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EXFCUTIVE SUMMARY

“Glendule Community Cotlege is a comprehensive public community college open equally to
all adults or kigh schoof graduates whe can bencfit from its programs and services. lis
primary purpose is to prepare students for successful transfer 1o four-year colleges and
universities for successful placement or advancement in rewarding careers. lts mission is
alse to serve its surrounding community through adult ron-eredit education and commiunity
servives conrses and programs. " (College Mission Statcment)

In 1992-93, the Smdent Feuity Planning Commiltee gathered studics and formulated the
collepe’s original student equity plan to address threc key goals: 1} the eollege would strive to
maintain and enhance equity in access lo and success in programs and services. 2) The college
would strive to maintain and enhance rescarch and evaluates student access and success. And, 3)
the college would sirive lo maintain and enhanee its commitment to ensuring a facuily and staff
able to serve 4 multi-cultural commumty with 21" century techmelogy. Specifically, in 1992-93,
the college idemtified first-time college students, immigrant stodents, and Hispanie/Eatino
students for specialized attention. The college has reported on these goals aimwally in the
Campus Profile since that time.

The college incorporated the 1992-93 goals in its ongoing development of services and aclivities.
Specifically, the college created the OMficy of School Relations and Student Outreach lo
coordinate contact with area high schools and to work on additional projects with middle schools
and K-12 parents. The college has also incorporated these goals in a series of grants, including
TRIC) Student Support Services and federal Title V grants, to develop vapacity and conduct
demonsiration projects testing approaches to the at-risk populations identificd in our Stude=nt
Equity Plan,

The following report represents Glendale Community Collepe’s first effort to develop a revised
Student Equity Plan representing naw research and realities about the community served. Sixty-
Tour percent (64%) of the students identify themselves as foreign born. This siudy has identified
Higpanic/Latino, African American, and 18-to-24 vyear olds with no high school diplomas as
needing specialized aliention to ensure access and sucoess.

The repoit begins with the tables constructed to show data on proups defined by the student
vquity regulations (Amcrican Indians/Alaskan Natives, Asjans/Pacific Islanders, Blacks,
Hispanics, Whites, men, women, and persons with disabiities). It also includes additional
groups. These additional groups include catcgories defined by citizenship status (Hispanic
citicens, Ilispanic residents, Hispanic students served wider AB540 regnlations, White citizens,
and White resident) becanse immigrant status is considered imporiant in our efforis Lo establish
equity. In these tables, the groups, which have been identified as [ulling below the cquity
measires that have heen established, are highlighted in bold. These tables of data ure followed
by our assessmoent of campus climate,

Next the report offers the Goals and Aclivities for each of the targeted groups revealed by the
data. Included among the poals and activities are 2 number of on-gaing projocts which have
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EXECUTIVE SUMMARY {continued)

been developed by our Office of School Relations and Student Ouireach, EQPS, Sludent
Financial Aid Services, the Alliance for Minority Participation, and two Title V grants, In
summary, these projects seek 10 develop vigorous outreach to students. The prajects will devefop
atiention to our targeted groups, but also seek to hnprove access for students who woukl benefit
by having a communily coflege education.

Our equity plan seeks also to increase faculty awarcness and understanding of student learning
styles, their cultural heritages, and the culture that they hring with them to the campus se thal our
facnlty cun use teaching and counseling styles that will help these students to leamn. The third sct
of activitics is to develop ¢lasscs in English that will work with the targeted groups to develop
their reading, writing, and critical thinking skills. The equity plan will also seck to develop Lhe
support metwork among counselors so as (o 2id these tarpeted groups to complete their
certificates/degrees. The fourth set of activities will analyze degree and certificate completion to
determine what barriers may not limit successful eompletion of these proprams. Finally, the plan
will continue to work in the programs developed by the Office of School Retfations and Student
Outreach, BOPS, Student Financial Aid Services, the Alliance for Minority Participation, and
Iwo Title ¥V prants (o promote transfer rales for the targcted groups and all other students. In
addition, the plan will conlinue to offer the Freshman Seminar (English or ESL paired with a
Student Development course in which students will explore career and transfer options and
complete a Student Educational Plan). Faculty will be cnvouraged te include discussion of
transfer in their classcs, The English and Math divisions wili work under the guidelines of the
Camepie Grant that they have been awarded to develop new niodels of instruction of Lheir
disciplines. Supplemental Tnstruction will be continued and proactively encouraged. Students
will be encouraged to use their clubs to encourags success at GCC and at transfer institutions.
Efforts to take students on trips to transfer nstitutions will continue. The student newspaper will
be asked to provide information on transfer and the counsclers will continue lo provide
information to classes that have large enrollments.

Qur report ends with a summary timetable of our goals and assiptments.

This report was completed by a commillee appointed by the Superintendent/President of
Glendale Community Coflege, in collegial consultation with the President of the Academic
Senate, The members included: Sue Brinkmeyer (Title ¥ Coordinator), Sharon Combs {Interim
Vice President of College Services), Edward Karpp (Director of Institutional Research), Grag
Perkins {EOPS Faculty), Marguerite Renner (President of the Academic Senate and Student
Cquity Contact Person) and Scot Spicer (Associate Dean of Instruction).
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The following report describes Glendale Community College’s atlempt to determine ihe
exlent of smdent equity in access, course retenlion and completion, ESL and basic skills
completion, degree and certificate completion, and transfer. The primary goal of Lhis research is
to identify areas where there mipght be barriers to accoss and success for student groups identified
by the college.

In delermining the stadent groups to investigare, the college decided to report an those
groups defined by the student equity regulativms {American Indjans/Alaskan natives,
Asians{Pacific 1slanders, Blacks, Hispanics, Whites, man, wonien, and persons with disabilities}
as well as additional groups. These addilional groups include categories defined by citizenship
status {Hispanic citizens, Hispanic residents, Hispanic students served under AB540 regulations,
While citizens, and While residents) becanse mmigrant status is considered an important
indicator of cultural background. A large proportion of Glemlale Community College credit
students are Armenian trmmigranta, and the standard catcpories would not provide information
about equity for this important group of students. Other groups chosca by the college mclude
males under 25, males 25 and older, females upder 25, females 25 and older, inlernational
students, and students age 18-24 with no high school diploma. Each of these categories
represcits a significant group of snidents at the college; equity is an important issue to study for
cach of these groups.

For the five success indicators, two criteria are used 1o determine whether student equity
is a polentizl issue for a particular student group. The fimst criterion parallels the EEOC “R)%
rule™: if a particolar group’s success rate is less than 80% of the suecess rate of the relevant
population, then equity may be an issye. The second criterion is stalistical significance, meusured
by a chi-square test of sigrificance. Slatistical significance indicates that the difference between
proups {for example, Hispanic students and non-Hispanic students) is probably not due to
chance. If 2 differcnce is not statistically sigoificant, then it cannot be concluded that the
difference is “real” and not due to chance, o a statistically non-significant result would be a poor
indicator that an equity difference exisis. In this report, a dilference must meet the 80% criterion
angl be statistically significant to be considercd a potential equity issue. Differences that meet
both criteria arc highlighted in bold type in the tables below,

In addition to the five success indicators detined by the Board of Governers, this report
includes information from campus climate surveys. Sourvey data arc summarized at the end of
lhis report.



1. Access

For the purposes of the student equity plan, access is defined as the percentage of each
population gronp emolled at the collepe vompared to the percentage of cach populaton group in
the adult pupulation within the community served. Dalz addressing access are shown in Tables
18 and 1b cn the following pages.

“Cammunilty served” is treated by twa different definitions. Table 1a uses an empirically
defined service area as the community served. Because approximately 50% ol Glendale
Cammunity College eredit students reside onside district boupdaries, the college’s service arca
consists of a much larger area than its district. The empirically defined service area ingludes all
ZIP codes in which an averape of at least 20 GCC credit students per year reside. Data for this
“enipirical service area” arc shown in Table 1a, comparad with data for all GOC credit students,
Scrvice area data are taken from the 2000 United States Census, and data are only reported for
those age 18 and older. The oue exception is for persons with dissbilities; the community
disabled population shown is for students in the Glendzle Unificd School District. However, the
definitions of disabilitics are somewhat different for {ilendale Commanity College and the
{Nendale Unified Schiool District, leading 10 the difference shown inthe 1able,

Table 1b uses the City of Glendale as the community served. In chis table, the compardson
is betwcen residents of the City of Glendale and Glendale Community College credit students
residing in the City of Glendale. This is a much narrower definition of service arca than the
empirical servige wrey reported in Table 1a but it corresponds more closely to a traditional view
of community served as the gepgraphical community college district. Again, 1.5, Census data
are reported, except for persons with disabilitics.

