifying personnel responsible for their review and approval.[EVIDENCE, 

EVIDENCE] [Acquire minutes.] The currency of policies is further assured by the subscription 

to the Community College League of California’s Board Policy and Administrative Procedure 

service. This service provides the College with templates whenever there are needed updates to 

the policies and regulations that are legally required, legally advised or suggested as good 

practice. Policies and procedures are posted on the Board of Trustees webpage as a centralized 

source for these documents. [EVIDENCE] There are occasions when factors such as changes to 

state laws and regulations, or external requirements associated with funding opportunities, 

precipitate a review of policies.  

 

Analysis and Evaluation 

 

The governing board acts in a manner consistent with its policies and engages in active 

assessment and revision of policies as necessary to be consistent with the College mission, 

improvement of student learning, and maintenance of effectiveness and efficiency. 

 

 

IV.C.8. To ensure the institution is accomplishing its goals for student success, the 

governing board regularly reviews key indicators of student learning and achievement and 

institutional plans for improving academic quality. 

 

https://www.glendale.edu/home/showpublisheddocument/50608/637649836464300000
https://www.glendale.edu/home/showpublisheddocument/55635/637884812303030000
https://www.glendale.edu/about-gcc/board-of-trustees/board-policies-administrative-regulations
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Evidence of Meeting the Standard 

 

The Board of Trustees regularly holds two special meeting retreats each year, during the 

fall/winter period and the spring/summer period. During these meetings, the board receives, 

reviews, and discusses items related to student learning and achievement and plans for 

improvement. During the past few years those items have included: College Profiles Data, the 

System Vision for Success metrics, Institutional Strategic Plan goals and progress, institution 

wide metrics data, strategic planning Annual Goals, Distance Education Status and regarding 

student access and success, and Latinx students outreach and success initiatives. As an exemplar, 

at its July 2021 Special Meeting, the board reviewed Hispanic/Latinx Student Outreach and 

Success Initiatives’ planned actions for improving academic quality. [EVIDENCE] 

 

During regular monthly board meetings, the board receives and discusses Special Information 

Reports that include issues related to student success and efforts for improvement. These have 

included items such as: Hispanic Serving initiatives, GCC Promise Program, child development 

and early childhood education, College Profiles report, College Views report, career education 

programs, Guided Pathways updates, program review processes and results, student survey 

results on remote instruction and services, Student Success Act update, sciences programs, visual 

and performing arts programs, student activities and engagement services, on-line counseling 

status, Disabled Students Programs and Services support, and student basic needs. As an 

exemplar, at its March 2022 meeting, the board received an update on the College’s Guided 

Pathways projects implementations. [EVIDENCE] 

 

Analysis and Evaluation 

Key indicators for student learning and success are regularly reviewed by the board and it 

receives reports on the results of College plans, activities, and services. 

 

 

IV.C.9. The governing board has an ongoing training program for board development, 

including new member orientation. It has a mechanism for providing for continuity of board 

membership and staggered terms of office. 

 

Evidence of Meeting the Standard 

 

BP 2740 Board Education addresses ongoing development and new member orientation for the 

board members. [EVIDENCE] This policy states that the board will include: Two special 

meeting retreats annually, reading materials on trusteeship provided by the 

superintendent/president and governing board organizations to which the College belongs, 

support for participation in the Community College League of California Excellence in 

Trusteeship program, attendance at state, regional, and national conferences focused on 

education policy and education governance. [EVIDENCE] 

 

All five members of the board attend state and national conferences, and informal training also 

takes place at the monthly pre-board meetings with the president of the College. [EVIDENCE] 

 

https://www.glendale.edu/home/showpublisheddocument/50601/637649753731330000
https://www.glendale.edu/home/showpublisheddocument/55362/637860394667130000
https://www.glendale.edu/home/showpublisheddocument/26360/637241205887200000
https://ccleague.org/leadership-development/i-am-a-trustee/excellence-in-trusteeship-program
https://www.glendale.edu/home/showpublisheddocument/47813/637438165958900000
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Two new members of the board were elected in 2020 and received orientation, as feasible during 

the COVID-19 pandemic, consistent with BP 2740, including: an overview of board roles and 

responsibilities; the adopted focus areas of the board; communications protocols; an overview of 

the District including reports, accountability data, minutes of recent board meetings, the District 

budget, and Board Policies; support to participate in the state association new trustee orientation 

conference; and access to resources to familiarize the new trustees about their roles and 

responsibilities. BP 2210 Board Officers further outlines the five expectations for the president 

of the board related to orientation. [EVIDENCE] 

 

Following California Education Code provisions and BP 2100 Board of Trustee Elections, the 

publicly elected members of the governing board have staggered terms for election years to 

ensure continuity. [EVIDENCE] Two board seats are up for election in one election cycle, and 

two years later, the other three board seats are up for election. 