Both access tables indicate potential equity issues for Black and Hispanic students.
Access for Hispanic students, in particular, is iower than wonld be expected given the number of
Hispanics in the community, The college bas been aware of this issue tor many years and has
received two Title V grants o make progress in improving access and success [or Hispanic
students, Both potential issues (for Hispanic students and for Black siudents) aro uddressed in the
goals of the student equity plan,

Diflerences for males over 25 and females over 25 are flagged as well; however, these
differences are probably an artifacl of the comparison groups chosen because the cominunity
college population is neatly always younger, on average, than the service area popularion. The
college does not constder these age differcuces in acecss 1o ba substantive, based vn the data
reportzd here.

DBoth gocoss tables also indicate patentiol access issuss for dizabled students. Although
this is an important issue lo monitor, its significance is reduced by two points. First, a
meaningful comparizon group is ditficult to define. The parcentage of disabled persons in the
entive population i not Televant becwuse the gencral population is significeily older than the
collcge population and, #s a resolt, is more likely 1o have a higher proportion of disabled persons.
The tables show the percentage of students in the Glendale Unified School Disirict who are
disabled, bul 1he requircments o be counted as disabled in the K-12 district arc less strinpent



than the requircments to be counted by Glendale Comniunity College. As a result, the percentape
reported [or the K-12 district (9%) is higher than the percentage for the college. Second, the
Glendale Community College program for students with disabilitics serves a large number of
disabled students and 35 considered a model program statewide. I efforts were made fo recruit
more disabled students to increase access, funding and ofher considerations would make it ncarly
impossible to provide the necessary services to this student group. Because of these reasons,
access for persons wilh disabilities is not included as a goal in 1he student equity plan. However,
the eollege Will monitor this potential issue.



Glendala Community College
Student Equity Data

L Access
Table 1a: All Students

Compare the percentage of each population group that Is enrolled to the percentage of each group In the
adult population within the community served.

Glendale Community Callege
{All Credit Students}

Empirical
Service Area®

2001- 2002- 2003-
2002 2003 2004 2000
Am Ind/Alaskan Native 0% 0% 0%
Asian/Pacific Islander 17% 16% 16 7%
Rlack 3% 3% 5%
Hispanic o 2a%  24%, 29%
Hispanic Cif) . _18%  1B% 19% -
- B W% 4% 4% =
_ _Hispanic ABS4Q 0% 0% 1% -
Hispanic Dther 2% 1% 2% --
White T 53% _ 52%  63% 35%
B 32% _ 32%  31% -
Resident TT13% 10% 6% -
White Other e B%  10% 12% -
i' her/Multiple N 3% 3% 3% By
Male M%  R% 4% 9%
Female 8% 57% 7% 51%
Male Lnder 25 'f_ 26% 26%
Male 25 & Dver 16% 160
Female Under 25 o 30% 30%
Female 25 & Over 27% 2880
18-24, No_HS Digloma 2% 2% 2%
Disabled" 5% __ 5% 9% ety
Student {F-1) Visa" T aag N 3%

Notes '

1. Emplrical Service Area refers to ZIP codes sending an average of ot {east 20 students per year to GCC
from 2001-2002 thraugh 2003-2004. Data are derived from 2000 V.5, Census data.

2. Al 1.5, Census data are shown for adults age 1H and over,

3. Communlty disabled population is percentaga of disabled students In Glendale USD in 2003-2004.

4. F-1 students are not included in any categary other then "Student (F-1) Visa."

i. Numbers int bold type are less than 80% of the population percentage and statistically significant.

L

Resenrch b Planning

1271572004
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Glandale Community Coliege
Student Equity Data !

Access
Table 1b: Students from City of Glandale

Compare the percentaga of 2ach population group that is enrolted to the percentage of each group in the
adult population within the community served.

Glendala Community College City of
{Credit Students from Glendale) ___ Glendale?®
2001- 2002- 2003-
2003 2003 2004 2000°
Am IndfAlaskan Mative 0% 0% 0% e D% L
Asign/Pacific Islander B 13% _ _ 14% 12% . 16% _
Black . 1% 1% % _ 1%
Hispanic_ 13%  _13% 12% _ .___18% o
Hispanic Cltizen ) 8%  10% 8% o - e
Hispanic Resident . 3% 2% 2% . -- B
Hispanic AB540 0% 0% 0% o -- _
Hispanlc Other , 1% _ 1% 1% o= -
white 0% 67%  70% ) 56%
. White Cltizen, _32% 2% 3% _ - _
. White Resident _.22% 6% _ 16% B - )
white Other _16% 18%  22% - J
Other/Multiple . 2% 3% 2% 8%
Malg T 9% A% 38% ) 7%
Femaia L _.60% 57% _ _58% . 53%.
Male Under 25 T 23% _ 26wm 24 - 5%
Male 25 & Over  15% __ 13% _ 14% _ N
Femnale Under 25 . 27% 29% 8% 5%
Fomale 25 & Over 33% i8% _ 30% A48% _
18-24, Mo HS,Dipioma 3% 2% 3% Fop
Disabled” - A% ___ 4% 4% 9% fece note 3)
Student (F-1) Visa® 3 20 3% o

|
i

MNotes
1. Data for residents of the City of Giendale are taken fram 2000 U.5, Cénsus data.
2. All U5, Census data are shown for adults age 18 and aver.
3. Community disabled population is percentage of disablad students in Glendale USD in 2003-2004.
4. F-1 students are not included In any category other than "Student {F-1) Viga.”
5. Numbers in bold type are less than 80% of the population percentage and statistically significant.
Research & Planning J
13/ 1h/2004
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2, Course Completion

Course completion is defined here as the ratio of the number of credit conrses studepts
successfully complele by student gronp compared {0 the number of courses students cnrolled in
at censns by student group. Table 2 addresses course completion rales.

Students age 18-24 with no high school diploma are the only one group showing
substantially lower course completion rates than the avecage for all eredit students. The
successful course completion 1aie for these students i 54% (averaging across three years of
data), compared to 70% for fhe credit student pepul ation. This group is addressed in the goals of
the student aquity plan.

Course. completion cates for Black and Hispanic students were considerably lower than
those for the overail studemt population, though these rates did not meet the twa criteria to be
flagged as potential equity issues. The success rates of these two student groups have been a
concern of the college, and the success of Hispanie students has been a major focus of the
college’s two Title ¥V grants. The course completion rates of Black and Hispanic students will be
ntonilured as part of the college's student equity planning and cvaluation.

Rescarch suggests that student success iy assouiated with facully sensitivity to students’
learning styles, cultural heritage, the norms and beliefs that goidc their lives, and the traditions
their reapective cultures vee as part of their educational process, Thus it is important for Froulty
to understand how these factars play inlo the studenis’ learning experiences. The Glendale
Community College Academic Senate seeks 1o understand the learning styles of our students and
develop plans (o heighten the faculty's awarencss uf these learning styles. The college plans o
develop workshops and invile guest speakers Lo kelp us modily or sharpen 1saching skills, The
Senatc also plang to invesligate recruiting new faculty from the ethnic groups for which we have
idenlified the greatest need.

13



Giandale Community College
Student Equity Data

Course Completion

Table 2; Successful Course Completion

Ratio of the number of credit courses that students by population graup actually complate by the end of the
term compared to the number of courses in which students in that group are enrolled on the census day of
the term. "Coursa compietion”™ means the successiul compietion of 3 credit course for which a student
receivas a recorded grade of A, B, C, or Crelit,

Notes

A Tn/Rlaskan Natwe
AslansPacke Islander

Black

Hispanic

Hispanic Citizer;

Hispanic Resident

Hizpanic ARSAD

Hispanic Other

White

Whita Citizen

Whire Resident

White Other

Other/Multiple

Male

Female

Male Un_&_er_ﬁ

Malg 25 & Qver

Female Under 25

Female 25 & Over

"18-24, No HS Digloma _

Disabied

“Student (F-17 Visa'

All Credit Students

Glendale Community Colege

{Credit Students)
2001- 2002~ 2003- Three
2002 2003 4004 Years
57%  61%  65% — 5%
G8% _ 71% 0% _.70%

_57%  G8% 5% 57%

_61%  Gim  B2% __62%

_ B0% &2% 61% 51%

_ 64% 54% 63% 54%

7% 68% 6% _68%
68%  66% _ 6G5% 66%
74% /5% 5% Ta%

%  T2% 7% _72%

_73% 3% 73% 73%

(80%  B0%  80% _BO%
67% 8% 8% 58%
66% 67%  66% T 6%
1% Iiw | 73% 2%

T B3% 65%  64% 4%
2% 7% 72% 7%
670 69%  69% 69%
76% 7%  79% 7%
51%  54% _ 550p Sd%
65% _ 66% __ B6% 66%
80%  B1%  B81% 81%
695 /0% 70% 70%

1. F-1 students are naot Inclyded in any category other than “Student [F-1) Visa."
Z. Rates in bold type are less than 80% of the overall rate for afl credit students and statistlcally significant.

Reszarch & Flanning
12715720044
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3. ESL and Basic Skiils Completion

‘Tahles 3a, 3b, and 3¢ each show two success indicators by student group, The left half of
each lable shows the ratio of the number of students completing a higher-level! course after
having successfully completed & lower-Tevel course to the number of students successtully
completing the lower-level course. This is somewhat different from the definition previded in the
student equity sample plan, which specifies students eomprleting a degree-applicable course after
compleling a final BSL or basic skills course. Becavse most BSL. conrses in the writing sequence
are degree-applicable, the college decided to use more meaninglul indicators of progress from
ESL to college-level English, based on the focal cumricelum,

The right half of cach lable shows the success rate in the higher-level course of students
who have successtully completed the lower-level course. In olther words, the right-hand table
shows comnphetion Taves only for those studeris whe have passed the lower-level course wnd ate
attempting the higher-level course, The Ieft-hand table shows complelion rates for all students
who have passed the lower-level course.

Table 3a shows data for smudents moving from ESL 141 (lcvel 4, two levels below
freshman composition) to EST. 151 {level 5, one level below freshman composition). Twe data
points meet the criteria to be flagged far potential equity iseues in individual years, bul no
stndent group shows significant differences for completion averaged across three years, As
result, the ESI. 141 10 BSL £51 transitivn is not addressed in the goals of the smdent squity plan,

Table 3b shows data for students moving from Foplish 191 {level 4, two levels below
freshinan composition) lo English 120 {evel 5, one level below freshman composition). Again, 2
handlul of data poinis meet the criteria as potential equily issues, but only in individual years, not
when aggregated across three years. As a result, the English 141 o Engtish 120 transition is not
addressed in the goals of the student equity plan.

Table 3¢ shows datd for studeuts moving from English 120 (level 5, one level below
freshman composition) to English 101 (level 6, freshman compesilion). For this transition, three
groups met the criteria for polential equity issues when their data were aggregated across three
years: Black students, male students over age 25, and 18- to 24-year old students with no high
school diploma. 1t is important te note Lhat these differences are mest prominent in the lefi-hand
table, meaning the difference is mainly in the percentage of smdents transitioning to English 101
rather than the success rate of those whe do altempt English 101, This might be dve to
differential goals of thesc students, who roay be more interested in passing English 120 (which is
a depree reguirement) rather than continuing on to English 101 {which is a transfer requirement),
Further research should be conducted to address this possibilily, in addition to the goal and
activities ot the student equity plan.

15



Glendala Community Collage
Student Equity Data

ESL and Baslc Skills Completion
Table 3a: ESL 141 to ESL 151

Ratio of the number of students by population group wha completa s degrec-applicable course afrer having
completed the final ESL or basic skilis course to the number of those students wha complaete such a Apal
course, :

ESL 141 to ESL 151
Percentage of students passing ESL 141 during the target year who passed ESL 151 within 2 academ|c
Years.

% of ESL 141 Passara Passing % of Those Taking ESL 131 Passing
ESI. 151 Within 2 Academ|c Years ESL 151 Within 2 Academic Yaars
1999- 2000- 2001- Three | 1995- 2000- 2001- Three
000 2001 2002 Years | 2000 2001 2002 VYears
Am Ind/Alaskan Native ;-_____ - - - -- -- - —
Asian/Pacific 1slander 61% 62% 72%  65% 73% 81% 79% 78%
Black . - = - T - —
Hispanic 62%  62% 60%  6i% 75% 76%  79% 760
Hisganic Citizen 63% S3% 559,  58% | O0%  B2% __ 75% Hi%
Hispanic Resldent 62% ER% 57% B2t | 76% 75w 76% 76%
Hispanic AB540 = - - - ~ - -
Hispanic Cther | 58%  Bi%  BO%  63% | &68% 73% - 73%
White 1Te3% _ b9%  76% 70% | B3% _ B3% _ B4% __ B4%
_ White Citizen — | 5% 6% __ G5% 55% | 70% __ 65% _  76% 0% _
__White Resident ) 70% - 66% __ B5% | Bi% __ B4%  77% __ BO0%
. White Other T[T 7% 76% _ Ba% _ J9% | O5%  AB%  89%  O0%
Other/Multiple S - W% |- - = -
Male_ T e 72%  76% 1% | 7% B2%  B5% 2% |
Female o 6%  66% _ 73% _ 67/% | B0% __ B1w B2 B1%
‘Male Under 25 T % B0%  80% 76% | _76% 84% ~ B9% 4% |
Malé 25 & Over o 60%  57% 720  B4%_| 79%  77% Bl 9%, |
Femaic Under 25 73%  B2%  Ba B1% | B3% _  92% 91t 89%
Female 25 & Over . a5% 58%  65%  60% 75%  75% 7% 76%. |
18-24, No HS Diploma_ - %% - &% — 9% S
Disabled 0% - - 5i% R -~ %
Student (F-1) visa” 70% 0% _84% _ 74% | B4%  B1%_ 91%  85%
All ESL 141 Students 62% 6% 73% 6% 79%  B82%  BI%  81%
Notes

1. F-1 students are not included in any calegory other than "Student (F-1) Visa."
2. Percentages based on fewer than 10 students are not reported.
3. Rates [n bold typa are |ess than 80% of the overall rate and statistically significant.

Negaprch &k Flannkng
12415/2004



Glendale Community College

Student Equity Data

-

ESL and Baslc Sklils Completion
Table 3b: English 191 to English 120

Ratlo of the number of students by population greup who complete a degree-appilcable course after having
campleted the final ESL or basic skills caurse te the number of those students who complete such a final

coUrse.

ENGL 191 to ENGL 120

Percentage of students passing ENGL 191 during the target vear who passed ENGL 120 within 2 academlc

yBars.