 

Analysis and Evaluation 

 

Board members recognize the value of ongoing training and board development and participate 

in state, regional and national trustees’ association events. Policy and procedures are in place for 

orientation for new members. Provisions for continuity of membership and the staggering of 

terms are in place and consistent with state law. 

 

 

IV.C.10. Board policies and/or bylaws clearly establish a process for board evaluation. The 

evaluation assesses the board’s effectiveness in promoting and sustaining academic 

quality and institutional effectiveness. The governing board regularly evaluates its 

practices and performance, including full participation in board training, and makes 

public the results. The results are used to improve board performance, academic quality, 

and institutional effectiveness. 

 

Evidence of Meeting the Standard 

 

The Board of Trustees has an evaluation process defined in BP 2745 Board of Trustees 

Evaluation and it is implemented annually. [EVIDENCE] This policy outlines the process and 

criteria for the evaluation. It states that the board is committed to assessing its performance to 

identify its strengths and areas in which it may improve its functioning to assure academic 

quality, integrity, and effectiveness of the student learning programs and services and the 

financial stability of the College.  

 

The board engages annually each spring in a self-evaluation process that addresses criteria 

defining board operations, and effectiveness and expectations defined in the accreditation 

Standards. [EVIDENCE] In addition, other aspects of the evaluation address training through 

participation “in seminars, conferences, and Board retreats to upgrade skills as a Board member” 

and keeping “up to date by reading periodicals and books on community college trusteeship.” In 

addition, the Office of Research and Planning administers to all employees the annual College 

Views survey which evaluates many aspects of the College, including the performance of the 

board. [EVIDENCE] 

https://www.glendale.edu/home/showpublisheddocument/26375/637241145634130000
https://www.glendale.edu/home/showpublisheddocument/32593/637241208676230000
https://www.glendale.edu/home/showpublisheddocument/26361/637241206390970000
https://www.glendale.edu/about-gcc/board-of-trustees/evaluation-goals-focus-areas
https://www.glendale.edu/about-gcc/gcc-overview/institutional-effectiveness/research/campus-profile/campus-profile-faculty-staff-college-views
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At a public Special Board Meeting, the results of the self-evaluation and employee survey are 

reviewed. [EVIDENCE] Based on the review, the board determines where improvements may be 

needed, and adopts Board Focus Areas for the coming year, seeking to improve board 

performance, academic quality, and institutional effectiveness. [EVIDENCE] The results of the 

board self-evaluation as well as the College Views employee survey are posted on the College’s 

website. [EVIDENCE] [EVIDENCE] 

 

Analysis and Evaluation 

 

A comprehensive board evaluation process is in place and followed. The results are thoughtfully 

reviewed by the board, publicly discussed, and used to improve performance. 

 

 

IV.C.11. The governing board upholds a code of ethics and conflict of interest policy, and 

individual board members adhere to the code. The board has a clearly defined policy for 

dealing with behavior that violates its code and implements it when necessary. Board 

members have no employment, family, ownership, or other personal financial interest in 

the institution. Board member interests are disclosed and do not interfere with the 

impartiality of governing body members or outweigh the greater duty to secure and 

ensure the academic and fiscal integrity of the institution.  
 

Evidence of Meeting the Standard 

 

The College’s Board of Trustees upholds, and individual members adhere to BP 2715 Ethical 

Responsibilities of the Board, BP 2717 Personal Use of Public Resources, and BP 2710 Conflict 

of Interest. These policies define appropriate board member behavior and cite a list of 

expectations for the board members to consider as they perform their duties. [EVIDENCE, 

EVIDENCE, EVIDENCE] 

 

BP 2715 includes a section that speaks to the board, promptly addressing any violation of the 

code of ethics by a member of the board. The policy delineates the steps to follow if a violation 

occurs and the potential sanctions that may be instituted. The board president will address a 

violation of the code of ethics by discussing the violation with the member to seek resolution. If 

resolution is not achieved an ad hoc committee of two board members will examine the matter 

and recommend action. If sanctions are to occur, they will be determined by the full board in a 

public meeting. Sanctions may include a resolution censuring a board member. This process has 

not been used as no violations of the code of ethics have occurred. 

 

There is no evidence, nor complaints filed, related to a board member having a personal financial 

interest in the institution or interests that have not been disclosed that would interfere with a 

board member’s impartiality in decision making. 