% of ENGL 191 Paswers Paxzing
ENGL 120 Within 2 Academic Yaars

% of Those Taking ENGL 12_0 Passing
ENG |, 120 Within 2 Academic Years

1999- 2000- 2001- Three | 1999. 2000- 32001~ Three
2000 2001 2002 Years | 2000 2001 2002 Years

Am Ind flaskan Native . o - i el - -
Aslan/Pacific Islander | 8 62% 54% 85% 5E6% 73% 72%
Elack = 53% - - - 56%
His panie . SR 63%_ | 74% __74% 68% 72%__

Higpanic Citizen 57% B2% 74% 75% 67% 72%

His panic Resident 54% 540 9% T3% 70% 75%

His panic ABS40 - - -- - - -

His panic Other -- B5% -- - -- 73%
whita 66% 71% B2% 77% 78% 78%

White Citizen 650 66% 76% 75% 7% FE%

White Resident 63% 75% 90% 79% 66% B0%
~ White Other - - B7% 77% - - i060%  BS%
GtherMuftiple - - - 59% - - i 58%
Male 72% | 53% 5% __ 61% | B2%  6l%  E5%  69%
Femalc | 69% 72% &B8% 70% 76% 79% 7 7% 7RY%
Male Under 25 B 53 57%  62% | B3Y T 60% __ bhw 69
Male 25 & Over | .45% __ 50% -- 2% -~ -- F1%
Female Untder 25 72% 73% 71% 72% 0% 8% F9%
Female 25 & Over 57% 67% 543 60% 75% 72% 73%
18-24 No FIS Digloma__ {1 - 73% = 4% | - BO% - 7%
Disabled 30%  64% 5%  56% | _ - 69% . 65% __ GB%
Student (F-1)visa' = = ~ — = - — -
All ENGL 191 Students 1% 65% 63% 56% 75% 73% 72% 75%

Notes

1. F-1 students are not included in any category other than "Student {F-1) Visa."
2. Percentages based an fawer than 10 students are not reperted.
3. Rates in bold type are less than 80% of the overall rate and statistically significant.

“

Rrscarch & Manning
12/15/2004
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Glendale Commntunity Collega
Studant Equity Data

ESL and Basic Skills Completion
Table 3c; English 120 to Englich 101

Ratle of the number of students by population group who complete a degree-applicable course after having
completed the final ESL or basic skilis course to the number of those students wha complete such a final
course.

ENGL 120 to ENGL 101
Parcentage of students passing ENGL 120 during the target year who passed ENGL 10t within 2 academic
years.

% of ENGL 120 Passars Passing % of Those Taking ENGL 101 Passing
ENGL 101 Within Z Acsdamic Years ENGL 101 WithiIn 2 Academic Yaars
1999- 2000- 2001- Three | 1889- 2000- 2001~ Three
2000 2001 2002 Years 2000 2001 2002 Years_|
‘Am Ind/Alaskan Native % - = 45% - - = 59% |
_Astan/Pacific Islander B0%  52% 59%  57% 78% 52% 72% 70% |
Black 329% _ 38%  39% _37% | 60%  50%  67% _ 58% |
Hispanic o 54% __ 53% _ 46% _ 5i% | 68% _64% 5%  64% |
Hispariic Citizen _ 53% _ 5i% 45% S0t 68% 63% 59% 63% |
___Hispanic Resident 57% . 59% 33% 5% 6E% B6%  B3% 65%
" Hispanic ABSAD_ - T - - - - -
" Hispanic Gther. 58% 500  43%  5i% | 70%  67% - 69%
White o 63%  69% _ B1% G4 | 74%  7i%  74% __ 75%
T white Citizen. 55% __ ©63% _ S5/% _ GB% | 68%  73%  73%  72% |
White Resident 70% __ 77% 7% _ 73% | 7B%__ BA%  74% __ ¥9%
_white Other 7% . 71%  69%  71% | BO%  77%  B0% __ 79%
Other/Multiple 52% _ 67% _ 39% _ 500 | 6%  71%  36% _ 58%
Malg 54% ~ 57%  51%  B4% | 67% __ 66%  68% _ 67%
Femaie o 61%  B3%  58%  60% | 75% __ 73%  69% _ 72% |
Mzje Under 25 55%  59%  54%  56% | 67% _ 67% _ 68%m  G7%
Male 25 & Over 5% Aa4%  35%  A43% | 69%  B6%  67%  64%
Female Under 25 G6% G6%  60% 649, 76% 74% 70%  73%
Female 25 & Over 47%  50% 49%  49% | 73%  Fi% _67%  70%
18-24, No HS Diploma _46% __ 50% _  43% _ #5% | 50%  56% _ 48%  5i%
Disabled o |4Bw___ 73% __ 48%  ©55% | 50%  J4%__ G61%  65%
Stugent (F-1) visa' T T Aiw 7im Je% | 7i% 93% . 80%  Bl%
All ENGL 120 Students 58%  B0%  55%  5R% | 7i% /0% - 68%  70%
Notes

1. F-1 students are not included in any category ather than "Student (F-1} Visa."
2. Percentages based on fewer than 10 students are nok reported.
3. Rates in bold type are less than B0% of the overall rate and statistically significant.

Resesnch & Flanning
12/15/2004
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4. Degree and Certificate Completion

For the purposes of the student equity plan, dagree and certificate completion are defined
as the ratio of the number of students receiving a degree or centificatc 1o the number of sludenis
with the same informed matricufation goal, by student group. As the college has inlerpreted the
definition of this indicator, the percentages reported nust b relatively small, as they compare
the large number of students with & degree or certificate goal who are cnrolled in 2 particular
acadcinic year with the comparatively small nwmber of students who receive a degree of
certificate in that year. A more meaningful indicator might be the percentage of students with a
degree or certificale goal who complete a degree or certificate within three years, reported by
student group. However, the reacarch reporied here uses Lhe definition as presented in the student
equity guidelines.

Because the percentages reporfed are so small, siall group differcnces are merc likely to
be flagged a5 potential equity issnes. For example, lhe percentape of all credit students with &
degres goal wha complele 2 degres in a given academic year is about 2.64%. The BEEQC B0%
rule that the college is using requires us to flag a gronp with a percentage of 2.11% or lower, 2
difference of only 0.53 percentage poinls, This makes sial] differences difficelt to interpret.

The following surdent gronps src flagged as potential eguity issues for degree
completion: Black students, Hispanie citizens, Hispanic siudents served under ARS40, White
“ather” students (pon-citizens and aon-residents), male students, male siydents under 25, and 14-
te Zd-year-eld students with g0 high school diploma. One possibility is that these differences are
duc to the disproportionale presence of male students in the flagged groups. Historically, maies
have been less Bkely o complete AA and AS degress than female students, an equity ssue that
the college shonld address. Males made op 38% of the credit student population in 2003-2004,

However, 52% of Black students were male, 47% of Hispanic AB340 smdents were male, and’

A43% of 18- 10 24-year-old slodents with no high school dipluma were maie. These perconiages
support Lhe interpretation that the underlying equity issue is that males are less successful at
completing degrecs than females. This interpretation is also sepported by the fact that the
vprrelation horween beinp thate and completing a dogree iz negative wnd staristically significant,
more sa than other factors such as citizenship and ethnicity. Further research is necessary to
determine the real equity issue and adequatcly address it

The following student groups are flagped as potential eguity issues lor certificate
completior: Hispanic residents, White “other™ stedents {non-cilizens and non-residents), and
femalcs ynder 25. Addilivnal research is also necessary Lo determing the equity issues for
cerlificate comploters. Further rescarch is a goal of the student equity plan.

—

19



Glendalé Community College
Student Equity Data

Degree and Certificate Completion
Table da: AAJAS Degree Completion

Ratio of the number of students by population group who receive a degree or certificate to the number of
students In that group with the same informed matriculation goal.

AASAS Degrees

2001- 2002- 2003- Three

2002 2003 2004 Years

_Am Ind/Alaskan Nalive 0.0% _ 7.7% _ D.0% _ _ 2.8%
Aslan/Pacific Islander 2,9% _ 3.5% 3.3% __3.2%
Black o L2%  2.3%  1.2% " 1.6%
Hispanie 2.3%  2,1%  2.0% _.2.2%
__Hispanic Citizen _2.2% 1.9% 1.7% . 1.9%
Hispanic Rezldent 3.0% 3.2% 3.1%
Hicpanic ABS40 L%  0.0% 8.0%
Hispahic Other_ 3.4% 3.1% 2.7%
Wiiite 2.9%  7.8% 2.8%
White Citizen . 3,1%. 3.0% _2.8%
White_Resident 4% 3.9%  3.4% T3.8%
White Other il C Ti8% 16%  1.9% 1.8%
Other/Multipte 2.8% 1.3% 2.5% 2.2%
Male o T1.7%_ 1.9%  $.9% T1.8%
Female __3.2% 33%  3.0% 3.2%
Male Under 25 T15% 1,5% 1.5% 1.5
Male 25 & Over _15% 26% < 2.7% 2.4%
Female Under 25 _2.8% 3.0% 2.8% 2.9%
Female 25 & Qver . 3.5% 3.7%  3.3% 3.5%
18-24, No HS Diploma 0.5% _ 0,5%  0.0% 0.3%
Tisabied, 9% 4.2%  Fat% 2.4%
Student (F-1) Viga 5.6%  5.3% 7.7% 8.9%
All With Informed Goal 26%  28%  2.6% 2.6%

Hotne

1. F-1 students are not incuded In any category other than "Student {F-1} Visa."

2. Percantages shown are the number of students in each group recelving a degree ar certificate divided
by the total number of students in that group with an informed matriculation goal of degree or certificate
completion enrolled during that academic year,

3. Percentages based on fewer than 10 students are nok reported.

4, Percentages in bold type are less than 80% of the rate for all students and statistically significant,

Ressarch & Moy
12/15/2004



Glendale Community College
Student Equity Data

\' Degree and Certlificate Completion
Table 4b: Certificate Complotion

Ratio of the nurnber of students by population group wha receive a degree or certifficate to the number of
stidents In that group with the same informed matriculation goal,

Certlficates

2001~ 2002- 2003- Three
2002 2003 2004 Years
Am IndfAlaskan Mative = - 0.0% 0.0%
Asian Pacific Isiander 1.3%  3.6% 11.0% _5.2%
Black o 5.7%  14.3%  3.6% . 7.7%
Hispanic e 4.7%  3.5% _ 1.7% 3.5%
Hispanic Citizen _ 6.5% 3. 7% 2. 3% 4. 4%
Hispanic Resident 0.0% 0.0% 0.0% 0.0%

_._Hispanic AB540 - - - - =
Hispanic Other =~ 0.0% - - 4.0%
White ) 4.1% 3.5% 7. 1% 4.8%
Whita Citlzen 5.0% 5.2% 9.2% £.3%
White Residenk 3.7% 4.5% 5.8% 4.5%
White Other L 3.3%  11%  5.7% 3.3%
g Other/Multiphe . 38% 0.0% 4.5% 2.7%
Male 45%  4.3%  4.8% 4,5%
Fomale 4.0% 3.4% 6.9% 4.7%
Male Under 25 Z.1%  3.8%  5.4% 3.6%
Male 25 & Over 5.3% 4. 5%, 4.7% 4.8%
Female Under 25 B 1.3% 0.0% L.6% 0.9%
Fernale 25 & Over B 4.3% 3.9% 7.5% 5.1%
1824, No HS Digloma_ 0.0% - 0.0% 0.0%
Disabled T 4.0% _ 6.5%  4,0% - 2.9%
Student (F-1) Visa* T - - o 14 3%
All With Infermed Goal 4.1% 3.7% B, 4% 4.6%

Notes

1. F-i students are not Indoded in any category other than "Student (F-1) visa.”

2. Percentages shown are the number of students In 2ach group receiving a degree or certiflcate divided
by the total number of students in that group with an Infermed matricutatlon goeaf of degree or certificate
completlon enrolled during that academic year.

3. Percentages based on fewer than 10 students are not reported.

4. Percentages In bold type are less than B0% of the rate for all students and statlstically significant.

b Hesearch & Panning
1271572004
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4. Transfer

According to the definitiop in the student equity guidalines, the transfer indicator should
repart the catio of the nwmber of students by population group who have completed 2 minimum
of T2 unils and sttempted a transfer-level course in mathematics or English o the number of
stadents in that gronp who actually transfer after one or more (up 1o 5ix) years. Because of the
lack of acctrate student-level information zhout wensfer t four-year nstitutions, the college is
using a somewhat differcnt defipition, bascd on Student Right-to-Know daia supplied by the
Chancellor's Office. The Student Right-to-Know data show transfer rates for a cohont of
cntering, fuli-ime studenis racked over three years. Table S repors data for sudenis who Tuve
completed a minimum of 12 units and attempled transfer-level Math or English, bt rapsfer
behavior is only tracked over thrae years. Only transters to four-year institutions ure included
{Swudent Right-to-Know data also reports transfers 10 1wo-year instirutions).

For cohorts of siudents entering in Fall 1998, Fall 1999, and Fall 2000 (the latest threc
cohorts avaiiable), Hispanic stadents show lower transfer rates than other student groups. This is
an important issue for the callepe, and the student equity plan addresses it.



Glendale Community College
Student Equity Data

-

Ratin of the number of students by population group who complate a minimum of 12 units and have

Transfer
Table 5: Transfer

attempted a transfer level course In mathematics or Engtish to the number of students in that group who
octually transfer after one or more {up to six) vears.

Note: The only individual jevel transfor data we receive are from Fhe Chanceffor's Office Student Right-to-Knaw
project which anly tracks students for throe years. Data reported here track a cohort of entering students for
tree years, 5o these data go not gratch the studant aquity definftion,

Notes

A Indsalaskan Native
Asian/Pacific Islander
Black

Hispanic

Hispanle Citizen
Hispanic Resident
Hispanic ABS40
Hispanic Other
White
White Citfzen
White Resident
White Other
Other/Multiple

Male

Female

‘Male Under 25

Male 25 & Over
Fernale bUnder 2% o
Female 25 & Over __

1874, Na HS Diploma

Disabled

Student (F-1) Visa'

All Cohort Students

% of FulHl=Time Cohort

. Transfurring
Fall Fall Fall Threa
1558 159% 2000 Yeaars
15% Z6% 36% 26%
-- -~ - 28%
15% PR 18%
13% A% 18%
5% - 21%
27% 368 36% 34%
6% 34, 1% 35%
1% 300, g% 320,
= 36 % 38% _34'%
18% 20% 36% T
_ 25% 33% 339 30%
____:13% 30% 35% _ 29%%
- - - _18%
26% 33% 33% 31w
— e 25% 19%
- = - —15% _
27%  33%  36% 33%
22% 0% 34% 20%

1. F-1 students are not inclyded in any category other than "Student {F-1) Visa.”
2. Percentages based on fewer than 10 students are not reported.
3. Students were tracked from entering semester through three years, Only students completing at teast

12 unlts and attempting at least one transfer level English or Math course are Included.
/ “ercentages in bold type are less than 80% of the rate for all students and statistically significant,

ResenCh B Planning

12/ 15/3004
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6. Campus Climate

The college surveys students annually, and each survey includes jtems asscssing campus
climate, The following scction describes the results of the most recent survey, administercd as a
classrourn survey in Spring 2004.

The following iteme related o campus climate ware included in the 2004 student sugvey.
Smdents rated these aspects of their cducation at GCC on a four-point scaic, from “excellent” to
Fooror,

Campus friendliness to students

Student lifc {clubs, student activities, etc.)
Faculty concem for stndents

Helpiulness of GCC counselors

Becanse the survey was designed 23 a general assessTment of campus climate and not W
address the specific groups identified in the student equity guidelines, resnlts are not available
for all ot the equity groups. Resnlts are shown for male, female, Asian/Pacific Islander, Black,
Hispanic, White/Anglo, and White/Armenian sudents. Information about disabled students and
American Indian/Alaskan Native students is not available,

Figures 6a and 6b shew the percentage of siydents rating campus friendliness 1o students
as "cxeellent” or "good.” A majority of all siudent groups agree thal campus [riendiiness is
excelient or good, There is no real differcnce for female and male siidents, but Black and
Asian/Pacific Isbander students ate somowhat 1ess positive than Anglo and Armenian swpdents.
These diffcrences do pot meet the 80% criterion (the overall rating of all students was 71%), but
the perceptions of fricndliness of Black and Asian studeats should he monitored and facther
research should be conducted.