 

Board members annually complete California Fair Political Practices Commission’s Form 700 

Statement of Economic Interests. [EVIDENCE] Hard copies of these forms are kept in the office 

of the executive vice president of administrative services.  

https://www.glendale.edu/home/showpublisheddocument/50601/637649753731330000
https://www.glendale.edu/home/showpublisheddocument/50606/637649836458830000
https://www.glendale.edu/about-gcc/board-of-trustees/evaluation-goals-focus-areas
https://www.glendale.edu/about-gcc/gcc-overview/institutional-effectiveness/research/campus-profile/campus-profile-faculty-staff-college-views
https://www.glendale.edu/home/showpublisheddocument/26365/637241191811500000
https://www.glendale.edu/home/showpublisheddocument/26363/637241193049600000
https://www.glendale.edu/home/showpublisheddocument/26368/637241191232570000
https://www.fppc.ca.gov/content/dam/fppc/NS-Documents/TAD/Form%20700/2020-21/Form_700_2020.pdf


214 

 

 

Analysis and Evaluation 

 

Conflict of interest and ethical responsibilities policies are in place and followed by the board 

and its members. There is a defined policy to address behavior of a board member that violates 

these policies. As a public entity no member of the elected Board of Trustees has a financial 

interest in the College. The annual filing of legally required Form 700s provides the public with 

information on board member interests. 

 

 

IV.C.12. The governing board delegates full responsibility and authority to the CEO to 

implement and administer board policies without board interference and holds the CEO 

accountable for the operation of the district/system or college, respectively. 

 

Evidence of Meeting the Standard 

 

The Board of Trustees, as described in BP 2430 Delegation of Authority to 

Superintendent/President, delegates to the superintendent/president the executive responsibility 

for administering the policies adopted by the board and executing all decisions of the board 

requiring administrative action. [EVIDENCE] One of the Board Focus Areas adopted annually 

by the board is, “board members communicate directly with the superintendent/president in 

addressing issues of college policy and operation and direct community members and college 

constituency concerns to the office for resolution.” There is no evidence from public board 

meetings or observations of college leaders that the board or its members interfere in the 

operation of the college. [EVIDENCE] 

 

Through the annual superintendent/president evaluation process, as outlined in BP 2435 

Evaluation of the Superintendent, the board holds the superintendent/president accountable for 

the operation of the College. [EVIDENCE, EVIDENCE] 

 

Analysis and Evaluation 

 

The policies of the governing board delegate administrative responsibility and authority to the 

superintendent/president, who is held accountable for the operations of the College through the 

superintendent/president evaluation policy and process. 

 

 

IV.C.13. The governing board is informed about the Eligibility Requirements, the 

Accreditation Standards, Commission policies, accreditation processes, and the college’s 

accredited status, and supports through policy the college’s efforts to improve and excel. 

The board participates in evaluation of governing board roles and functions in the 

accreditation process. 

 

Evidence of Meeting the Standard 

 

https://www.glendale.edu/home/showpublisheddocument/26371/637241186045130000
https://www.glendale.edu/home/showpublisheddocument/50606/637649836458830000
https://www.glendale.edu/about-gcc/administration/superintendent-president/evaluations/-folder-3002
https://www.glendale.edu/home/showpublisheddocument/25651/637241188101470000
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BP 3200 Accreditation requires the superintendent/president to keep the board informed about 

the regional accrediting commission’s Eligibility Requirements, Accreditation Standards, and the 

college’s accredited status, and to assist the board in evaluating the governing board roles and 

functions in the accreditation process.[EVIDENCE] 

 

At its June 2020 meeting, the board reviewed information regarding the College’s 2020 Midterm 

Report which was prepared for, and submitted to, the Accrediting Commission for Community 

and Junior Colleges (ACCJC). The report described the College’s actions for improvement and 

reflected on how it was advancing its efforts to improve student success.[EVIDENCE] 

 

At its January 2022 Special Meeting Winter Retreat, the board completed Advanced ISER 

Training provided by the ACCJC. The training consisted of information regarding the College’s 

Eligibility Requirements, Accreditation Standards, Commission policies, accreditation processes, 

and timeline for the College’s upcoming ISER deadline.[EVIDENCE] 

 

At its October 2022 meeting, the board reviewed information regarding the College’s preparation 

for its comprehensive accreditation evaluation and development of its ISER. [EVIDENCE] 

[Board minutes to be inserted.]  At its November 2022 meeting, the board will review and vote 

on the approval of the College’s ISER. [EVIDENCE] [Board minutes to be inserted.] 