Figure fig. Responses to Campus Friendliness by Gender
100%

ans%

% Exceilent or Geood

Femala
Male
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b Figure 6h. Responses to Campus Friendliness by Ethnicity
100%

-
-

80%

% Excellent ar Good

Aslan/Pacific
Islanger
Black
Hispanic
Whita/Anglo
Whita/Armenian

Figures 6c and 6d show responses to the siudent life item, Stodent |ife has traditionally
not receivet] positive ratings; lor the past four years, the pergentage of students rating student life
a8 excellent or good has Deen about 50%. From the results of the mosl recent survey, male
students are less positive about sment life than female stiglents, but the difference does not meet
the 80% criterion. Armenian studepis are most positive about student life, and Asian- students are

L least positive. The response of Asian students, 41%, does mest the 80% criterion and should be
monitored, However, it should be noted that Asian students bave been less positive abowr nearly
every issue assessed using surveys aver the past [ years at the callege.

Figure 6¢. Responses to Student Life by Gender
100% —my

g

¥ Exceliant or Good
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Figure 6d. Responses to Student Life by Ethnicily
100%

% Excegllent or Good

Asian/Pacific
lslarder
" Black |
Hispanic
White/Anglo -
WhitesArmenian

Tigures fe and 6f show responses to the item assessing faculty concern for siudents.
Males and females show ondy o very slight difference. White/Anglo smdents are most positive
about facully concemn for students, while Astan and Black studénts are somewhat less positive.
Nune of the differences are large enough to meet the 80% criterion.

Figure 6e, Responses to Faculty Concern by Gender
100% -

% Excellent or Good

e

w
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Figure 6f. Responses to Faculty Concern by Ethnicity
100%

0%
0%

. 20% 4

% Excellent or Good

Asian/Pacific
Isfander
Black
Hispanic
White/Anglo

White /Armenian

Figures 6g and 6h show responses to the counselor helpfulness item. Male and female
students show no real difference in their ratings. Black students, however, are least positive
abotit ceunselor belpfulness, and the différence does meet the 80% criterion. This ts5ue shonld be
addressed by the college, possibly using mere surveys and focus groups to identify specific
concerny of Black students when using counseling services,

Figure 6g. Responses to Counselor Helpfulness by Gender
1606
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Figure fh, Responses to Counselor Helpfulness by Ethnicity
100%

% Excellsnt ar Good

Black
Hisparic
White/Angle

g
o
€2
8%
4

White/Armenian

In summary, two issues are identificd by this campus climate syrvey that meel the 80%
criterion. Asjac/Pacific Islander students are less positive about student life than other student
groups, and Black students are less positive about counselor. helpfulness than other student
eroups. Both issues shonld be addressed by further research to identify specific issues, and by
strategies to insige that all student groups continne to be treated equitably.
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Dhstrict : Glendale Comubity College District College : Glendaie Comitrunity College

GOALS AND ACTIVITIES
1. STUDENT SUCCESS INDICATOR FOR ACCESS
“Compare the percentage of each population group thar is enrolled 1o the percentage of each group in the adult population within the
communizy serve”
GOAL 1.4

Achieve the same level of access to Glendale Commumity College for Hispanic/Latino students as they are represented in the population of the
Glendale and empincal service areas.

ACTIVITIES 1.1.A (Please include the target dete in chronological order and identify the responsible persenigroup for each activity)

1,

Lh
v

Continue and increase the vigorous outreach to students of predominantly Higpanic/Latino high schoals throughout the Glendale and
empirical service areas. [Office of School Relations and Student Cutreach, EOPS, Student Finaneial Aid Services, the Alliance for Minority
Participation and Title V. Ongoing]

Increase the awareness af local high school counselors and administraters and parents of local high school students regarding the special
oumreach and support services available 1o Hispanic/Latino students through the distribution of recruitment materials in both English and
Spanish. [Dffice of School Relations and Student Qutreach, EOPS, Student Financial Aid Services, the Allance for Minority Participation,
and Title V. Qngoing.]

Continue the presentation of events for students and parents from ihese targeted high schools and middle schools that include the Lariso
Student Success Day prior to the start of the Fall semester and the biannual College: Making It Happen. [Office of School Relations and
Student Outreach, EOPS, Student Financial Aid Services, the Alliance for Minority Participation and Title V. Ongoing.]

Increase the number of community presentations of fimancial aid, EOPS ind admissions information wotkshops at predominantly
Hispanie/Latino churches, social clubs and similar organizations or any government organizations that service large numbers of Latinos
where we can reach potential students and their parents outside of the schoal system. [College Services and Title V. Onpoing. |

Continue to deliver ouwr matriculation support services in a manner that provides access to the most disadvantaged students, including
Hispanic/Latine students. [College Services. Ongaing.]

EXFECTED OUTCOME 1.1.1.A

We will increase the enrollment and retention of Hispanic/Latino students by 8 percent of the discrepancy between their percentage in the college
population and their population in the empirical service arez each year for the next 10 years,

¢ C ¢
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Distric? e Coy ity Calle jserict ( College: MQCO—MHNHE‘L(

GOALS AND ACTIVITIES
1. STUDENT SUCCESS INDICATOR FOR ACCESS . :
“Compare the percentage af each populiation group that is enrolled to the percentage of each group In the adult poprlation within the
commidity serve”
GOALL1D

Achieve the same level of access to Glendale Community College for African American students as they are represented in the population of the
Glendale and empirical service areas.

ACTIVITIES 1.1.B (Plzase include the target dute in chronological order and idenrify the responsible person/group far each activity)

1.

Continue and increase the vigorous putreach to students of high schools with significant African American student enrollments throughout the
Glendale and empirical service areas. [Qffice of School Relations and Student Qutreach, EQPS, and the Alliance for Minority Participation.
Ongoing.)

Increase the awareness of local high schocl counselors and administrators and parents of local high school smdents regarding the special

-outreach and support services available to African American students through the distribution of recruitment materials. [Qffice of School

Relations and Student Quireach, EQOPS, and the Alliance for Minority Participation. Qngoing.]

Continue the presentation of events for students and parents from these targeted high schools and middle schoois that include the biannual
Coliege: Making t Happen. [Office of School Relations and Student Outresch, EOPE, and the Alllance for Minority Participaiion. Ongoing.]
Continue to deliver our matriculation support services in a manner that provides access to the most disadvantaged students, including Affican
American students. Increase the mumber of community presentations of fnancial aid, EOPS and admissions information workshops at
predominantly Aftican American churches, sacial ¢lubs and similar organizations or any govertiment organizations that service large numbers
of African Amlericans where we can reach potential students and their parents outside of the school system. [Office of Schaol Relations and
Student Cutreach, EQPS, and the Allisnce for Minority Participation. Ongeing.]

EXPECTED QUTCOME 1.1.1.B

‘We will increase the enrollment and retention of African American students by B percent of the discrepancy between their percentage in the college
population and their pepulation in the empirical service area each year for the next 10 years.

3l



District: Glendale Commmumity College District College: Glepdale Commynity Collepe

GOALS AND ACTIVITIES

1 STUDENT SUCCESS INDICATOR FOR ACCESS

“Compare the percentage of each population growup that is errolled to the percentage of eack group in the adult population witkin the
community serve”

GOAL1.C

To develap an institutional plan of operation te address the papulation of 18-t0-24 year olds with no high school diplema in the Glendale and
empirical service areas.

ACTIVITIES 1.1.C (Please include the target date in chronological order and idenrify the responsible persern/group for esch activity}

1. Analyze existing student records from both credit and non-credit for individuals in this targeted population, Develop demographic profiles,
trend information, and course-taking and service-using history. [Research & Planning and Camegie Grant. December, 2005,]

2. Collect from area school districts information on their policies and experiences regarding the re-directing of students uniikely o graduate
from high school. [Instructional Senvices, College Services and Carnegie Grant. December, 2005}

3. Conduct focns groups of faculty regarding impressions of student needs and issues in serving this population, [Research & Planning and

" Carnegie Grant. December, 2005:]

4. Conduet focus groups of students from the target populatien regarding their assessment of their needs and struggles. [Research & Planning

and Camnegie Grant. December, 2007.]

EXPECTED OUTCOMES 1.1.1.C

1. A preliminary understanding of the needs of the population in our service area.

2, Anunderstanding of what existing resources will be needed to successfully serve this population towards GED, college admission, and/or
worlcforee fraining.

3. Constitution of a working task force for making resources available to serve this population which will also advise gn resource devel opment
to serve this population. .

4. Focus for grant applications for developing and testing programs aimed at this population.

C O ¢



Dlstr‘““ ale unitv College Distn w Couege:m;m‘)

GOALS AND ACTIVITIES

2. STUDENT SUCCESS INDICATOR FOR COURSE COMPLETION

“Reatic of the number of credit courses that students by population group actually compléie by the end of the term compared to the
number of courses in which studenss in thar group are enroiled on the census day of the term*

GOAL 2.
1. Toincrease faculty awareness and understanding of student leaming styles, their cultural heritage, the norms and beliefs that guide their lives,
and the traditions that their respective cultures use a3 part of the educational experience.
2. Toimplement new teaching styles and methods that will allow students greater success in their course wark.

ACTIVITIES 2.1 (Please include the target date in chronologeeal order and identify the responsible persan/group for zach activity)

1. Establish a task force to identify the teaching styles and methods that will be meet our students’ needs, [Academic Senate. April, 2005.]
2. Work with the Staff Development coardinator and governance comumittee 1o develop workshops and invite guests to campus who will help us

to modify or sharpen our teaching styles so that our classrooms offer & positive leaming environment. [Academic Sepate and Staff
Development. May, 2005 — Ongoing,]

EXPECTED OUTCOMES 2.1.1

1. Anticipated baseline survey completed by June, 2005.

2. Survey will show an increase of 10% toward the goal that 70% of the Facuity have adopted these methods of teaching. To develop a faculty
survey fo establish how extensively faculty have implemented the varions teaching methods and styles that are deemed sensitive to diverse
learning styles,

3. Survey will dernonstrate that we maintain a continual sense that at least 7% of students feel that Glendale Community College provides
them with a positive leaming experience.
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District; Glendale Comnmniry Colle pe District College: Glegdale Community College

GOALS AND ACTIVITIES
3 STUDENT SUCCESS INDICATOR FOR ESL AND BASIC SKIELS COMPLETION
“Ratio of the nymber of students by population group who complete a degree-applicable course after having completed the
Sfinal ESL or basic skills covrse to the number of those students who complete such & final course”
GOAL 3,

To bring to within 80% of parity with all students who pass English 120 the rate at which African American students, male students aver the age of
25, and 15-24 year-old students with no high school diploma enroll in and pass English 101 after successfully completing English 120.

ACTIVITIES 3.1

1.

Proactively encourage African American students from the three targeted groups whe are eligible for English 120 to enroll i a Freshman
Seminar section of English 120 (English course paired with a Student Development course in which students explore career and transfer
aptions and complete a Student Educational Plan, including transfer plans where appropriate; they learn about resources avalable at Glendale
Community College to suppart their efforts, including financial aid, and they work with counselors and English/ESL Faculty en issues such as
self-esteem, motivation, and goal settng. [English and ESL Departments and Coliege Services. Ongoing.]

Proactively encourage 18-24 year-old students with no high school diploma o enroll in Pathways to Success program, which provides one-
on-ong support services from a counselor, [Students Services. Ongoing. ]

[ncrease efforts to increase diversity among Faculty, including efforts to hire additional African American Faculty. [Academic Senate and
Human Resources: Ongoing. ]

Offer a special interest section of English 120 focusing on Iiterature written by Black authors or focused on issues of the African American
cornmunity and encourage Faculty in all sections of English 120 to include works by African American writers. [Euglish Departiment.
December, 2005.)

Explere with the College Service Division the advisability of assigning African American students to spscific counselors interested in
working with and zdvancing the success of this student populaton. Through a team approach, these counselors might address such issues as
self-estesm, motivation, financial aid, mentoring, tutoring, transportation, strategies for goal setting, orientation, mental health counseling, jobr
placement, and community services such as Vocational Rehabilitation, Social Security, Veterans benefits, Section 8, and, where appropriate,
issues related o probation or parole. [College Services. December, 2005.]

P D J
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ACTIVITIES 3.1 {continued)

6.

7.

Conduct further research to discover if these groups of students do not continue from English 120 to English 101 because transfer is not their
goal or if other reasons which can be impacted by the institution exist. [Research & Planning. June, 2007.]

Hold focus groups with male students over the age of 23 who are enrolled in English 120 1o identify barriers to their continving on to English
101, the transfer-level course, after successfully completing English 120, including level of mterest generated by readings used in English 120
classes and topies that might generate additional mterest and mativate students to continue studies. [Ressarch & Planning. June, 2047.]

If topics of particular interest to male students over the age of 25 are identified in focus groups, offer 2 special interest section of English 120
with readings on these topics andfor encourage their inclusion in alf sections of English 120. A Service Learning component of such a class
may also be shown through focus groups to be a poszible tactic to increase for the target population interest and molivation te continue
studying. {English Department. December, 2008.] '

EXPECTED OUTCOME 3.1.1

1.

2.

An increase of 10% per year in the rate by which African American students, male students over the age of 25, and 18-24 year-old students
with no high school diploma whe pass English 120 continue on to English 101,

An increase of 10% per year in the rate by which 18-24 year-old students with no high school diploma who continue on to English 101 pass
that courss.

. Ifthe activities have the intended impact, African American students will reach 80% of parity with all students who pass English within three

years, or by Fall, 2008.
If the activities have the intended impact, males over the age of 25 and 18-24 year-old students with no high school diploma will reach 80%
af parity with all students who pass English 120 within one year, or by Fall, 2006,
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GOALS AND ACTIVITIES

4. STUDENT SUCCESS INDICATOR FOR DEGREE AND CERTIFICATE COMFPLETION

“Ratie of the number of students by population group who receive g degree or certificate to the
number of students in that group with the same informed marriculation gogl™

GOAL 4.

Conduct research into student group differences in degree and certificats completion to determine whether differences ndicate inequities, particularly
affecting Latino, Black, and male students, or the results of local palicies that might influence stadents to forego degree and certificate completion.

ACTIVITIES 4.1 {Please incinde the targer date in chronalogizal order and identify the respansible persontgroup For each activity)

1. Analyze student group differences in degree and certificate completion to determins the strongest negative predictors of compietion, taking
multiple variables into aceount and focusing particularly on Latino, Black, and male students. [Research & Planning, December, 2005.]

2. Research the possibility of automatically awarding degrees and certificates to students who have met requirements. [Collepe Services. June,
2006.) '

3. Examine college pelicies that could influence students to forego degree or certificate completion. [Instructional Services and Academic
Senate, June, 2007.]

EXPECTED QUTCOME 4.1.1

Completion of degrees by targeted population will move toward equity with the overall campus population.
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GOALS AND ACTIVITIES
5. STUDENT SUCCESS INDICATOR FOR TRANSFER
“Ratio of the number of students by papulation group wha complete & minimum of 12 units and have attempied a fransfer level course in
mathematics or English to the number of students in that grovp whe actually transfer afier one or more (up 10 sixj years”
GOALS.

Ta bring Hispanies/Latinos to within 8G% of parity with all students with regard to transfer rates.

ACTIVITY 5.1 (Please inchude the targat date in chropological erder and identify the responsible personsgroup for each activity)

e

Continue the work Hispanic/Latine student ambagsadors are doing in local high schools to inform potential students of finaneial aid, assist
themn in completing financial aid and college applications, and inform them regarding steps to take to make a successful transition from high
school to coltege, including information about steps to transfer, [Office of Scheel Relations and Student Outreach, Ongoing.]

Increase through targeted marketing numbers of Hispanic/Latino students from Jocal high schools currentty attending College: Making Tt
Happen, both at Glendale Community College and at partner California State University, Northridge. [Office of School Relations and Student
QOutreach. Ongoing. ]

. Continve targated retention efforts with regard o Hispanics/Latinos: telephoning studenits who havs listed a certificate, degree, or transfer

goal but wha have not attended erientation, assessed, applied for fnancial aid, developed a Student Educatienal Plan, or hegun English or
math sequence {steps local campus and regional research has shown to be positively correlated with retention and suecesa). [Coliege Services
and Title V. Ongoing.]