 

The board completes an annual self-evaluation assessment survey and results demonstrate that 

the board understands its participation in the College’s accreditation work. The criteria of 

“assume a role in the accreditation process” was rated “excellent almost always” or “good 

often.” [EVIDENCE] 

 

Analysis and Evaluation 

 

The Board of Trustees receives regular updates regarding accreditation matters and apprised of 

the associated Standards, policies, and requirements of the ACCJC. The governing board 

supports the College’s work in continuous improvement and engages in self-evaluation of their 

role and functions in the accreditation process. 

 

 

 

Conclusions on Standard IV.C. Governing Board 

 

The governing board is empowered with authority over and responsibility for policies to 

safeguard the quality and effectiveness of the College. The Board of Trustees acts as a unified 

entity in support of decisions made. It follows established policy in the selection and evaluation 

of the CEO. The Board acts in the public interest and advocates for and defends the College from 

political pressure or outside interests. With ultimate responsibility for academic quality, legal 

matters, and financial integrity, the Board sets forth policies that align with the College mission 

and thereby ensures quality, integrity, and improvement of student learning programs and 

services as well as the resources to support these. The Board creates bylaws and policies and acts 

in a manner to uphold them. These bylaws and policies are reviewed and revised on a regular 

basis. On a regular cycle, the Board reviews assessment results regarding the College’s 

https://www.glendale.edu/home/showpublisheddocument/30135/637359370048270000
https://www.glendale.edu/home/showpublisheddocument/45960/637311871737970000
https://www.glendale.edu/home/showpublisheddocument/54500/637805196561070000
https://www.glendale.edu/home/showpublisheddocument/50608/637649836464300000
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effectiveness. New and existing members participate in training related to their duties on the 

Board of Trustees and are evaluated routinely and the results are made public and guide 

continuous improvement. 
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H. Quality Focus Essay 
 

Re-envisioning the College Through the Eyes of our Students 
 

Origin of Quality Focus Project  

 

Through the process of self-evaluation and preparation of the ISER, the members of the 

Institutional Planning Coordination Committee (IPCC) considered possible projects that could be 

the basis of the Quality Focus Essay (QFE). Related to this, in the early spring of 2022, the 

Guided Pathways Steering Committee engaged in conversations regarding how to effectively 

support the Institutional Strategic Plan’s major goal of “Ensure Learning”. In April 2022, the 

concrete idea for the Quality Focus Project arose from the work of a Senate task force that 

responded to the College’s shortfall in reaching its Institution-Set Standard for its retention rate. 

In the wake of the COVID-19 pandemic’s tumultuous effect on the lives and learning conditions 

of students, the College discovered that its institution wide retention rate had dropped below the 

standard that had just been raised the previous year. In response to this, and in alignment with its 

policy, the Academic Senate approved the creation of a task force to: 1) identify the reasons why 

the performance fell below the standard, 2) provide supporting evidence for why performance 

fell, 3) create recommendations regarding the appropriateness of the set standard or its 

adjustment, and 4) develop, implement, and evaluate an action plan for improvement. As 

documented in the task force’s notes, copious amounts of data were examined and deliberated 

upon over numerous meetings to identify the likely causes of the shortfall and to delineate plans 

for improvement. [EVIDENCE] The data indicated that one of the three reasons for the shortfall 

was that students needed a stronger sense of belonging and support at the college and in their 

courses during remote learning conditions of the pandemic. Among the actions included in the 

plan to address the shortfall was to propose a Quality Focus Project centered on equitable 

pedagogy. At their April 2022 meeting, the IPCC deliberated on prospective project topics and 

ultimately agreed to propose to the Strategic Planning Committee, the Guided Pathways 

professional development initiative focused on equitable pedagogy [EVIDENCE] In May 2022, 

a presentation was provided to the Strategic Planning Committee proposing a Quality Focus 

Project on developing robust communities of practice centered on equitable pedagogy. 

[EVIDENCE] The faculty coordinator of Guided Pathways developed the Quality Focus Project 

and Essay in consultation with relevant departments and the Core Four institutional effectiveness 

team. The project was subsequently discussed with the Professional Development Committee 

[EVIDENCE], presented at the annual Senate Electorate Meeting [EVIDENCE], and shared at 

the instructional division chairs meeting. [EVIDENCE] In June, the Academic Affairs 

Committee incorporated the project’s focus into its annual Instructional Priorities which, along 

with the Strategic Planning Committee’s identified Annual Goals, is the basis for resource 

request prioritization  [EVIDENCE, EVIDENCE] In fall 2022, the Welcome Week’s Vision 

Resource Center Orientation for faculty included a Quality Focus Project gathering with a video 

presentation on the project and completion of a survey by faculty regarding the project’s 

communities of practice  [EVIDENCE] 

 

Vision 

 

https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EcaB90eXiZVJmPiZVsNIgPABpH2VnhMADv4_BTdVEIRKgQ?e=mVGezF
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EQol-kLWvHtPjs7mEl9XFREBmd4y-B15N24Hx45PrAu9dQ?e=c81Rpv
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/Efh80H14DDFKvdAXlt5GkRcBAmfmTZda5Je7OKvVEZqqSg?e=mfNns9
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/Ee7eCARYArVMpWshQ2VP2F0BFc0WvB58VDITbLxiY8ajiw?e=4yjbYq
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EarJ6NvJa41EvIyVDLNwWTsBbrfQ8p38qFsnq0eOYlt53g?e=McrKGE
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EezvxWylIxVCukV6FcEEzz8B65NKet-t38kGUaL_WB-fbw?e=oPqHkq
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/ETrLQURCbcxIpdCfh3FVePsB3ebXOvYMVUq4lGndz-asiA?e=EX8wuD
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EZ7E-u4jnoFHncgOIRZmbowBc-lgfkfsPREWKnwlk1wVbg?e=eJH3oM
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EXhGc5CmrOZPo2ao1fAHVw4BvRQxD6cys6pE6C0DibkZHQ?e=kgP50d
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Establish faculty, staff, and management community around a commitment to equitable 

classroom practice rooted in increasing student sense of belonging at the College. 

 

Introductory Discussion 

 

Pillars 3 and 4 of Guided Pathways and sections D and E in the Institutional Strategic Plan 

[EVIDENCE] define the College’s goals to keep students on their educational goal path and to 

ensure that our students are learning. When observing the College’s success rates by ethnicity, it 

stands out that in 2020-2021 the overall success rate for Black/African American students is 63 

percent, and the overall success rate for Latino/Hispanic students in 2020-2021 is 68 percent; 

whereas the success rate for Caucasian/Anglo students in the same year is 82.9 percent and for 

Caucasian/Armenian students it is 85.5 percent.  

 

The College recognizes the need to help improve the success of all students. The best way to 

accomplish this is by adopting a cohesive plan that will inspire faculty to innovate with equitable 

classroom practices in ways that create the sense of belonging needed to improve retention, 

achieve learning outcomes, and close equity gaps for disproportionately impacted (DI) groups. 

The College strives to establish faculty, staff, and management community around this cohesive 

plan with a commitment to equitable classroom practice rooted in increasing student sense of 

belonging at the College. 

 

In addition to helping the College achieve Pillars 3 and 4 of the Guided Pathways Plan, this 

project will also help achieve goals A1, A3, A4, D1, E2 and F4 of the College’s Institutional 

Strategic Plan. 

 

In fall 2021, the College’s retention rate dropped below its own ACCJC Institution-Set Standard 

(ISS), and a task force convened to explore the reasons for the drop. Their resulting report 

[EVIDENCE] described three connected reasons for why retention fell below the institution-set 

standard of 50 percent.  These were:  

 

1. Pandemic-related maladjustment in students’ lives in terms of income, work, family 

obligations, mental well-being, and other life challenges. 

2. During this time of adjustment, students resisted reaching out for help due to a sense of 

stigma around dropping out of the course.  Also, some students have felt a lack of 

belonging and support at the College in general and in their courses.  

3. Students have perceived a need for more consistency in distance education design and 

more competency in delivery of distance education instruction. 

 

Because of conversations about overall success rates of DI students and the ISS report, the 

College’s 2022 Instructional Priorities [EVIDENCE] have expanded to include a commitment to 

increasing equitable classroom practice and a culture of care at the College.  

 

In a focus group of instructional faculty who have developed their own equitable classroom 

practices over time, many reported that nontraditional classroom practices were a very 

intimidating, high-risk process.  Several mentioned trying out practices found in research and 

wondering if they were "permitted” to try them. In order to get wider participation in the process 

https://www.glendale.edu/about-gcc/gcc-overview/institutional-effectiveness/master-planning
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EcaB90eXiZVJmPiZVsNIgPABpH2VnhMADv4_BTdVEIRKgQ?e=1onAwx
https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EZ-GWq6o4-JHi62K0XhnrjsBesf1uf8yojS4XqrLBqLC2Q?e=paYviI
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of developing higher impact practices for faculty, community needs to be intentionally built. The 

Chronicle of Higher Education’s article, “Why the Science of Teaching is Often Ignored,” 

(McMurtrie, 2022) outlines this intimidation faced by faculty who would like to change practices 

but fear being seen as outside the norm. 