. Proactively encourage Hispanic/Latino siudents to enroll in a Freshman Seminar (English or ESL course paired with 2 Student Developmetit

course in which students will explore career and transfer aptions and complele a Student Educational Plan, including transfer plans where
approptiate, form a close relationship with other students in a learning community, and leamn about resources and services available ar
{lendale Community Caliege to suppart their efforts). [English and ESL Departments and Student Services. Ongoing. ]

Continue efforts to encourage Faculty to include in course svllabi and in discussions with students information about the role of their course
in transfer, about the services provided by the Career and Transfer Centers, and about www assist.org. [Smdent Services, Instructional
Services and Academic Senate. Ongeing. ]

Continze work by counselors with students taking elementary and intermediate algebra eourses, working with each student to ¢reate a Student
Educational Plan and provide individualized advising and assistance. [Student Services. Ongoing, ]
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SOURCES OF FUNDING

Student Equity Budpet

All goals identilicd in this plan have been assigned to existing college units and commitiees wilh
the expectation that these goals will be achicved through the use of existing resources. All
activities identified ure part of the ongoing work of existing proups andfor staff. Approximately
$375,000 annually from a federal Title V prant that runs through September 2006 is being used
on outreach projects wnd capacity development that supports the goals and activities of this plan.
Other grants are or will cihanve activities identified harein of related to the identified goals.

At this time (he college does not have a separatc Studemt Equity budget. ‘There are, however,
three stand-alonc budget commitments that suppont student cquity, One is a 20 percent release-
lmme position for Student Diversity cusrently held by a member of the Social Sciences faculty to
promote the apprecialion of diversity among students through events and activitics scheduled
during the fall and spring semcsicrs. The second is the 80 percent Title V Coordinator position
held by ¢ member of the English faculty; this position is funded by the Title ¥ prani. The third is
the 60 percent position [unding for 2 Research Analyst in Planning and Research Unit funded by
Title V. GCC also hag three GEAR-Up purinership grants, two weth Los Angeles Unified School
Districl and one with Glendale Unified Schonl District. Through these partnerships, GCC spends
$150,000 working with Los Angeles and Glendale Unified futoring middle and high school
sludents as part of an extensive cutreach program, and $50,000 is spent as parl of a work study
program. Given Ihe college's specific budget challenges, it is unlikely that a separate budgel wilt
be identified in the near future. The college has and will continue te incorporate student equity
goals in its grant-funded projects.

The cullege has reported on its Student Equity Goals regularly in the annnal Campus Profife
since the 1992 creation of the college’s Student Equity Plan. The goals identified at that time
were assigned to campus units and commiltees and those units absorbed budgetary
congidgralions. Exceptions and augmentations arc notable: the 1996-2001 TRIQ Student
Support Services granl provided for specialized services to high-risk, finst-peneration students,
most of whom were Hispanic, and taupht the college much about service necds of such at-risk
students, Federal Title V grants awarded in 1999 and 2001 have furthered the diversity of
instruetional methodologics and ouwireach. As each of these has maturcd, the vxperience of the
demonstrations has heen incorporated elsewhere on campus.

A $375,000 three-year prant from Lhe Department of Agriculture is assisting the college in
furthering the transfer goals of students in the Culinary Arts and Hotel Management Programs. A
$333,000 throc-year grant from the Camegie Foundation will help the college increase sucesss of
students in the developmental levels of English and math, where so many Hispanic and other
undemrepresented students hegin college. '

Funding for the current goals will be assnmed by exisling operations on campus. i is likely,
however, that after some of the research commissioned by this plan is completed, that new
resonrces will be nccdad, In the event thut such resources are net available threugh existing

r-. operations, then the eotlege is prepared to identify and pursue grant opporitnities,
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EVALUATION SCHEDULE AND PROCESS

EVALUATION SCHEDULE AND ASSIGNMENT

Schedule:
{Goal Date for completion Assignment
Goal 1A O~ moiny OSR&S0, EOPS, SFAS, AMP, Tiv
Goal 1A2 ditto ditto
Goal 1A3 ditto ditte
Goal 1A4 ditta CUSer
Goal LAS ditte CBer
Goal 1BL _on-goinp OSR&SD, EOPS, AMP
Goal 1B2 ditto ditto
Goszl 1B3 ditto ditto
Gual 1B4 ditta ditto
Goal 1C1 Dec 2005 R&P, CG
Goal 1C2 Dec 2005 ditto
Goal 1C3 Dec 2006 ditto
Gual 1C4 Dec. 2007 ditto
r Goal2 | Apr 2005 AS
Goal 2 -2 May 2005 dilto
Goul 3 -1 on-going Eng, ESL, CSer
Goal 3-2 dillo Eng, ESL
Goul3 3 ditto AS, HR
(Goal 3 -4 Dec 2005 Eng
Goal 3 -5 Dec 2005 Cs
Goal 3 -6 Tune 2007 R&P
Goal 3 -7 Tune 2007 RE&P
Goal 3 -8 13ce 2008 Eng
Goai 4 -1 Do 2005 Ré&P
Goal4 2 June 2007 18, AS
Goal 4 -3 Tune 2006 CSer
Goal 5 1 COn-going OSR& S0
Goal 5§ -2 ditto dille
Goal 53 ditto Cler
Goal 5 4 ditto Eng, EST, S8
Goal 5 -5 ditto =S8, I5, A8
Gozal 5 & ditio S8

rl
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_EVALUATION SCHEDULE AND PROCESS

Tvaluation Schedule and Assignment (conlinued)

Goal 5 -7 CSer, IS

Goals 8 SA

Goal 59 AS, 88, EOPS, Tiv
Gioal 5- 10 55

Goal 5 11 55

ACRONYMS USED ABOVE
AMP - Alliance for Minority Participation
AS Academic Senate
Ol; Camegic Grant
CSer College Services
Eng English Division
ESL Taglish as a Second Language Division
IIR Human Resources
15 Instructional Services
EOPS Extended Opportunily Program and Services
OSR&SO Otfive of School Relations and Student Outrcach
R&P Research and Planning
SFAS Stludent Financial Aid Services
85 Student Services
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STUDENT EQUITY COMMITTEE

After thoughtful deliberation, (he Senate Executive developed the following
proposal for completing the work on Student Equity:

Purpose ol a Student Gguity Committes {SEC):

A Stodent Equity Commiltee shall be created to address the issues of stwient equity, as
required by Title V, Scction 54220, In order to promate sugess for all students, (his
section of Title V requires cotnmunity colleges to collect data on five variables: access,
course completion, suceess in EST. and Basic Skills completion, degree and certificate
completion, and transfer for the several populations of students defined in Tille V,
Scetion 54220{d). If these data suggest or indicate that any of the groups so defined live
in the districts that he college serves, but arc underrepresented i the Glendale
Community College student population, then plans must be developed to address these
inequitics, and measures must be developed to establish the effectiveness of these plans.

Membership of the Student Equity Committee:

A Coordinator will be appointed by the Scnatc Executive
2 faculty appointed by the Senate

2 faculty appointed by the Guild

| representative appointed by CSFA &g@bc(]/
1 administrato /!LJD M b’({

Members of the conunittee will serve four-year terms and tnay be reappointed vace.

Reporling:
Title ¥V requires that a report of Student Equily be submitted to the Chancellor’s Office in
July of every year. To accomplish this goal, the Senate Executive proposes;

1. The SEC will be created as a stamling committee of the Avademic Senate

2. The second Vice President will incl ude this commitiee amaong those that sthe

monitors
/K @ The Ceordinator of the SEC will by provided with 20% release time to attend to

the work of compiling the report and moving it through the system to the
Chancellor's Office.

4. The administration wili provide the SEC Coordinator with the stafl support
required to meet the work demands of completing the report.

5. The SEC will meet in the fall of cach year to review the data on the 5 variables
and to asgess the'success or failure of the plans to achieve equity.

6. The SEC Commitee wilt complete its work by late November and will forw.ml
the report to the standing comimitiees of the governance system for their
information, )

7. The report will be reiurned to the Senate in a timely fashion so that the Scnate can
take the report to the Campus Executive by the April meeling.

8. The 5EC Comumittee, with the assistance of the staff support provided by the
administration, will propare the repott to be sent to the Chancellor’s Office in
July.