 

The following inquiry questions will guide this work: 

  

1.   What impact does diversity, equity, and inclusion (DEI)-minded professional development 

(PD) have on student equity gaps, faculty pedagogy, and sense of belonging? 

2.   How will changing the structure of professional development help the College grow new 

leadership in equitable classroom practices at the College? 

 

Anticipated Impact 

 

It is anticipated that faculty engagement in equitable classroom practice will increase, leading to 

more faculty reporting shifts in teaching practices.  

 

Over time, increased engagement of faculty will support faculty in making the types of changes 

that can decrease equity gaps and increase student success rates for all students.  

 

By 2024-2025, it is anticipated that faculty and staff will report different approaches in their 

interactions with students that support student belonging. 

 

By 2024-2025, it is anticipated that student sense of belonging on campus for all student groups 

will increase. It is hoped that campus engagement will improve as this would increase student 

help-seeking behavior. 

 

Measurable Outcomes  

 

Outcome Timeline 

Success Rates Baseline from 2020-

2021 

Run each year 

Number of faculty participants in projects associated with Staying 

on the Path (Pillar 3) and Ensuring Learning (Pillar 4) 

Baseline number  

Number by year 

Faculty survey about equitable classroom practices Pre-Survey in 2022 

Post Survey in spring 

2024 and 2025 

Student sense of belonging survey Pre-Survey in 2022 or 

23 

Post Survey in spring 

2024 and 2025 

Persistence from semester to semester Run each year 

 

Projects, Actions, and Responsible Parties Timeline 
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The College will move from a fully a la carte professional development model to a systematic 

model focusing on increasing equitable classroom practices. There will be three levels of 

professional development in which counseling and instructional faculty, staff, managers, and 

administrators can participate within the focus of equitable classroom practice. Level 1 will 

consist of entry level conversations about a topic meant to increase equitable classroom practice. 

Level 2 will consist of an ongoing community of practice meant to support practitioner 

development in that area of equitable classroom practice. Finally, Level 3 will be an opportunity 

for a practitioner to make design changes that they have learned in their communities of practice 

and present their process and outcomes to the wider campus community.  

 

This will be supported by some focused weeks of Professional Development and DE 

professional development before the start of fall semester, in the winter session, and before the 

Glendale Annual Distance Education Re-certification (GADER) and Flex deadlines. The May 

Professional Development will include presentations on Action Research by faculty who have 

committed to make significant classroom changes and present on their redesign efforts. 

[EVIDENCE] 

 

Specific Project Components 

There are three specific project components that build an established community committed to 

equitable classroom practice. The projects are designed to encourage a growing faculty 

leadership in equitable classroom practice rooted in building student sense of belonging. 

The three project components are: 

 

1. Professional Development Focus Weeks (PDFW) 

2. Communities of Practice (CoPs) 

3. Action Research (AR) 

 

Project 1: Professional Development Focus Weeks (PDFW) 

Actions Responsible Parties Timeline 

The Professional 

Development and GADER 

focus weeks will combine as 

target weeks to complete 

Flex/GADER centering on 

Equitable Classroom 

Practice.  

 

These weeks will happen:  

• The week before 

fall semester 

• A week in winter 

session 

• The week before 

GADER is due 

• The week before 

Flex is due 

Michael Ritterbrown – Vice 

President of Instruction sets direction 

from Academic Affairs and 

Institutional Strategic Planning 

 

Guided Pathways Coordinators – 

provide collaboration, Guided 

Pathways and integrated grant work. 

 

Krista Raimondo – Professional 

Development Coordinator 

 

Samantha Garagliano – DE 

Professional Development 

Coordinator (GADER) 

 

August 2022- First 

Collaborative PDFW 

 

March/April 2023 -  

Reflection and Next 

Steps Setting 

 

April-June 2023 -  

Preparations and Board 

Reporting for Fall 2023 

 

August 2023 – New 

Year with new goals 

and possible focus. 

 

March/April 2024 – 

Reflection and Next 

https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/ERn-zsGOMAJMtMY-tjdVJl8BBIytsWkee8T2eXI_UZV5oQ?e=IdkOeF
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Agnes Eisaghalian– Classified 

Professional Development 

Coordinator 

Steps, better integrating 

with goals of ISP  

 

Resources Needed:  

 

• Leadership of Academic Senate, Guild, DEIA Committee, and Administration 

communicating the value of these new focus weeks and encouraging participation by 

counseling faculty, instructional faculty, staff, managers, and administrators. 

• Collaboration between professional development coordinators 

• Compensation for summer and winter work by the professional development 

coordinators for leadership 

 

 

Project 2: Communities of Practice 

Actions Responsible Parties Timeline 

Communities of Practice 

(CoPs) will be ongoing 

communities for faculty, 

staff, and managers to 

participate in ongoing 

development in equitable 

classroom practices.  

Technically, the CoPs will 

be based on a hybrid of 

Professional Learning 

Communities (PLCs) and 

CoPs because in addition to 

providing high standards to 

grow toward, they will also 

provide a supportive and 

caring environment in which 

faculty, staff, and managers 

are allowed brave spaces to 

take strides of growth.   

 

CoPs will be accompanied 

by Design Labs in the 

winter sessions to allow for 

more intentional redesign as 

a part of the rhythm of 

professional development.  

 

In 2022-2023, the following 

communities of practice 

already have leadership in 

place:  

Michael Ritterbrown – Vice 

President of Instruction sets direction 

from Academic Affairs and 

Institutional Strategic Planning 

 

Guided Pathways Coordinators – 

provide collaboration, Guided 

Pathways and integrated grant work. 

 

Krista Raimondo – Professional 

Development Coordinator 

 

Samantha Garagliano – DE 

Professional Development 

Coordinator (GADER) 

 

Agnes Eisaghalian– Classified 

Professional Development 

Coordinator 

 

CoP Leaders – Faculty, staff, 

coordinators and administrators who 

are leading targeted professional 

development. 

 

 

 

August 2022- Launch 

of some already 

established 

communities of practice 

  

September 2022 – May 

2023 

Running the first Group 

of CoPs 

 

September 2022-March 

of 2023 – Develop next 

Group of CoPs in 

connection with PD 

Committee, GADER, 

Guided Pathways, and 

VP of Instruction 

 

2023-2024 School Year 

– CoP Year 2:  Track 

progress of faculty who 

have been highly 

involved in Equitable 

Classroom Practice 

work Communities of 

Practice. Support 

Action Research. 

Develop needed 

changes to increase 

effectiveness.  
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• Writing Across 

the Curriculum 

(Next Level 

English)  

• Math 

Communities of 

Practice 

• Contextualized 

Learning 

• BIEN in STEM 

• Ungrading, 

Assessment, and 

Feedback 

• Inclusive 

Teaching Practices 

for Equitable 

Learning 

 

2024-2025 School Year 

– CoP Year 3 Support 

Data Collection 

 

 

 

 

 

Resources Needed:  

 

• Template to guide CoP Leaders in the commitment to equitable classroom practice and 

create continuity across CoPs [EVIDENCE] 

• Support from grant leaders or other institutionalized funding for set up and supporting 

faculty leadership 

• Canvas Shells and Support for HyFlex meetings 

• Opportunities to invite high level participation across faculty, staff, managers, and 

administrators 

• Collaboration with Library to gain access to high quality materials 

• Funding source for the leadership of the Math Communities of Practice 

 

 

 

Project 3: Action Research 

Actions Responsible Parties Timeline 

Active participants of the 

CoPs may want to make 

significant changes in 

course design, assessment 

design, or approach to 

teaching. These changes 

will be made step by step in 

a supportive community to 

support the sustainability of 

the change.  

Michael Ritterbrown, Vice President 

of Instruction sets direction from 

Academic Affairs and Institutional 

Strategic Planning  

 

Tiffany Ingle – Guided Pathways 

Instructional Faculty Coordinator 

has training in action research and 

will support participants in design, 

October 2022- Call to 

Participate will be sent 

out through CoPs and 

All Campus 

Communication 

  

October 2022 to April 

2023 – Support for 

Participants by Tiffany 

https://glendale0-my.sharepoint.com/:b:/g/personal/ddionisi_glendale_edu/EY8Q0z-cBVZDnq2DtZAhgmwBP1q9PnchKKBigZ72tYn6Qw?e=eOh6Ph
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Those who enter the action 

research community will 

commit to presenting in an 

Equitable Classroom 

Practice Expo in May or 

other opportunity for 

sharing their work. 

 

 

 

 

carrying out the process, and 

presenting to the campus community.  

 

Krista Raimondo – Professional 

Development Coordinator 

 

Samantha Garagliano – DE 

Professional Development 

Coordinator (GADER) 

 

Agnes Eisaghalian– Classified 

Professional Development 

Coordinator 

 

CoP Leaders – Faculty, staff, 

coordinators and administrators who 

are leading targeted professional 

development. 

 

 

 

Ingle and CoP 

leadership 

 

May 2023 – Equitable 

Classroom Practice 

Expo Presentations 

 

June 2023 – Engage 

Cohort of Completers in 

Planning 

 

2023-2024 School Year 

– CoP Year 2:  Call to 

Participate in October, 

Support, and Expo in 

May 2024. 

 

2024-2025 School Year 

– CoP Year 3 -- Support 

Data Collection for all 

Action Research 

Participants: How has 

the change continued?   

 

2024-2025 School Year 

– Further Data 

Collection: student 

outcomes for action 

research participants 

 

Resources Needed:  

 

• Support from CoP leaders and other faculty to guide process 

• Stipends to compensate those who meet the criteria for action research and complete 

campus presentations (1,495) 

• Library Guide for faculty who would like to participate in Action Research. 

 

Timeline Overview 

 

Fall 2022 Communities of Practice launch, Action Research Call to Participate 

Spring 2023 Communities of Practice continue 

First group of faculty will present on Action Research 

Fall 2023 DEIA Senate Committee will present recommendations to the Academic Senate 

Faculty who participated in action research will continue as mentor faculty 

Workshops continue, Communities of Practice continue and reflect changes based 

on experience 
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Faculty continue adopting new innovations and doing action research 

Professional Development gathers faculty who participated in workshops and  

 Communities of Practice for “brave space” discussions 

Spring 2024 Academic Senate will investigate the progress on DEIA’s recommendations 

Workshops continue 

Faculty continue adopting new innovations and will present action research 

Analysis of student success rates by ethnicity 

Faculty post survey on equitable classroom practices 

Spring 2025 Continue the Communities of Practice and Action Research 

Convene team to analyze the data and prepare to report 

Reflect on changes to make for fall 2025 

Fall 2025 Continue the work based on new data  

Finalize report for spring 2026 

 

References 

 

Blankenship, S. and Ruona. (2007). Professional Learning Communities and Communities of 

Practice: A Comparison of Models, Literature Review 

(https://files.eric.ed.gov/fulltext/ED504776.pdf) 

 

Hammond, Z., & Jackson, Y. (2015). Culturally responsive teaching and the brain: Promoting 

authentic engagement and rigor among culturally and linguistically diverse students. 

Corwin, a SAGE Company. 

 

McMurtrie, B. (2022). Why the Science of Teaching Is Often Ignored: There's a whole literature 

on what works. But it's not making its way into the classroom. The Chronicle of Higher 

Education, 68(10), 22+. 

https://link.gale.com/apps/doc/A693137179/OVIC?u=glen76009&sid=bookmark-

OVIC&xid=445ea7a6 

 

Schoenbach, Ruth, Greenleaf, Cynthia, Murphy, & Lynn. (2012). Reading for understanding. 

John Wiley & Sons. 

 

Schoenbach, R., Greenleaf, C., & Murphy, L. (2017). Leading for literacy: A reading 

apprenticeship approach. Jossey-Bass. 

 

https://files.eric.ed.gov/fulltext/ED504776.pdf
https://link.gale.com/apps/doc/A693137179/OVIC?u=glen76009&sid=bookmark-OVIC&xid=445ea7a6
https://link.gale.com/apps/doc/A693137179/OVIC?u=glen76009&sid=bookmark-OVIC&xid=445ea7a6

	A. Introduction
	College History
	Student Enrollment Data
	Labor Market Data
	Demographic and Socio-economic Data
	Sites
	Specialized or Programmatic Accreditation

	B. Presentation of Student Achievement Data and Institution-Set Standards
	C. Organization of the Self-Evaluation Process
	D. Organizational Information
	E. Certification of Continued Compliance with Eligibility Requirements
	F. Certification of Continued Institutional Compliance with Commission Policies and Federal Regulations
	G. Institutional Analysis of Standards
	Standard I: Mission, Academic Quality and Institutional Effectiveness, and Integrity
	Standard I.A. Mission
	Standard I.B. Assuring Academic Quality and Institutional Effectiveness
	Standard I.C. Institutional Integrity


	Standard II: Student Learning Programs and Support Services
	Standard II.A. Instructional Programs
	Standard II.B. Library and Learning Support Services
	Standard II.C. Student Support Services

	Standard III: Resources
	Standard III.A. Human Resources
	Standard III.B. Physical Resources
	Standard III.C. Technology Resources
	Standard III.D.  Financial Resources

	Standard IV: Leadership and Governance
	Standard IV.A. Decision-Making Roles and Processes
	Standard IV.B. Chief Executive Officer
	Standard IV.C. Governing Board

	H. Quality Focus Essay

